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	Learning Outcomes tested*
(from module syllabus)
	Assessment Criteria: To achieve each outcome a student must demonstrate the ability to:*

	
Upon the successful completion of this module, the student should be able to: 
· synthesise and critically evaluate initiatives designed to bring about effective transitions and demonstrate confidence and flexibility in identifying and defining the factors that influence pupil transition from one school context to another;  
· demonstrate a secure understanding of the importance of developing and   maintaining professional relationships to enrich the quality of children’s learning; 
· develop a deepened understanding of the principles and values relating to the United Nations Convention of the Rights of the Child (UNCRC) and  Well-being of Future Generations Act (Wales) and issues relating to social justice including current legislation and policy within Wales and Europe;
· critically evaluate information relating to the professional life of teachers, e.g. roles and responsibilities to ensure progress, teachers and the law, relevant legislation, Welsh Assembly documents, Estyn publications, The Equity Act, SEN Code of Practice and other guidance on professional ethics;
· organise their knowledge and learning through the use of a range of information sources and present their work at the appropriate level.

	
In this assignment, markers will be looking for:


· a deeper understanding of basic principles and relevant evidence relating to transitions and pupil progress linked to your proposed initiative



· good integration of theory and practice with respect to the pedagogic and professional context of multi agency working and home school partnerships

·  a robust knowledge of key issues with evidence of understanding and application. Making explicit references to legislation, initiatives and protocols.




·  appropriate use of documentation and publications relating to professional conduct, guidance frameworks and the inspectorate to support your rationale for the intervention chosen



· include references to wider reading than those introduced and discussed during lectures/ workshops and present your work in a coherent and logical manner akin to level 6 of study.




















	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the common assessment criteria overleaf.

1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set.    You should provide evidence that you have accessed a wide range of sources, which may be academic and/or governmental; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using in-text citations in the main body of your work and a reference list that is alphabetical at the end of your work. Please use the Harvard referencing system. 

Your work must demonstrate the growing extent of your knowledge and understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage.

2. Intellectual Skills (Analysis)

Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.  There should be no new information presented within your conclusion.  Where relevant, alternative solutions and recommendations may be proposed.

3. Pedagogic and Professional Applications (Practical Application and Deployment)

You should be able to demonstrate how the subject-related concepts and ideas relate to pedagogic situations or a particular education context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, some of which may be innovative and creative.  This is likely to involve, for instance, the use of pedagogic examples and cases, the application of a model within relevant educational context.  You should show awareness of the limitations of concepts and theories when applied in particular educational contexts.  Your work must provide evidence of the attributes expected in professional practice.  This includes demonstrating your individual initiative and/or collaborative working.   Where relevant, you should show awareness of any ethical issues that relate to your discussion. 

4. Key Transferable Skills (Skills for Professional Practice)

You must communicate effectively in a suitable format, which includes written and oral presentation. Work should be coherent and well structured in presentation and organisation.


	
                 MARKING CRITERIA AND STUDENT FEEDBACK



This section details the assessment criteria. The extent to which these are demonstrated by you determines your mark. The marks available for each criterion are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Common Assessment Criteria Applied
	Marks available
	Marks 
awarded

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
Extent of research and/or own reading, selection of credible sources, application of appropriate referencing conventions. Extent of knowledge and understanding of concepts and underlying principles associated with the discipline.
	30
	

	






	2. Intellectual Skills (Analysis)
Analysis, evaluation and synthesis; logic, argument and judgement; analytical reflection; organisation  of ideas and evidence
	30
	

	






	3. Pedagogic and Professional Applications (Practical Application and Deployment)
Deployment of pedagogic methods, materials, tools and techniques; application of concepts; formulation of innovative and creative solutions to solve problems.  Attributes in professional practice: individual and collaborative working
	30
	

	






	4. Key Transferable Skills
Deployment of appropriate media; presentation and organisation.
	10
	

	









	Assignment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late
	40% Max
	

	
	Over 1 week late
	0%
	







	COMMON ASSESSMENT AND MARKING CRITERIA FOR THIS ASSIGNMENT

	Level 6
	Assessment Criteria Descriptors for BA Primary Education with QTS 
This format emphasizes the holistic nature of judgements to be made by markers. Criteria weighting is adjusted for each module. 

	
	0-39 (F)
	40-49 (P)
	50-59 (P)
	60-69 (P)
	70-79 (P)
	80-100 (P)

	
	Poor / Weak F
	Satisfactory 3rd
	Good 2:2
	Very good 2:1
	Excellent 1st

	Assessment Criteria
	Poor, superficial, unsystematic, incomplete and/or inaccurate 
	Satisfactory understanding of main issues demonstrated
	Good understanding demonstrated with some analysis
	Very good understanding of basic principles and relevant evidence, with a coherent and logical argument
	Thoughtful answer informed by wider reading, showing clarity of thought and personal insight
	Outstanding answer, well written, highly structured and informed, showing striking personal insight and originality

	Module Learning Outcomes matched to:
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Subject Knowledge and Understanding

(Conceptual)


(Reading)
	Basic misunderstanding, misconceptions,  misinterpretations and/or superficial knowledge in places
	Overall satisfactory knowledge of the material with some application
	Good overall knowledge of key issues with evidence of understanding and application
	Very good knowledge of all key issues and wider implications 
	Excellent knowledge of key issues, concepts and arguments

	Authoritative, full understanding of key issues, concepts and arguments

	
	Some inappropriate literature/material with limited reading range and lack of accuracy 
	Satisfactory range of reading drawn from the recommended list and other sources
	Good range of reading drawn from the recommended list and other sources
	Very good range of relevant literature from a variety of sources beyond recommended list
	Clear evidence of independent thinking informed by an excellent range of reading from a variety of sources
	Clear evidence of independent thinking informed by a selective and well justified range of reading from a variety of sources

	
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Intellectual skills

(argument)



(research design/ professional data collection )



(presentation of findings/analysis)




(critical /reflective evaluation)

	Argument is weak, little attempt to present differing viewpoints. Generally too descriptive 
	Argument is balanced with differing viewpoints
	A good, balanced argument is presented with viewpoints justified
	A very good argument is presented with careful consideration of viewpoints
	A critical argument is presented with thoughtful consideration of viewpoints
	A highly-structured critical argument is presented with evidence of synthesis of viewpoints

	
	Research design is inappropriate and essentially flawed
	Research design appropriate to professional context

	Research design situated in a professional context, suited to purpose and identifies a clear focus
	Research design well suited to purpose, clear identified focus and begins to be justified  
	Research design purposeful, clear identified focus, and well able to justify the approaches to the issue  
	Research design logical and sophisticated. Comprehensive understanding of techniques applicable to their own research

	
	Findings presented within incomplete descriptive framework and few or inaccurate conclusions are drawn
	Findings presented in a developing framework with weak conclusions
	Findings presented with some analysis and justified conclusions
	Findings presented and analysed with some criticality with conclusions based upon evidence presented
	Findings presented in a critical and analytical framework. Thoughtful conclusions, firmly based upon the evidence presented
	Findings presented in a critical and analytical framework.  Highly insightful conclusions, firmly based upon the evidence presented

	
	Lack of evidence of evaluation and/or critical reflection
	Satisfactory critical evaluation of study; satisfactory reflection
	Good critical evaluation of work with good evidence of reflection
	Very good critical evaluation of work with good evidence of reflection
	Thoughtful critical evaluation informed by very good reflection
	Critically reflective evaluation of work informed by excellent reflection

	
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Pedagogic and Professional applications

(linking theory to practice)

(professional reflection)

(ethical conduct  where appropriate)
	Superficial or lack of understanding of pedagogic and professional context(s)
	Satisfactory evidence of engagement and understanding with respect to the pedagogic and professional context(s) 
	Good evidence of integration of theory and practice with respect to the pedagogic and professional context(s) 
	Very good integration of theory and practice with respect to the pedagogic and professional context(s) 

	Excellent integration of theory and practice with respect to the pedagogic and professional context(s)

	Sophisticated integration of theory and practice with respect to the pedagogic and 
professional context(s) 


	
	Little or no evidence of reflection
	Satisfactory evidence of critical reflection
	Good evidence of critical reflection  
	Very good evidence of critical reflection
	Effective evidence of critical reflection
	Outstanding evidence of critical reflection

	
	Little or no awareness of ethical issues 
	Satisfactory awareness of ethical issues
	Good, clear understanding of ethical issues
	Very good understanding of ethical issues 
	Ethical issues have been discussed in some depth
	Ethical issues have been discussed effectively and discussed in-depth

	
	0-3
	4
	5
	6
	7
	8-10

	Key/Transferable Skills 






(Referencing techniques)

	Weak presentation of written work
	Satisfactory presentation of written work
	Good presentation of written work
	Very good presentation of written work
	Effective presentation of written work
	Outstanding presentation of written work

	
	A number of basic errors in spelling, punctuation or grammar
	Some errors in spelling punctuation or grammar
	Few errors in spelling, punctuation or grammar
	Very few errors in written language
	Minor errors in written language 
	No errors in written language

	
	Weak structure with unclear writing style in parts
	Satisfactory structure with a mostly coherent writing style
	Good structure with a coherent writing style

	Very good structure which supports the reader
	Effective structure which supports the reader 
	Highly coherent and mature writing style which fully engages the reader  

	
	Little or no use of protocols and conventions of Harvard referencing
	Satisfactory use of Harvard referencing protocols and conventions
	Good use of Harvard referencing protocols and conventions
	Harvard system mainly used accurately, with some secondary sources
	Harvard system used accurately including secondary sources
	Harvard system used accurately, consistently and effectively with all sources 

	Oral presentations

(structure)







(overall presence)



	Poor or inconsistent organisation and/or structure 
	Satisfactory organisation and structure
	Good structure and organisation which is logically progressed
	Very good structure and organisation which is logically progressed
	Effective structure and organisation logically progressed
	Outstanding structure and organisation logically progressed

	
	Overall presentation of material (including visual design) is incomplete or weak 
	Overall presentation of material (including visual design) satisfactory
	Overall presentation of material (including visual design) is good
	Overall presentation of material (including visual design) is very good
	Overall presentation of material (including visual design) is excellent
	Overall presentation of material (including visual design) is outstanding

	
	Lack of clarity and difficult to follow 
	Inconsistent oracy and weak flow in discussion
	Oracy is good and discussion has some structure
	Oracy is very good and discussion is well structured
	Oracy is excellent and discussion is highly structured 
	Oracy is outstanding and discussion fully engages the listener

	
	Lack of eye contact and body language and totally dependent on notes 
	Satisfactory eye contact, gesture and body language with some over reliance on notes
	Good eye contact, gesture and body language used to engage the audience; appropriate use of notes
	Very good eye contact, gesture and body language used to engage and interest the audience
	Excellent eye contact,  gesture and body language used with effect on the audience
	Outstanding eye contact, gesture and body language used to fully capture the attention of the audience







	Student Self Evaluation Form


This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 
	Common Assessment Criteria Applied
	Level of Achievement

	
	
REFER
	
3rd
	
2:2
	
2:1
	
1st
	
1st

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT
	EXCEPTIONAL

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	· 
	
	
	

	2. Intellectual Skills (Analysis)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	· 
	
	
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	· 
	
	
	

	4. Key Transferable Skills
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	· 
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	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	
I feel that I have explored the questions through a number of theories and research.


	
My appendices aren’t great.
I couldn’t find that many challenges.



	Student’s Name
	Francesca Booth
	Date
	14/12/2017

	Student’s Signature
	





















Critically evaluate your creativity and enterprise dispositions in terms of the Entrecomp frame work and how you might develop these to the next level and demonstrate progression.

Creativity is so ambiguous, Robinson (2014) says ‘it is a process of having original ideas that have value’ and illustrates three parts: process; original thinking and; value. Similarly, Sharp (2004) believes that creativity is represented by ‘imagination, originality, productivity, problem-solving and outcomes’ and Wallas’ (1926, cited 2016) four-stages of creativity: ‘Preparation, incubation, illumination and verification’, all three of them add dimensions to creativity’s multifaceted nature. Maslow (1987) states that creativity is ‘a fundamental characteristic of common human nature – a potentially given to all human beings at birth’ (p.20) and Land’s (1968) creativity (appendix) test proved Maslow’s statement right. This depletion of creativity provoked Land and Jarman’s (1998) quotation; ‘non-creative behaviour is learned’ - mirroring Picasso’s quotation, ‘all children are artists. The problem is how to remain an artist once he grows up’. Conversely, De Bono (1977) and Seelig (2012) claim it can be taught in the right conditions (cited by Maley and Bolitho 2015). The classroom and other environments have large impact on creativity, a creative classroom should encourage responsibility and “self-regulation” (Wyse and Dawnson, 2009; 29). The school grounds should be of equal importance to provoke decision-making and inspiration (Tranter and Malone, 2004;153) a place for “creative self-development” (Ellis 2004)
Whichever way creativity is defined or perceived, there is a unanimous thread that remains; its significance to life. In Successful Futures (Donaldson 2015), one of its purposes is to produce ‘enterprising, creative contributors’, learners who, ‘are ready to play a full part in life and work’ (p.29). Consequently, the emphasis on teachers to model these creative and enterprising skills to their learners is vital. Creativity ‘stimulates curiosity and uses the skills of originality, ﬂuency, ﬂexibility, and elaboration’ (Kanematsu and Barry 2016) which ensures creative teaching. Teaching creatively, ‘can keep us interested in our teaching and keep the attention of our students. We devise new ways to accomplish the same goals, but we also leave room for unplanned and unpredictable goals to develop’ (Brinkman 2010; 49). Therefore, making a constructive and innovative atmosphere in the classroom, that nurtures the conditions required, should adopt an effective environment to teach for creativity. Teaching for creativity ‘requires teachers not only to support and encourage creativity, but also to role-model it and to reward it when it is displayed’ (Sternberg 2016).  Creative teaching is a teacher’s own creative capacity and teaching for creativity is transferring those skills for an outcome that improves learners’ creativity. Enterprise skills and creative skills are similar in that both require divergent and convergent thinking. By this, it is meant that the generation of ideas, initially need to be ‘absurd’ (Einstein) -divergent thinking- and modified and evaluated with logic -convergent thinking- into purposeful ideas. Enterprise ‘combines creativity, ideas development and problem solving with expression, communication and practical action’ (QAA, 2012; 8) and is to be capable of generating purposeful ideas and transforming those ideas into action. The Entrecomp Framework (Bacigalupo et al. 2016) states that the ‘sense of initiative and entrepreneurship can be broadly defined as the capacity to turn ideas into action, ideas that generate value for someone other than oneself’, this would demand creative thinking skills, hence why these skills complement each other so well.

The Entrecomp framework assists the development of enterprising skills throughout Europe, as part of the “New Skills Agenda for Europe”. The framework’s purpose is to help individuals from all studies and professions assess their dispositions in regards to their competence in enterprise and creativity. The Entrecomp framework has fifteen competences (appendix) which could also reflect Sharp’s (2004; 8) suggestions, to: ask open questions; tolerate ambiguity; model creative thinking and behaviour; encourage persistence and experimentation and; praise. To evaluate my own creative and enterprising disposition, I will reflect upon three of these competences using the levelling rubric within the framework. Each competence is assessed against four levels of proficiency, which are broken down into eight more focused levels: foundation (one and two); intermediate (three and four); advanced (five and six) and; expert (seven and eight). The focal three competences that will be explored are ‘Creativity’, ‘Motivation and perseverance’ and ‘Coping with ambiguity, uncertainty and risk’.  Historically, there have been many psychological analysis, theories and tests to measure or quantify a person’s creativity, motivation and coping mechanisms. Therefore, to be able to determine my own capabilities, I will research a variety of tests, models, theories, assessments and will present evidence. 
Taking The 16 Habits of Mind (Costa and Kallick, 2005; 4) (appendix), the habits that relate to the three focused competencies in the framework, present that I show these particular traits and habits of mind often. Evaluating my creativity and enterprise disposition from many aspects will help me to gain further insight to progression.

Creativity
Looking at this competence (p.24-25), its description in the framework is, ‘Developing several ideas and opportunities to create value… exploring and experimenting…combining knowledge and resources’. This description of creativity runs parallel to many discussions regarding what creativity is. This competence split into five threads: ‘Curious and open’; ‘Develop ideas’; ‘Define problems’; ‘Design value’ and; ‘Innovation’. These are further expanded upon in the level descriptors. Selecting carefully and honestly, I believe I would be within the intermediate proficiency; due to thinking I am able to demonstrate three level fours, one level three and a level two.  Robert Fitz said ‘in today’s world, creativity is fundamentally important for our personal, social, economic and cultural well-being.’ (Thomas and Best, 2007;9) and so it is important that teachers become aware of their creativity and continually work upon enhancing these skills. Having research various tests such as George Land’s Test (1968), the  Torrance Test (1974) (appendix) and considered other models, I have had more of an insight on what being creative looks like and how I can demonstrate these skills. I’ve taken part in or assessed myself against researched criteria of being creative and have surprised myself in that these tests allowed me to think divergently, in this state I was able to generate an abundance of ideas, scenarios, uses, reasons and stories in order add, modify or solve. Looking at Grigg’s (2015; 107) Creative model (appendix), I would consider myself to be able to ‘play with ideas’, make connections (appendix), visualise and persevere. Nonetheless, I am aware that I need to gain confidence in ‘following my own hunches’, asking questions and taking risks. Looking at Perkin’s Snowflake model of creativity (appendix), I can relate to being ‘challenged by inner motivation’ (see in the next section), I am committed to my ‘personal aesthetic’ but confident in sharing it with other yet, I am able to demonstrate objectivity through decision making, planning caring for students. Therefore, I would need to consider: improving upon the other three strands by continuing to find problems and use creative thinking to overcome them effectively; to gain confidence to take risks and to effectively use my mental mobility – which is ‘a correlate of social change, requiring innovation and flexibility’ (Becker, 1931). In the framework, the next level suggests that I would need to improve on be able to ‘actively search’ for ideas that improve lessons effectively, describing and ‘testing’ approaches and techniques that ‘stimulate the value’ of a good lesson. One of my biggest targets is to be more collaborative with staff, the school, partnerships and the learners so the learning process is thickly covered with creativity and inclusivity. To improve my own creativity within the classroom I need to increase my own inquisitiveness of the world around me and questioning. To start I could follow Bloom’s (1956) taxonomy (appendix).Furthermore, I need to exercise my own divergent thinking by discovering ideas and valuing them to produce more engaging lessons that model creative thinking. I would need to test ideas more physically to value it. For example, OK Go explore their ideas in a practical and physical way so that they are aware of potential, growth and problems that they can then turn into innovative action for a music video. They call this initial process of idea generation, the Sandbox, where they physically play with and in their ideas.  I will need to continually reflect on practice and be able to use planning techniques like SCAMPER (Eberle 1996) (appendix) and The Ideas Compass (Thomas,2005) (appendix) to teach creatively and to teach for creativity. 

Motivation and perseverance
Guilford (1987; 51) says ‘Creative people are reported to be generally highly motivated, and to show a high energy level, with effective work habits’. Similarly, the framework describes this as, ‘Being determined to turn ideas into action…satisfying your need to achieve and being prepared, patient and resilient under pressure’ (p.28). Its five threads read, ‘Stay driven’, ‘Be determined’, ‘Focus on what keeps you motivated’, ‘Be resilient’ and ‘Don’t give up’ . Measuring my own abilities against the levelling grid, my motivation would be within the higher intermediate proficiency level, hitting three level fours and two level fives.  For teachers to maintain continual improvement and perseverance is essentials otherwise teaching will be in danger of becoming stagnant meaning serious consequences for students (Best and Thomas, 2007;208) I believe this requires a lot of motivation and perseverance. 
I have found that, despite my shy and under confident nature, I am very motivated and determined as you can see in appendix I am able to reflect on what went well and not so well and am willing to try again, edit and keep trying. I love learning and gaining new knowledge and skills but get overwhelmed by the need to perfect everything and so can sometimes let a failure get me down but I always keep trying; trying new techniques and aspects to problems and mistakes. It was in discussion that my self-motivation often lets me down as it prevents me asking for help (appendix) from others who I would benefit from. Looking at Mcgregor’s (1960) Theories X and Y (appendix) of motivation, it could be said I relate more to Theory Y as I tend to get on with work because I see it as ‘natural’, I am able to take initiative and ‘self-direct’ and I love having responsibility (appendix). However, I would highly regard ‘security’ within the classroom and would need to be aware that this shouldn’t be a motivator. Herzberg (2008;10) describes motivators (appendix); I have reviewed this and would say that all 6 of his suggested motivators motivate me. This all depends on intrinsic and extrinsic motivation, I believe I am mainly intrinsically motivated (appendix).
The framework implies that I could establish strategies to remain motivated, to be able to persevere in adversity and gain confidence in motivating not just students but staff and colleagues too. Some strategies I could be constructing a reward system, remain calm and happy, trust others and feel comfortable (LMA, 2017)

Coping with ambiguity, uncertainty and risk
This is described as ‘Making decisions with unknown consequences…testing to reduce risk…handling situations flexibly’. It is about ‘Coping with uncertainty and ambiguity’, ‘Calculating risks’ and ‘Managing risks’. ‘Increasing numbers of people over the age of 30 in the Western world are now engaging in forms of work which did not exist when they were at school’ (Craft, 2011; 21), so teachers need to be able to cope with uncertainty to model this attitude to learners so that they can cope with the unknown too.  Reflecting on my own capacity, I believe I would fall into the advanced level. I have showed, within teaching practice, that I am able to assess risks through risk assessments (appendix) that allow me to make sure I have considered what might happen and how it may impact safety, flow of the lesson and who needs to be aware of these implications. In my plans (appendix) I have showed that I have left room for flexibility, change and in some I was able to quickly modify and adapt to situations that were out of my control. In self-reflections (appendix) I mention how I can avoid uncertainty in the future and begin to prepare for those ‘ambiguous’ moments. However, I have been reluctant to ask questions to all staff and have been wary of taking risks due to my own role within the school. Deschene (2017) recommends: ‘replacing expectation with plans’; ‘preparing’; detaching emotions; gaining confidence in ‘coping and adapting skills’; ‘utilize techniques pre-emptively’; ‘focus on what you can control’ and; being ‘mindful’. I have shown that I can prepare with risk in mind (appendix) and can plan and pre-empt these occurrences. 
Space Unlimited (NESTA, 2010; 12) suggest that to cope with risk, is to understand yourself and attitudes, to know your role and responsibility, to work with the children openly and consider feedback and procedures. Additionally, the Framework says that to progress is to be able to strategize, compare and plan for risk. To do so, I will need to outline, compare and consider risk from different aspects by asking more questions and learning from shared practice. To manage risk, I will need to share decisions and plans confidently with staff and learners. As well as being organised and preparing well in advanced, like making visits to review potential risks and occurrences. Being aware of school polices and procedures reduce the element of risk, uncertainty and ambiguity also. 
Einstein says, ‘it is the supreme art of the teacher to awaken joy in creative expression and knowledge’ yet, as we can see, to be a creative and enterprising teacher, it is not just creativity that is essential; it incorporates many other competencies as well. However, teachers must be aware that the importance of the logical subject like mathematics and grammar and to deter from the nation’s priority to raise numeracy and literacy skills. Take a school in Swansea for example; its adoption of the Leonardo Effect engaged the pupils throughout the school and thoroughly increased creativity, motivation and enjoyment throughout the school. Consequently, they admitted that in the initial trial days of the approach, their pupils’ standardised tests were low (lecture notes, 2017).  From experience, due to the expressive and vulnerable nature of creativity and creative thinking, confidence and resilience is vital to overcome rejection and failure.
Williams (2017) concludes a report with this, [we need] ‘well-rounded individuals… with critical thinking skills, imagination and resilience to excel – and create – the new jobs of tomorrow’ (p.42), the ambitious statement emphasises the importance of the mentioned competences in future employment. I am aware that my creativity is limited by self-confidence, however my intrinsic motivation to do helps me deal with the unknown of the future and excites me. Estyn (2015) said ‘creative arts were heavily dependent on the expertise and confidence of particular members of staff’. Other teachers are similar to me; confidence is lacking, suggesting that creativity isn’t effectively implemented throughout the curriculum. NASUWT (2017) states that creativity in schools is ‘to include pedagogies and activities that enable learners to experiment, explore and possibly make decisions about how they will learn, whilst enabling teachers to experiment and innovate’. To conclude, Csikszentmihalyi (Creativity, p.1) simply says this, ‘creativity leads to a fuller, more satisfying life. Without creativity, mankind would not progress’. 

[2499 words excl. title]
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This is the filled in self-assessment. The four circled HOMs are related to the competences.
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The photo is of an activity I resourced, planned and created myself.
The plan is of a creative lesson where it combined art and maths.
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These simply show that I always factor in action planning and the next step in order to be organised and prepare for the future. This keeps me motivated and eager to improve.
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I have completed risk assessment grids forest lessons and trips too. This shows that I try to consider risk everyday not just when the environment changes. This also reflect upon me needing to improve asking questions and for help so that I can maintain motivation, creativity and perseverance.  
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‘I love to have the responsibility’
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Showing motivation to improve always. To plan and over-prepare to reduce risk and uncertainty.
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‘Every exit is an entry

somewhere else.’

Tom Stoppard, actor

‘A turtle makes
progress when it
sticks its neck out.’
Anon

‘An essential aspect of
creativity is not being
afraid to fail.’
Edwin Land, inventor
(1909-91)

‘Consider the
postage stamp: its
usefulness consists
in the ability to
stick to one thing
till it gets there.”
Josh Billings, writer
(1818-85)

on a tangent

‘Man cannot discover

new oceans unless he |
has the courage to lose *
sight of the shore.”
Andre Gide, writer
(1869-1951)

‘Even if you are on the
right track, you will
get run over if you just
sit there.'

Will Rogers, actor,
(1879-1935)

————— <

‘Often, you have to

Look at rely on your intuition.’
problems Bill Gates,
Try to from different 7 businessman
visualise viewpoints s
using pictures, lntumon,l
diagrams and follow their
mind maps hunches
Play with \ / Have zest,
ideas and try colour and If | create from
thingsout T—u i energy the he:yr:tti‘!\early
everything
works; if from
/ \ the head almost
Persevere nothing.”
and do not Make Ma_rc Chagall
worry about connections artist (1887~
failure 1985)
Take risks,
4 Ask
‘bend the 2
rules’, go off qle‘:::tl:;)rr:' 'What is proved

Y
i
was once only |
imagined.’ 3
William Blake
(1752—1827) i

‘Creativity is the power
to connect the
seemingly
unconnected.’
William Plomer,
author (1903—73)
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Challenged by inner
motivation

Shows commitment to a personal
aesthetic

Excels in finding problems

Uses mental mobility

Displays willingness to take risks
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Scamper Technique PowerPoint Diagram

Reverse Substitute
Lorem ipsum dolor it amet, ‘ . Lorem ipsum dolor sitamet,
lacus nulla ac netus. lacus nulla ac netus.

Eliminate Combine
Lorem ipsum dolor sit amet, @ . Lorem ipsum dolor sit amet,
lacus nulla ac netus. SCAMPER lacus nulla ac netus.
TECHNIQUE
Put to another use Adapt
lacus nulla ac netus. lacus nulla ac netus.

Modify

Lorem ipsum dolor sit amet, lacus nulla ac netus.
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point in the whole thing and just kept repeating myself. The laminated numbers started
It was too cold outside for little fingers in water. | didn’t seem to be in control of the
1 did try to go back and forth, in and out to make sure adults and children were ok.

Run things smoothly and make sure thing relate. | will continue to develop confidence in

things.

Next time | need to really take my reflections into consideration and not do the same thing

didn’t work well.
1 will have try completing the task myself beforehand and consider how the children would

so that | am more prepared and make it more appropriate and fun.

Always plan for the weather.
1 need to always do activities for an aim, not for fun because otherwise | will lose the childi

interest and my own enthusiasm.
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e and analyse

will you keep the some to
effective teaching and
ing in the future?”

was the cause of the most
int disappointing element?”

1 will stick to routines and timings.

1 didn’t want to get out of my comfort zone and move the classroom around or ask for help.

iadau a chamau

nclusions and actions

hat are your possible solutions

I need to throw myself into things, take risks and ask for help.
1 need to make sure to prepare everything beforehand and always ask for help.
I need to be better at communicating with the other staff members and not get nervous tc
anything.

Y profiad newydd / Transformed experience
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Theory X and Theory Y

Assumptions
THEORY X
Employees inherently dislike

work and will attempt to avoid
it, whenever possible.

Employees must be coerced,
controlled, or threatened with
punishment to achieve desired
goals.

Employees will shirk response-
bilities and seek formal
direction whenever possible.

Most workers place security
above all other factors asso-
ciated with work and will
display little ambition.

THEORY Y

Employees view work as being as
natural as rest or play.

Employees will exercise self-
direction and self-control if they
are committed to the objectives.

The average person can learn to
accept, and even seek,
responsibility.

The ability to make good decisions
is widely dispersed through the
population and isn’t necessarily the
sole ability of managers ~ Table 151
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Profiad/ Experience
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| 1 was disappointed how
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strikes, restriction of output, higher wages, and
greater fringe benefits? On the other hand, behav-
foral scientists are hard put to document much
manifest improvement in personnel management,
using their approach.

‘The three philosophies can be depicted as a trian-
gle, as is done in Exhibit I1, with each persuasion
claiming the apex angle. The motivation-hygiene
theory claims the same angle as industrial engi-
neering, but for opposite goals. Rather than ration-
alizing the work to increase efficiency, the theory
suggests that work be enriched to bring about effec-
tive utilization of personnel. Such a systematic a
tempt to motivate employees by manipulating the
‘motivator factors is just beginning.

‘The term job enrichment describes this embry-
onic movement. An older term, job enlargement,
should be avoided because it is associated with past
failures stemming from a misunderstanding of the
problem. Job enrichment provides the opportunity
for the employee's psychological growth, while job
enlargement merely makes  job structurally big-
ger. Since scientific job enrichment is very new,
this article only suggests the principles and practi-
cal steps that have recently emerged from several
successful experiments in industry.

Job loading. In attempting to enrich certain jobs,
management often reduces the personal contribu-
tion of employees rather than giving them opportu-
nities for growth in their accustomed jobs. Such en-
deavors, which I shall call horizontal job loading (as
opposed to vertical loading, or providing motivator
factors), have been the problem of earlier job en-
largement programs. Job loading merely enlarges
the meaninglessness of the job. Some examples of
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