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Introduction
The purpose of this text is to identify one learner whose data will be gathered in regards to their attainment and development within the school context. The data will be analysed and discussed so that conclusions on the child’s holistic development can be established. In addition to this, the child’s next steps for development will be identified which will help to provide a pathway for the child to progress their learning. The ‘Mosaic approach’, developed by Clark and Moss, (2011), will assist with supporting research behind a child’s holistic development by using observations, field notes, photographs and discussions. The Mosaic approach allows the researcher to collect a multitude of data and information to provide the best possible opportunity to assess a child’s development. The subject in question will be addressed as ‘the learner’ throughout the text. The learner will remain anonymous throughout, along with the school in which the research was carried out to ensure ethical considerations are followed and in line with the ethical guidelines of BERA, (2011). The learner is a 9-year-old, male, from a year 4 class which has 32 pupils, all with a wide variety of attainment levels. The school itself is a primary school based in the east side of Swansea and has around 600 pupils aged between 3 to 11 on roll. According to Estyn (2014), the school has around 16% of pupils who are eligible for free school meals, which is lower than the national average for Wales (21%). There are close to 28% of children within the school who have been identified as having additional learning needs while around 34% of children come from ethnic minority backgrounds. 30% of children within the school speak English as an additional language. 

[bookmark: _Toc515395668]

Data collection
In line with the ethical guidelines provided by BERA (2011) all participants must agree to take part and have a complete understanding of their place within the research. In this instance, the learner gave assent, however, due to their age, informed consent needed to acquired; in this case, the class teacher confirmed the child’s consent which was required by signing a consent from seen appendix A. Furthermore, all the evidence provided in this research is that of the learners’ and any photographic data containing images of any children will be edited and blanked out.  
To help best understand a child’s holistic development, it was essential to choose a method of data collection that enables the researcher to gather information in a variety of ways. Collecting only one form or piece of data would prove insufficient in terms of assessing a child in all aspects of their learning and development. The input and opinion of a child when considering their attainment and learning is crucial due to the notion that gaining a personal insight in to a child’s learning can support the researcher in understanding how the child thinks and reflects. Gaining this kind of insight from the opinions of a child can help plan for the next steps in learning in a more personal way. Using the ‘Mosaic approach’ was considered the most effective way of gathering data for the research based on the opportunity it gives for the learner to be given a voice regarding their learning and development. Therefore, the Mosaic approach, developed by Alison Clark and Peter Moss, enables the researcher to collect a multitude of information to support the research and provides both visual and verbal forms of data collection to help the researcher gain an understanding of the learner’s perspective of school-life (Ballantine, Hammack and Stuber, 2017).
The Mosaic approach provides a framework for the learner to be listened to and gain their outlook and opinion on learning (Haynes, 2009). According to Clark and Moss (2011), this approach enables the researcher to converse with the learner, which provides the learner with the opportunity to express their thoughts and feelings, which can consequently, be gathered and used as a form of qualitative data. Collecting data within a classroom of children can be very difficult due to implications such as time constraints and behaviour issues. According to Brown (2015), some traditional methods of data collection may not always be beneficial. For example, collecting quantitative data would be hard to gain and provide little useful information to help understand a child’s thoughts and feelings. Interviews require a child to leave the classroom and be interviewed in an unfamiliar setting or a quiet room for a long period of time, which is unrealistic because as a class teacher it would be hard to leave the classroom for that time period. A formal interview also brings with it some complications, such as, the child possibly acting differently or observing a change in behaviour due to them being aware that they are being interviewed. The Mosaic approach allows for various forms of data to be collected and compiled together similar to a jigsaw puzzle to form a final accumulation of data. Brown (2015) refers to each of these pieces of data as ‘individual tiles’ and suggests that this data, when combined together, forms the evidence needed to analyse and assess the learner’s development. 
Although there are a handful of benefits with using the Mosaic approach and gathering multiple forms of data, it is important to draw attention to the fact that the Mosaic approach was firstly established to assist children of two years and younger that need additional support learning English due to being EAL learners (Clark and Moss, 2011). Using an approach that was initially developed to support children who ‘learn through play’ could be deemed as inappropriate or unbeneficial, however, aspects of a data collection method than enables the researcher to gather different varieties of data was very appealing and was determined to be the most practical and realistic form of data collection. As previously mentioned, time constraints are an important factor in the choice not to adopt some forms of data collection. Baird (2013) indicates that the problem with the Mosaic approach is how much time it takes to collect all the different forms of data and that using an increased amount of data collection requires the researcher to be extremely organised and efficient with their time to gain the most fruitful results. Nevertheless, collecting different forms of data enables the researcher to collect smaller samples of each piece of data and then combine them together, as opposed to collecting one large piece of one form of data. The validity of the research findings are increased by using the Mosaic approach based on the increased amount of evidence and data at the researchers disposal according to Greenfield (2011).
 The first form of data collection that took place was pupil observation notes. Observation is a critical part of assessing a child. Using observations, a teacher is able to gather information on a child’s attitude to learning and their engagement within lessons. As a teacher, observing a child is one of the first steps to learning about them and becomes increasingly important as the researcher wishes to build an understanding of the learner’s perceptions towards education and school (Clark and Moss, 2005). Although it is difficult to observe only one child when teaching a class, it was important to always ensure that notes were taken either on an observation record sheet which is placed in the researcher’s PTE file or on post-it notes to remember a child’s contributions within class and their attitude toward learning. These notes are deemed as useful tools in helping to gain a deeper understanding of the learner’s feelings, attitudes and opinions. Denscombe (2014) eludes to the fact that observers must be cautious of any biased towards the learner, for example, if the learner in question is consistently well behaved and gives positive answers within class, any poor behaviour which may appear out of character must still be noted. This was sometimes a challenge due to the learner being an engaged, high attaining pupil, who could sometimes be forgiven for talking in class when the researcher would often address this low-level disruption with another child. This meant it was important to ensure not to have any sort of bias when it came to observing the target child. The ‘Hawthorne effect’ was developed to explain the change in behaviour that some children display when being observed (Diaper, 1990). As the researcher has taught 100% of the time since arriving at the school due to illness’s amongst staff and other various issues, it was difficult to both teach and observe. However, this did mean that the learner was never really under the impression of having an ‘observer’ taking notes. This is due to the observer, in this case, acting in the role of the teacher as opposed to a person sitting at the back of the class taking notes. After each lesson or period of observation, it was important to reflect upon the lesson and the notes taken on the learner. Notes were made based on the behaviour, attitude, engagement and answers the learner gave during class. Kemp (2001) suggests giving yourself time after a lesson to reflect on the observation, which can help to provide a sense of clarity or context on the notes taken.
Another form of data collected that was conducted was interviewing the target learner. This gave the opportunity to gather information on the learner’s experiences within school and their opinions of school (Clark, 2007). It was important that the interview took place during school hours when the timing was convenient for both the researcher and the learner at a time when the learner would not miss too much teaching time. According to Mitchell and Jolley (2012), gathering information through the form of an interview is an effective way to achieve an understanding of a learner’s opinions and perceptions. Bernard (2012) reinforces this belief and indicates that an interview enables the learner to express themselves in a trustworthy environment and that any form of qualitative data collected through interviews can significantly enhance a researchers understanding of the learner. During an interview, it is critical to consider any barriers that may affect the findings. A barrier that is common amongst interviewing children is their use of vocabulary. If a child is unable to articulate their words in a way that best transfers what they are thinking to what they are attempting to express, their answers can become vague and sometimes misconstrued. This is something that has been experienced by the researcher on a number of occasions. To combat this it is important to clarify any vague or unclear information using probing questions (Gratton and Jones, 2004) and to give the learner sufficient time to answer questions freely with no pressure. This will aid the learner in giving a true and real account of their opinions and beliefs. It is important to note that although the data was gathered in the form of a semi-structured interview, no set questions were noted prior to the interview, although field notes were taken for the researcher to refer back to.
During the 4-week period, photocopied work of the target learner has been collected, with the purpose of creating a pupil profile to help analyse his development and progress. It was important to ensure that work was collected from both literacy and numeracy, which could then be marked and annotated as deemed fit. Doing this meant that the work could be referred to later within the research and provided as evidence. Annotating the target learner’s work also provided the opportunity to highlight key areas where the learner had excelled and any areas for improvement. By highlighting key criteria and using pupil tracking records, it provided a clear pathway for improvement and next steps as the researcher could reflect on the child’s work and create a checklist style system to make levelling more efficient.

[bookmark: _Toc515395669]Analysis of the learner
Generally, the learner is an extremely amiable young man who is regarded as an intelligent individual amongst his classmates. He is a pleasure to teach and provides some humorous conversations with his wit and intelligence. He is always polite and very rarely needs to be reminded of how to conduct himself in the classroom, however can sometimes become chatty and needs to be prompted to continue with his work and not to get distracted. His attendance is perfect and for the past four weeks, he has not missed one day. He is always early for class and often wishes to engage the teacher in conversation to discuss extra work he has completed or an individual project he is undertaking. He has an enthusiasm for cricket outside of school and shows a keen interest in ICT. He is often able to support other children in their learning when participating in an ICT lesson. He is a hard worker and usually finishes any tasks handed to him, although at times he can rush his work within literacy and overthink questions in numeracy. I would put this down to a sense of over-confidence, at times. He regularly attends church and takes huge pride in his ability to recite parts of the bible in RE lessons.
From assessing the learner’s work, I believe that within literacy, he is currently working at a strong level 4b. After discussing the learner’s literacy levels with the class teacher at a more in-depth meeting, it was agreed that a level 4b was appropriate. I strongly believe that by the time the learner leaves KS2, he will be working at a high level 5 and possibly a 6. As he is a MAT student, there is a good chance that, if he progresses at a respectable pace with the appropriate interventions in place, he will achieve a level 6 in two years time. 
In terms of presentation, the learner is able to use paragraphs and full sentences to write with clear organisation and structure to his work. His work is always neatly set out and clear to read. His handwriting is of average quality and can sometimes appear rushed if he does not take pride in it, which can sometimes lead to grammatical mistakes. His letters do need to be joined which is something that needs to be focused on to improve his presentation. He clearly writes logically using intelligent sentence patterns and in sequence. The learner uses some appropriate vocabulary that is relevant to the topic, for example, using words such as predator, carnivor and nocturnal when writing about animals. In the future, he could use more complicated or specific vocabulary to push himself, however currently, is able to use some relevant words appropriately. His punctuation is almost always accurate and he is able to use more advanced punctuation such as commas and apostrophes consistently. Using a support frame, he is able to ensure his writing is concise and relevant without writing longwinded incoherent sentences. I believe that his writing is a strong aspect of his literacy and is something that he should be looking to improve with some minor changes to attain a higher level. 
The learner’s skills within oracy are of a good standard; however, of the three aspects within literacy, his oracy skills are considered the weakest. I believe the learner is a level 4c. At times, the learner can find it difficult to convey what is in his mind to what he is attempting to verbalise. Although he is a confident speaker, he does have a habit of losing his train of thought, which can lead to long pauses in his speech or sometimes overusing the word ‘like’. Within class, he is excellent at raising his hand and providing an answer confidently, loudly and clearly. This is an example of strong oracy skills. However, when taking part in a class presentation on recycling plastic at the university campus, as seen in appendix B, he would often talk very fast and get tangled up in his words due to speaking fast. This can be put down to a lack of confidence talking in front of a group of people. He is usually able to talk and listen confidently in an increasing range of context but appears to find it difficult to adapt his speech to his audience and speaks the same to an adult as he would to another child. As previously mentioned, he is faced with challenges when organising thoughts in to words due to a lack of vocabulary in comparison to his matured mind. The learner is consistently able to contribute in discussion but occasionally does not listen to another’s opinion, resulting in a lack of understanding if his opinion is not deemed as correct. He is able to vary his expression when conversing and presenting and can ask relevant questions in response to another person’s presentation. Moving forward, it is important that the learner look to improve the way in which he communicates with a variety of people. The way he is able to converse and communicate with others can be considered as more ‘adult’. Nevertheless, it is essential that he learn to communicate on different levels so that he can be understood in a variety of situations. Although his vocabulary is already proficient, he must increase his vocabulary if he wishes to transmit what is in his mind to what he is attempting to verbalise. This will enable his speech and his sentence structures to flow smoothly as he communicates and tries to comprehend information (Elleman, et al., 2009).
After hearing the learner read on a number of occasions during guided reading sessions, individual reading sessions and group reading sessions, it is evident that he is a very high-level reader. He has shown in all aspects of reading that he can use tone and expression to emphasise text or speech and is able to deduce information from text and apply it to a comprehension task. He can locate information in text and discuss it freely, applying his own thoughts and opinions to help put the information in to context. Although the learner is clearly a high-level reader, he sometimes has a habit of rushing through a text so that he can finish and move on to another book. When asked, “What kind of books do you like reading?” the learner replied by stating that he only likes to read factual books such as books on animals or books about how to build cars, so that he can learn more. He also specified that he had a passion for biblical reading and read the bible with his parents every night. This is evident in RE lesson where the learner would be able to recite passages of text from the bible. This ability to read a wide range of texts and use inferencing skills to deduce information shows that he is pushing on to a level 5 when it comes to reading. In guided reading session, he is always able to describe the story from beginning to end, remembering all of the relevant details of the story. The learner’s word recognition and pronunciation skills are both consistent and strong. Because of this, the learner should be able to pronounce and read some more difficult words. In order for the learner to improve in the future, it is essential that he is challenged. 
In terms of the learner’s numeracy skills, it is believed that this is where he excels. The learner is currently working at a level 4 with elements of level 5. The only factors preventing the learner from being levelled at a level 5 is that there are some strands which are either yet to be completed, or I have not yet witnessed the learner complete any work involving elements of that strand. Generally, his numeracy skills are excellent and therefore, moving forward, must be given more difficult tasks to challenge him and assess where his true level lies. During the 4 weeks spent in school, the learner has completed tasks over a small range of topics and so far has shown that he is adept and capable of accomplishing each task. Much of the work covered during this time of the year appears to be strands that are not in the national tests, meaning that much of the work covered are topics such as 2D and 3D shapes, probability, decimals and symmetry. During this time, the class have spent a period learning about each of the topics and the learner has shown a good level of development and understanding within each area. This has allowed me to continuously record and monitor his learning through collecting samples of his work.
During numeracy lessons, the class would often begin with some mental maths, game or quiz to re-cap on previous learning or for the teacher to discover what the children already know about a topic. The teacher would use tools like the interactive whiteboard, Kahoot or mini whiteboards. The learner would always get each answer correct and as it stands, he has only achieved one wrong answer in a mental maths quiz, which was to do with naming a ‘Tetrahedron’. The learner is often used as an example of good work during numeracy lessons, as he is always able to give correct answers and explain his reasoning.
I have been very impressed with the learner’s work, in regards to probability as a fraction. Without any support or guidance, the learner was capable of simplifying fractions and calculating the probability of a situation. This shows that he can also successfully calculate fractions and simplify them, which is generally a difficult skill for a year 4 pupil. One aspect of his work that was noticeable was his work on word probability and how the learner had a tendency to overcomplicate his work, when the answer was simple, as shown in appendix C. As well as over complicating his work, he does not often ask for help, which, although shows a good level of independence, can cause him to lose track and continue with his work incorrectly. This is predominantly down to overconfidence in his own ability at times.
During a period in which the class worked on 3D and 2D shapes, the learner was able to create his own nets, freehand. He then took it upon himself to design and create a robot made from card using nets. This was impressive and has never been witnessed by the researcher. The learner was the only child in the class who was able to name each 3D shape and correctly explain the amount of faces, vertices and edges each shape had. See appendix D.

Together with core subjects, the learner has also demonstrated a solid understanding in subjects such as religious education, ICT and science. He has shown that he has a strong understanding of Microsoft Office and has been able to independently create a PowerPoint presentation on wild animals in the locality and used information to create a non-chronological report. See appendix E. As previously mentioned, the learner is accomplished in reciting passages from the bible, showing that his standard of work in R.E is high. He is able to draw on passages from the bible to support in discussions of citizenship and social education. A clear issue that has arisen from observing the learner over the past 4 week is that he occasionally finds it difficult to comprehend an opinion or answer that he does not agree with or is not in the bible. I believe there are methods to combat this behaviour which would be very effective.
Throughout the interview process, it became evident that the learner had a very positive outlook on school life and felt that school was important. When asked, “Do you enjoy school?” his reply was “I love school and think it’s important because people in Africa do not have schools so we are very lucky and we must make the most of it”. It is important to note that currently, the class are participating in a project on Zambia and regularly raise money for CAFOD so have been learning about countries and education in Africa. The learner explained during the interview that he really enjoys making things and completing practical maths tasks, especially outside, and that is why he felt that he was skilful at creating nets of 3D shapes and making symmetry using P.E equipment on the yard. This information gave me an insight on how the learner perceives school and the best possible ways to engage him during lessons to support his learning. Over the 4 weeks the learner has been observed, whenever possible, he has been using paper or Lego to make robots. He admitted to recognising that he sometimes rushes his work and explained that this was because he thinks it is easy and if he does it faster, the teacher will let him make a robot. The learner also stated something interesting when he disclosed, “Some children in this class are naughty and I feel like it stops me from doing harder work because they can’t do it”. This is interesting as the child is aware that a disruptive class can hinder his own learning and prevent him from developing in school.
As previously mentioned, the Mosaic approach offers the opportunity to use forms of data collection such as photographs, as a method of gaining an understanding of the child. The learner in question was able to identify three separate areas of the school which best portrayed him and was able to explain why he had chosen them, which can all be seen in appendix F, G and H. The learner mentioned that he loved reading books and that books of a factual nature have given him an interest in mechanics and robotics. He stated that “The book corner in class is not big enough and we are never really allowed to go to the library”. It is clear that these places which the learner has chosen are meaningful to him and can be seen as ways to encourage further learning and development in the individual.
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Next steps for the learner

In order to support a child’s development, it is important to remember that it would not be realistic to bombard the learner with a substantial number of next steps. I believe that this would be confusing to the child and would appear negative, as if to say, “You must improve in all these different ways”. Based on the desire to produce realistic targets and next steps to support the learner’s holistic development, the next steps provided are rational, sensible and concentrated in to a small number of next steps as opposed to a larger list of aspects to improve.       
The learner is currently working at a level 4b within literacy but I am confident that he can excel and progress to a level 5 and even a level 6 by the time he leaves KS2 in two years. To achieve at least a level 5, moving forward, Smith (2006) suggest that it is essential that more able and talented learners are given the appropriate support and guidance from staff to push on and progress to reach the level they have the potential achieve. As the learner is already achieving high grades academically, it is important to understand what next steps can be taken to improve aspects of his holistic development, which will hopefully have a positive impact on not only his academic attainment, but his personal and social development. Supporting areas of his development, which are not only academic, will presumably have a knock on affect on his academic achievements and improve all areas of his learning. 
As previously mentioned when discussing the interview with the learner, he felt that the book corner was not large enough within the classroom and the library was not easily accessible. In regards to the issues addressed within his literacy, it is important that the learner look to increase his range of vocabulary so that he is able to not only write more intelligent sentences, but also able to increase his oracy skills by possessing a wider vocabulary to support him in verbalising his thoughts. According to Nash and Snowling (2006), increasing a child’s vocabulary enables a child to express thoughts and opinions more effectively and assists the child in deriving meaning from texts based on their wider knowledge of speech and vocabulary. To increase the learner’s range of vocabulary it is essential that he is given the opportunity to read more challenging and complicated texts whenever possible. Currently, within guided reading sessions, the class are reading predominantly myths and legends. Personally, I believe that the learner is not benefitting from this due to a lack of interest and lack of complicated language. 
Based on the learner’s enjoyment of reading factual literature, desire to spend more time in the library and to have a larger book corner within the classroom, it would benefit him more to be able to leave the class during guided reading sessions and spend time in the library, reading more complicated, factual literature. If there is a necessity for guided reading to take place then I believe the most appropriate solution would be for a more able and talented (MAT) level group to choose a challenging book from the library and read it together. Grigg (2015) suggests that encouraging children to read and enjoy books has been an important aspect of education since schooling began. Therefore, if the child is not enjoying reading myths and legends, he should be allowed the opportunity to read literature that will engage him and fulfil his lust for challenging, factual books. Reading material that he is interested in will consequently encourage him to read more frequently and absorb additional information. Introducing books with some increasingly difficult text that contain a wide variety of polysyllabic words may support the learner in increasing his vocabulary, which will have a consequential impact on all three literacy skills, even as far as spelling, due to being exposed to more complicated words. As previously mentioned, not only does the learner need to increase his range of vocabulary to increase his oracy skills, but he also needs to increase his vocabulary so that he is able to write more interesting and engaging sentences. By attempting to increase the learner’s vocabulary this way, it offers the potential to improve each of the three aspects within literacy (reading, writing and oracy). This extended range of vocabulary would mean that the learner must think more carefully when completing writing tasks, essentially, taking more time and care in his work. This, in turn, would combat the issue of the learner rushing his work and making mistakes.  
There is one key issue which is evident from the learner’s numeracy work, which is that he has a tendency to overthink his answers. An answer which may appear simple to a low attaining child or an average attaining child, tends to appear as almost ‘too easy’ for the learner. This leads to him thinking that the correct answer cannot be the correct answer because it is too obvious. He will write his answer on the page and explain his reasoning behind it, which is why it is clear to detect where he is going wrong and what his thought processes are. Lipko, Dunlosky and Merriman (2009) found that an over confidence in children, when completing tasks almost always lead to the child making mistakes.   According to Swan (2001), each child appears to create their own individual mathematical mistakes and that it is important to address these mistakes or misconceptions before they happen. Consequently, in the case of the learner, it would be beneficial to point out, that the task presented is not complicated, so do not attempt to overthink the reasoning behind the answer to the question. There is a chance that some children may find the question difficult, so the most appropriate thing to do, would be to speak to the learner privately after the demonstration and modelling has been presented to the class. Hansen et al. (2005) indicate that addressing the issue of potential mistakes, beforehand, essentially, prevents the likelihood of errors within a child’s work. Another strategy that can be put in to place to benefit the learner and eradicate any possible mistakes is the use of assessment for learning (AfL). Black and William (2005), believe that the use of AfL is worthwhile for both the student and learner. Specifically tailored AfL strategies would enable the teacher to receive instant feedback from the learner and provide the teacher with enough information to immediately respond to the learner to support in correcting any misconceptions (Grigg, 2015). 
 During the interview with the learner, he expressed his opinion on how disruptive some of his classmates were. He identified that due to the disruptive nature of other students within the classroom; his learning was affected, which he did not approve of. An answer displaying this level of awareness suggests a high level of intelligence and maturity. This means that although the learner is growing and developing his academic knowledge during school, he is also developing his cognitive understanding of situations and developing a deeper level of thinking as a person. After recently participating in a ‘Philosophy for children’ (P4C) course, I believe that setting aside time every other week to engage the learner in P4C activities would enable him to access an even deeper level of thinking and understanding (Trickey and Topping, 2004). Engaging children in philosophical activities, teaches them to reason and teaches them about various types of discussion and opinions (Lipman, 1976). These activities would support the children in being able to understand other children’s opinions which is an area that has been mentioned previously in regards to the learner. 
 Understandably, it is not pleasant hearing a child express their dismay on the lack of opportunity to have the best education possible because of other children in the class and their behaviour during school. Furthermore, if a child has the potential to achieve up to a level 6 by the time they leave KS2, they should be given every opportunity to do so without hindrance. Moving forward, it is important to recognise that provisions must be put in place for the child to progress in his learning. Currently, the learner is not involved in any MAT intervention groups, based on the fact that the school does not provide them. According to Shayer and Adey (1993), intervention enables children to ‘fast track’ their learning and is effective in improving attainment levels. Bennathan and Boxall (2013) believe that effective intervention can give children the extra support they may not be able to receive in class due to the everyday requirements of a class teacher. A provision such as a MAT intervention group would give the learner the additional support he needs to be able to accelerate his learning at a suitable pace so that he is given the opportunity he deserves to achieve the highest grade possible in school.
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Conclusion
To conclude, it is important to note, that from a teaching perspective, the research has enabled me to gain an understanding on how focusing on specific learners can provide support in identifying how provisions can be put in place to help a child develop within school. I have been able to establish some level of understanding in terms of how children learn by critically analysing a pupil’s performance, which has given me confidence in my own ability to assess and develop my personal pedagogical knowledge. 
After spending time communicating with the learner, it became clear that he valued the opportunity to tell someone other than his parents about his learning experiences and how he felt about them. Moving forward, I will ensure to take time to listen to individuals and discover their thoughts and opinions on their own school experiences to determine if there is anything I am capable of doing to improve their experience. 
The use of the Mosaic approach meant that the learner was able to possess a voice to verbalise his thoughts and opinions through the form of an interview and to supplement pictures and work gathered to best describe his learning experience. This provided more fruitful data and information to use to help plan for next steps. In terms of planning, in future, I will try to take in to account the learners opinions. As the curriculum changes and we move further towards ‘Successful Futures’ (Donaldson, 2015), it is more and more important that children have a voice and an increased independence in their education.
The Mosaic approach also gave me the ability to not only collect information on the learner’s core skills, such as literacy and numeracy, but to discover features of his learning and development that have supported me in identifying what can be done to aid his development in various ways. The data collected ensured that the next steps for the learner were personal and reflected a true representation of the learner’s experiences.
To summarise, the Mosaic approach emphasises how important it is to nurture a positive environment for learning across the curriculum, meaning that if you can engage a learner and create an environment where they are excited to learn, then they will thrive and develop effectively not only as learners but as citizens of the world (National Research Council, 2000).
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· Appendix A – Signed consent on behalf of the student














· Appendix B – Learner participating in a presentation on recycling plastics at the Bay campus.
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· Appendix C – Example of the learner’s work showing how simple probability tasks are over complicated.











· Appendix D - Evidence of how learner excels within a 3D shape lesson.
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· [image: ]Appendix E – Literacy work evidencing how the learner transferred research from a PowerPoint presentation over to create a non-chronological report.











	
	

· Appendix F – The learner identified that creating his own robots in the robotics lab was an area of the school that he enjoyed working in. 
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· Appendix G – The library corner within the classroom which the learner identified as being too s[image: ]mall for him.

· Appendix H – The yard where the learner enjoys outdoor learning activities such as practicing symmetry or co-ordinates.
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