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INTRODUCTION (approximately 250 words) In the introduction you should show that you understand the title of the assignment and set out what you intend to discuss. Outline the use of critical incidents in the context of reflective practice in teaching

This assignment will focus on using the observations from a critical incident in a primary school setting to evaluate literature and associated research to help form and hone my own teaching skills. 
The term ‘critical incident’ was originally coined by David Tripp, a retired teacher who taught in the UK and professor of education in Australia. His publication, ‘Critical Incidents in teaching: Developing Professional Judgement’ was originally published in 1993 where he sought to use teacher experiences to dispel one sided or antiquated approaches.  Tripp describes a critical incident as ‘…an interpretation of the significance of an event. To take something as a critical incident is a value judgement we make, and the basis of that judgement is a significance we attach to the meaning of the incident’ (Tripp, 1993, p.8). 
Nolan and Sim (2011, cited in Grigg, 2015, p.30) describe critical incidents as anything from ‘…professional conversations with colleagues, an observation of a pupil, a question or comment.’ It does not have to be this scary and frightening experience where something bad or catastrophic has happened. It is a moment or experience which would get someone to explore that moment in more detail, try to understand why or how that has happened and learn from it, it is an honest evaluation of themselves or the situation, not to be confused with openly critiquing another individual or experience. Nolan and Sim also refer to teachers who can ‘demonstrate higher-order reflection skills such as evaluating ideas and implementing change, rather than simply describing events’ as outstanding, which emphasises the importance of being able to not just understand a critical incident but to use one and learn from it.
In this critical evaluation, I will emphasize the importance of critical reflection, describe the observation with relevant context to the school and its links to the new Welsh Curriculum and Donaldson’s four purposes. At the heart of the evaluation will be a literature review of research that has been identified as having links with the critical incident. From here I will be able to reflect on how this can help me in my training in initially becoming a teacher and longer term how this will support my own professional development. The assignment will conclude with an overall summary of the evaluation. 


The role of critical reflection (approximately 500 words) In this section, you will need to demonstrate that you understand the role of critical reflection in your developing teaching practice. You can discuss areas such as the developing role of teaching as a profession, as well as link to reforms in education and the roles of teachers.


Critical reflection is an extremely important part of developing an individual in any field and not just education. The process of learning and the learning cycle is not exclusive to children, pupils in a school environment or even the teachers who teach them. In every walk of life, a learning cycle is used and more importantly required to improve or learn. Whether this is learning a new subject in school, someone learning to drive or even cooking a new meal, that individual, consciously or unconsciously would go through a learning cycle to be able to achieve what they set out to. 
Janet Rose discusses the learning cycle and provides some key steps for meaningful learning to have taken place. Rose states that reflection is a key component of the learning process, understanding how the learning has taken place, what was difficult and what would change if the task was attempted again. She adds, ‘It is from this reflection and acknowledgement of our strengths and limitations that the greatest learning can occur. This includes reflecting on when we make mistakes or do not achieve a goal. It is important to evaluate our actions in a positive light. If we do not learn to develop a capacity to learn from our mistakes, we may personalise this as a failure, which may affect our self-esteem…’. (Rose, 2015, p.114)
As educators, and even more so, trainee educators in the current education climate, it is imperative that we adopt this mindset as we attempt to be the best we can be. From producing assignments, observing teachers, producing lesson plans, and delivering those lessons it is crucial we critically reflect and evaluate our ourselves to improve. Only by critically reflecting will we know what areas to work on, what went well in that lesson, why did it go well, what didn’t go well, why not, what could I try different next time, that is the way to improve. 
This is also even more pertinent for teachers in Wales who have had to learn and adapt to a new curriculum, understanding more about the reason for change and its content. This, of course, like all other learning will not occur overnight, as Ross McGill comments in the Teachers Toolkit about beginning a teacher’s journey, ‘… you will be much improved, but you will never be perfect; there is no such thing as ‘the perfect teacher.’ You will and should continue to improve by sharing, evaluating and reflecting on your teaching. Teaching is a lifetime’s craft.’ (McGill, 2015, p. 18)
McGill goes further in his book to champion the case for Continuing Professional Development (CPD). As someone who has worked in a professional financial services environment for the last 20 years, I fully understand the importance of professional development. In the world of finance for example, policies and regulation change frequently and for someone to be successful in their role they would have to demonstrate more than just competency in these areas. Education and teachers are no different, highlighted with the introduction of a new curriculum in Wales. A teacher with 20 years’ experience would now have to learn and adapt to the new curriculum, this can be done by critically reflecting. As McGill points out, to maintain a knowledge of the relevant subjects and new curriculum, a teacher ‘… cannot achieve this based on a degree that you achieved five years ago.’ (McGill, 2015, p. 111). Essentially, the world and in particular education is constantly evolving, and we need to reflect constantly critically to maintain and be ahead of the game as much as possible.





Observation:
School & Class context (approximately 250 words) Give important contextual information such as the type of school and age group/s involved. Please note that you should ensure the name of your PTE school is not included within the written assignment. Refer to BERA (2018) guidelines for anonymity explicitly here.
The observation took place in a primary school in Swansea, South Wales. The school caters for over 400 pupils in classes from Nursery to Year 6, of which approximately a quarter of pupils are entitled to free school meals.
The school has two classes for each year group and the critical incident that I will be focusing on occurred in a Year 3 class of mixed gender. The normal class size is 27, however, on the afternoon that I was observing there were 19 pupils in class for a variety of reasons. I was made aware from another source who had completed an observation in the class that two of the pupils had become disruptive the previous day and that this was an ongoing issue and the two pupils in questioned had a history of disruptive behaviour. The two pupils concerned were not present at the time of my observation.
The class had multiple desks set up in different formations. There was a square desk which was two rectangle desks together and seated 8 pupils and next to that was a circular desk which could seat 4 to 5 pupils. There were two further desks which were a rectangle shaped desk that could seat 8 pupils and the final desk was an L shaped desk which could seat another 8. In the classroom was a class teacher, however, no Teaching Assistant (TA). I understand that there is a TA assigned to this class, however, the TA was not there during the observation. The class was overall a light and airy space with several bookshelves filled with books, a piano, and a large central carpet area in front of the white board.

Critical incident linked to Donaldson’s Four Purposes (approximately 500 words) In this section, you will need to describe the critical incident but make sure that you link it to at least one of the Four Purposes. This will allow there to be criticality as opposed to pure description.
The critical incident observed was in a lesson immediately after lunch on a Tuesday afternoon which involved a teacher separating the class into two groups. The subsequent behaviour of two pupils and the reason provided by the teacher for the different tasks led to the researcher thinking how much or little effective classroom management help pupils becomes ambitious, capable learners who are ready to learn throughout their lives. 
The class gathered on the carpet and spoke whilst the teacher was setting up. The teacher proceeded to provide the instructions for that lesson which was that half of the class were to complete Maths work and the other half were to log onto the class Chromebook, log on via their hwb details and play sumdog. The teacher decided who was to complete the maths work and who was to use the Chromebook by calling their names out loud. The maths work was projected onto the white board and the teacher created some sums based on work that the class had previously done, the pupils also had a workbook and work sheets with sums and maths questions where they had to answer on the sheet.  
The researcher observed quite early into the activity that at least two of the pupils who had a Chromebook were disengaged whilst the rest of the pupils who had a Chromebook and all the pupils who were completing set maths were engaged. This was evident by one of the pupils actively saying, ‘I don’t want to go on the Chromebook’ and refusing to get one from the cabinet (Pupil A), while another pupil (Pupil B) was entering their log in details incorrectly on purpose and then informing their classmates that they could not log on to avoid participating. Both pupils were on the L shape table which had a total of 7 pupils.
Both pupils’ behaviour was not overly unruly, however, it had the potential to be negative effect on some the pupils on the table with them as it was distracting them from what they were meant to be doing. The researcher approached the first pupil and asked, ‘why don’t you want to go on the Chromebook, what is it about the Chromebook that you do not like?’ The response was that it was boring, and they don’t enjoy it. To engage with the pupil and get them to co-operate, the researcher asked them would they log on as they had not seen one before and was interested to see what sumdog was. The pupil obliged and duly logged on. After spending maybe 3 or 4 minutes with pupil A being attentive to them the researcher then sat next to pupil B and asked similar questions asking why they could not log on and followed a similar approach to get them to log on. Whilst not fully engaged, both pupils were now able to participate in the task after some positive interaction. By contrast, the pupils who were in the maths session were engaged and were completing their task.
After the class, the researcher asked the teacher what the reasoning for the split in the class was. The response was, ‘classroom management’ and ‘positive engagement’. The teacher divulged some information about the difficulties of the class and that by splitting the class the teacher could maintain discipline and ensure that the pupils complete the work. The teacher confirmed that the pupils who were set maths in the afternoon were using Chromebooks in the morning and the pupils that were on the Chromebooks in the afternoon were completing their maths in the morning so that all children had the same opportunity to attempt the work. A question the researcher did not ask due to time restraints was what was the rationale, if there was one, for deciding did what and when, for example, was there any thought behind grouping due to attainment, was it a random selection or what planning was done beforehand? 

Literature Review
The main areas of research that are to be explored are what affects classroom behaviour.  What are the advantages of classroom management strategies and what kind of classroom management techniques could be deployed, for example grouping and what limitations there could be. In addition, what other characteristics are there that teachers can learn and display to promote effective teaching and learning which helps classroom behaviour. 
	Overall, the observation demonstrated that the classroom was a calm and settled space, most pupils were engaged and were able to concentrate to achieve meaningful work which would suggest that the classroom management implemented by the teacher was a success and effective.
Within a study by Korpershoek et al in 2016 is a view that says effective classroom management strategies does indeed support effective teaching and learning. The key word here is ‘effective,’ there must be a purpose to it and not random but also understanding what is meant by effective, the study does not go into much detail of what effective entails. The study goes on to state that, ‘Effective classroom management is generally based on the principle of establishing a positive classroom environment encompassing effective teacher-student relationships.’ (Wubbels, Brekelmans, Van Tartwijk, & Admiraal, 1999, p. 644). The study is quite in depth and uses many other studies on classroom management strategies and classroom management programs. 
 In his book titled, Classroom Behaviour, Bill Rogers supports this view by stating that placing students into groups would be better placed depending on the nature of the activity. He adds that whilst placing pupils into groups does have advantages depending on the task, placing pupils into groups does not automatically lead to positive learning behaviour, thus supporting the view that classroom management does work, however, used effectively and not without reason. Whilst Rogers book does include some interesting and thought-provoking ideas, it is not a direct study and has come from his thoughts and experiences as a teacher which may include bias without further exploration.
Engagement is a key phrase used in education and was used by the teacher to explain why his classroom management was used. A study by Feifei Han which looks at the relationship between teaching strategies and student engagement supports the notion that engagement is an important metric in how to assess good schooling and not just academic results. It goes on to state that, ‘Engagement matters for students learning because there are multiple benefits for engaged learners, such as possessing a sense of belonging at school, displaying higher abilities in critical thinking, positive personal development and dispositions and achieving better academically.’ (Han, 2021, p.5). 
Another element of classroom engagement that Han discusses is the importance of collaborating. Han recognises that large classes are sometimes difficult to manage and collaborating helps as it provides pupils with an outlet for them to extrovert. Han argues that this would make it easier for the teacher to manage the class effectively as the pupils are engaged with the collaboration they are involved, receive attention which may lead to an increase in engagement and result in less classroom disruption. 
	This study is appropriate as it researched over 200 primary school teachers in Australia, making it relevant to the same level here and is a very recent study. Despite the relevance and scale of study, however, it does not implicitly provide information on if grouping or separating the class, just that engagement is important which is what the teacher’s objective was in the classroom.
There are many aspects and characteristics that could fall under the banner of classroom management, some occur even before a lesson starts. For example, lesson planning is a crucial element of ensuring a smooth lesson and maximum classroom participation. John Hattie recognises this and goes further in suggesting that teachers share not just the lesson plan but also what success looks like. He argues that when pupils know both there is a good chance of them trying to do what they can to succeed and eventually be ‘… more likely to have a good chance of learning how to monitor and self-regulate their progress.’ (Hattie, 2012, p. 75) If pupils can self-regulate then they will be able to effectively manage themselves which is essentially a by product of what the teacher has done in setting the class up.
Hattie goes on to add that there should be a flow to lessons, and this is one outcome of effective planning. He notes some other aspects that are important to the flow are the teacher and pupil dynamic. By knowing and understanding their pupils, teachers will be better placed to manage the classroom. 

REFLECTION / EVALUATION & NEXT STEPS (approximately 700 words) Reflect and evaluate on your focus of the critical incident and identify next steps. When you present suggestions, be tentative in your language. This means that you can suggest but not criticise as this conflicts with ethical practice. Discuss the role of critical reflection and the use of reflection models to structure reflections. You will also need to demonstrate how this approach will inform your own professional and personal development.

Observing the critical incident and the subsequent reflection is an important part of identifying effective means of teaching. The subject of classroom management is one that I feel is an important tool of teaching and from it offers so many other variables which would need to be considered to make it effective. As Ross McGill was quoted in the early part of the essay, teaching is a journey, and we need to continue to test ourselves. We can do that by challenging ourselves to new and different experiences, reflecting and making it better each time. What I have identified from this exercise is that classroom management is not a one size fits all approach and critically reflecting will only enhance the teaching and learning experience for myself and the pupils respectively.
The next steps would be to try classroom management techniques, request to be observed and ask for feedback. Critical reflection on ourselves is powerful but also the input from others is invaluable as we may miss something or not be aware that something has happened, positive or constructively, of course. Using this feedback from peers as well as critically evaluating ourselves, we can alter the variables, for example trying different group sizes and different groups which link to different tasks, like what Bill Rogers highlighted by saying that the grouping needed to be carefully thought out and not random.
Observing other teachers in different year groups would also potentially offer a different perspective and whilst not provide a comprehensive outlook could offer some crucial pieces of information not initially thought of. Experienced teachers could offer an insight that they have drawn upon and should be utilised appropriately.
An important and necessary aspect of critically evaluating my own work is to record the results and use for the next event as part of my Continuing Professional Development and complete within the PLP. By documenting my progress, I will be able to keep a track of the outcomes, what was changed, why it was changed, did the changes work, why didn’t they work? 
As well as saving the progress within my PLP, there could also be shared folders where teachers and student teachers alike can share their findings. The personal learning can be private, however, sharing experiences and outcomes could potentially help peers in the future by collaborating.
There are so many questions and so many avenues that this will lead to. This is a fantastic aspect of critically reflecting one’s work, being able to use different experiences to improve my own craft as ultimately, due to the many different challenges that lay ahead, I would need to be prepared for anything that could arise.


CONCLUSION (approximately 300 words) In this section, provide an assessment and summary of the approach you have taken. It is important that you link your approach to the role of the reflective practitioner in Wales and the new Professional Standards for Teaching and Leadership

The key theme of this essay has been to highlight the importance of a teachers practice, how to recognise something and to try and use that experience to improve. This, of course, is paramount for a teacher as we evolve with new curriculums and new pedagogies. Russell Grigg comments that this reflective model is one that is supported by most teacher educators, ‘which sees teachers as actively involved in evaluating their own practices.’ (Grigg, 2015, p. 29)
The critical incident and review have led me to the conclusion that in order to facilitate effective classroom practices, I would need to establish an effective plan at the outset, put it into practice and keep developing.
With the new curriculum in Wales, it is so important to be able to take an experience, provide an honest assessment and go back and hone the skills that will make us a better teacher as that will ensure we maximise the potential of the curriculum. If we follow the professional teaching standards, we will ensure that we are doing all we can to critically evaluate and reflect. 
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