A written assignment critically evaluating how Assessment for Learning can be utilised in a series of learning opportunities to aid progression across chosen areas of learning and experience.
[bookmark: _Int_mSrEkx04][bookmark: _Int_Lw8A1PyN][bookmark: _Int_glWTFSaz]Assessment for learning was outlined by Dylan William and Paul black in 1998 after the publication of inside the black box, however dates to Scriven (1967) who first introduced formative assessment and outlined to schools how to adopt the practice in ‘the methodology of evaluation’ (L. McDowell, K. Sambell & G. Davison). Since Dylan William and Paul Black reformed assessment for learning it has become a strategy which has been used across the globe and in 2021 UNICEF published an “educational case study of the use of AFL in Afghanistan” (UNICEF) . Assessment for learning also known as formative assessment is the use of assessment and feedback throughout the lesson and informs the teacher of amendments that can be made to the lesson immediately to make the lesson more effective for all learners in the group (Steele A 2019). Therefore, assessment for learning strategies can be utilised in a series of learning opportunities to aid progression across the areas of learning and are not limited to one area of learning. Assessment for learning can be used throughout areas of learning such as language, literacy and communication, science and technology and expressive arts. There are a variety of strategies that can be used to aid progression in these areas of learning such as the use of quality of talk, self / peer assessment and the use of effective feedback. Assessment for learning is used in the classrooms to lower the attainment gap as it can be argued “any tail of low educational achievement is clearly a portent of wasted talent” (inside the black box 16/12/2022). AFL strategies are used and trailed in schools on a regular basis and therefore the strategies and ideas must be understood by teachers which are both training and qualified to ensure the pupils are getting the most from their learning. There are 4 elements of afl which include sharing success criteria with learners by giving students a success criteria students understand what they need to do to be successful in the tasks they are going to be approaching in any AoLE,  quality of questions / quality of talk in a classroom allows teachers to communicate and assess knowledge that the students have without them needing to take a formal test, use and quality of feedback can be used with questioning and allows children to explain their understanding of a topic which allows learning to say on track, peer and self-assessment is the 4th element of afl and allows for independence and benefits students to be able to magpie ideas from peers (Cox 2022). The classroom in which these assessment for learning strategies are used in is a year 5 class which is built up of 20 students aged 9- to 10-year-olds. The learners have a range of needs and abilities, some children struggle to read and write while others are more able and talented and have reading ages of 12 years old meaning they are more able in a range of AoLEs within their learning which means assessment for learning strategies should be implemented throughout the lesson and enable students to gain the most out of their education. The Assessment for learning strategies should enable the teacher to push the mat children and support the lower ability groups. There are 8 lower ability children, 6 middle ability and 6 higher ability children in this group of learners each ability group are sat together and work in ability groups during most lessons to enable the work to be taught at the right level which will push them but prevent them from becoming overwhelmed with the learning. The lessons they will be taught during the autumn scheme of work and knowledge from the lessons will be carried through the curriculum. The AoLEs which I will be demonstrating afl strategies in will be expressive arts with a focus on Creating combines skills and knowledge, drawing on the senses, inspiration and imagination students will aim to combine my knowledge, experience and understanding to plan and communicate my creative work for a range of different audiences, purposes and outcomes, health and well-being with a focus on two what matters statements our decision-making impacts on the quality of our lives and the lives of others, students will be aiming to understand that decisions can be made individually and collectively, and that they can be influenced by a range of factors. and developing physical health and well-being has lifelong benefits students will be aiming to explain the importance of a balanced diet and nutrition and the impact my choices have on my physical health and well-being. I can plan and prepare basic, nutritious meals. The last AoLE that I will be focusing on is language literacy and communication with a focus on Expressing ourselves through languages is key to communication. In this student will be aiming to recognise the appropriate language for different audiences and purposes, varying my expression, vocabulary, and tone to engage the audience. (Welsh gov)
[bookmark: _Int_TPw1ARoE][bookmark: _Int_2uwZnN3G][bookmark: _Int_UvDfpy77]Assessment for learning also known as formative assessment is the use of assessment during the learning period. There are 4 elements to assessment for learning that consist of questioning, feedback, success criteria and self / peer assessment (word press 2014). These 4 elements can be used throughout most lesson over the curriculum and are designed to be versatile for teachers to fit them into their lesson plans. Assessment for learning allows for teachers to identify that students are struggling with topics and concepts that students are struggling with and subjects as early as possible which allows the educator to adjust the letter and can be made to lessons and give academic support (education reform 2014) without assessment for learning it makes teachers longer to assess what a child is struggling with in their education and therefore a teacher may not find out until a summative assessment that the students have been struggling with the topics. Griggs claims the rationale behind AFL focuses on finding out where pupils are in their learning, where they need to go and how to get them there (Griggs 2014 p399 a) this creates a wider insight into the work done surrounding assessment for learning. By showing that there is a range of avenues that an educator could explore, this text explains that assessment for learning has the children's development at the centre of the learning Griggs also stated that afl was most beneficial to lower attaining pupils. It is believed that lower attaining children benefit from assessment for learning due to the fact that children are not forced to keep up with the mat students but are encouraged and supported in a way that is best suited to them. Steele A states that assessment for learning generates feedback students can use to improve their performance. From a teacher’s perspective, this could be as simple as observing class discussions, asking questions, and reviewing students’ work in progress (Steele A 2019) this gives teachers and other interested readers the opportunity to understand assessment for learning, this article provides a small insight into afl and the element of feedback. By stating that afl generates feedback this illustrates to the reader that to carry out assessment for learning correctly then students must know the feedback and must be told how to move forward. There are a range of studies that show the benefits of independence due to the use of success criteria within the classroom (Dylan William 1998 and Hattie 2007) with the independence that success criteria causes comes an increase of tasks and activities in which children are willing to attempt. By giving children a list of instructions in which they can follow and use to complete their work it gives children confidence that they understand the task they have been set and allows them to complete their work to the best of their ability knowing they have included everything. On the other hand, another study (James et al 2007) creates concern when it comes to the implementation of success criteria and self-evaluation due to the fact that many children have a deep-rooted fear of tests and therefore become uncomfortable and begin to have trouble with success criteria. Therefore, teachers must introduce this element of afl positively for the students. One way in which this could be done is to create the criteria with the children to give them autonomy over their learning. Peer assessment and self-assessment is a key element of assessment for learning that “can help steer students towards understanding the assessment process, helping students take control of their own learning and assessment and become more independent learners” (Deakin university a). By implementing peer and self-assessment in a classroom it enables students to be independent by giving them responsibility to accurately mark their or their peers work. This element of assessment for learning can also promote self-reflection and team skills (Deakin university b) which will benefit students in further educational practice and career development. Peer assessment works when students begin to use the information that they are given to improve their learning as well as help their peers to improve their learning (NSW Education) which encourages relationships between learners and their peers as well as increasing confidence within their education and allowing students to have control over their learning. Quality of questions and quality of talk is an important part of assessment for learning. Discussion and talk have great cognitive potential (Clarke S 38) to show what students already know and to build on what students know on topics the voice 21 initiative state that oracy in a classroom is important because “disadvantaged children’s spoken language development is significantly lower than their more advantaged peers” (voice 21) therefore to bring all children to the same level oracy must be included in a majority of lessons and allow students to explore oracy and the use of verbal communication with their peers. Quality of questions is dependent on the questions being asked and what ability the students being asked the questions are at blooms taxonomy created by Benjamin bloom and his collaborators are made of “six major categories: Knowledge, Comprehension, Application, Analysis, Synthesis, and Evaluation.” (Blooms taxonomy, 2001) These six categories after knowledge are designed to work alongside students' abilities and push them into a higher order of thinking but prevent students from becoming overwhelmed with the questions they are being asked. Feedback is another assessment for learning strategy that is widely used in a range of contexts. Traffic lights are a widely used feedback strategy as it gives teachers an immediate indication of students understanding during the lesson (Griggs, 2014 p 398) feedback should be simple and easy to understand with strategies such as the traffic lights it means teachers and use assessment for learning effectively and amend the lesson to best suit the children before misconceptions settle allowing students to get the most out of their education.
[bookmark: _Int_O2ONkR95]During the planning stages for each of the lessons, I was going to teach I followed the topic which the children were doing, we can be hero’s it is in line with the 2015 United Nations 17 goals for sustainable development which aim to end poverty and increase sustainability (UNDP). The goal that the children were focused on during this period of teaching was “life on land” and which included a range of information on framing and plant reproduction. The goal states that “Plant life provides 80 percent of the human diet, and we rely on agriculture as an important economic resources” (UNDP). Therefore, it became clear that including something practical with plant life such as vegetables was the best way to end this goal study, we also decided that doing something for the community would be a good starting point. In class the children were asked to think of a range of things they could do for the community in their school, students had amazing ideas from farming show cases and school fates. In the end we decided to run a soup kitchen for the community as this would benefit the community best during the cost-of-living crisis, the children also decided that a donation should be supplied if the community are able to the donation the children asked for was any canned food for a bowl of soup that could be given to food banks after the soup kitchen was over. When it came to independently planning for these lessons after the discussion with the children the decision was made that to get the best interaction with the community the soup kitchen needed to be advertised well.
[bookmark: _Int_krhb5FRV][bookmark: _Int_05hIcpph][bookmark: _Int_kaub3gNP][bookmark: _Int_5qRZzex5]Which led me to decide that one lesson should be an expressive arts lesson for the children to create posters advertising the soup kitchen to the community. We decided that an expressive arts-based lesson was appropriate for the topic that students were focused on. It was determined that a poster to advertise what the children were planning would be the best idea as they would have total control over what the poster looks like and how it has made. Expressive arts as an area of learning and experience has a range of benefits for Students development it allows for children to express themselves freely as many children of all ages may not have the linguistic skills, they need to explain to someone how they are feeling or simply may not feel as though they excel in more academic subjects such as literacy and mathematics. Children imagination can be unleashed during expressive arts which allows for them to express themselves and engage their senses. Expressive arts can also bring a sense of relaxation and provide an outlet for negative emotions in a quiet and tranquil space (Georgetown behavioural). It is also argued that “‘The arts are not mere diversions from the important business of education; they are essential resources’ this implies that the arts should not be used as a time filler and should be taught more often to allow for improved student development. Expressive arts also has been reported to have less boundary breaking than any other area of learning and experience (p 39 CAMAU) which further supports the idea that the arts create a calm and relaxing place for students to work and feel safe in. During this lesson I am going to spend time at the start of the lesson questioning students on what makes a good poster and talking about the information that needs to be included. Creating a start for our shared success criteria, the next step is to begin showing students a range of posters and adverts to expand the thought process of what a good poster includes and what they think are the what went well points of each poster and even better ifs, during this activity the teacher should be constantly questioning students on the aspects of each piece of media. I then planned for students to be questioned and promoted to expand the class success criteria based on the posters they have seen. Students should produce a list that includes the following – colour, information about the soup kitchen and include that people should bring a donation on canned food, clear writing. Creating a criterion for success in this way is beneficial because it comes from children, allowing them to understand what is expected of them during this task. Dylan William when talking to the institute of Education, University of London claimed that “Many teachers provide students with lists of “success criteria” but these are often opaque to students.” (Dylan William 2006) Therefore, its essential to development of students and maximisation of learning time that students are involved in the creation of success criteria due to the fact that research by Dylan William has shown that when students are not involved in the process, they find it harder to understand. Furthermore, William talks about research that was carried out in 1994 in which he refers to the results that “one group of students was asked to make up test questions (with answers!) on what they had been learning. This group got the highest score on the test.” This research is the basis of Dylan Williams success criteria afl strategy. During these lessons it is also demonstrated that questioning is used in the teaching style. Questioning students was outlined in Donaldsons successful futures document in which it is stated “open oral and written questioning that is designed to test understanding and to guide the next steps in learning” (Donaldson 2015). Teachers can use this too create resources with children such as modelling texts by asking for examples or to create a success criterion. However, it can be argued that questioning is an aspect of teaching designed to create provide ample, challenging work (Ko. J, Sammons. P and Bakkum. L 2013) this is used in teaching during a range of lessons across the curriculum and is linked to quality of questions afl strategies. During this learning opportunity students were questioned at the beginning as a whole class and then throughout the lesson students were questioned and supported during the creation process of the lesson. By having the whole class questioning to create the success criteria it allowed for the MAT students to support the lower ability while also activating their thought process and prior knowledge of what they know about expressive arts. Questing for students on posters and advertisements also gives students contextualised learning which allows students to understand the importance of the work and ensure that its relevant and memorable for the students (Osika. A, MacMahon. S, Lodge. J. M)
The health and well-being will have a focus on two what matters statements our decision-making impacts on the quality of our lives and the lives of others, students will be aiming to understand that decisions can be made individually and collectively, and that they can be influenced by a range of factors and aiming for the progression step 3 can make considered decisions, considering available information, including past experiences and I can set appropriate goal. During the planning for this lesson, I followed the topic and decided that it was in the classes best interests to split the class into 2 groups and have 2 lessons taking place at once to create 2 activities for the children, an independent task, and a teacher lead activity 30 minutes each. One half of the lesson is a hotseat activity while the other half of the class will be completing research and an instruction text on how to make a healthy homemade soup of their choice. Health and wellbeing as outlined by Donaldson in the successful futures document states that children should be taught and introduced to healthy diets and be aided to make decisions that will promote their own and other people's wellbeing (Donaldson 2015), I aim to achieve this in this lesson. By using a hotseat in my lesson it allows for students to imagine they are the community in which they are providing the soup kitchen for. The lesson will begin by students thinking of questions they could ask people coming into the soup kitchen and then the lesson will progress to students sitting on the hotseat being asked these questions. Brining drama into my lessons will enhance enjoyment and personal satisfaction of students, drama can also promote confidence as students know that there will be no wrong answers (Welsh gov 2020). Drama in education encourages debate and makes children want to share their ideas this links into the quality of talk element of assessment for learning. Hot seats directly allow students to think about the thoughts and feelings of the characters / people they are role playing as (David Farmer). The use of quality talk in assessment for learning is beneficial to students as it can “extend pupil understanding” and reveal misconceptions this is beneficial for learners as it can improve a range of skills while expanding on knowledge that children already. It is also stated that when using quality talk in the classroom it is essential that when responding to children's responses others need to be respectful to promote confidence within the classroom whether the others agree or disagree with the speaker (Shirley Clarke). Therefore, I decided that to create quality talk within my classroom as I felt it would encourage confidence and deepen the understanding of the effects their soup kitchen would have on the community.
While planning this lesson I decided that it was essential that the students had a language literacy and communication experience with a focus on Expressing ourselves through languages is key to communication. In this student will be aiming to recognise the appropriate language for different audiences and purposes, varying my expression, vocabulary, and tone to engage the audience (Welsh gov lang lit.). During this lesson I used AFL feedback and peer assessment strategies as I believed that this would develop confidence and independence in my classroom. During this lesson I had given each child a red, yellow, and green cup and explained to them how it works while testing the use in the introduction. During the writing of their letter's students would change their cup to yellow for a peers help and red for a teachers help while others kept them on green to give the teacher feedback of how the students were finding the task. This enables teachers to keep learning on track and allow students to take the next step in their learning (tom cox 2022). The use of feedback in a classroom is most effective when it is the given to children filled with simple information on how to progress. When giving children feedback it is more effective to keep the information in simple language that children will understand and avoid the complicated language that is used most often (kulhavey et al. 1985). However, perrenoud 1998 p.86 states that feedback is only effective when given if a window is found into the cognitive system of the learner’. It would not be effective in assessment for learning to give information to children however simplified during a period in which they are taking feedback in as redundant noise. Therefore, timing is the most crucial factor in feedback for students as they need to have the cognitive ability to take on feedback during an activity to activate the ability to progress in a task. “The more that the pupil is involved, the more effort that the pupil makes, the more likely it is that the feedback will be effective. Pupils will increase their effort when ‘the effort leads to tackling more challenging tasks or appreciating higher quality experiences rather than just doing “more”’ (Hattie & Timperley 2007, p. 86). This indicates that feedback is only effective when the students are engaged and motivated in their education and want to be pushed for a higher level of work. Students who are less motivated for school and feel they must be there are less likely to respond to feedback and therefore would more likely respond to questioning or other AFL strategies. 
While planning my lessons it was important to me that I was using assessment for learning effectively. I spent time researching strategies that can be used in a classroom such as voice 21, traffic lights and creating a success criterion with the class and the research that underpins them. During the planning of my expressive arts lesson, I felt that the most important assessment for learning element to include would be sharing success criteria with learners in which case I wanted the children to create one with me for their poster as I felt as though the study by James et al 2007 was very influential to this. Having student gain control of their work and not fear assessments is the most crucial factor as I believe that confidence and independence for a group of learners at this age is essential. During the planning of my language literature and communication lesson I wanted to include feedback during the lesson as to improve language verbal and written feedback is always needed. I felt this would benefit my students the most as paired with the traffic light cups it would be easy to see who needs help and who was doing well. I also included peer assessment as an extension task for my MAT students as I believe this would help them to improve their writing however, there are a few limitations to this such as students not giving their peers full feedback due to friendships or their own misconceptions. I believe that the use of assessment for learning within a classroom is important to begin closing the attainment gap and gain the most out of students and their education. However, when it is done incorrectly the students will suffer due to insignificant use of the strategies, teachers must have a broad range of knowledge when it comes to the subjects they are teaching and strategies they plan to use otherwise students may not get the most out of their learning.















Appendix 
	Student-teacher:
	Megan Russell
	Class / Group:
	Year 5

	AoLE or Subject:
	Language literature and communication
	Date:
	

	Meaningful links to Curriculum (What Matters Statements, Descriptions of learning, previous curriculum...)
	Expressing ourselves through languages is key to communication.
Ps 3 - I can recognise the appropriate language for different audiences and purposes, varying my expression, vocabulary, and tone to engage the audience. 
Ps 2 - I can speak clearly, varying expression and gestures to communicate my ideas
[bookmark: _Int_OhgsZfXt]I can use single and multi-clause sentences, making choices to meet the intended audience and purpose. 

	Four Purpose driver: 
(Remember to go ‘beyond the headlines. Only main links should be identified here) 

	· Ambitious cable leaners 
· Enterprising creative contributors

	Meaningful links across the curriculum 
Links to other AoLEs or the  Cross-curricular skills frameworks)
	[bookmark: _Int_gNzOSPO5]I can use varied, appropriate and precise vocabulary including area of learning and experience/discipline-specific words for different purposes.

	[bookmark: _Int_bO5gRkJX]Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked to the Welsh Language Competency Framework) 









	Learning Objectives (4:15 on video)
What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? ‘You are learning X to develop an understanding of Y so that you can apply to Z in the future.’

	You are learning to develop an understanding of formal letter writing so that you can apply it to a range of situations in the future

	Success Criteria (6:42 on video)
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will look like, how the lesson’s tasks relate to the objective.

	I will have written my addresses and names in the correct sides and orders 
I will I have written neatly and attempted to have correct spelling throughout
I will have 3 paragraphs explaining what our topic is, what our plan is and finally asking for donations for the soup kitchen

	Planning for misconceptions:
Every lesson holds the promise of both learning and mistakes. Use this section to anticipate pupil errors and your responses to them and seek guidance if required.

	Teacher will create a model letter with the class on the interactive whiteboard to avoid children being unsure of what to do or relying on teacher assistance constantly, the model will stay on the board so that children always know what to do next.






	
SEQUENCE OF TEACHING & LEARNING
(Add or remove rows below as appropriate)


	
Timing:
Break down timings into groups if appropriate. Consider pace, engagement levels (ensure pupils are ‘doing’ quickly), managing transitions

	
Role of the teacher & support staff:
e.g., key questions, retrieval of prior learning (What previous learning needs to be revisited in today’s lesson?), modelling and explanations, checking understanding, planned use of additional adults. Choice of pedagogical model or of the 12 pedagogical principles
	
Pupil’s learning:
What will the pupils be doing and what learning will be taking place?
Consider CHUNKING (too much information can limit learning)
	
Inclusive Strategies (including differentiation):
‘Focus on the what is to be taught, (and how) rather than who is to learn it’ (Florian, Black-Hawkins, 2011). Make appropriate reference to resources which support this.
Reasons for, and details of scaffolding.
Types of representation in tasks? 
	
Checking what pupils know, understand, and can do:
key questions, self, and peer assessment opportunities, effective AL strategies, live marking opportunities, planned feedback.
Types of Retrieval Practices?



	
Intro
20 minutes 
	Before lesson – children would have red orange and green cups to show when they are struggling to give teacher live feedback
each table have addresses of a supermarket on
Table 1 Tesco
Table 2 Aldi
Table 3 Lidl and Morrisons
Tables to also have paper with line guides underneath ready for students

Teacher to recap the soup kitchen and topic with the children
Can anyone recall what we discussed doing to finish our topic and what we decided on doing?
Who can describe what a soup kitchen is to me? What is our role in the soup kitchen?
If we are going to run this soup kitchen, what are we going to need?
Okay we are going to need vegetables and bread are not we to make the soup, where could we get vegetables from?
Teacher to explain to students that we are going to be writing to supermarkets to ask for bread and vegetable donations 
Teacher to begin to model write the letter asking children what should be said in the letter and helping them to think of sentences
Teacher to then send students off onto their tables to begin writing
	Children to be able to recall during this section of the lesson and contribute to class discussion on the soup kitchen 

Children should have knowledge of letter writing and be able to contribute to the model writing of the letter


	Teacher to call on students to give contributions to the tasks if student is quiet during the discussion and modelling this can ensure that all students are clear on the tasks
No differentiation as all children will be working with teacher as a class
	


Questioning and quality of talk – discussion of topic 15 undp goals and soup kitchen



Success criteria – modelling writing of letter

	
30 minutes

	During this section of the lesson teacher to observe the cups and watch for any student who is visibly struggling or looks confused to ensure that help is given in an effective period for the students learning

	Students are to use the model text which will be displayed on the whiteboard and create their own letter to the supermarket their table has been given

Students are responsible for leading their learning by giving live feedback with the traffic light cups and asking questions when needed
	LSA to work with lower ability table to support the two students that cannot spell or write without support

Teacher to walk around classroom helping students that need support – by answering questions and asking questions to engage students minds into the task
	Feedback – with traffic light cups 

	

Last 10
minutes

	Teacher to tell students to swap books with a random student in the room and ensure they do not have their own allow 30 seconds for this

Teacher to explain to students that they are going to be marking the book they have Infront of them

Teacher should have a success criteria made that is now on the board and visible to all students that they can begin to mark each other's books



	Students to sensibly exchange books within the class

Students to mark each other's books against the success criteria given by teacher
	LSA to be working with two lowest ability students as they cannot read and will need assistance during this task
	Peer and self-assessment – marking each other's books






	Student-teacher:
	Megan Russell
	Class / Group:
	Year 5

	AoLE or Subject:
	Expressive arts
	Date:
	

	Meaningful links to Curriculum (What Matters Statements, Descriptions of learning, previous curriculum...)
	[bookmark: _Int_DDPFZVuW]Creating combines skills and knowledge, drawing on the senses, inspiration, and imagination.

Ps 3 – I can combine my knowledge, experience and understanding to plan and communicate my creative work for a range of different audiences, purposes, and outcomes.

Ps 2 - I can communicate ideas, feelings, and memories for an audience and for purposes and outcomes in my creative work.

	Four Purpose driver: 
(Remember to go ‘beyond the headlines. Only main links should be identified here) 

	· Ambitious cable leaners 
· Enterprising creative contributors

	Meaningful links across the curriculum 
Links to other AoLEs or the  Cross-curricular skills frameworks)
	

	[bookmark: _Int_JNQdlJpX]Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked to the Welsh Language Competency Framework) 
· 

	Learning Objectives (4:15 on video)
What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? ‘You are learning X to develop an understanding of Y so that you can apply to Z in the future.’

	You will be creating a poster to explore promotion techniques to use in further creative tasks 

	Success Criteria (6:42 on video)
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will look like, how the lesson’s tasks relate to the objective.

	Have all relevant information
To be colourful
Eye catching
Creative
Correct spelling

	Planning for misconceptions:
Every lesson holds the promise of both learning and mistakes. Use this section to anticipate pupil errors and your responses to them and seek guidance if required.

	Teacher to create success criteria with students and give students relevant information on the board



	
SEQUENCE OF TEACHING & LEARNING
(Add or remove rows below as appropriate)


	
Timing:
Break down timings into groups if appropriate. Consider pace, engagement levels (ensure pupils are ‘doing’ quickly), managing transitions

	
Role of the teacher & support staff:
e.g., key questions, retrieval of prior learning (What previous learning needs to be revisited in today’s lesson?), modelling and explanations, checking understanding, planned use of additional adults. Choice of pedagogical model or of the 12 pedagogical principles
	
Pupil’s learning:
What will the pupils be doing and what learning will be taking place?
Consider CHUNKING (too much information can limit learning)
	
Inclusive Strategies (including differentiation):
‘Focus on the what is to be taught, (and how) rather than who is to learn it’ (Florian, Black-Hawkins, 2011). Make appropriate reference to resources which support this.
Reasons for, and details of scaffolding.
Types of representation in tasks? 
	
Checking what pupils know, understand, and can do:
key questions, self, and peer assessment opportunities, effective AL strategies, live marking opportunities, planned feedback.
Types of Retrieval Practices?



	Frist 15 minutes
	Teacher to explain to students that they will be creating a poster to promote the soup kitchen they will be hosting 
Teacher to type out success criteria that students produce
Have all relevant information
To be colourful
Eye catching
Creative
Correct spelling
And anything else students feel should be included within a poster teacher to ask a student to hand out the paper while teacher writes the date time etc for students to include
	Students to create success criteria after looking at posters for the poster including
Have all relevant information
To be colourful
Eye catching
Creative
Correct spelling
And anything else students feel should be included

Students to go back to tables or into art room depending on medium they want to use paint, pencils, or computer sensibly and begin working on posters
	No differentiation as all students will be working together with teacher 
	Success criteria – to create success with teacher for poster they will create 

	Main body of teaching 35 minutes
	During this section of the lesson teacher to observe the cups of the students still within the class and watch for any student who is visibly struggling or looks confused to ensure that help is given in an effective period for the students learning. Teacher to also check on students in the art room to ensure that students know what they are doing throughout the lesson

	Students to follow the success criteria to ensure that they are working towards their goal piece of work

Students to own their work and ask questions and request feedback if they feel they need it
	Lsa to work with lower ability to check spelling and progress
	Feedback – traffic light cups

Success criteria – children made to be followed

	
Last 5 minutes
	Split into 2 groups -
Children to show teacher / lsa their poster for teacher to talk about with teacher / lsa 
What have you done why would you choose this way 
Teacher to then assess whether a catch-up session is needed to finish the work

	Students to have finished or almost finished their posters and be able to present it to a member of staff
Student should be able to explain what they have done and why they have done it the way they did. 

	Lsa to help teacher look over students work and be able to question students on how their learning went 
	Feedback – students to talk about their learning what and why have u done






	Student-teacher:
	Megan Russell
	Class / Group:
	Year 5

	AoLE or Subject:
	Health and well being
	Date:
	

	Meaningful links to Curriculum (What Matters Statements, Descriptions of learning, previous curriculum...)
	Developing physical health and well-being has lifelong benefits.
Ps 3 - I can explain the importance of a balanced diet and nutrition and the impact my choices have on my physical health and well-being. I can plan and prepare basic, nutritious meals#

Ps 2 - I have developed an understanding that I need a balanced diet and I can make informed choices about the food I eat and prepare to support my physical health and well-being.

Our decision-making impacts on the quality of our lives and the lives of others.
Ps 3 – I can recognise that some decisions I make will have a long-term impact on my life and the lives of others.

Ps 2 – I can recognise that my decisions can impact on me and others, both now and in the future.

	Four Purpose driver: 
(Remember to go ‘beyond the headlines. Only main links should be identified here) 

	· Ambitious cable leaners 


	Meaningful links across the curriculum 
Links to other AoLEs or the  Cross-curricular skills frameworks)
	Brain break will consist of expressive arts
[bookmark: _Int_qAKkNoVo]Exploring the expressive arts is essential to developing artistic skills and knowledge and it enables learners to become curious and creative individuals.
[bookmark: _Int_DVS2jkqI]Exploring this Area, both through their own creative work and other people’s, engages learners with genres, techniques, tools, materials, and practices and enables them to become curious and creative individuals.
[bookmark: _Int_8bhlp1dl]By exploring forms and disciplines in the expressive arts, whether through experimentation, play or formal research and inquiry, learners can develop an understanding of how the expressive arts communicate through visual, physical, verbal, musical and technological means.


	[bookmark: _Int_ehOUI3RK]Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked to the Welsh Language Competency Framework) 
· 

	Learning Objectives (4:15 on video)
What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? ‘You are learning X to develop an understanding of Y so that you can apply to Z in the future.’

	You are learning to discuss wellbeing within a classroom setting to develop your knowledge on health and weel being

	Success Criteria (6:42 on video)
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will look like, how the lesson’s tasks relate to the objective.

	Ta task
To begin to develop an understanding by asking questions of how the soup kitchen will affect the community
To act as a member of the community and be able to answer questions about the affects 

Independant task
To be able to research and understand what healthy foods are and write or video an instruction piece on how to make it

	Planning for misconceptions:
Every lesson holds the promise of both learning and mistakes. Use this section to anticipate pupil errors and your responses to them and seek guidance if required.

	Lsa to work around independent group to stop misconceptions and prevent children from losing focus



	
SEQUENCE OF TEACHING & LEARNING
(Add or remove rows below as appropriate)


	
Timing:
Break down timings into groups if appropriate. Consider pace, engagement levels (ensure pupils are ‘doing’ quickly), managing transitions

	
Role of the teacher & support staff:
e.g., key questions, retrieval of prior learning (What previous learning needs to be revisited in today’s lesson?), modelling and explanations, checking understanding, planned use of additional adults. Choice of pedagogical model or of the 12 pedagogical principles
	
Pupil’s learning:
What will the pupils be doing and what learning will be taking place?
Consider CHUNKING (too much information can limit learning)
	
Inclusive Strategies (including differentiation):
‘Focus on the what is to be taught, (and how) rather than who is to learn it’ (Florian, Black-Hawkins, 2011). Make appropriate reference to resources which support this.
Reasons for, and details of scaffolding.
Types of representation in tasks? 
	
Checking what pupils know, understand, and can do:
key questions, self, and peer assessment opportunities, effective AL strategies, live marking opportunities, planned feedback.
Types of Retrieval Practices?



	First 5 minutes 
	Teacher to explain to students they will be split into two groups
Teacher to explain to students what they will be doing 
[bookmark: _Int_6AAqSWgZ]Independent group to research healthy soups and create an instruction guide video or written on how to make it – this ties into last week's lessons on instruction writing
Split students into 2 groups 10 in each group independent and ta that will swap halfway through the lesson 
	Students to be able to listen to teacher and understand the independent task as all students will be doing this task

Students in the independent group to move into their working space quickly and effectively for learning to start
	No differentiation as students will be listening to teacher institutions
	Success criteria – telling students what is expected of them

	Main lesson

25 mins each
	Teacher
Teacher to explain to children that they will be creating questions that they would like to ask a member of the community that would come into our soup kitchen
Teacher to allow students a maximum to produce as many questions as they can to ask
Once 5 minutes is up teacher to call students onto the carpet and bring chair over. 
Hot seating will start 
Teacher picks name out of hat and that child goes first sitting on the hotseat with students asking each child a maximum of 2 questions with discussions around each answer. Teacher to offer ideas if they feel something is not being covered
Lesson to keep turning for 15 minutes
Last 5 minutes teacher to ask students to recap on how they feel the soup kitchen is going to affect the community. 
Could think about what would happen if they were held more often
How does the effect on community relate to our goals

LSA
Lsa to overview students to ensure they are OnTrack as instructions were given by teacher at the start of lesson
Lsa can recap if children need it
Lsa to encourage them to look back at their work from last week to get the most out of their learning
	Teacher led group
Students to produce open ended questions that they could ask to a member of the community

Students to think of appropriate and accurate responses to questions they are asked while seated in the hot seat.

Students to be able to use their prior knowledge and cognitive skills to think about how communities are / would be affected by soup kitchens   



LSA supported 
Work in pairs to create the videos and research the healthy recipes
Students to create detailed instruction materials on how to make these healthy homemade soups they have found out
	Teacher group 

Teacher to work with lower ability children when it comes to creating questions – support is varied throughout abilities


Lsa supported

Lsa to give extra support to lower ability children during the session 
	Teacher group 
quality of talk and quality of questions – teacher to encourage quality of talk about the affect the soup kitchen on the community 

Lsa supported
Questioning – lsa to question students on what they are doing and what they have found so far found and what they are planning to do next

Feedback – lsa to give students feedback on what they are doing and encourage them to look back at their work from last week to get the most out of their learning 

	Last 5 minutes 
	BRAIN BREAK
As this lesson is planned for the end of a school day teacher will provide students with a brain break
https://www.youtube.com/watch?v=FOgcrNrtfpo 
	Students to take part in the brain breaks to wind down after the lesson and get ready to go home 
	No differentiation 
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