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Task 1

Relevant areas of the National Policing Curriculum: 
Developing Resilience

Guidance:  

	Focussing on your initial 6 months of learning and since being attested as a Police Constable, discuss and compare the coping strategies you have applied to develop resilience and minimise stress.

1500 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

We began our training in January 2021, whilst in the middle of ‘The coronavirus (SARS-CoV-2) pandemic’ also known as COVID-19, which had locked down the globe since 2019. Life as we know it, became more difficult and uncertain, forcing millions of people to adapt to new ways of living and new ways of working. There were both advantages and disadvantages to this, especially whilst conducting the 6 months of initial learning after being attested as a Police Constable. It became more important than ever to ensure that individuals were in control of their mental health and wellbeing during these difficult times (NHS, 2021; Whitehead, B and Torossian, E, 2020). Lazarus and Folkman (1984) built a framework which investigates the stress experience between the individual and the stressor itself. The theory is known as ‘The Transactional Theory of Stress and Coping’ which differentiates and analyses ‘(a) how an individual appraises, or evaluates, it as stressful (including which features of the stressor are most salient to the individual’s experience) and (b) how an individual copes with it, or the extent to which they are able to engage resources to combat the stress. Coping behaviour can be problem-focused, addressing the stressor itself, or emotion-focused, addressing the individual’s response or interpretation.’ Most importantly coping behaviour is only triggered when situations pose as stressful, threatening or challenging to a person (Lazarus & Folkman, 1984; Whitehead, B and Torossian, E, 2020). Therefore, in order to discuss and compare the coping strategies that I have applied to develop resilience and minimise stress, I will be using the ‘Gibbs’ Reflective Cycle’. This cycle was devised by Graham Gibbs in 1988. Gibbs developed this model so that it enabled others to learn from their experiences as it offers a structured framework, where experiences can be examined in depth, and it will review what was successful and vice versa. There are six stages to the model; Description, Feelings, Evaluation, Analysis, Conclusion and Action Plan. (Gibbs G, 1988; Gibbs' Reflective Cycle, 2021).


There were many ways in which I managed stress during the initial training, firstly I had to ensure that I knew how to combat the stress, and this was by having a stress reliever. The Mental Health Foundation (2021) defines stress as a ‘feeling of being under abnormal pressure. This pressure can come from different aspects of your day to day life’. Examples include a new job, revising for exams, changes to everyday lives, etc. (Mental Health Foundation, 2021). In my life, I had started a new job and had two exams to prepare for in the first six months and therefore I needed to ensure that I managed my own stress levels. Using Lazarus and Folkman (1984) ‘Transactional Theory of Stress and Coping’, I found that exercise was the best way to combat stress. It is widely known that to improve mental health and stress, exercise is key to managing both. From personal experience, I found the build up to exams extremely stressful, and found it difficult to sit down and concentrate. This was reflected in my first exam results, achieving only 44% and so I had to change my approach to the second exam. I was disappointed and felt ill prepared, therefore this forced me to make changes to the way I was handling the stress and pressure. To overcome this, I found breaking down the revision into hour long sessions and using the breaks to go outside and exercise helped. On weekends, I would take a longer break and use the time to go for bike rides, hikes or go for long distant runs. Afterwards, I would find that concentrating on revision was much easier. To coincide with my exercise habits and maximising the benefits, it was necessary that I ate healthily too. As a result of doing this, my moods improved and so did my concentration. Thorough examination of my own personal needs and requirements in terms of stress and relieving it, led to academic improvement within my work. My second exam results reflected this improvement, where I achieved 63%. Further to this, after completing the exam I felt more confident in myself and my abilities than I had in the first exam.


Looking from a mental health perspective, Weir (2011) explains that exercise has been proven to contribute positive effects to the body, such as ‘mood enhancement’. Not only is this a short-term effect but the long-term effects consist of aiding depression ‘by increasing serotonin (the neurotransmitter targeted by antidepressants) or brain-derived neurotrophic factor (which supports the growth of neurons).’  I found the thought of exams made myself very anxious, as the last time I took an academic exam was in 2017/18 whilst at university, therefore I felt overwhelmed. Integrating exercise into my break time whilst revising, would help lift my mood and clear my head which would in turn decrease my stress levels and enable more thorough revision. During this time, everyone else in my cohort was feeling the pressure of exams and were also using different methods of exercise to help them, and now when reflecting back, we as a cohort both learnt that having a stress reliever was very important. The Mental Health Foundation (2021) also explains that it is important to integrate exercise as it has been proven to reduce stress. 


Another positive to exercising is noted by Hosie (2018), research has found that those who exercise take less time off work due to illness. With the pandemic ongoing, these findings have been extremely relevant as those who exercise less and are inactive, have been proven to be more vulnerable to COVID-19 symptoms and were at greater risk of being hospitalised, or worse death. Throughout the ongoing pandemic, it was strongly encouraged by governments to promote exercise and ensure that the general public were ‘meeting physical activity guidelines’ (Sallis et al., 2021). I found this to be accurate, as throughout the initial training, I stayed well and also become much fitter and healthier. On the other hand, the disadvantages of exercise are that the risk of injury is high, this risk is ‘magnified’ in stressful conditions due to an individual avoiding exercise in order to cope with the demand of work. Therefore, when a person eventually finds the time to exercise, they often out of habit go back to the intensity that they were used to, but the body is not prepared for it which can result in injuries (Stults-Kolehmainen & Sinha, 2014). This reflected upon my personal experience, as I had significantly increased my exercise. I found that I increased the intensity and distance of my running too fast, which resulted in having tight calves as I hadn’t been running as much since prior to the pandemic.  Additionally, whilst gyms had been closed due to the restrictions, I had become lazy prior to beginning my training and therefore my body was not used to it. Throughout the initial training, the cohort were supportive of each other to do and be better by giving each other positive encouragement, friends and family were also extremely supportive and encouraging.


In hindsight, the reason the first exam did not go so well was due to the pressure that I placed on myself which resulted in a lack of self-care. So, in order to improve upon this situation, I reflected on what I could’ve done better in order to achieve better results. This reflection allowed for me to develop a working strategy which would enable myself to ensure that I was participating in self-care routines, as well as exercising to manage the pressure and stress that was created as a result of the exams. It has been proven through research that those who exercise ‘have lesser rates of depression, negative affectivity, and anxiety’ and ‘been demonstrated to promote positive changes in one’s mental health and ability to cope with stressful encounters’ (Stults-Kolehmainen & Sinha, 2014). Also, to ensure that I was fuelling my body correctly to sustain the amount of exercise that I was performing, I ate a balanced diet which combined a lot of fresh fruit and vegetables and carbohydrates. The Mental Health Foundation (2021) suggests that maintaining a healthy diet alongside exercise can also have a positive impact on one’s mood as well as reducing the risk of diet-related diseases.


To conclude, through reflection, I learnt that self-care was just as important as my exams. Approaching the exam with a new perspective and a clear management of my stress, health and wellbeing through exercise, ultimately, had a positive impact. Had I adopted this approach prior to the first exam, my results potentially could have been better. However, reflection allowed me to develop a working strategy to improve myself and my academic performance, whilst ensuring self-care. As a result, I will continue to use exercise and maintain a balanced diet in order to cope with stress in the future. Moreover, I will suggest to others the benefits of such stress relievers. Lastly, before beginning a new exercise regime, I will start at a pace and intensity.






Wordcount: 1,503
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Task 2

Relevant areas of the National Policing Curriculum: 
Communication Skills, Managing Conflict, Valuing Difference and Inclusion

You must choose a policing incident involving conflict in which you played a significant role with an offender/service user/victim and reflect on what happened. 


	
Critically assess the incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Reflect on your application of the fundamental elements of effective communication used (verbal, non-verbal, active listening skills, open and closed questions, building rapport and negotiation skills).

Describe the process for determining whether the use of force was necessary in a conflict situation (including a critical evaluation of any theories or models underpinning the causes of conflict within policing interventions – e.g. Betari’s Box, The Drama triangle, Emotional versus rational brain) and provide a reflection on the outcome of the incident. 

Your reflection must illustrate your understanding and application of core principles of ethics, equality, diversity and human rights, as well as any relevant Code of Practice considerations, culturally sensitive practice and language preference.


2500 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

This assignment will explore an incident where I have played a significant role with an offender and will reflect on what happened, as well as constructively focusing on my own personal application of the fundamental elements of effective communication used during the incident, I will follow Gibbs ‘Reflective Cycle 1998’. This model is practical for reflection work as it is structured in a way that enables students to look at and consider all aspects when dealing with a situation. The model is set in six stages consisting of; Description, Feelings, Evaluation, Analysis, Conclusion and Action (Gibbs G, 1988; Hopkinson, 2020). Initially, I will begin this assignment by assessing the social and legislative contexts which surrounds this incident that I attended. I will then move on to critically evaluating whether the use of force was necessary during this incident by incorporating Betari’s Box. This allows me to reflect on the outcome of the incident. Betari’s box is a model that reflects how one’s attitude and behaviour effects another and thus resulting in how the other responds. The model is primarily focused on conflict management and how this can be applied to practical situations and in this case a policing incident. By applying Betari’s box, an individual can evaluate and reflect on how their own behaviour has affected another, and how they would act if a similar incident occurred again in the future (College of Policing, 2020). Lastly, as a final reflection, I will apply my understanding of the core principles as well as considering any relevant Codes of Practice used throughout this incident. 

To begin with, I will critically assess the social and legislative contexts surrounding the incident that I attended with my tutor. My tutor and I were working a night shift and on mobile patrol within the local area, where we received a call from control room reporting that a concerned neighbour had heard his neighbour’s door open and he could hear shouting and swearing from inside the property. The reporting person elaborated further and explained that he believed that his neighbour was being attacked as he could hear crying and things being smashed inside of the property. The reporting person was able to hear that someone in the property was being accused of “shagging his wife”. The reporting person did not know who resided at the property where the attack was taking place but kept the force control room updated on what he could he hear until the officers arrived. Whilst making our way there in a patrol vehicle, further information had been reported that it was known that a child also resided at the address. At this time, it was unknown how many people were involved and the description of the offender/s. It was also unknown where the reporting person was at this time however he did state that “he didn’t want to be seen and was talking very quietly over the phone” suggesting that the caller was in proximity of the address. Initially, I felt uneasy as it was unknown to what I would be faced with upon arrival. Therefore, whilst on route to the occurrence address, I began thinking of the potential offences from what information was reported, and mentally preparing with regards to what further information did I need to find out upon arrival. Considering the social and legislative contexts, upon arrival, myself and my tutor could see that someone was in the bedroom of the property as they were near to the window, so my tutor and I walked to the front door and shouted ‘police’ so that whoever was in the property would make themselves known. Within minutes, we were greeted by an unknown male and once my tutor explained that we had been called due to a report of a disturbance in the property, the male stated that ‘you may want to call an ambulance as the guy inside is bleeding’. The male explained that he had just found out his wife of 27 years had been cheating on him and so he has giving the male occupant residing at the address ‘a pasting’. Neller and Fabian (2006) state that ‘People who commit violent offenses often have histories characterized by family instability and family violence’. In this case, the offender’s family was unstable due to the marital cheating that his wife had allegedly carried out, instigating the offender’s violent behaviour. 


Considering the incident at this stage, there were a number of offences that had potentially been committed. Firstly, utilising the information provided by the reporting person; the consideration of assault was relevant however the severity of the assault and what section it would fall under could only be determined at the scene. Another offence was criminal damage, however yet again this could only be proven once officers arrived at the scene to establish what had been damaged. Although this incident did not sound like a burglary the points to prove for the offence of burglary were relevant. Section 9 of the Theft Act 1968 defines ‘entering a building or part of a building as a trespasser intent to commit theft, grievous bodily harm or criminal damage; or having entered as a trespasser, stealing or inflicting/attempting to inflict grievous bodily harm’ (CPS, 2019). Research indicates that ‘Burglars were over three times as likely to be caught at incidents reported by neighbours than those reported by the victims themselves and also ‘ there is a higher chance of success if ‘burglars were seen entering the dwelling’ (Blake and Coupe, 2001), this gave the police more time to reach the scene before they have left’. Although the offender was not seen, he was in fact heard by a neighbour who then called the police immediately.  Without support and cooperation from members of the public crimes would be reported less as Myhill,and Quinton (2011) state that ‘previous research has shown that most detections come from information provided voluntarily by the public’. Therefore, by attending emergency calls as quickly as possible, not only reduces crime but it does in fact encourage members of the public to report crimes as it improves public confidence in the police. As a result, the way officers act and how they respond to public ‘and by shaping trust in the police can encourage greater respect for the law and foster social responsibility’ (Myhill and Quinton, 2011).


Reflecting on my performance at the incident, I took into consideration the fundamental elements of effective communication. Being aware of the policing principles and ensuring that I was complying with standards of professional behaviour (College of Policing, 2014), regardless of the information that we had received, we had a duty to treat the offender fairly and with respect. Therefore, when the unknown male came to the door, my tutor and I were cautious as to whether the male that was stood in front of us was in fact the victim or the offender. Thus, we greeted the male with courtesy and explained the reasons for why we attended this address, then when questioned if he was the homeowner, he declined to answer. This was ineffective, and so it became clear that both my tutor and I needed to use effective communication in order to get this male to cooperate and remain compliant. My tutor then proceeded to ask an open question and gauged if the male knew the reason as to why we were present, it became apparent that he was the offender. Initially I was nervous, as this was my first conflict situation that I had been exposed to as a police officer and I became very aware of mine and my tutor’s safety, however, the male was compliant. The male stated that he was not going to run or do anything, but simply that he just wanted one last vape of his electronic cigarette before we arrested him. This put me at ease however I was still apprehensive due to the calmness of the offender and the fact he had just admitted to an assault. Myhill and Quinton (2011) explains the offender’s cooperation in their research and states ‘people are thought to be more likely to accept the decisions of those in authority – even decisions which are not favourable towards them – if they are treated well and perceive the decision-making process to be fair’. Also, the extent of the assault explained by the offender was still unknown as without putting myself or my tutor at risk by being one to one with the offender, we had to wait for other officers to arrive and ensure that the offender remained compliant by continuing what we were doing and engaging with him. 


Moving on, in order to continue the offenders cooperation, I calmly listened to the offender and what he had to say, I made sure to keep a safe distance and then once he had finished explaining I proceeded to tell him that he was now under arrest on suspicion of assault. I cautioned the male and made sure that he understood whereby he nodded his head and gave no significant reply to the caution itself. The offender asked if he could have one last vape of his electronic cigarette before he was handcuffed, I complied believing that this was positive negotiation skills but warned him that he had one minute. Myhill and Quinton (2011) further explains that ‘fair and respectful treatment by the police, in a general sense might enhance the social bonds that make disorder less likely’. I continued to use effective verbal communication and asked him politely to come away from the door so that I could then put handcuffs on and explained it was to ensure mine and his safety. He was understanding until I asked for his electronic cigarette and told him that his time was up, potentially I could have worded this better because the offender’s behaviour changed. The offender started to display aggressive body language, by clenching his fists into a ball, going red in his face, increased breathing rate and scrunching his shoulders forward. This prevented me from placing handcuffs on him as he was ultimately engaging in active resistance. These types of physical reactions are explained by the NHS (2015). At this point I made a quick assessment of the threat and risk posed which had now heightened, from which I was taught during my Officer Safety Training course. The attending officer and I were stood either side of the offender and had managed to subconsciously manoeuvre the offender into a clear grass area and placed the offender into a rear stack handcuff position. We were also made aware that the offender was under the influence of alcohol and later it was to be found that he also was in possession of cocaine. Liu, Lewis & Evans (2013) elaborates through research that aggressive behaviour is associated with substance abuse and in particularly the higher the level of intoxication, the severity of aggression is increased, and ‘iillicit drug use was found to be associated with increases in violence and violence-related injuries’. To bring the offender back on side, I needed to ensure that my body language was positive, especially when engaging with this male. Once the male was restrained, I then ensured that my hands were always visible, and used active listening skills to engage the offender by maintaining eye contact (NHS, 2015). This proved successful as the male calmed and whilst conveying and waiting in custody, I continued to build a rapport and used the offender’s first name throughout our engagement. To keep the offender level-headed, I made sure to distract the offender by discussing and having general conversations so that the offender remained occupied from what had occurred earlier on in the evening and continued to treat the offender impartially and fairly. This was imperative as eventually, me and the other officers became aware that this male was a trained mixed martial arts fighter, therefore if he wanted to, he could have caused serious harm to myself and officers in his presence. 


When reflecting upon the incident, I believed that I used a proportionate amount of force, complying with the policing principles set out by the College of Policing (2014). I also ensured that I was mindful of the legislation that would support the use of force that I deemed necessary to affect such as the Criminal Law Act 1967, Police and Criminal Evidence Act 1984 and Common Law. The use of force was necessary especially when the behaviour of the offender changed, however once the male become less aggressive, I adapted the use of force and communicated with offender that providing he remained calm, less force would be used. Through positive verbal and physical communication, the male remained compliant and was taken to custody (College of Policing, 2014; NHS, 2015).


To conclude, I believe that I dealt with the conflict situation successfully. Reflecting on the situation, I believe that I should have made the arrest earlier and potentially not have negotiated with the offender. However, after learning of his sporting history, myself and my tutor potentially were at a disadvantage until other officers arrived to aide and assist with the arrest. Also, early arrest of the offender could have resulted in serious physical injury. On a similar note, I think the proportionate use of force was necessary and was effective. I remained as calm as possible so that the offender would remain calm and ensured that I kept the conversation flowing so that rapport was built. As a result of my actions the offender was distracted therefore prevented him from getting emotional. Ultimately, I have learnt that dealing with conflict situations does pose challenges and that no two incidents are the same. Furthermore, what I have learnt is that the policing principles and legislation is not only there to be adhered to, but it does also ensure officer safety if abided and applied correctly. In order to develop my skills and roles as a police officer, I will continue to reflect on incidents and seek guidance in order to improve and develop as successful officer.


Wordcount: 2,342

Task 3

Relevant areas of the National Policing Curriculum: 
Criminal Justice, Valuing difference and inclusion 

You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened


	 

Critically assess a relevant incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 


Consider and reflect on your responsibilities and procedures in line with the relevant Codes of Practice to support victims and witnesses through the criminal justice system. 


Illustrate how policing values were engaged, as well as any other considerations including culturally sensitive practice and language preference.


2500 words (+/- 10%: include your actual word count at the end of each section)




ANSWER:

This assignment will critically asses a policing incident that I have attended in which I played a significant role with a victim considering any social and legislative contexts, as well as any relevant cultural, ethnicity and language issues that may arise throughout. I will also illustrate how policing values were engaged whilst considering the cultural, ethnic and language issues that it may have posed. Following that, I will discuss and consider the responsibilities that I uphold and the procedures that are set out in the Codes of Practice set out by the Police and Criminal Evidence Act 1984 that enabled myself to support the victim and the witnesses throughout the incident. As a reflection tool I will use Borton’s (1970) reflective method. This model is simple, containing three steps, aiming to provide a strategic framework for students to reflect on how they deal with certain situations and it aids in self-improvement. The three stages to this model are; ‘What, So what and Now What?’. The first process is the ‘What’ stage where this question asks primarily what happened and what was done. The second process ‘So what’ evaluates the procedures that took place and allows students to evaluate what they did and why. The final stage ‘Now What?’ looks at how the student intends to move forward and deal with what happened and how it should be progressed (Borton, 1970; Jasper, 2013). The incident that I prepare to discuss is regarding a Hate Crime. The Crown Prosecution Service (2021a) states that a Hate Crime “can be used to describe a range of criminal behaviour where the perpetrator is motivated by hostility or demonstrates hostility towards the victim's disability, race, religion, sexual orientation or transgender identity”. ‘The CPS uses definitions agreed with the National Police Chiefs' Council to identify racist or religious incidents/crimes and to monitor the decisions and outcomes: "Any incident/crime which is perceived by the victim or any other person to be motivated by hostility or prejudice based on a person's race or perceived race" (GOV.UK, 2006). In this case, it involves an offence of Racial and Religious Hatred Section 29B (1), which comes derived from the Public Order Act 1986, and defined as ‘A person who uses threatening words or behaviour, or displays any written material which is threatening, is guilty of an offence if he intends thereby to stir up religious hatred.’ (CPS. 2021b; GOV.UK, 2006).


To begin with, a call was received to the force control room of a report that arson had been caused to insulation on an extension which was currently being built onto a property. I attended the property alongside other colleagues, where I instantly saw scaffolding outside as I approached the property. The male, who was also the reporting person who lived at the property and building the extension had noticed earlier that day that a small section of the insulation near to the roof of the property, had melted. However, to reach this section of the property, access to the scaffolding was required via a ladder. When the male was not working on the scaffolding, he would remove the ladder in order to eradicate any form of access. Work had not been conducted on the property for over a week, and the male alleged that an unknown person had climbed onto the scaffolding and had set fire to the insulation which caused it to melt. When myself and my colleagues probed why someone would do this, he further explained that there had been ongoing issues with neighbours who lived opposite the property and believed that he and his wife were being targeted because of their ethnicity. He undoubtably believed that this was a hate crime due to previous built-up issues. Gwent Police (2021) Policy states that any offence regardless of whether it amounts to a criminal offence, that is perceived to be hate related by the victim must be reported and recorded. Other officers and I continued to probe the male, who then let us into his property, where we were met with his wife whom was clearly upset and distressed. The wife of the reporting person had overheard the conversation, and then disclosed that on the morning of that same day, tensions had escalated. She reported that whilst her husband had been carrying out building and construction work on the property, she had got involved in a verbal argument with the neighbour, which was concerning the work that was being conducted. The husband had been upstairs at the time, and overheard the male raising his voice and then his wife responding. The husband went downstairs to investigate and ensure that his wife was ok. When he went outside of the property, he witnessed his wife and the neighbour having a verbal argument. The reporting person then engaged with the neighbour and asked him why he was complaining. This neighbour explained that he had been working nights, and that no building work should be carried out until he had been to sleep, although it was now late morning. The neighbour began to become verbally aggressive, by raising his voice and beginning to repeat that both the reporting person and his wife should go back home. From this the reporting person understood this as going back home to Lithuania and took offence to this, which also upset his wife. This information concurs with the definition provided by the Crown Prosecution Service (2021a) and also falls in line with Gwent Police Policy 2021. 

Walters, Brown and Wiedlitzka (2016) state that Hate Crimes are often committed by those known to the victim. The reporting persons of the address also reported that alongside taken offence to comments he made, this male was also verbally abusive by using inappropriate and offensive words towards them and did so repeatedly. Afterwards, further information was provided to the officers in attendance that the immediate next-door neighbour witnessed this altercation. The neighbour instantaneously aided the reporting person by asking the aggressive neighbour if he would have a problem if the building was being done by contracted builders, to which he replied “no” and so was then asked “what is the difference between contracted builders and the reporting person doing the work himself”. This left the aggressive neighbour speechless and without a response, who then returned to his home. Both the reporting person and the wife explained how they were made to feel uncomfortable throughout this ordeal and felt threatened, vulnerable and intimidated. This was also shown by the manner that they explained the incident, using hand gestures and becoming clearly upset and stressed. The reporting persons stated that they had been living at the property for five years and were instantly disliked by this neighbour and found that he went out of his way to complain and make things difficult for them.  The victims also emphasised how they could not wait to move back home to Lithuania after being made to feel the way that they do. The reporting person has previously reported issues to the council which appears to have escalated the situation and proceeded to offer no help to aid the issues. Shelter Cymru (2013) identified that ‘there might be issues with social landlords failing to identify cumulative low-level incidents and the impact that these can have on an individual’ and so it is important that council staff members are trained adequately to identify a victim of hate crime.


The significance of this incident brought to the attention of the officers is that this incident was not an act of Arson, but a hate crime. Approximately, 220,000 hate crime incidents occur every year (Walters, Brown and Wiedlitzka, 2016). I, and the attending officers identified that both the husband and wife were victims and therefore needed to be separated to obtain a statement, to get both accounts of how they perceived the ongoing issues, without them interfering with each other and corroborating their side of what had been occurring. I interviewed the husband and ensured that I was patient and listened to what he had to say. Although, he was Lithuanian, his verbal communication was excellent and therefore presented no language barrier. As an officer I had a responsibility for ensuring that procedures were adhered too, whereby I was mindful of the victims cultural and ethnicity background. I made sure that he was treated with respect, sensitivity and compassion as set out in the Code of Practice for Victims of Crime also known as the “Victims Code”. This Code was applicable as the person reporting and his wife were identified as victims due to making a ‘criminal allegation to the police’ (Ministry of Justice, 2021). The victims was also asked if there was a language preference as ‘victims are entitled to have translations of certain information in a language they understand’ under the ‘Victims Code’ (CPS (c), 2021), however, in this case the victim was happy to receive correspondence in English and not in his native language. The complainant who was also the victim had been identified by me and attending officers as when being probed, it was explained how the victim had suffered mental and emotional harm caused by an offence of Hate Crime. This victim was also considered for Enhance Rights as whilst taking a statement, it became evident that the victim felt intimidated and had been persistently targeted, and so referrals were made afterwards to a specialist support service as set out by the ‘Victims Code’  (Ministry of Justice, 2021). The Crown Prosecution Service (2016) note that ‘witness Care Units (WCU) are run jointly by the police and CPS and will provide core services to all witnesses. Therefore, it is vital that referrals are made on behalf of the victim by officers. To ensure the victims safety, target hardening was considered by the officers whilst the investigation was being conducted, and so advice was given, these examples include; ensuring that a phone is charged and fully operational in order to contact the police should the person reporting feel threatened or at immediate risk; ensuring that all windows and doors are locked when not at home or whilst sleeping; and in the meantime referrals to connect Gwent would be made on behalf of the victims. To further improve the home security the victims were advised to potentially look at installing CCTV, not only is CCTV a deterrent but could be used as evidence in court if it were to capture any further incidents (Victim Support, 2021).


Further to this, actions that needed to be completed was that the identity of the offender needed to be found, and an arrangement of a voluntary interview to be made. This was so that the offender could account for his actions as at this point officers were only aware of one side of the incident and had not been able to give the offender a voice, which corroborates with Code C of the Police and Criminal Evidence Act 1984. House to house enquiries also needed to be conducted, to see if there were any further witnesses to the incidents or whether they were aware of the ongoing troubles that the victim was faced with. Also, regarding the victim and the offender, the Neighbourhood Policing team needed to be made aware so that both victim and offender could have a specific point of contact. This is due to response officers alternating on a rostered basis; therefore, any further incidents could be dealt with by multiple different officers, which does not reassure the victim and there is also no continuity. Recent evidence from the Welsh Government (2014) highlights the importance of ‘early intervention in tackling anti-social behaviour and hate crime’. This research also emphasises that victims of hate crimes are particularly vulnerable as the incidents tend to be personal in nature ‘targeting the very core of peoples identity’ and therefore directly impacts the whole family and not just the individual who was subjected to the hate crime. A previous public case which indicates how hate crime affects more than the individual that is targeted, is the case of Fiona Pilkington (Welsh Government, 2014).


Throughout the handling of the incident, I always ensured that I remained professional, by communicating with the victims efficiently and in a timely manner with regards to keeping them up to date with the ongoing investigation. I also remained impartial, especially in the beginning stages of the crime being reported as myself and other officers were only given the account from the victim and had not identified the subject at this time. Therefore, we had to remain unbiased until we had spoken with the subject and given him a fair and equal opportunity to give his version of events of what had happened. Myself, and officers who were leading the investigation also had to be transparent by ensuring that my decision-making rationale was clearly understood by all and that I was consistent and truthful with how the reporting process would unfold, and what would happen next. The perpetrator was identified and invited for a voluntary attendance interview and the investigation is still ongoing. 


To conclude, I believe that I managed this incident well with assistance from my colleagues. The hate crime was identified successful although it was hidden within a report for a different crime however, the victims should now receive the necessary support from the relevant agencies to assist them moving forward. Myself and my colleagues identified that both the husband and wife were victims and therefore to obtain a statement, they needed to be separated so that their statements were not impacted by each other. Throughout the incident, I ensured that i abided by the victim’s code and provided support to both victims. I was empathetic and listened to what all parties needed to say but also remained unbiased as I had only heard one side of the situation. Once the first account and statement were obtained, I ensured that I gave the relevant safeguarding advice to the victims and an explanation of the next steps. What I would hope to do next time, is provide a Victim Information leaflet to the victims which provides written information to the victim on what to expect during the investigation and it also contains support information. At the time, there were no leaflets available therefore I will look to try and obtain these leaflets so that I am prepared for another incident that is similar.
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Task 4

Relevant areas of the National Policing Curriculum: 
Decision making and discretion, Conducting Investigations and Criminal Justice (Managing offenders) 

You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. 


	
Critically assess the situation including social and legislative contexts and any relevant cultural, ethnicity and language issues. Reflect on how you applied the National Decision Model (NDM) to assist in resolving this incident. Evaluate the role of discretion in the decision-making process. 

Determine your responsibilities with regards to the provision of the CPIA when conducting this investigation including when managing the offender and suspects and recording and retaining significant information.

Illustrate how policing values were engaged particularly through an assessment of the potential impact of bias on the decision-making process.


2500 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

This assignment will reflect on a policing incident in which I played a significant role with an offender.  To reflect on my experience, I will be using Gibbs’ Reflective Cycle 1988 which is an organised approach designed to improve repeated or similar experiences. There are six stages to the model, and these are; Description, Feelings, Evaluation, Analysis, Conclusion and Action Plan (Gibbs G, 1988; University of Cumbria, 2020). Firstly, this assignment will critically asses any social or legislative contexts that are relevant to the incident as well as reflecting on my application of the National Decision Model with regards to the incident itself. The College of Policing (2014) explains that the National Decision Model (NDM) should be applied by all police officers when handling situations/incidents as it is a structured approach which accounts for the officer’s actions and why that decision was made to manage a specific situation/incident. The NDM is beneficial because it allows police officers to review their actions and decision in order to promote learning. The NDM is the core decision making tool in policing, capturing the Code of Ethics at the centre of the model, it ensures that officers remain consistent with the standards and principles of behaviour which are outlined in this code. Next, I will consider my responsibilities with regards to the provision of the Criminal Procedure and Investigation Act 1996 when managing the investigation and the offender. ‘Part II of the Criminal Procedure and Investigations Act 1996 (‘the Act’) sets out the manner in which police officers are to record, retain and reveal to the prosecutor material obtained in a criminal investigation and which may be relevant to the investigation, and related matters’ (Ministry of Justice, 2020). Lastly, this assignment will illustrate how policing values were engaged whilst I dealt with the offender, considering the potential impact of bias on the decision-making process.  The incident that I have chosen to reflect on is where I issued a Traffic Offence Report to a driver who was caught using his mobile phone whilst driving.


Considering social and legislative contexts relevant to the incident I have chosen, firstly, since 2003 it is an offence to drive a vehicle whilst using a hand-held mobile phone which is stated in the Road Traffic Act 1988. Drivers who are caught using their mobile phone can be subject to a Fixed Penalty Notice of £200 and six penalty points applied to their licence and those who have only passed their driving test within two years can be banned if caught (Crown Prosecution Service, 2019). Whilst on mobile patrol and in a marked police vehicle with my tutor, a male was spotted in his vehicle, waiting at a cross junction with his mobile phone to his ear. The law regarding using a mobile phone is still applicable when the car is stationary on the roads, unless safely parked. In this case, this male was waiting for the road to clear so that he could continue his journey and it is understood from his actions that he was not in full control of his vehicle (Crown Prosecution Service, 2019; GOV.UK, 2021). Utilising the National Decision Model, the facts that were present at the time was that this driver was seen by police officers committing a Road Traffic Offence. Utilising the National decision model to assist in resolving the incident, there were a number of approaches and actions that I could have taken, this is explained by GOV.UK (2021); 1. Take no action; 2. Issue a warning; 3. Offer driver training courses; 4. Charge the offender with an offence. Myself and my tutor briefly discussed this and decided to stop the vehicle so that the driver could be spoken to, as well as establishing if the driver had any defences to his actions. Therefore, using the police powers, in which an officer can ‘legally stop any vehicle at any time’ in order to ‘deal with driving offences’ that were witnessed by my tutor and I (Metropolitan Police, 2021). The only defence that could be justified is outlined by Crown Prosecution Service (2019) ‘Regulation 110(5) provides that no offence is committed where a person makes a call to the emergency services on 999 or 112 in response to a genuine emergency, where it is unsafe or impracticable for them (or the provisional licence holder) to cease driving whilst the call is made. 


At first, I was apprehensive about stopping the vehicle as this was my first time, I was also nervous in what the driver would have to say regarding using his phone whilst driving. Ultimately, unless for an emergency purpose, the male had broken the law. The World Health Organization (2021) reported that ‘drivers using mobile phones are approximately 4 times more likely to be involved in a crash than drivers not using a mobile phone.’ On sighting the vehicle, I could also see that there was also a child in the passenger seat, which irritated me, as I then considered the other fact that this male was also putting the child’s life at risk by being careless and inconsiderate. The Department for Transport (2020) research suggests that 42% of passengers in cars are at risk of death when the driver has been involved in a road tragic accident. I also considered the danger the male posed to other road users such as pedestrians; in 2019, pedestrians represented 14% of all casualties in road traffic accidents (Department for Transport, 2020). Ultimately, considering all the statistics present, it was vital that this male was dealt with by officers so that he could understand the implications of his actions. My tutor enabled the blue lights system on the patrol vehicle signalling to the driver to stop, complying with Section 163 of the Road Traffic Act 1988 (College of Policing, 2019). Again, considering the National Decision Model and complying with best practice set out by the College of Policing (2019), both my tutor and I ensured that no other road users were under the presumption that the instructions to stop applied to them, we did this by waiting for the road to clear before signalling to the male in his vehicle in which he then put aside his phone and pulled out onto the road, in order to pull over his vehicle into a safe place. My tutor ensured that the ‘target vehicle had stopped before bringing the patrol vehicle to a stop’ just in case the driver failed to stop. My tutor then positioned the vehicle ‘in such a way as to make the best use of emergency lighting and markings’ so that other drivers using the road would be cautions to the potential hazard that stopping this vehicle posed (College of Policing, 2019).


As a consequence of the offender’s actions, and resorting back to the National Decision Model, I considered the risk that this male posed to the occupant of his car, other road users and himself and decided to issue the male with a TOR. A TOR is a shortened abbreviation for Traffic Offence Report and can be issued for endorsable offences such as driving whilst using a mobile phone. Endorsable offences carry fines, penalty points and some allow the offender the opportunity to attend an educational course in relation to the offence they have committed, however the account of the TOR is not decided by the officer issuing. Usually, ‘offences will be dealt with will be made by a police prosecution manager, based on the officer’s report and any previous offending history’ (Cambridgeshire Constabulary, 2021). The male offender appeared to be compliant, as he emerged from his vehicle he stated “I know what I have done and I am banged to rights when you seen me”, and so I relayed to him what I had witnessed so that there was no misunderstanding between myself and the offender. Through this, I effectively complied with the policing values by ensuring that I treated the offender fairly and offered him an opportunity to account for his action, however the offender further explained that he was on his way to the local supermarket and jokingly elaborated that this was going to be an expensive trip. The House of Commons (2019) state that ‘The RAC told us that 7% of drivers use their mobile phone because they do not think they will be caught, despite knowing the risks involved.’ Also, I exercised my police ‘powers and authority lawfully and proportionately’ and respected the right of the offender (College of Policing, 2014). Although, it was not a laughing matter due to the seriousness of the offender’s actions, I knew it was important to keep the offender onside by building a rapport, whilst he made light of the situation. The offender also appreciated that I conducted a welfare check on the child occupant of the vehicle, where later we established was his son. The child was approximately 7 years old, and his father explained that his child was fascinated by police officers and emergency workers. Therefore, it was necessary to lead by example and show the young boy that I was doing the right thing in line with the policing principles. Another positive from the incident is that when the offender retrieved his driving license and his details were confirmed by the force control room through carrying out a PNC check, I remained open with the offender as although the licence was substantive, the driver had already accumulated three penalty points from speeding. I gave the offender a verbal Notice of Intended Prosecution as legally required and offered the male a copy of the completed TOR (Cambridgeshire Constabulary, 2021). The only negative from this incident, was when the offender wanted to know the immediate outcome from the TOR, and although I was aware of the potential fine and penalty points, I was aware that the offenders demeanour may change, therefore to ensure the offenders compliance I reiterated that the decisions are made by a police prosecution manager (College of Policing, 2019; Cambridgeshire Constabulary, 2021). After the incident, I realised that I should have activated my body worn video so that it could be captured on camera, especially if the offender wanted to challenge the TOR at a later date.


Throughout the incident, I ensured that I considered the National Decision Model to assist with managing the offender as well as dealing with the offence that was present. Regarding issuing a TOR to the offender, this was justified by the risk the male posed to his child, other road users and the community. The House of Commons (2019) research shows that ‘since the offence of driving while using a mobile phone was created in 2003, the number of licensed vehicles has increased from just over 31 million to just under 38 million (an 18% increase)’ and ‘over the same period the number of households which own a mobile phone has increased from 76% to 95%.’ From these statistics, it can be suggested that there has been an increased in road users that have access to a mobile phone, which potentially can increase the risk of road users using their phone whilst driving which poses a larger risk overall. I could have used my discretion and allowed the offender to carry on his journey or I could have even gave words of advice but then the offender would not learn from his actions and presume that he had gotten away with the offence, and potentially commit the offence again in the future. The House of Commons (2019) also argues this point by stating that ‘If motorists do not believe there will be consequences from breaking the law then many of them will continue to do so. Enforcing the law is essential to ensuring that motorists do not illegally use their mobile phone while driving’. Also, there is a small percentage of the public who believe that using a mobile phone whilst driving is acceptable and this perception has increased over the years (Payton, 2016). Therefore, enforcing the law to tackle this issue is important to protect lives. Therefore, if the offender does not agree with being given a TOR as he may have the same perception that using a phone whilst driving is not dangerous, then the offender can challenge the TOR, but would then need to attend a Magistrates Court to be able to overturn it. By doing so, the offender if found guilty could potentially be given a bigger fine or sentence as well as being charged with additional offences such as; Careless/inconsiderate or dangerous driving or driving without due care and attention. Lastly, as previously mentioned, I should have activated my body worn camera as it provides better transparency and accountably and would be shown in court, enabling the court to understand and witness for themselves the offence that had taken place and the offender admitting to it upon police interaction (Chapman, 2018).


To conclude, I feel that I successful applied the National Decision Model which assisted with managing and overall handling the incident. I considered using my discretion however due to the risk factors that were present, I choose to coincide and adhere to the Code of Ethics that I follow as a police officer. Overall, I believe that the way I had approached the incident was proportionate and fair, and it was in the public’s interest that I dealt with the offence the way that I did. In regard to the management of the offender, ultimately, he had committed an offence and upon speaking with him, he was honest and upfront about his actions and gave no plausible excuse. Therefore, the action that I took was necessary, proportionate and lawful and put the public’s interest first in this matter. As a whole, I have gained confidence in handling a moving traffic offence and the issuing of TOR. I know that if I were to cross another road user committing a similar offence, I would manage the situation in a similar manner to how I have dealt with this one by applying the National Decision Model so that I also remain accountable, fair and consistent. Lastly, I will also activate my body worn video so that it is a documented piece of evidence which would have a positive impact should the offender challenge my actions. 
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Task 5
Personal Development Plan (PDP)

As part of your reflective process, please use this table to aid you in identifying the next steps for development. 

This is equivalent to 500 words towards the overall wordcount, please note this is not the actual number of words used in completing the table, the count reflects the thought and research behind it.

	
Area of Development 

	
How it will be achieved
	
Who can provide support
	
Timeline

	



Communication Skills





	Observing and making a mental note of how other officers manage certain scenarios and situations and applying this to my own calls/incidents.
Attending a range of different calls and using the advice and information that is available to hand and applying what I have learnt in order to effectively manage the situation without support or guidance.
	I can ask for support from other officers who I work alongside with.
I can also ask for guidance from a shift sergeant about how best to deal with a certain situation when I am unsure.
	I will look to work on this skill over the next year whilst I build up experience in my role as a police officer.

	



Completing Case Files







	Unfortunately, not all incidents need to have case file, and whilst in service I have only completed one case file with assistance from my tutor. How I will develop this skill is through practice and repetition and asking for help when needed.
	There is information available at police stations on how to build a case file, therefore I need to ensure that I follow the information that I have available to hand. Also, if in doubt, I can ask other officers that I work alongside with as well as a sergeant who can also provide support as they have more experience. There is information readily available on the beat (the police intranet page) where there is power points slides and information packs. Lastly, a case file advice line was launched in July, that are available during weekdays who advise and offer support to officers with pre and post charge prosecution case file preparation and submission.
	I will look to work on this skill over the next year, because as I gain more experience building and submitting case files will happen more frequently which will also build my experience and knowledge. 

	




Dealing with paperwork and completing tasks







	Effective time management and organisation can be achieved by making a list and prioritise what needs to be done first. 
I also need to be aware of my workload and ensure that I get as much completing whilst on shift and to use the available time I may have, wisely.
	There are many apps and tools available on the work laptops supplied to officers that can be downloaded to aid with managing workloads. If it becomes difficult to manage and complete the paperwork, I can look to ask other colleagues for assistance or the shift sergeant for support or advise on how to do and be better.
	I will look to work on this skill over the next 6 months, as it is important that I manage my time effectively and I complete paperwork on time as this can have a knock on affect with victims receiving the necessary help and support especially with partner agencies. 
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