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The main purpose of this reflective piece is to conduct a self-assessment and evaluation of a forty-five-minute micro-teach as part of a peer-reviewed assessment. For me, this has been a beneficial and enjoyable experience. According to Rastegari (2018):

In a time where deliberately false information is continually introduced into public discourse, and quickly spread through social media shares and likes, it is more important than ever for young people to develop their critical thinking. That skill… consists of three elements: a capacity to spot weakness in other arguments, a passion for good evidence, and a capacity to reflect on your own views and values with an eye to possibly change them.
The lesson was planned to incorporate the use of contemporary pedagogies, an integration of cross-cutting themes and a variety of assessment methods. The experience will be evaluated for effectiveness and reflected on using Kolb’s experiential learning cycle. A review of current literature will add argument and depth. Recommendations based on the experience will be presented for personal development.
According to Ferguson et al. (2017), “This year’s innovative pedagogies include some that have an urgency about them. They are addressing problems of today’s world”. Knowles (1980) originally promoted the concept of andragogy (“the art and science of helping adults learn”) as differing from pedagogy (“the art and science of teaching children”). He theorised a set of five assumptions about adult learners and four principles of andragogy (eLearning Industry, 2018). Infographics representing these assumptions and principles have been included in Appendix 1.  
Contemporary pedagogies can influence and promote concepts and innovations, exploring new forms of teaching: for example, students learning through assessments and enhanced interaction in the classroom, facilitating a more engaged learning experience. This can also aid teachers and policy makers in delivering productive innovation (Knowles, 1980). 
According to GOV (2017), “The teacher ensures that learners reflect upon the extent to which they have stretched themselves and been resilient in solving problems and challenges in their learning”. The full potential of teaching can often depend on creating relationships with the learners and understanding their diverse needs. It is, therefore, necessary to adapt to the conditions of the classroom environment, carefully utilising a range of pedagogical approaches where needed to ensure the best learning outcome for the students.
I was assigned the task of creating a forty-five-minute micro-teaching session. I was also required to provide a detailed lesson plan, with materials and visual aids to be used in class accompanied by duplicates for my peer assessors to examine.
My peer-assessed micro-teaching lesson was presented to the class using an online platform called ‘Prezi’. Prezi is an online Adobe Flash-based presentation program. NACTA (2018) states that Prezi 
differs from traditional presentation programs like Microsoft PowerPoint and Apple Keynote in that it is not based on slides. Instead, Prezi presentations exist on a canvas. The presentation is navigated by zooming in and out of different points on the canvas, as needed by the presenter.  
When operating this package, I could control the presentation remotely using my mobile phone. However, in hindsight, I wish I had taken the decision to use PowerPoint; I feel that this could have reduced my preparation time due to the simplicity of using PowerPoint. In addition, you cannot print directly from Prezi without subscribing for this option. 
However, I felt that by using Prezi, I was able to deliver a more creative and unique presentation to increase engagement. 
Prior to the assessment, my peers were made aware of my disability with regard to standing. I greeted those attending the micro-teach lesson in English and Welsh, to address potential cultural differences with regard to the audience. While logging into Prezi for my online presentation, there was a respectful atmosphere in the classroom. However, as I proceeded through the session, I could detect some negativity and discontent. I continued to provide complementary handouts to assist with my subject. By using current emerging technology, I felt this would stimulate the class to become more susceptible to absorbing the marketing topic: ‘promoting a brand’. I anticipated that this might inspire further discussions in the classroom. I also promoted the use of online technology that can support and enable students to access lectures and resources (ed.gov, 2010). 
The first part of my presentation introduced an overview of my lesson objectives, informing the students there would be tasks later in the lesson. I then delivered a short lecture on the topic of ‘promoting a brand’. The following activity provided a student-led task, creating discussion in groups, as stated in my lesson plan objectives. The task was intended to allow the learners to recognise the importance of brand straplines as a marketing strategy for promoting a brand. 
As I delivered the lesson, I was constantly evaluating my pace and challenge while I was teaching, which constantly played in the back of my mind. Prior to the activity, I felt concerned with regard to overloading the learners, recognising that this could lead to a decline in engagement, listening and participating skills. However, the group activity proved to be a success, creating a discussion between the students within the classroom, forming a collaborative approach when tackling the group activity. 

In addition, the video I selected to show to the class (an Audi R8 car advertisement) was, I felt, a valid use of material to demonstrate how the Audi was showcased as a product, highlighting its internal and external appeal. While the video played, I verbally explained the psychological connection that marketers can convey to a customer visually in a one-minute television advert. My peers suggested that my choice of video was more male orientated and suggested more variety as a recommendation for the future
I feel that this experience taught me that the use of technology can be very assistive when teaching. However, creating content designed to ensure learners stay engaged has proven to be much more challenging. Reflecting on this experience, I am aware there is room for improvement when compiling lecture material, such as providing a wider range of television advertisements to promote a balanced case. It may be worth considering reducing the time spent lecturing and increasing the number of activities, as these proved more successful. 
I observed and encouraged exploratory talk around the subject area during my micro-teaching session. I also witnessed an increase in knowledge and enjoyment among the students as they worked together collectively. Gokhale (1995) highlights that a collaborative learning style enhances students’ communication, from the use of social language to academic conversation, with a positive impact on their confidence, writing abilities and styles. This is an important factor to consider as there may also be students unfamiliar with the English language.
Having already created a lesson plan for a previous micro-teach, I was able to build from this experience, reflecting on this process for the successive lesson plan. I considered embedded cross-cutting themes and the benefits of this from a learner’s perspective. In addition to the utilisation of contemporary pedagogies, this would also provide ongoing reference for personal and professional development. 
When creating the lesson plan, I found using the goals and objectives framework very useful with regard to how I would tailor my lesson to meet the learners’ needs and enhance the presentation to engage with my audience throughout. 
Cross-cutting themes were integrated in the design of the teaching session, supporting the attainment of supplementary skills and broadening the learning outcomes. When creating the content for my micro-teach on ‘promoting a brand’, I used careful deliberation with regard to the choice of materials and activities. This approach was intended to avoid overloading the students or potentially hindering their achievement of the initial learning objectives (GOV, 2017).
Developing SMART goals was more challenging than I had originally thought. This skill takes time to research and apply; however, I am now able to recognise the importance of implementing SMART goals as a strategy to support both teaching and learning. Focusing on smaller, more specific goals can make a contribution to the success of a much larger overall aim. Clear objectives help define the target of the lesson and assist in providing a precise lesson plan. Objectives are demonstrated to promote a more highly motivated classroom setting. If objectives have a positive or negative outcome during the lesson, teachers can reflect upon and incorporate the necessary changes in future objectives/lesson plans. This will ensure continuous progress and learning achievements, enabling the best possible outcomes for learning (CMI, 2011).
The lesson objectives used in my lesson plan are as follows:
· To educate learners about the opportunities of advertising and branding a business.
· To understand the importance of colour.
· To use creativity when designing.
Bloom's Taxonomy – Learning in Action, included in Appendix 2, has been developed from Bloom’s original hierarchical framework structure to learning: to stimulate and encourage a higher-order thought process in learners, there is a requirement to develop the lower-level cognitive skills students have already attained. It is conceived that Bloom’s behavioural and cognitive learning objectives are to be considered and incorporated into larger-scale educational goals or guidelines (Bloom, 1956). I implemented a ‘Create a Combination Learning blend’. This strategy was used in my lesson to cover most angles of marketing and branding, adding some basic numeracy to a task based on Starbucks and explaining how their branding is able to demand a premium price. Kibin (2017) states that “Starbucks had managed to take one of the world's oldest commodities and turn it into a differentiated, lasting, value-laden brand”. This task gave me the opportunity to explain how Starbucks could attract customers to pay premium prices by utilising a unique selling point (USP), thereby justifying a higher price.  
This experience has taught me that the consideration of Bloom’s framework is paramount in creating a lesson plan, and ultimately achieving the desired learning outcomes. For example, Bloom (1956, p54) states: “Before you can understand a concept, you must remember it”. I recapped my knowledge on marketing using books and media, which allowed me to reinforce what I already knew and to share current information on the topics surrounding marketing, and to create and apply subject material to the best of my ability. Using this process of evaluation and analysis, I felt confident in my delivery of accurate and current material to the learners.
This experience has made me recognise that thorough preparation prior to a lesson can reduce awkward situations and issues, such as random student responses or questions I may have been unable to answer without having developed my current world knowledge related to marketing. 

I see myself as a relaxed person and, therefore, decided to promote and implement a student-centred approach to learning in my classroom through formative assessment. According to Cymru.co.uk (2010), 
Formative and summative are functions, not types of assessment. The key difference is in the use made of the evidence and information gathered. Both are forms of teacher assessment and should make a positive contribution to learning.
Utilising a formative assessment approach enabled me to explore and measure the students’ understanding and tailor a way of increasing this understanding. This approach provides a system of ongoing feedback, to improve teaching and develop learning. However, according to Martin (2017), 
This type of assessment is very time consuming for teachers because in addition to planning the assessments to use daily, teachers also need to take time to analyse the results and provide detailed feedback to each student (which may be 35 students per class in the U.S.). So realistically it just takes up too much time for teachers to do this consistently, accurately and thoroughly. Such a shame because when it is done and done well, it is one of the most powerful and impactful methods for improving student learning ever studied.
Formative assessments can increase and have a positive impact on student motivation, self-belief and, ultimately, knowledge and understanding. However, as stated above, formative assessments could become increasingly time consuming. This negative outcome does not have a particular impact on me, as I view teaching as my chosen vocational occupation and it is, therefore, insignificant when mastering the technique of supporting others to succeed.
 
Professional standards criteria (Appendix 3) were contemplated in depth while constructing the lesson plan, to ensure these were met throughout the ‘promoting a brand’ micro-teach. 
The purpose of incorporating professional teaching standards is to provide support for teachers and trainers, further aiding teaching professionals to improve the standards of their teaching practice continuously and acquire better outcomes for learners. A combination of six professional standards were used in my micro-teaching lesson, illustrating the depth added within the teaching strategy to be developed by the learners (Welsh Government, 2018).  
Professional standards (P/S) were implemented in the classroom and tailored to the needs of the students. I started the lesson by greeting the students both in Welsh and English, initiating reference to Welsh culture (P/S3). While preparing the lesson plan, I was also aware of the challenges of having a variety of learners with differing skill sets and knowledge bases. 
By delivering a well-structured lesson and making reasonable adjustments during the session, I was able to encourage interest in the subject matter and offer support when required. This developed interest, and consistent support allowed me to address a variety of individual learning needs by implementing additional support during group activities and on a one-to-one basis, as required (P/S1). After liaising with Caroline Usei (PGCE tutor), I was aware that there may have been students with dyslexia needs. This highlighted the potential need for more direction/support where required and was considered in the preparation of tasks and delivery methods, such as using video (P/S2).
Setting a group task enabled the learners to share responsibility for their own learning by reflecting on and discussing the task in hand with their peers. According to Payne et al. (2004), “Supplementing lectures with group work helps students feel engaged and subsequently learn more… group work helps students develop teamwork skills and social interactions as well as learning about various backgrounds, culture, beliefs, and attitudes”. This will allow learners to measure their own learning outcomes and empower them to set personal targets for future learning (P/S9). The use of media was planned effectively and implemented through utilising Prezi, thus enhancing the students’ learning through the illustrations and quotations projected using an interactive platform (P/S7). At the end of the lesson, students were able to reflect on their learning and the skills developed to progress using my feedback (P/S4). Unfortunately, I did not incorporate Kahoot! as I felt I did not have enough time to implement this into my teaching session. However, I plan to use more emerging technology in my next session.

For my second micro-teaching lesson, I felt there was a progression from the first micro-teach that I had presented four weeks earlier. Overall, I am very pleased with the attainment of learning outcomes presented by my peers and reflected in their feedback. However, producing this reflective essay has helped me identify areas for improvement. In turn, I feel this experience can aid me in becoming a better PGCE student by delivering higher-quality lessons to learners. 
Keeping pace and challenge while delivering my micro-teach was a concern with regard to learners remaining engaged throughout the forty-five minutes. Personally, I think it has become evident that a high skill set is necessary to enable good classroom delivery, particularly when piloting multiple tasks to meet classroom objectives and deliver bespoke learner outcomes. 
I have discovered the consequences of material not being tailored to the students’ tastes, with regard to the short video clip I presented. However, I feel the preparation efforts were to a high standard in honing and enhancing the skill of channelling the material to suit the class. I would adjust the amount of time spent on each presentation slide in future and use more classroom exercises to facilitate a more engaged and student-led environment. Another segment of this lesson I would change would be to add slightly more waiting time per slide to allow students to digest the topics discussed. 
With hindsight, I also think giving the students more time to read/write the coffee cup exercise might have improved student response in this area. I also feel Bloom’s taxonomies were incorporated well into this exercise, with an opportunity for the learners to reinforce their knowledge through literacy and numeracy challenges, reading and writing, and, finally, discussing the activity as a group. Unfortunately, the forty-five-minute micro-teach went surprisingly quickly and proved that time management is a great skill when utilised effectively.
I feel that my peer students perhaps needed more time to process the lesson material than I provided. However, I allowed them to show their work, discuss their answers, and receive feedback.  
I found this to be an enjoyable experience that has provided me with the practical knowledge required to enhance my development when adapting to a classroom environment. The feedback from my peers has been mainly positive. However, the negative aspects of the feedback can provide a pathway to becoming a better teacher. 
Continuous professional development is a key value to adapt strategically within changing environments and re-evaluate areas for improvement accordingly. Overall, I believe that my lesson went very well. I am proud of this experience. I believe that regardless of how long teachers have been teaching, they will make mistakes. That is why it is so important for teachers to reflect on what they have done. A teacher who reflects will see what is and is not working and change accordingly. I believe that the reflection method provides the best learning experience for the students.  
[bookmark: _GoBack]The most important information I have taken from this experience is learning the ability to reflect on my experiences, have the opportunity to change what is not working in the classroom, and adapt according to the environment.
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Appendix 3

Professional standards for further education teachers and work-based learning practitioners in Wales 
The new professional standards for Wales are expressed in the form of a series of personal commitments as follows:
1. Demonstrate commitment to learners, their learning, safety and well-being 
Inspiring, supporting and stretching learners, taking account of their starting points and progression options 
Working with others to ensure learners are fully supported 
2. Value and promote diversity, equality of opportunity and inclusion 
Embracing diversity and advocating inclusion 
Challenging discrimination in all forms
3. Understand the importance of the Welsh culture and language as a bilingual nation
Taking opportunities to celebrate the culture of Wales and its place in the world
Pursuing opportunities for my own Welsh language development and promoting its importance to others 

4. Demonstrate dignity, courtesy and respect towards others 
Listening to and respecting other people’s views, opinions and ideas 
Acting as a role model for fair, courteous and respectful behaviours 
5. Maintain and update knowledge of my subject(s) and how best to teach and assess them 
Keeping abreast of my subject or vocational area and of effective teaching and assessment methods 
Using assessment of and for learning to support learner progress 
6. Know how to use evidence and research to improve my practice 
Accessing and experimenting with research from a range of sources 
Reflecting on the latest theories and research with colleagues and exploring their relevance to my teaching and learning context 
7. Plan and deliver effective learning, teaching and assessment 
Identifying, preparing, delivering and assessing learning programmes 
 Using a range of media, including digital, effectively to enhance the learning process
8. Build positive and collaborative relationships 
Working to build and maintain relationships with learners, colleagues, employers and others as appropriate 
Exercising leadership through all aspects of professional practice and participating in and contributing to professional learning networks 
9. Enable learners to share responsibility for their own learning and assessment 
Working with all learners to empower them to set challenging goals and targets and to evaluate their own progress against these 
Communicating effectively with all learners, employers and others as appropriate
10. Critically reflect on own values, knowledge and skills to improve learning 
Developing my own literacy, numeracy and digital literacy skills along with other appropriate professional skills 
Critically appraising my own practice and adapting it in the light of reflection and feedback, including feedback from learners.
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KNOWLES’

5 ASSUMPTIONS OF ADULT LEARNERS

1n 1980, Knowles made 4 assumptions about the characteristics of adult learers (andragogy) that are different from
the assumptions about the characteristics of child leamers (pedagogy). In 1984, Knowles added the 5th assumption.

o CHARACTERISTICS o

OF ADULT LEARNERS
(ANDRAGOGY)

SELF-CONCEPT

s a person matures his/her self concept
moves from one of being a dependent
personality toward one of being a
self-directed human being

MOTIVATION TO LEARN
s person matures the motivation to
leam is intemal (Knowles 1984:12).

ADULT LEARNER EXPERIENCE ORIENTATION TO LEARNING
/s a person matures he/she As a person matures his/her time
accumulates a growing reservoir perspective changes from one of
of experience that becomes an postponed application of knowiedge

increasing resource for learning. READINESS TO LEARN toimmediacy of application, and

Asa person matures his/her accordingly his/her orientation
readiness to learn becomes toward learning shifts from one of

oriented increasingly to the subject- centeredness to one of

developmental tasks of problem centeredness.

his/her social roles.




