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AI Acknowledgement  
Examples of statements If you have not used AI
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.
Examples of AI statements if you have used AI
I confirm I used Microsoft copilot only to check spelling, grammar, punctuation. And general clarity. All ideas, analyse, and written content in this assignment are my own work. I have reviewed and edited the output myself to ensure accuracy and academic integrity.


During my first term at university, I encountered several academic and personal challenges that pushed me far outside my comfort zone. The biggest difficulty I faced was learning how to find reliable information, which often took far longer than expected and resulted in wasted time and unnecessary frustration. One experience made me much more aware of my emotions, my learning processes, and the digital skills needed for academic success. Applying Gibbs’ Reflective Cycle (Gibbs 1988) has helped me examine what happened and considering how my thoughts, feelings, and decisions shaped the outcome and contributed to my development as a new university student.
At the start of my first year, I realised I was not using digital tools such as Google Scholar or the university library database as efficiently as I believed. This became clear while completing my first assignment, when I wasted lots of time not searching in the right places and not using tools to their full potential. I lacked experience and did not fully understand how to navigate academic databases. Although digital literacy is considered a core skill for new university students (Caton, A. et al. 2022) (Anwar, Z. and Balqis Candra Kirana, D. (2025). I frequently relied on unreliable information because I did not know how to assess credibility properly. As a result, the quality of my sources was often below university expectations.
This issue developed partly because I assumed that my previous experience using digital tools meant I already had strong research skill, but my confidence did not match academic expectations of university study. (Nygren et al (2025) discuss how overconfidence can limit effective learning, which reflects my experience. Through repeated trial and error, I slowly began to understand how to use digital tools correctly and judge the quality, relevance, and credibility of online information. Using the CRAAP test helped me evaluate sources more critically. And these gradual improvements strengthened my confidence in a realistic and grounded way. 
As I gained more experience, my searching became more focused and accurate. Asking classmates for advice and tips made a significant difference, giving me practical strategies that improved the relevance of my results. I can now identify credible sources far more effectively, and the information I find supports my assignments more directly. Stronger digital literacy skills have has already helped reduce the amount of time I spend searching, allowing me to focus more on planning, writing, rewriting, and deeper learning. Research highlights how important this competency is for first-year students transitioning into higher education (Kumps et al., 2022: Dann et al.,2022)


When I first started using AI tools such as copilot to support my academic work, check grammar, and proof check my assignment before submission French, M. et al. (2025). I often felt frustrated and overwhelmed and unsure about whether the information they provided was reliable. Because I lacked the skills to evaluate whether the information, they provided was reliable. I entered university believing I could identify credible sources, but I was repeating the same mistakes. Instead of improving my approach, I continued relying on ineffective methods and expected better results, which only caused me to doubt my academic abilities.
As I developed a clearer understanding of how to use digital tools properly-such as checking sources, identifying peer-reviewed literature, comparing information, and questioning accuracy, my confidence became more genuine and well-founded. I now feel more in control of my academic work and more aware of what trustworthy information looks like have a stronger awareness of what trustworthy information looks like. These skills will continue to support my progress throughout higher education and into future careers where strong digital skills are essential.
 I found searching difficult, especially when I typed broad keywords like digital literacy’ which returned thousands of irrelevant results, leaving me unsure what source were trustworthy. I felt stressed because I spent over an hour searching without finding a single relevant academic source, which made me doubt whether I had the skills to study at university level. At secondary school most of my research tasks were straightforward and did not require peer-reviewed sources. In contrast, university work demands academic credibility, meaning I now have to consider the author, publication date, research method, and source quality.  This shift made the transition more difficult than I anticipated.


When evaluating this experience, I can see a clear balance of positive and negative elements. A major strength was the development of much more effective research habits, such as using the advanced search functions on the library database, which helped me find relevant information more quickly. However, the early stages of this process were frustrating and confusing. Research supports these initial difficulties: (Dann et al. 2022) found that many first-year students enter university with limited confidence in their information-literacy skills and often rely on ineffective search methods. 

It was reassuring to learn the digital-literacy challenges are not limited to students. Research shows that educators themselves sometimes struggle to use technology effectively (Mardiana,2024) and this helped me realise that my difficulties are normal. Discovering that lectures also encounter digital challenges reduced my sense of isolation and helped me see digital-literacy development as a gradual process the everyone experiences ( Mgetyana, J.P. 2025).
Another positive outcome was that improving my digital literacy made my academic workload feel more manageable. Due to being able to prioritise all assignments in a productive time frame. As my skills developed, I spent far less time searching in unproductive places and felt more confident in the accuracy of the sources I selected. This increased efficiency reduced my stress and improved my overall confidence as a learner. Plus, I have become less reliant on classmates.


Critically evaluate both positives and negatives. Include mention of any unexpected outcome. 
1. Analysis – Why did it happen that way? Approx 250 words

The challenges I experienced at the start of university happened mainly because I overestimated my digital literacy abilities and underestimated the complexity of academic research although I had used digital tools before, I did not have the skills needed to judge the credibility of academic information. Research shows that many first-year students enter higher education with similar assumptions, often believing there digital skills are stronger than they actually are, which can lead to ineffective searching and poor decision making (Dann et al.,2022) This aligns with Nygren et al (2025) who argue that overconfidence can limit effective learning and reduce the accuracy of students’ judgement, especially when working with unfamiliar information.


Another key reason these problems occurred was the cognitive overload created by new technologies, databases, and expectations. Navigating academic resources require skills that take time to develop, and unfamiliar digital environments can make students feel overwhelmed (Caton et al.,2022). My reliance on unreliable sources also happened because I lacked clear strategies for evaluating information. This is a common issue for learners who have not yet developed strong verification habits (Anwar & Kirana,2025).

My progress later in the term can be explained by increased practice, better understanding of digital tools, and learning from others. As I gained more experience using library databases and evaluation framework like the CRAAP test, my confidence became more realistic and better supported by actual skill development. Research shows that digital-literacy growth is gradual and improves when learners repeatedly apply strategies in authentic academic tasks (Kumps et al.,2022). This combination of experience, feedback, and improved strategies explains why my performance and confidence strengthened over time.


Although I made clear progress throughout this experience, it is evident that there were several additional steps I could have taken to reduce the challenges I faced. One key improvement would have been seeking support earlier, rather than trying to navigate unfamiliar digital tools on my own. Making use of workshops, library tutorials, or academic-skills resources would likely have helped me build confidence sooner and prevented much of the time I spent searching in the wrong places. I also recognise that I could have approached my research more systematically; instead of relying on instinct, I should have applied structured evaluation methods from recommended academic sources.

Another action I could have taken was to communicate more openly with lectures and peers when I felt uncertain. Speaking to others with more experience might have helped me realise earlier that many students-and even staff-struggle with digital tools at times. Understanding this sooner would have reduced the pressure I placed on myself and helped normalise the learning curve involved in developing digital literacy.

Despite the difficulties, this experience has been extremely valuable in shaping my awareness of what effective digital literacy requires. Reflecting on challenges has highlighted the importance of questioning information, improving my evaluation strategies, and developing confidence gradually through practice. These insights now provide a strong foundation for further learning, ensuring that I am better prepared to approach future research tasks with greater skill, awareness, and independence.

Next time I complete an academic assignment, I will take a more organised and intentional approach to avoid the difficulties. I experienced earlier in the term. My first step will be to plan my research more effectively by developing a short list of keywords and using the university library database from the start, rather than relying on broad google searches This will help me find more resources more quickly and avoid wasting time on unreliable information.

I also plan to attend at least one library or digital-skills workshop at the beginning of my next module. These sessions will strengthen my confidence in using academic tools and reduce the uncertainty I felt previously. To support this, I will keep a simple research log where I track useful keywords, databases, and strategies that worked well.
By following these steps, I will develop more consistent study habits and ensure I approach future assignments with stronger digital-literacy, skills, greater confidence, and more efficient research process. This structured approach will help me stay organised, reduce stress, and continue building the academic skills I need for long-term success at university.
Specific.
My action plan for improving digital literacy next term I will by learning to use the university database more effectively. This includes mastering advance search filters, identifying peer-reviewed sources, and applying structured evaluation methods like the CRAAP test consistently in every assignment.
Measurable.
I will track my progress by keeping weekly research log. This will include which databases I used, the keywords that were successful, the number of credible sources I found, and how much time I spent searching. My goal is to find at least five high-quality academic sources within the first week of each new assignment.
Achievable 
This goal is realistic because I already have access to library tools, online guides, and workshops. I can easily dedicate one hour per week to practising database searching and reviewing feedback from previous assignments.

Relevant
Strengthening my digital-literacy skills directly supports my success at university. Better research leads to stronger assignments, reduces stress, and greater confidence in evaluating academic information. These skills are also essential for future modules and professional digital environments.

Time-bound
I will complete this goal by end of the first six weeks of the next academic term. By this point, my research log should show clear improvement in search efficiency, source quality, and confidence.
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