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Abstract

Education is a tool to improve community inclusion to refugee children. As a group whose identity is in question through unprecedented up rootedness, the school acts as an institution which alleviates these concerns by integrating children of all demographics into its practise. However, many sociocultural and psychological factors are at play because refugee youth are considered a vulnerable group by scholars. Therefore I will discuss the shortcomings of schools in their attempts to socialise refugee children, and will reveal ways in which the inclusion of this group can act as a way of exposing key areas within the community that can be improved by proving the appropriate support. The matter of the refugee crisis calls for humanitarian expertise in order to untangle the many cultural and political barriers which inhibit the intellectual and emotional growth of this group, pitting anthropologists as a key player in negotiating the relationship between the community of the host country and the arrival of refugees. 
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[bookmark: _Toc8383261]Introduction

[bookmark: _GoBack]The mass movement of collective cultures started when there was the ‘replacement of the old multi-ethnic European countries, by the new world order of sovereign states’ (Harrell-Bond and Voutira, 1992). Until recently, displaced populations were not given a huge amount of attention by anthropologists, until recently when the notions of up rootedness became widely recognised as impacting social change and informing policy makers (Colson, 2003). The movement of mass people has recently become a global issue in which it involves a large network of players, such as policy makers, the community of which become impacted by the arrival, as well as anthropologists. The role of the anthropologist within refugee studies is critical. Anthropologist have used their knowledge of different cultures and beliefs to mediate the distaste that many have in regards to refugee populations who becomes displaced into their communities. Research conducted in 1989 proved that anthropologists have a major role to play in signifying the relevance of refugee populations in helping communities to transform and become a more accepting place (Harrell-Bond and Voutira, 1992). As a discipline, Anthropology has been focused on theoretical frameworks for studying different cultures, however, human suffering is a concept that becomes increasingly more apparent within society and so there were calls for anthropologists to become a more grounded discipline that targets the core of these issues through a shift in consciousness among the tasks that Anthropologists must take on. Instead of focusing on the maintenance of values and principles, Anthropology was transformed into a subject of ‘repair’ where the skills of studying social structures became grounds for anthropology to become a more applied field of study, working towards fixed solutions and changing attitudes of those who do not have the sensitivity to such topics. Refugees are a group of people who have forcibly left their homeland due to fear of persecution. They are accepted in to this country as a way of being able to leave such hostile territory and for many it is a great chance to lead a life with so many opportunities in front of them that they might not have had available to them before. One of the key institutions that they take great appreciation of, is the school system in the UK. Coming from countries which are in turmoil and in a state of disarray, many look forward to the teaching that they may receive when they enter the UK. Motti-Stefanidi and Masten (2003), argue that if the right provisions are made for refugee youth, then they will flourish at school and go on to apply their teachings to the community in a positive manner. The good that can be done could not only reflect in to our own communities, but also that of their home nations. By purely having the right emotional support as well as sensitivity to some of the key factors that help refugees to settle in to schools, such as aiding their language acquisition of the host country’s native tongue, then it will provide the grounds for harbouring resilient refugee children who can be a part of an inclusive school system which contributes to their rehabilitation from past trauma and experiences. 
‘The principal goal of education in the schools should be creating men and women who are capable of doing new things, not simply repeating what other generations have done; men and women who are creative, inventive and discoverers, who can be critical and verify, and not accept, everything they are offered’ (Piaget, 1988). The education of refugee children falls under this in a very interesting way. His reference of not repeating what other generations have done alludes to the idea that by educating children properly we give them the means to surpass the achievements of their ancestors, and contribute to a social change that this society very much needs as global issues rise in severity. 
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The research method used in this report is based on semi structured interviews taken with refugee children who describe their experiences of coping with post migration processes, in this case, their integration into Welsh schooling. The focus of the interviews is to set out what personal attributes children believe are integral in adapting to the formal education system of Wales, with themes of cultural identity and resilience recurring. The responses that the children give are crucial in determining the type of stresses that they have to endure whilst integrating with their host country, and it can reveal underlying flaws within the school system which I will address and make an attempt to discuss the possible solutions to these problems. Narratives play a key role in helping to illuminate the world of the client—an especially important task when there are large differences between cultural backgrounds’ (Lawlor, 2000). Children’s narratives allow us to acquire direct stories and experiences from them their perspective. Too often in refugee studies, the voice of the child is not included in policy change and reform, however this is detrimental to the field of study because refugees are deeply embedded within political action so ignoring the useful insights that they give can leave a huge amount of issues within policies that is not being targeted (Rutter, 2006). For this reason I have focused on children’s narratives because it is rich with personal stories and experiences. However, in the future I would use the method of data collection but I would use studies across the UK in order to highlight different experiences that children have from all different types of communities to detect whether the attitude and reception that refugees receive by certain communities affect their experiences with acculturation. 
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Within refugees studies there has been a focus placed upon understanding the resilient nature of individuals who become uprooted and placed into new societal contexts. Refugees experience many different transitional periods in their migration and so there are many different factors of their journey which can be looked at for areas which need improvement. For example, the school is an institution which becomes one of the first crucial areas where refugees begin their integration in to their new environment; it is “the primary acculturating institution where refugees often make their first contact with the host society” (Sarr and Mosselson 2010, p. 549). As a result, it is important to highlight the shortcomings of schools in relation to their efforts in the process of harbouring refugee students. A quality which many refugee youths project, is their resilience in the face of adversity. Though refugees have experienced inevitable disruption and trauma, many children hold strong beliefs in their own determination to succeed and live a normal life, despite the challenges they have faced. In this context, we refer to these children as ‘resilient’. Though some have this attribute naturally through their own personal make up, there can still be work done at the ground level within schools, where resilience can be fostered within refugee children to allow them to have the best opportunity during their education. Resilience in this report is defined as: “the capacity of a dynamic system (individual, family, school, and community, society) to withstand or recover from significant challenges that threaten its stability, viability, or development” (Masten, 2011, p. 494). These are young refugees who are able to cope well in the circumstance of an unprecedented move to a foreign country where they go through a large transition into a different cultural setting. The consensus in resilience studies is that the environment one enters is the most crucial part for fostering emotional and psychological outcomes for refugee children (Mendenhall, Bartlett and Ghaffar-Kucher, 2016). Research into schools which have refugee children within the classroom can expose some of the fundamental areas within school that children feel most impacted by their arrival. In order to try and understand what schools can offer children in terms of supportive aid, it is important to understand what drives young, resilient refugees to act in such a positive manner, because far too often children are seen as passive victims of trauma who are at constant risk. However, children should in fact be able to relay their experiences within the crisis as a source for how to conduct future policy changes and how to change attitudes surrounding refugees, because it is an opportunity to reveal the personal reflections on matters which are not alien to them, but have experienced first-hand and are willing to share their insights. Using case studies of refugee children who have been studied within the Welsh school setting, I will breakdown the factors contributing to their own resilient nature, through their own personal reasons as they put them across in semi structured interviews. 
Hamini: You know I always say that life doesn't have a plan for you; you have to plan your own life. That's not true what people say, that life has a plan for you. You can sit all day at home watching television, and after ten years you've gained weight and you are much more dumber than you were ten years before. I think you have to have good prospects about life, a good one. Because if you are always negative and down, good things will never happen to you, and if you say ‘Oh I hate God, why does God do this to me?’ I think you are totally wrong, because at the end of the day, something fine will happen to you. 
Researcher: So you think it’s in your attitude?
Hamini: Attitude yeah, definitely, if you’re lazy, hard work you know. I know for sure that I will fail some tests, but I know for sure that I have to do it again and again, maybe four times and then I’ll be where I am. (Maegusuku-Hewett, 2007)
Through Hamini’s narrative we are met with an individual who has coped with adversity through self-invention. She rejects ideas of pre-determined fates and uses her experiences of integrating into school as allowing her to have options to move on to better things in life. She is an example of a positive minded individual who uses notions of hopefulness as a tool for coping in the face of adversity. Further, she emphasises that when people underestimate her it allows her to push through and use it as source of strength. It is believed that forcibly displaced children face massive acculturation factors when integrating to a host country, with a higher rate of exposure to disrupted education, trauma and separation from caregivers (Fazel, Reed, Panter-Brick and stein, 2012). It is believed that because of this, many children will inevitably fall into mental health difficulties and detrimental effects to their well-being. In this sense we are met with the tendency that teachers and educators have which is to brand refugee youths as a group who are incapable of excelling through the ‘western’ form of schooling. There is a plethora of evidence from around the world where it is found that there is an underlying bias against these children because they are deemed as less able to cope at school with children of the same age. For example, a meta-analysis in the United States found that teachers held lower expectations and spoke with a more negative attitude towards ethnic minority students (Tenenbaum and Ruck, 2007). This type of bias can often lead to marginalisation of children and they are actually held back academically because they are not given the care that they deserve, which perpetuates the disadvantaged position that they already enter the school with. Moreover, it is a fundamental level of professionalism that should be addressed by each teacher to give time and attention to the needs of the children individually rather than using generalisations to conduct their practise. By looking over passages of speech directly by some refugee children it can be brought to attention that in fact, refugee youth may in fact have the type of attitude to excel at a much more rapid pace than might be expected to them. In this following section, I will suggest that perhaps these children, due to the value placed upon education by their home culture can prove as one which puts them in a great place to achieve and prosper rather than be held back. 
In the case of this young girl, we are met with a different attitude towards her education. The way in which Hamini places such a great importance in succeeding in her studies can be attributed to the different cultural attitudes towards education within certain communities. Although the universal declaration of human rights states that there is a right to education across the world, many cultures cannot provide schooling for every citizen. Just like hamini, who comes from a developing country, there are many other children who do not have the same accessibility to education as we might have in the UK. In the UK, it is law that each child must receive an education, with serious repercussions for parents who do not adhere to this. However, in regions where education is not easily accessible, the concept of schooling is one which holds a massive significance to the community and families. Communities which are developing and do not have the same kind of education provisions as we get to indulge in, but they do place a huge desire on their children attending school. Though it is not always easy, either because of the distance of the closest school or through the limited school spaces. By understanding the huge significant that these people place on their child receiving a formal education, we can begin to understand just how crucial the school institution is for social change and the overall betterment of society for certain demographics. For example, a study in Natal, South Africa was engaged in the process of schooling in a small Indian community where the descendants of this town were once slaves and were prohibited from receiving any type of education. However, through social change in the area, these people are able to live lives unrestricted by tyranny, and the main feature of their community which they have radically focused on, is education. The closest school to this community has limited spaces, so in order for the children to attend schools, they are put on a waiting list until there are spaces available for them in the school. Until this time, many of the families even pay as much money as they can culminate to send their children to private schools in the area, of which the teachers are not professionals and the education is purely minimal. The time spent on the waiting list can be a lengthy procedure, with children joining the school at any stage, once a space becomes available. Just like many refugee children, these people are constantly experiencing disrupted education and although it is believed that this can have negative effects on wellbeing, it was found that in fact, these children who joined school in a delayed fashion were actually scoring higher attainment than their peers who had joined from the beginning and were from wealthier backgrounds. In order to understand why this is possible, we turn to the members of the community who speak extensively about the crucial factor that school plays in their children’s and the communities’ betterment. They believe that to live prosperous lives, it is of the utmost importance to attend schools. They note that it is the only way for their community to be uplifted and to grow in to a society which can thrive on its own. The children also noted that the ideas of schooling and the importance in can play in allowing the community to become a place filled with more academic members can improve the social status that the community has, with the attitudes of their parents fuelling their motivation for completing school in the best way possible (May and Woolard, 2007). This was the main tool of motivation for the children who joined school late and explains why they worked so hard to catch up with their peers. The fact that these children really allowed the words and lessons of their community leaders and elders to lead their journey in to school is incredible considering the disrupted style of becoming integrated into that school. Similarly, refugee children who attend formal schools in the UK take on this opportunity to excel in studies and take advantage of the many things that school can provide them with. The schooling system in the UK is much more regulated and accessible to children so it seems plausible that these children have such a resilient nature towards academic achievement, something that perhaps the youth of the UK could take head of by being exposed to the attitudes of these children. The attitudes of the community and the incentive of perhaps contributing to a positive change in direction for their cultures proves to be very beneficial for those refugees from disadvantaged backgrounds. I believe that by having children in the UK exposed to such attitudes regarding the overall improvement of a community through the power of school can be extremely beneficial in shaping the course for all young people with their own educational journeys. It allows people to gain a sense of purpose from school, even if it doesn’t align with their own values, if refugees are given a higher status in a classroom, made more integrated into the lessons then a lot of people will learn to appreciate what they have and the potential that is within each person. As Rutter (2006) posits; refugee children hold high aspirations for their education and are often very optimistic about the experience, which should be used as an education resource for others. 
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Next, we move on to a passage which highlights the issues of acculturation in terms of adjusting to a different cultural setting which reveals racial challenges within the school. I will detect the personal elements of integration within refugee children’s own passages and then will draw on how these individual’s processes highlight a need to introduce measures which can alleviate such a social gap between people of different cultures. 
(Salma,  aged  16):  Back  home,  people  all  people  covered  like  you  know  whole  covered  with  stuff [referring to wearing the niqab] and oh everybody’s doing like, so I’m gonna do as well, every-body’s gonna do and then it’s gonna be the whole generation doing it. So in this country now you see  some  people  wearing,  like  my  mum  for  instance,  she  wear  the  whole  thing,  but  I  don’t  wear it... like I wear the fashion stuff like other people are wearing like the half one and then sometimes the hole, (referring to the hijab) and the skirt.
Like I can say like myself now, I take 50 per cent of my country, my culture, 50 per cent of British culture and I’ve mixed it and I’m in the middle and I’m going in the correct way. But if I just take 10 per cent more or 20 per cent  more of British way I lose my  way I forget  my culture. If I take 20 per cent more from my culture I will be having difficulty to stay here, to live a good life in this country, because everything is different. (Leon, age 18) (Maegusuku-Hewett, 2007)
Through the narratives of these two students we can develop ideas surrounding the hardships that refugee children go through in terms of acculturation. In the case of Salma and Leon, they describe their integration into welsh schooling as consisting of a merging between their home culture and that of their host country. Despite the extremely distinct difference between their home culture and that of the new society that they have entered, both youths explain a sense of ‘hybridity’. This can be described as a very tactically thought out solution of choosing certain values and traditions of the host country, but also holding on strongly to some key attributes of their own culture (Maegusuku-Hewett, 2007). For example, Salma explain how she adheres to the traditional dress code of her tradition by wearing the hijab. De Voe (2002) in her study of Somali refugees in the US, found that Somali girls who wore traditional clothing at school experienced more integrative problems than male counterparts. She posits that through the clothing which they choose to wear, these young girls actually stood out rather than being able to blend in like other minority groups. De Voe (2002) argues that the function of the hijab is an idealised religious practise used to define ethnic boundaries, by means of social control for young Somali women. This should not however, create a social separation of cultures between children in wales and the children of different traditions. Many people have their own reasons for dressing how they do and beyond that, there are reasons why anyone decides to conduct their lives in whatever manner they wish. The issue is that there is an underlying hostile nature that children harbour when they see that which is different to their own. Instead of this being used as a means of negative reactions towards refugee children, it should highlight a necessity for there to be more exposure to these customs and traditions within the formal setting, ie within a classroom. It was found in her study that after a racial incident involving American students towards a young Somali woman, that the teacher then catered classes towards educating the pupils about the many different customs and traditions that are present in today’s multicultural society. Positive attitude changes occurred after this and the tension between classmates was reduced significantly. On one hand, the students were taught about the varying cultures, and led onto have wider perspectives about other people, but it only became apparent after an incident had occurred, one which would have been distressing for the other party. Undoubtedly, the young girls who experienced racial abuse will feel disheartened and their well-being affected. With an increasing amount of refugees entering schools, teachings regarding the exposure to different cultures should be introduced earlier into the school system rather than as a measure taken after conflict has occurred. However, Salma is a student who has merged her own cultural obligations of wearing the dress, but also takes part in wearing fashionable clothing that her generation also participate in. it is a similar case of Leon where he describes himself as having adapted to his new culture by taking part in hobby’s that align with those of his non migrant classmates. By carefully mixing the values of home and host countries these students have adapted a sense of resilience through their projection of culture. It is interesting to see that in both cases, their choices of traditions is very much a conscious attempt to integrate into schools. These are personal choices made by refugee children and emphasises their agency in potential social change. Salma has gained a sense of independence and personal identity through her hybridity of both cultures. She notes that outside of school she does not spend time with her welsh friends because the way that they conduct their lives is not favourable to the way she has been raised by her family. But her attempts to be included within schools are admirable and can be used as a source of integrity which builds resilience. Spencer (2006) claims that the acculturation process in relation to inclusion and exclusion factors within school creates a ‘space’ which has shared, conflicted and negotiated outcomes which are reciprocal to host society and the newcomer. This leads me to argue therefore that it is not the duty of these children to keep striving for acceptance in schools but that the narratives of these children should be used to inform policy change where by the cultural identities of all children are given the opportunity to be explored and discussed rather than left to individuals who drive social change through personal occurrences of racial abuse. Though their attempts at integrating can be seen as successful, it only serves a short term purpose. As a result, although the tensions at school might be manageable for students who show resilience, it doesn’t attack the fundamental conflict that differing cultures within a school setting can foster, because once these children have left school, they are met with similar perspectives that the other children might have once held before they accepted the different traditions of refugee children unless they are comprehensively taught about other cultures and traditions.. School is an institution that should serve to allow one to leave with a sense of purpose and stability in society, so it is critical that all children are included within this framework for teachings surrounding varying cultures and belief systems. 
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It is important to detect features of the education system which are proving harmful to refugee students, but it is also worth looking into schools which have adopted beneficial techniques for educating children from immigrant backgrounds. The following passages are taken from a study made at a school in New York- Brooklyn International High School (BIHS). In 2003, the united states were responsible for resettling over two thirds of the refugee population with 34% consisting of children (Mendenhall et al, 2016). New York is among the top 3 cities who accommodate for refugee children, with BIHS known for its exceptional programmes in refugee education. By being exposed to some of the key provisions made by this high school, key features of their school system can be illuminated as areas which can be improved in our own pedagogy. 
Within this study it was found that the students felt that the teaching support they receive is the greatest impact on their education. By focusing on the well-being of individuals, it allows children to feel that they have a sense of purpose and direction within schools. Having to adjust to the pedagogical changes by entering a new country, they can sometimes found it hard to adjust to a type pf learning different to what they are used to. For this reason the school ensures that each child is individually met and their needs identified. 
If he see you feel sad or if…you are alone then he gonna come talk to you; so [he would say] “tell me what happened, we’re gonna help you, tell me.” If you tell him he gonna go talk to the office to help you to do something.
 If I go to math class, sometimes I would say that you don’t know to do this, including to do it and to give me hope and it’s always there to help in the morning, afternoon, anytime I go there to help you.
if you need help, they are always there for us. We don’t have to make an appointment for them to meet and if we need help with like writing and those kinds of studies they are always there, they make the time for us, so they call up for us. They always come in early, well like they can also stay after school just to help us, and if we have like some problem, if … my grades are like going down then they come and tell us like ‘Oh what’s the problem?’ And they really try to solve and help us and so that’s why I really want to take pictures of them. (Mendenhall et al, 2016).
As we can see, the children at this school note that the teachers they have really take great care and attention with the needs of each child. They even refer to the teachers going out of their way to help the students no matter what time of the day. Refugee children have a more difficult time adjusting to schools because of transitions which they have not been prepared for, so it is important that there are educators who feel so strongly about being a support unit for them. As we can see from the passages, this pastoral care from teachers goes beyond just well-being- (instances where the child is distressed), it even extends to their academic work, where they are pushed to excel in class as well as emotionally. This balance between the both can be seen as a positive school environment for these children who describe their experiences at the school as being pleasant rather than discussing issues of racial abuse or exclusion. Although individual teachers are spoken about by the students, there is also a sense of teamwork amongst the teachers at the school who strive for the betterment of the learners. The study found that teachers at BIHS are grouped together depending on the academic and supportive needs of the students, with each group being allocated refugee children who fit the parameters of the teacher’s capability to improve their education. The idea that the school work collaboratively to tackle the needs of the children proves to be much more sufficient than it being the duty of individual teachers who work above and beyond to deliver such supportive assistance. By having the school work on this issue as a collective, it allows much more room for the children to be considered for their own personal needs which might not be met if it wasn’t a goal that the school as a whole unit is driving towards. Given the difficult nature of teaching such a diverse group of students, it is admirable that the teachers at BIHS are able to ‘challenge’ pupils to go further in their studies, even those students who struggled with certain topics noted that the teacher would still push them to work out the solutions, and by doing do they also noted that they enjoyed he thrill of being encouraged by their teachers to learn more about areas where they may struggle. 
The acquisition of language is embedded within the phenomenon of experiencing and feeling a connection with the nation state and has connotations of citizenship (Garrett and Baquedano-López, 2002). For refugee youth, the goal is to encourage their integration into the host society, but without a certain level of English, this transition can prove difficult. This does not mean merely learning the English language as an abstract form, but to aid their learning of the language beyond ‘well-formed referential utterances’ (Lazar, 2013). By this, it entails teaching a language ideology that creates ‘self-evident ideas and objectives that a group holds concerning the roles of language in the social experiences of members as they contribute to the expression of the group’. In this sense, it refers to the essential nature of teaching children how to use the acquisition of the language to further support their own social integration because the notion of language is what creates a nation so through the use of the language, barriers of identity can be broken where the cultural formation of the state can be manipulated to encourage new social developments with the new cultures which are bolstered by learning the new language. There is an intimate relationship between one’s mother tongue, and a sense of belonging to a certain ‘soil’ (Lazar, 2013). Through colonial encounters, nation states have projected language as a significant feature of what makes someone belong. However, in an increasingly globalised world, where there are such high levels of social mobility, I contend that it is essential for the defence barriers of language to be broken so that people can become agents of cultural hybridity. With an array of global issues, there is an increasing demand for international peace across nations; by speaking the language of a different society, it allows individuals to become incorporated within different cultures rather than fall into the detrimental effects of ‘othering’ (Lazar, 2013). To overcome such issues of integration within schools, it is essential not only to teach that of the nation’s mother tongue, but also to encourage the developments of one’s own native language. The language which is learned from birth becomes one which is entangled in notions of attachment and belonging. Although we wish to encourage acculturalisation through the learning of the nation’s first language, it is also imperative to pay attention and offer support to each individual’s own language and the development of that, because language for many is the glue of what allows them to feel like they are a part of their own culture despite an unprecedented transition to a foreign land.  I will use examples of good practise from BIHS to highlight how they’re approach to language support can prove beneficial to the integration of young refugee pupils at their school. 
At BIHS, the teachers and support staff all abide by the mantra that ‘every teacher is a teacher of language and content’, who encourage the acquisition of the English language through the teachings of academic subjects, embedding their lessons with opportunities to enhance the level of English that is being taught (Mendenhall et al, 2016). 
‘Language does not exist apart from the content of life and the world, and language is more readily remembered when it has meaning and when it is in context. Content-based language development suggests that language use is an out-growth of content; that is, by experiencing and learning new concepts, students extend their language base. Language and content integration means that “content is the driver Teachers pay attention to the language load and provide systematic support for students who are developing an additional language, but the content is not driven by the aim of teaching a particular linguistic structure, nor is the language simplified and sacrificed to content. Instead, content is rigorous and expressed in authentic and rich language that is scaffolded by collaborative structures that allow for peer mediation and teacher support’ (Garcia and sylvan, 2013). 
Using this as their ideology, BIHS focus on the underpinnings of the English language through providing contextual meanings behind lessons. Children aimlessly learning new topics, let alone a new language can become disengaged and feel that there is a lack of purpose behind the teachings. By incorporating lessons of English language alongside subject lessons, this school strike a conducive dynamic between learning content alongside language so as to ensure that children are effectively learning core material coupled with language proficiency as one entity so that they do not fall behind in their studies. To provide effective lessons which also centre around language entails a large pedagogical shift from core material on the syllabus, to a regime which supports the needs of each pupil, by determine what language it is that they are speak as their mother tongue, but also keeping in mind that there are all types of learners within the classroom. In this sense, BIHS reject a one size fits all method of teaching but instead work closely with the pupils to uncover what path is best for them. Within the educational framework of this school, we are introduced to concepts which relate to a different pedagogical approach than what we are used to in this country. The UK education system is founded upon ideas of strict, rigid curriculums which do not allow for abstract thoughts of the students. At BIHS, they have implemented a teaching structure that allows for a child-centred approach to teaching and learning. The school base their lessons around group work where by students have the freedom to discuss and debate with each other in order to find the outcomes of the task. They are also encouraged to use their home language to commutate thoughts which they may not be able to get across in English. By doing so, these children are enabled to tap in to a ‘larger reservoir of thoughts’ whereby they can use the foundations of their new thoughts to then attach English words and concepts to them (Gracia and Sylvan, 2013). Because the children were allowed the room and freedom of expressions to come up with solutions and ideas, they already feel a greater sense of connection with the work that they are conducting. Since language and thought are interwoven, it becomes easier for these children to feel encouraged to better understand the link between the English language and their own personal concepts. Furthermore, at BIHS, pupils placed a large amount of gratitude to teachers who were bilingual. Though it is not possible to have a teacher who speaks all languages which are present within schools, the inclusion of just a few seemed to prove extremely helpful to refugee children. These teachers had intrinsic values to do with incorporating a child’s native language in order to enhance the language capabilities of English. One teacher explains that they implements projects for students which they must conduct in their native language first and then to English. Although the teacher can’t guarantee her own knowledge of the students home language she does not let that inhibit the education that she provides. In fact, she references teamwork playing an important factor in the integration of new languages. This teacher notes several key strategies that she uses to aid the child in project work. Firstly, she encourages peers who may also speak the same language to help with the pupil, as well as maintaining a connection with the child’s family by sometimes asking them to involve their parents in the projects. The teacher argues that by getting perspectives by others who speak the same native language as the children that it advances the understanding of the course content so that when it comes to translation, they are able to grasp meanings much easier by having the concepts and thoughts shared by others. The positive responses made my pupils at BIHS in relation to the support and encouraging of learning the new language illuminated the intimate link between language and well-being. 
One of the main insights made by teachers at BIHS, is the introduction of technology within schooling and its positive effects, if used properly. For example many students who struggle to grasp the English language refer to sites such as google translate to solidify their translations. Though it isn’t a sufficient tool for learning a new language from scratch, there is no doubt that it can be a mechanism for further aiding the independent research for children who may need additional resources in order to feel that they can understand word to word transitions between languages. If utilised within he classroom it can be an extremely helpful device for children who are learning a new language, and it solves the problem that not all teachers are able to have knowledge of each individual’s home language. To introduced technology within classrooms, it is essential for a paradigm shift within the foundations underpinning schools because with the inclusion of technology comes with inevitable factors of risk to indecent exposure to content on the internet. This does not mean that it should be avoided, but rather taken into account by policy makers and teachers who wish to improve the level of learning within the classroom. It comes with the notion that teacher led learning may be disrupted by introducing technology, but if anything I will argue that this could alleviate some of the pressures of teachers, freeing up their time and energy to then work on the ground level with pupils as they conduct tasks which are orientated around technology. 
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In the next section of this report I will go back to some of the insights made earlier in this writing, branching out on how there is a fundamental need to change the pedagogical practises that are in place within schools of today. The education system in the UK lacks certain principles and procedures that I argue inhibit the social and emotional development of young refugee children. The changes that are proposed could allow youths to learn a much more conducive set of values which can propel them in to society in a way which encourages community inclusion in their host country. This notion requires refugee children to be active members of society through key lessons which are developed through schooling, such as language acquisition because this provides them with a link to their community. 
Waves of immigration seeping in to society in the 19th century led to government panic where the introduction of state schooling became a major part of society. Its aim was to ensure that the state could maintain social control over its people by indoctrinating the masses using the state’s ideology of producing individuals who relied on an expert authority figure where they would work and contribute to the capitalist agenda. Gatto (2002), argues that the principles of the school did nothing but create social pathologies that excluded individuality, but instead sacrificed human potential. At the time when schools grew rapidly into society, the core aim was to develop masses of people who could meet the labour demands of the industrial revolution by creating a well manipulated curriculum which was not to be contested but in fact routinely projected for generations to come. Though this might have been suitable for the economy at the time, the school has changed very minutely in the years leading up to now. However, through research and education reformers, the school continues to be scrutinises for its lack of effectiveness in producing members of society who can thrive in the challenges of the new world that we live in. from the findings in the previous section, it is abundantly clear that the school system in the UK is failing to accommodate for children of different ethnic backgrounds. I will discuss that through changing key areas within schools, it can open up opportunities for children to become much more well-rounded individuals who can be more prepared in their journey into the ever growing multi ethnic society that we live in. my focus will be: An inclusion of cultural studies within the curriculum, better teacher training and a generally more inclusive style of learning where students can interact with each other. 
Refugee children entering schools is somewhat of a strange phenomenon to the students who are already part of the institute. Immediately there is a divide because the children are different to them. Different in their speech, dress and values. However, this does not have to lead to a negative reception. I contend that the reason why there is a sense of exclusion among the different demographics is due to the lack of exposure that children have regarding current world affairs. Because of the rigid curriculum within schools, the only lessons that are received are ones which encompass the subject areas. Though this is essential for acquiring knowledge and academic progress, there is more to education than the lessons which lead to tests and homework. However, due to the dense workload, both teachers and students are forced to move along with the topics as soon as possible without gaps in the timetable for other studies or learning. I believe that the issues we face in society should be taught and encouraged to be learned within the school setting so that children are given the opportunity to become more engaged with the world which we live in today. We have already discussed the refugee crisis as an international phenomena which all governments are taking seriously. Unfortunately though, the general public do not feel that there is a need to help and aid refugees within our society. I believe that this is due to the media’s portrayal of the refugee crisis, whereby they are treated as a problem group who can cause more harm to our society. Edward Said coined the term orientalism as a way of explain how ‘westerners’ suppress the cultural identity of the ‘east’ through placing our own society and customs above theirs. The ‘orient’ (the east), has become a group of people who need saving by the west because their society is deemed as Europe’s silent other where the inhabitants of this region are looked upon as ‘backwards’ and in need of changing. He argues that this is conducted through an exotification and objectification of the east’s customs, clothing and by attaching connotations of terrorism within the descriptions of refugees. For example, A study by Cardiff university in 2008 found that 35% of adjectives and nouns used by 1000 media articles were of a negative tone, such as radicalization, extremism and suicide bombing (BBC News, 2008). Such findings highlight how the media project negative images of the east and therefore lead the general public to feel that they are unsafe by having refugee’s integrated into our society. This distorted image that we get of the ‘orient’ seeps into all of society’s institutions. This is not something that can be directly tackled at schools, however I believe that if there is time set aside within the curriculum to properly inform students about the culture of these people then it can alleviate any predispositions that have been made by members of the school. ‘Once an individual, a human being becomes a refugee, it is as though he has become a member of another race, some subhuman group’ (Dunbar-Ortiz and Harrell-Bond, 1987). Refugees become viewed like this because of negative media portrayals coupled with a lack of education as to the intricacies of their up rootedness. If schools offered some lessons into why these people have moved to the UK then I believe it would allow children to formulate a much better sense of who these people are rather than strangers who have been dropped into their classroom. 
It doesn’t seem surprising that there is such a division between refugee children and other children, because for many refugees they enter their host country with minimal efficiency in the English language. If there are better provisions for teaching English to refugee children then it would develop their integration into schools at a rapid pace, in turn speeding along the process of these children being able to form friendships and connections with each other rather than be treated as a separate entity who need to be taught exclusively from others. Having positive intergroup contact among students is important; Schachner et al, (2015) posits that such a climate among peers is associated with greater academic attitudes as well as positive outcomes on well beings. Being taught together rather than separately also enhances chances of interethnic friendships. Some children who took part in the refugee study in ales referred to ‘getting on’ with classmates but would keep their distance from them outside of schools and I believe that by education children within the same vicinity can allow these friendships to potentially carry on outside of school too, defying the exclusion that is common amongst the community. This is where the younger generation have such a strong ability to enforce social change. If we can get it right in schools, then the outcomes for the future will result in a much more culturally acceptable space for all people to thrive and can have large impacts on those who do hold negative beliefs about certain people. To tackle the issue of teaching the English language at a much more effective pace, it relies on a child centered approach to learning where by all members of the classroom are involved in their own education. The one size fits all principle is outdated, it has been proved that all learners have different psychological approaches to learning and so this needs to be addressed. Instead of lecture based teaching, the children should be given reigns of their own knowledge acquisition through guidance and direction of the teachers, not by sitting there as passive learners waiting to be told what to learn. Not only do refugee children have a different level of academic ability to start with, all children in the classroom are at different levels so allowing children to discover things for themselves, it provides an inclusive education, which is the goal of all education reformers, that education is inclusive to all- “We can best help children learn, not by deciding what we think they should learn and thinking of ingenious ways to teach it to them, but by making the world, as far as we can, accessible to them, paying serious attention to what they do, answering their questions -- if they have any -- and helping them explore the things they are most interested in.” in a  class of around 30 pupils, there is no doubt that there are learners of all types. By moving away from lecture based teaching it allows individuals to explore themes in their own way. This is where problem based learning becomes a much more suitable method of teaching because it centres the learning on the children who can contribute to the group in whichever way they feel they can help with the task. The method relies on group work, where by each collective has a task that they must overcome. With no fixed answer, it provides children with the chance to develop their communication skills as well as compromising at times in order to move forward with the project. It can allow them to gain a purposed in the task which projects a child’s constructive learning where these skills can be applied to future projects or instances. ‘To prepare him for future life means to give him command of himself, it means so to train him that he will have the full and ready use of all his capabilities’ (Dewey, 1987). The aim of the school is to put children in the best possible position to thrive in society, therefore the values which are picked up by the children through collaboratively coming together can prove beneficial;. It also allows the class to mingle and integrate with each other where there is a main focus at hand so naturally the children are occupied with a realm of thought rather than being passive learners who sit and soak up information. 
Finally, the introduction of technology within the classroom can prove to be desirable for producing citizens who are able to cope in society. As the evolution of phones, software and general technology increases, so too should the inclusion of it within schools. There are examples of schools which do use technology to their advantage, but often it is prohibited by educators who feel that it is nothing but a distraction. John Dewey in 1935 claimed that the great depression was almost directly a cause of a failing education system where by the outdated principles underpinning schools did not allow for new, creative learners to enter the world and adapt with the way that society is progressing. Similarity, we are moving in to an era of society where features of the workplace and what employment jobs are available to us now are very different to that of the last few decades. In order to be best suited to the challenges that this brings, it requires the school to provide the necessary function of encouraging children to follow the creative paths that they are able to map out. 
‘But when a child is doing something she’s passionately interested in, she grows like a tree—in all directions. This is how children learn, how children grow. They send down a taproot like a tree in dry soil. The tree may be stunted, but it sends out these roots, and suddenly one of these little taproots goes down and strikes a source of water. And the whole tree grows’ (Holt, 1983). Problem based learning derives from the principles of allowing children to dive in to topics which they find interesting and passionate about. If we allow children to do so, just as Holt describes, the learner will flourish through further enquiry and research. These are the types of people we wish to produce; all children have the capabilities of this and by having it embedded further into schools I can allow for all types of learners, refugees and non-migrants to discover a passion that might drive them to pursue that in the future, perhaps contributing to the betterment of society and he community as a whole. In this way, refugee children are able to learn alongside their peers in a fashion that encourages teamwork and discussion. So instead of perpetuating the division between cultures, it may in fact encourage a social cohesion amongst different cultures that can be taken into future life where societal issues of today can be tackled by well-rounded individuals who can work together. 
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To conclude, there are areas within schools which need to be refined in order to give the best possible care and attention to refugee children. These small changes in policy can prove to go very far for individuals who have already experienced traumatic lives. By implementing an inclusive education, one which is sensitive to the needs of the children, the school can develop students who are able to contribute to the betterment of the community, thus making important social change on a larger scale where we are in need of a new generation of thinkers who can be prepared for the task of tackling key areas in society. With proper teacher training which encompasses provision for language proficiency, child centred learning and a focus on bringing the best out of children, the displaced groups of people who are being resettled in to communities can prove to have positive effects on peers and then on to the wider society rather than having a division between social groups which only perpetuates the issues which are currently underlying in attitudes of people across the UK. Such changes can create a domino effect which can be applied to policies and government agendas where the task of social change for the betterment of society can be hurried along. The way we cater for refugees in our communities, especially within schools can be extremely important factors in the ways in which we become a much more accepting society where children of all demographics can be well rounded individuals who can surpass the xenophobic tendencies of past generations, moving towards a community who can work together to adapt to the ways in which technology is moving us into a new age of living where we no longer live in a society dominated b7 industrial settings. No longer is the goal of education to produce a mass population of subordinate individuals, it should be to unlock the potential inside every person regardless of their demographic because working together in a world dominated by globalisation and social mobility calls for it. 
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