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A critical evaluation and the identification of learning steps focusing on a case study of a group of learners based on an observed critical incident.

Introduction 
This assignment will focus on a critical incident observed in the classroom. It will critically evaluate classroom practice and explore pedagogical theory, focusing on how it underpins this practice. As (Tripp, 2011) implies, a critical incident is an incident that has occurred which has resulted in a situation to take a different direction. Whilst some critical incidents can range from a dramatic situation to a minor incident it is not necessarily the incident itself to be critical, it is the theory behind the incident which leads it to become a critical incident.  Throughout this assignment the importance of reflective practice in links to professional teaching standards will be discussed. According to (Hargreaves and Page, 2013, P.ix) ‘literature suggests reflection and reflective practise help professionals to develop and critique their own practice.’ Through critiquing practice, alterations can be made to adjust teaching practice to perform better outcomes. Currently, Wales is undergoing a shift in curriculum, and it is through reflective practice that this change can take place. The new curriculum for Wales will come into effect in 2022 and shows a shift from a generalised curriculum to a more independent purposeful curriculum.
 Later, the assignment will address relevant literature to build a critical evaluation on reflective practice observed. Through researched literature, a summary will be concluded on beneficial approaches to be considered of the critical incident for future practice. 
The role of critical reflection 
Critical reflection is a key element to successful practice, not only in teaching but to professionals worldwide. Successful completion of qualified teaching status demonstrates that one has excelled in critical reflection. According to (The Future Teacher Foundation, 2014, P.42) ‘QTS is awarded once you have finished your teacher training and met the professional standards.’
A reflective teacher, suggested by (Dewey, 1993), would adapt the position of being open-minded, take responsibility and have a sense of whole heartedness. How good teaching practice is developed can be said to be best through observing a high professional, whilst also observing yourself as you gain confident in the profession, this is known as ‘teaching as a craft’ (Gove, 2010). In contradiction to Gove, the best development for a teacher is through the understanding and use of theoretic research. Teachers are then able to use their knowledge gained through research and make their judgements within the classroom, this is known as ‘teaching as a profession’ (Orchard et al, 2015). 
It can be argued that methods, teaching as a craft and teaching as a profession alone miss the opportunity for critical reflection to take place. Critical reflection allows teachers to be self-aware of their own teaching, giving them the opportunity to recognise gaps within their practice. Through literature we can create interpretations and start to understand how situations unfold. According to (Tripp, 2011, p.30) “Interpretation is essential to professional practice”. Interpretation in this case is a diagnosis explaining why the action has taken place, this process takes place after the observation and before the action. It can be difficult for a professional to conclude a single interpretation, as literature will often demonstrate a range of possible explanations. Therefore, what one professional may conclude may vary to another. Following Tripp’s approach to learning, it is believed that the following steps are fundamental to creating a positive learning environment. Tripp’s model illustrates a continual cycle of observation, creating a critical incident, planning a response, implementing a response and repeat an observation as a continual process (Tripp,2011, p.32). This cycle allows professionals to be self-aware of their teaching and to be critically aware of areas that need improvement. 
Whilst considering the importance of critical reflection, it is as important to consider the reform in education in Wales. The most recent being the new curriculum being introduced in 2022. Alongside the curriculum, teachers are expected to follow professional teaching standards. Professional teaching standards allow teachers to plan and implement effective teaching with their students at the heart. Involved in the standards are five main headings which include, pedagogy, collaboration, professional learning, innovation and leadership. Through the standards it is suggested by Graham Donaldson, a focus needs to be on:
 ‘Why are we doing what we are doing?’ 
‘What do we need to do?’
‘How are we going to do it?’ (Donaldson, 2015).
The questions proposed by Donaldson has clear links to Tripp’s critical reflection theory and professional teaching standards. It can be recognised that reflection is a key element while also relying on pedagogy to support professional teaching to gain a greater result within the learning environment. Research has demonstrated ‘School effectiveness identifies the benefits of schools supporting teachers taking risks, exploring new practices, and creating new learning environments’ (Pollard, 2014, p.12). Teaching is a continual learning experience, and for one to be effective one should always be learning and reflecting on professional teaching standards. 
 	

Observation 
The school where the critical incident took place is a mixed gender primary school situated in the local authority Swansea city. In compliance to BERA ethical guidelines (2018) participates involved in research are treated respectfully and in order to reduce any harm towards participates it is decided that that anonymity is adhered to during research. Therefore, through this assignment, the school, teacher, and pupils will remain anonymous. Findings from the most recent Estyn report, 2014, showed the school achieved an overall ‘good’ grading with 353 pupils on roll that academic school year. During the (Estyn, 2014) report it was recorded that out of the 353 pupils, 35% of pupils were entitled to free school meals. This percentage is above average for Wales, as the national average statistic stands at 21%. This therefore suggests that the school is situated in a deprived area. However, it can be recognised that this information is now outdated as the school currently has 420 pupils in attendance during the 2021 academic year. The pupils at the school have a variety of different ethnic backgrounds with 18% of pupils attending from ethnic minority backgrounds whilst 16% of pupils speak English as a second language (Estyn, 2014). The school prides itself with excellent partnerships both with parents, and local authority. As a result of exceptional partnerships the well-being and learning of students has been able to flourish (Estyn, 2014).   
Critical incident linked to Donaldson’s Four Purposes 
As mentioned, change in the curriculum for Wales is currently undergoing and is due to come into effect in 2022. The shift is towards a more purposeful lead curriculum with the focus on what children need. The 2022 movement is set to be delivered with four core purposes at the heart of the curriculum. The purposes include creating:
Ambitious, capable learners,
Enterprising, creative contributors, 
Healthy, confident individuals 
Ethically informed citizens. (Donaldson, 2015).
During the first month back at school, after the summer break, roughly at 11.45am, an increase level of noise started to occur within the classroom. Pupils were seated in their chairs sat at their tables. Pupil’s tables were laid out in rows facing the front of the classroom, where the teacher was seated at her desk, near the whiteboard. Children started to get distracted with their Mathematical focused task set by their new teacher for the academic year. Discussions started to take place amongst some of the pupils, with some other pupils distracted and off task. 
The teacher at the front of the class rang a chime, to gain the attention of the children. The ethically informed citizen was immediately represented here as pupils stopped what they were doing and demonstrated their impact on the classroom. From this, pupils showed that they respected the needs and rights of others around them.
Pupils followed the classroom rules, by remaining silent and facing forward, focusing on the teacher at the front of the class. This action reflects healthy, confident individuals who have been able to form a positive relationship with the teacher. Pupils have been trusted to respect rules and make the correct decision about their actions and behaviour.
When the attention of the children had been received the teacher gave out dojo points to three children who followed the chime signal with the most respect. A DOJO is an online reward system, which enables teachers to give points to each child’s profile. Parents are also able to have access to their child’s profile, allowing them to see how many points their child had received that day. This creates collaboration between the school and parents. At the end of the week three pupils with the highest points can choose their own prize from the class reward box. 
At the beginning of term, class rules had been set and agreed by both the teacher and pupils. Therefore, representing ambitious capable leaners. The children set themselves high standards and can recognise, as a result of high level of noise, there is a lack of attention and learning is affected. As the chime is rang children are able to connect and apply their knowledge linking the chime with the rules set, and the reward system to succeed the intended purpose. 
Through the critical incident it is evident that the four purposes are being thought about in practice in schools today.



Literature Review  
In order to create a safe learning environment, it is the teacher’s role to have a range of behaviour strategies in place. There are links in research to suggest that children who are more difficult to manage in the classroom, are at a higher risk at falling behind academically and are more likely to suffer poor mental health (Van Lier et al, 2004). According to Glasser’s behaviour model, humans can choose their own behaviour, whether these behaviours are conscious or unconscious and the behaviour is a choice. It is therefore important that the learning environment has clear consistent rules for children to succeed and know what is expected of them (Scarlett, 2015).
Glasser, recognised that behaviour is a matter of internal needs and for behaviour to be acceptable five internal needs are required to be met. These needs include, survival, love and belonging, power, freedom and fun. (Naderi, H. et al, 2015). When these five basic needs are met there is lower chance of behaviour manifesting into a disruptive behaviour, as behaviour is a result of one trying to fulfil their basic needs. It Is therefore important that schools give opportunities and promote the internal needs of a child as a behaviour management strategy. Included in the five basic needs, there is an emphasis on student’s voice. Student’s voice can be categorised into decision making including the participation of deciding class rules, school council and involvement in daily routines giving the freedom of choice (Scarlett, 2015). 
Giving children opportunities to be a part of decision making in the classroom allows children to feel appreciated and helps form respectful relationships between the teacher and the pupils. Glasser’s reality therapy focuses on the basic need of love and self-worth. These two basic needs are the foundation for the term identity. When children are given roles within the classroom such as school counsellors and class meetings they become part of a team and networks are formed around them. By being a team member and having the sense of belonging within their school, children are far more likely to become successful within their identity (Glasser, 1969). 
The relationship between the teacher and pupils is a crucial element in regard to behavioural management within the classroom. According to (Pollard, 2014, P.154), ‘Good relationships contribute to the conditions where learning is made possible.’ A teacher that has a successful identity will in theory connect to the pupils and allow great opportunities for children’s basic needs to be met, allowing for positive relationships to be established. When humans’ basic needs are met, they are able to make better choices, they become responsible for their own actions and become more emotionally involved. As a result of basic needs being met, children are more likely to follow rules and become well-adjusted citizens. Through Glasser’s work and the importance of pupil voice, today it can be recognised as child led learning. Child led learning, gives children opportunities to problem- solve and be in control of their own learning. Through child-led learning and participation in the curriculum children’s education will flourish (Cowley, 2001).
Through Glasser’s Reality Therapy, basic needs are internal and form the process of self-worth within an individual. It can therefore be noted that children’s basic needs are required to be met in order to follow classroom rules and later become well rounded citizens. In schools, teachers are familiar with using external rewards to gain the attention and respect that they require. The questions that arise with external rewards are, are the children showing absolute respect to themselves and their teacher? Or are they following the rules in hope that their behaviour will result in an external reward? 
Through a term classical conditioning introduced my Ivan Pavlov, it is said that behaviours can be changed through conditioning. Pavlov’s famous experiment with dogs introduced a bell every time the dog was about to get fed. As a result of ringing the bell, dogs quickly learned that the signal was followed by food. This was then followed by dogs producing saliva. Pavlov measured the salvia produced when the bell was rang. After time, the stimulus got removed. The behaviour learnt remained in place to the sound of the bell. Pavlov was able to conclude that an ‘unconditioned’ stimulus could be introduced to cause a reaction, without any meaningfulness behind it. This behaviour could then be altered by introducing a new stimulus. Pavlov was able to recognise external factors played a big part in determining behaviour. (McLoed, 2009).
Behaviour management techniques are often driven by reinforcement. Introduced by behaviourist, B.F.Skinner reinforcement comes under the umbrella term operant conditioning. Operant conditioning, in theory, is the process of consequences linked to behaviour, what the consequence may be determines if the behaviour will continue to materialise. These consequences are grouped into positive and negative reinforcements (Aubrey and Riley, 2019). Reinforcement is the means of presenting a reaction in favour of a behaviour, resulting in the behaviour reoccurring. For example, if a child was following a class rule and gained a reward for their behaviour that child is more likely to repeat the behaviour. This example is known through B.F Skinner’s work as positive reinforcement. The behaviour is more likely to repeat if the individual has received some sort of reinforcement, this reinforcement being in the form of positive attention or reward. According to (McLeod, 2009, P.131) ‘If a behaviour or response is not rewarded it will, according to Skinner, undergo a process of extinction’. When behaviour is reward driven it is known as external motivation, therefore Skinners work Operant Conditioning contradicts Glasser’s theory and is in favour of external motivation. External motivation is considered an extrinsic motivation and it is when an individual is seeking an activity for an external reward (Grenville-Cleave, 2012). Positive reinforcement is accountable for shaping children’s behaviour and therefore has an impact on the classroom environment. Recorded in 2012 ‘Pupil Behaviour in schools England’, Department for Education reported that 30% of lost teaching time is due to disruptive behaviour in classrooms (Aubrey and riley. 2019. P77). 
In contrast to Skinner’s external motivation, Glasser’s Reality therapy supports that adding pressure to motivate students with external factors generally results in failure (Glasser, 1975). This is because children are not gaining self-dignity through respecting rules, they are seeking the reward. When the reward is eventually taken away the behaviour will be lost. Children who are driven to learn and behave for internal satisfaction are less likely to require external motivators. However, the gap between the outcome and the existing knowledge needs to be correct. For instance, if the desired outcome is too difficult or too easy then the child will become unmotivated and get withdrawn from the task (Pollard, 2014). Children who are unmotivated will often lead to disruptive behaviour. 
Skinner’s Operant Conditioning theory supports extrinsic motivation. Built on Skinner’s environment stimuli to control behaviour, Albert Bandura recognised that how children behave is a result of observations that they have encountered; children would store the behaviour observed and mimic later (Aubrey and Riley, 2019). These findings became clear in research when Bandura experimented with a Bobo doll. Children would observe behaviour from others towards the Bobo doll, and later imitated observed behaviours, this theory is known as the Social Learning theory approach (Mcloed, 2009). The social learning theory is a result of humans learning through their environment. 
Although Social Learning theory has a big emphasis on the environment around the child, 
Bandura later built on the importance from external motivators to internal factors. Internal motivators are putting the emphasis on the individual and allowing scope for self-regulation. Bandura recognised that self-esteem and self-efficacy were all as important and as a result linked to self-regulation (Aubrey and Riley, 2019). A child that is able succeed in standards set will gain greater self-esteem than one who fails. It is therefore important to allow children opportunities to set standards such as rules and boundaries for their internal satisfaction. Children who become self-motivated are more likely to have greater confidence, higher performance levels and higher self-esteem (Grenville-Cleave, 2012). 
Similar to Bandura findings, it is suggested by Lev Vygotsky, a social constructivist, that children learn through observation and their environment. Vygotsky believed that children were mainly motivated extrinsically. The zone of proximal development (ZPD) was introduced by Vygotsky and demonstrated the gap between what children can do independently and what children can do with assistance from either a peer or guidance from an adult. This supported assistance is known as the more knowledgeable other. Child development, according to Vygotsky, is through interactions within their social and cultural environment. In order to fill the gap in the ZPD, scaffolding needs to take place (Pollard et al, 2014). Scaffolding is the processing of assisting one to complete a task. During the process of learning, assistance is required until the understanding becomes more familiar, and support can then be reduced. When support is reduced, independence is encouraged towards the individual developing further. Through this process, external regulation is shifted towards self-regulation (Aubrey and Riley, 2019). The learning process is guided by the more knowledgeable other but encouraged to allow opportunities for continual development. Vygotsky encouraged the importance of play during children’s development. It is through play children can mimic real life scenarios and make sense of rules that they have encountered. Whilst playing, children learn how to interact with their environment, gain social skills and become motivated to use their imagination (Minett, 1994). Vygotsky supported that play is self-directed and essential for children to develop their own motivation.

Through playing, children can lead their own learning with a child centred approach. Children will naturally discover their own interests, work independently, and gain confidence in learning new skills. Children who are self-directed and engaged in their own learning, according to the work of Maria Montessori, sees no reason for external gratification (Roopnarine and Johnson, 2005). This supports Glasser’s work discussed previously, that children who are in control of their own learning are more likely to develop self-dignity and less likely to seek external motivators. 

Reflection/ Evaluation & Next Steps 
As a trainee teacher, it is felt that understanding what motivates children both intrinsically and extrinsically is essential pedagogy. It can be said that both motivations should be applied in order to work towards successful practise. Through Glassers’s theory it is understood that for children to be cooperative and display appropriate behaviour that there are five basic needs to be met. It is strongly agreed that this is correct, and these internal factors do have a clear link towards behaviour. Internal factors such as eating a healthy breakfast have been supported in Welsh schools through the free breakfast scheme. According to the (Welsh Government, 2018) ‘Having a healthy breakfast may help to improve children’s health and concentration’. 
In support of Glasser, pupils voice is an essential aspect of children feeling a sense of belonging and gaining self-worth. Having pupils voice within the classroom is important and will most definitely be influenced within my teaching practice moving forward. To encourage positive relationships and pupil voice in my classroom I will promote school council meetings, encourage feedback and guide children to create their own curriculum. Children who are involved in their learning process are more likely to succeed, as stated by (Pollard et all, P456 2014), ‘Being involved in discussing and setting their own targets enhances aspirations and enables children to confidently reach higher goals.’
Internal factors have a great impact on behaviour and learning outcomes, having said that, it must be acknowledged the importance of external motivators. Teachers need to allow opportunities for children to play and construct their own learning. However, it is felt that teachers should facilitate learning and offer feedback when needed. Backed by Skinners work, stated by (Aubrey and Riley.2019. p79) ‘Feedback undertaken by teachers or children should be used to inform the next steps in teaching’. I will use the scaffolding method in my practice to facilitate learning whilst also allowing opportunities for children to work independently to develop confidence and independent learning. 
Through Vygotsky’s theory and looking at the ZPD, it is important to acknowledge the importance of the more knowledgeable other. Recognising the important role for the teacher to facilitate the learning I will take on the role of guiding learning whilst always encouraging opportunities for child led learning. In this case the teacher facilitated the learning the process through classical and operant conditioning. 
Positive reinforcement is an encouraging method and allows for behaviour to be repeated. In terms of giving a reward for a wanted behaviour is deemed a little unnecessarily in my beliefs. Although, the reward in this instance allowed the teacher to gain the concentration of her pupils, the pupils were being attentive out of the promise of a reward rather than respect for themselves. 
I will continue to use Tripp’s model of reflection in my practice and actively critique my teaching regularly in order to better my practice. Whilst the critical incident observed in this assignment resulted successfully for the teacher, the outcome for me was not so successful as the children actively followed the rules for an external reward. In critique to literature stated, it is felt that there is a gap between children’s needs and the process of classic and operant conditioning. 
When the teacher rang the chime and rewarded three children for the fastest reaction, at no point were basic needs taken into consideration. Children may have been slower that day due to needs not being met or, furthermore, any additional learning needs in the class. It would therefore be discriminative to reward some children with fastest reaction and unfair for children to miss out on the reward due to any ALN such as, not hearing the chime. I would therefore like to further my own pedagogy moving forward to cater for all individual needs.
In further practice I would move towards children being attentive out of respect for themselves and not always for the rewards. It is felt that developing self-worth and self-esteem will always lead to bigger achievements than any external reward. According to (Grenville-Cleave, 2012, P.149), ‘There are vast benefits associated with high self-motivation such as increased general well-being.’ External rewards are not always accessible and allowing children to believe that behaviour is rewarded externally is almost setting children up to fail in real life context. Children should be taught self-gratification and a willingness to achieve for their own self-dignity. Having said that, reinforcement will be used to encourage behaviour and to gain a drive towards children working confidently towards targets. When children are driven, I hope to move away from the extrinsic motivator and focus my practice on internal satisfaction.
Conclusion
Based on the critical incident observed it can be concluded that intrinsic and extrinsic motivation are both important for successful behaviour. Whilst an emphasis is focused on extrinsic motivation to steer the learning process through corrected behaviour, intrinsic motivation allows children to gain self-respect and take control of their own learning. According to (The Future Teacher Foundation, 2014, p.44) ‘A teacher must set high expectations which inspire, motivate and challenge pupils.’ This has been evident within this observation as the teacher has displayed reflective practice. Through reflective practice, Teacher X has been able to control the learning environment and recognise what works within their class to motivate pupils to stay focused. 
The teacher has demonstrated useful pedagogy in managing the learning environment and has managed to establish positive learning habits. Pedagogy has enabled the teacher to explore their own professional learning. As teacher development in professional learning is continual, it is essential that teachers are familiar with new research and are always reflecting on their own practice for personal growth. Through reflection teachers can manage their techniques and recognised what methods work for both themselves and their pupils. 
Innovation allows for good practice as new techniques can be presented, in this case operant conditioning has been tried and tested through successful personal development. Teacher X has allowed scope for pupil voice within their classroom, this has created positive relationships and has resulted in rules being established, followed and respected. 
Whilst in discussion with the class teacher, it became clear that the classical conditioning approach was used throughout the school, this shows excellent collaboration. Through successful collaboration, consistency was met and children are aware of what is expected of them from all members of staff. Through leadership, the teacher was able to take responsibility of the behaviour in the classroom and direct children to a more beneficial learning environment. Demonstrating excellent practice towards professional teaching standards allows for a learning environment to be a success. 
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Appendices
Record 1
	Date and time, year group:
22/09/2021 11.45am year 4 

	Where and When: Context of the observation – subject/AOLE, general classroom context

The observation took place at the beginning of the academic school year. Relationships had started to be developed as it is the third week of school after the summer holidays.
In the classroom, children were seated at their tables. There was an independent mathematics task being completed by the pupils. It was coming up to lunch time, and children started becoming distracted. 




	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)
Children began to become distracted, some pupils were finishing off their mathematics tasks, whilst other pupils began talking. Noise levels increased in the classroom, causing an over all distraction and hindering the learning process. 
The teacher recognized the noise level was too high and rang a chime. As a result of the chime being rang, children instantly stopped talking, sat crossed armed, and focused on the teacher at the front of the class. When pupils showed respect to the rules, the teacher selected three pupils who were sat the neatest to gain dojo points. All children respected the rules however only three pupils were selected. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Glasser’s reality theory, will take a main interest in this observation. Through pupils creating their own rules children are more likely to follow and respects the rules in place. A further look into the reward system will consider how the rewards benefit the behaviour within the classroom. Using rewards, theorist B.F Skinner, and operant conditioning will be thought of.
Class management is an interesting technique here and research into Ivan Pavlov and classical conditioning will be considered. 
It will be of interest to research intrinsic and extrinsic motivation within children, and if either motivation is more beneficial. 


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

· Lunch time was approaching, it will be considered if children’s basic needs e.g., hunger could influence distraction.
· Noted that the task was mathematics, it could be said that the task was not motivating enough for some students or too over whelming for others.






Record 2
	Date and time, year group: 
22nd September 2021. 10.20am. Year 4 KS2


	Where and When: Context of the observation – subject/AOLE, general classroom context.

The pupils were seated at their desk working in pairs. A focus task was being completed which involved children discussing a picture handed out by the teacher. The pupils have one picture to share between the working pair. The focus of the task was to observe the picture and answer the following sentence starters.
‘I see..’
‘I think..’
I wonder..’
The picture was of a dumpster in the middle of a landfill.
The classroom environment was calm and polite discussions were taking place.



	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)
Previously in the day, I had been made aware that childX was undergoing observations for possible ADHD and Tourette syndrome.
Pupils were interacting over the picture and came to an observation of a football in the landfill. Child X became very excited, jumping up and down and clapping their hands. Child X explains that they have football training that evening and that the ball in the picture reminded them of football training. 
Teacher X approaches Child X and a discussion takes places about the football. Child X continuous to be excited and started to pace behind their chair, distracted from the focused task.
Teacher X attempts to bring the discussion back to the task and explains to Child X that they could write ‘I see a football.’  Child X refused and continued to pace around their chair. Noticing, Child X is distracted Teacher X suggests that they take a walk to the end of the corridor and come back to class. Child X agrees, when Child X returns they happily walk into the classroom, sits in their chair and complete the focus task. 





	Areas of possible exploration: what you think could be “under the hood” in these incidents? What avenues of research could you consider?

Further research will be considered in the areas of Additional Learning Needs (ALN), with an emphasis on ADHD and tourette syndrome.
A further look into self-regulation would be of interest from this observation. 
Child X demonstrated self-regulation when they took a walk to the end of the corridor and returned to complete their work. However, this was down to the teacher recognising they needed this time and being flexible to allow this to happen.
The accident may have taken a different direction if Teacher X didn’t allow scope for this to take place.
With this in question, additional research will be considered, with diversity, equality and equity. If all pupils in the class demonstrated the same behaviour, would all the pupils be treated with the same opportunity to self-regulate? 
An interesting focus would also be on the importance to adapting yourself (as the teacher), the task, and the environment to suit individual needs.



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

· Calm classroom environment with discussions taking place between peers seated next to each other.
· It is a morning task, with playtime approaching.
· The picture involved with the focus task, could be over whelming for some pupils as there is a lot going on in one picture.
· Consideration to outside school activities, and how they affect school time.
















Record 3
	Date and time, year group: 
23/09/2021 1.15pm year4


	Where and When: Context of the observation – subject/AOLE, general classroom context
It is the beginning of the autumn school term, the class has a new teacher for the academic school year. The routines are in place and boundaries are being established. Lunch time has been, the class environment is calm with minimal noise. 
Pupils are seated at their tables with pencil cases and books out on their tables. Children are completing an independent focused task in the AoLE Language, Literacy, and communication. 





	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)
Child X becomes distracted and begins swinging on their chair with a pencil in their hand, glazing out of the classroom window. Child X is off task, but is not distracting any other pupils. Teacher X becomes aware of Child X and politely asks ‘Can you show me how you can sit safely on that chair?’.
Child X places the four legs of the chair onto the ground, pulls their chair closer to the desk, and becomes focused on their work. 
Teacher X responds ‘That is a lovely way to sit on your chair, well done for doing your work. Good job!’

The situation remained calm, and discipline was not directly enforced. The teacher allowed the child to take control of their own learning and no sense of negativity was involved. 



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

The teacher directed the correct choice but allowed the child to make the correct decision. Through this method a look into Lev Vygotsky and the more knowledgeable other may be considered. 
Secondary behaviour method took place when the teacher ignored the child being off task but acknowledged the safety of the child sitting nicely on their chair. By encouraging Child X to sit safely on their chair the child regained their attention and was rewarded with a ‘Thank You.’  Here, the teacher also used positive reinforcement, and this will be considered through the work of B.F Skinner. 
It is also important to note that the teacher was creating a safer environment by dismissing a child swinging on the chair. 
To develop this observation further, a closer look into why the child was distracted could have been noted. Without Teacher X acknowledging the distraction is it difficult to approach what Child X was thinking at the time. However, reasons for distractions could be analysed to rule out any issues Child X may have been facing. 




	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)


· Early afternoon, 15 mins into the afternoon, after lunch time.
· To question why was Child X distracted? Did anything happen during lunch time?
· Is the task over whelming or not challenging enough?



 

