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Chapter 1 Introduction

The education system in Wales is undergoing transformational change. Such ambitious changes have been driven by the launch of national policies in an attempt to establish Wales as a learning system, including the National Approach to Professional Learning (NAPL) (Department for Education and Skills, 2018). These national policies signify the importance of teachers as they are arguably the most important factor that impacts upon pupil learning and achievement (Barber & Mourshed, 2007; Fullan & Hargreaves, 2016; Schleicher, 2018). 	Comment by Iain Jones: See how the student names *what* the policy is and *why* the policy is important 

The NAPL aims to provide the necessary knowledge, skills and experiences for teachers to thrive in an evolving education system. It presents eight interconnected elements, one of which being ‘Collaborative Networks’. Collaborative networks enable teachers to maximise the use of social capital, through collaboration, moral purpose and the sharing of experiences (Department for Education and Skills, 2018). This is in stark contrast to the more traditional delivery/receipt model of professional learning and teachers being left in a complex web of isolation and independent practice (Anderson, 2002; Fullan and Hargreaves, 1991). Although it is recognised that the profession has moved on from being such passive recipients, a more recent report by Roy et al. (2021) highlights a need for a coherent understanding of the value of collaborative networks across Wales. 	Comment by Iain Jones: Here the student describes the aims of the policy - and compares the policy and three examples of research on teachers and collaboration ( the focus of this project)

The value of collaborative networks is based upon them being “rooted in deep relationships combined with deliberate design” (Hargreaves and O’Connor, 2018, p. 7). They are dependent upon individual and collective efficacy, seek to improve practice and benefit pupil achievement and teacher growth (Magee and Jensen, 2018; Sparks and Hirsh, 2000). The impact of collaborative networks will undoubtedly affect teachers as they require trust and building positive relationships (Hargreaves and O’Connor, 2018). However, developing collaborative approaches could be viewed as another layer of change for teachers within an increasingly complex education system and could impact upon their wellbeing (Cann, Riedel-Prabhakar and Powell, 2020; McCallum et al., 2017). It has been acknowledged by the Welsh Government that “issues that affect teacher wellbeing can have a significant knock-on effect for learner wellbeing” (Department for Education and Skills, 2021, p. 37). However Shirley, Hargreaves and Washington-Wangia (2020) note “in comparison to student wellbeing, educator wellbeing has been relatively overlooked” (p. 1). They found that there are important conclusions that could be drawn from teachers’ experiences of collaboration and the implications on their wellbeing. In support, Viac and Fraser commented that “looking at teachers’ wellbeing is an interesting angle to better understand current challenges of the teaching profession” (2020, p. 8). 	Comment by Iain Jones: See the range of research cited - and why it has been included here


There is little research that considers teachers’ wellbeing and collaborative processes. As such, it could be argued that this research study is important, particularly when considering the education reform in Wales. This research seeks to contribute to the knowledge base in how we can create the conditions for our teachers to thrive. 	Comment by Iain Jones: See how the student is emphasising the possible gap in research - and the purpose of this research project 


Research purpose, questions, aims and objectives 
Purpose of the Research
The overarching purpose of the research is to explore the relationship between collaborative professionalism and teacher wellbeing in order to contribute to the field of research both within Wales and beyond. 

Research Questions
Creating the conditions to thrive - exploring the relationship between collaborative professionalism and teacher wellbeing 
1. How do teachers understand the terms ‘collaborative professionalism’ and ‘teacher wellbeing’?
2. What are the teachers’ perceptions of collaborative professionalism and teacher wellbeing?
3. How do school-level professional learning and development (PLD) processes support or hinder teacher wellbeing, from the perspective of the teachers?
4. To what extent, and in what ways, is there a relationship between collaborative professionalism and teacher wellbeing?

Research Aims 
The aims of the research are to:
· Explore the extent to which a relationship exists between the processes and outcomes of collaborative professionalism and teacher wellbeing
· Explore shared perceptions and the opportunities and challenges of the potential interplay between collaborative professionalism and teacher wellbeing
· Offer an insight into how best support teachers’ wellbeing through positive psychology considerations

Research Objectives
The research objectives are:
· Identify key themes of collaborative professionalism and wellbeing in research literature, establishing the need for the study and how this research will contribute to the knowledge base 
· Undertake qualitative research in the form of a case study to explore the realities that exist within the practice setting
· Explore perceptions of collaborative professionalism and wellbeing within the practice setting 
· Analyse the data collected through the lens of positive psychology PERMA model (Seligman, 2011) theoretical framework and the key themes of collaborative professionalism
· Provide information to add to the field of research and influence leadership and teacher knowledge, understanding and practices 

To understand the research area more deeply, the literature review critically examines empirical evidence and descriptive information regarding collaborative professionalism and teacher wellbeing. It highlights challenges and limitations found and offers background and motivation for the research study. 	Comment by Iain Jones: Signposting

See how the student concludes Chapter 1 and links to Chapter 2 



Chapter 2 Literature Review ( An extract) 	Comment by Iain Jones: This chapter is 8 pages long 

Here is the introduction and the conclusion 
What is Collaborative Professionalism? ( The introduction to Chapter 2) 

“Collaboration is the new chorus line for innovation and improvement” (Hargreaves and O’Connor, 2018, p. 3). However it is not a new concept in education as research spanning more than thirty years has identified the benefits of engaging in collaborative networks (Hord, 2009; Lewis and Takahashi, 2013; Mansfield and Thompson, 2017; Rosenholtz, 1989). Benefits include both impact upon pupil achievement as well as teacher professional development. There are many forms of teacher collaboration and as such the notion of collaboration, collaborative networks and collaborative professionalism can vary. For the purpose of this research it is important to understand what the term collaborative professionalism means. 

To support the development of this understanding, the concept of collaborative professionalism was described by the Ontario Ministry of Education in 2014 during a period of critical education reform. Their vision for collaborative professionalism focused on valuing the voice of the profession, developing professional trust, encouraging professional growth and developing leadership capacity (Campbell, 2021; Hargreaves, 2019). This common purpose looked to involve teachers rather than imposing top-down directives. In support, Sharratt (2016) described collaborative professionalism as an approach to building collective capacity so that teachers engage in practice that is purposeful and empowering. In this research, the following definition represents collaborative professionalism.

Collaborative professionalism is about how teachers and other educators transform teaching and learning together to work with all students to develop fulfilling lives of meaning, purpose and success. It is evidence-informed, but not data-driven, and involves deep and sometimes demanding dialogue, candid but constructive feedback, and continuous collaborative inquiry. 	             
(Hargreaves and O’Connor, 2018, p. 4.) 

This definition supports the intent of collaborative professionalism, as described by the Ontario Ministry of Education (2014), in that it would enable the conditions for pupil achievement and pupil and staff wellbeing. It could be further described as providing the conditions for teachers to thrive. 





Conclusion 	Comment by Iain Jones: After 7 pages - based on the sub headings on the Contents Page- this is the conclusion to the chapter 

The current national policies and research within the field has led me to consider a potential disconnect between national policy and the reality in schools. There is very little empirical evidence exploring the relationship between collaborative professionalism and positive wellbeing, particularly in Wales and the United Kingdom. Following the start of the coronavirus pandemic there has been an increased focus on low levels of teacher wellbeing. As a researcher I wish to change the rhetoric of a deficit model of wellbeing through building a community of practice and demonstrating relevance beyond my local context. 

In conclusion, the literature review has discussed key aspects of collaborative professionalism, teacher wellbeing and subsequent challenges. Key themes emerging identify the lens through which this research will be viewed both through the stated definitions and also through an interpretivist approach, appreciating that participants are individuals and will have their own interpretations and perspectives. Acton and Glasgow (2015) found that “relational work that supports, invigorates, connects and encourages positive emotions is foundational in establishing and sustaining professional flourishing” (p. 105). To better understand the conditions in which teachers thrive, this research will explore the relationship between collaborative professionalism and teacher wellbeing.




Chapter 3 Research Design ( extract) 	Comment by Iain Jones: See extracts from chapter.

In chapter3, student outlines the theory that has shaped their decisions before they outline their use of particular research tools- in chapter 4 

Research Design

Research in education can be defined as a systematic inquiry to understand a problem or an unknown, it is how we develop knowledge or practice within the field (Gray, 2018; Stenhouse, 1981). Cohen, Manion and Morrison (2018) describe it as “a deliberative, complex, subtle, challenging, thoughtful activity” (p. 3). As such it is important to describe the research design and methodology of this study in order to explore the relationship between collaborative professionalism and teacher wellbeing. 

Epistemology and Ontology 

It is understood that a researcher’s philosophical view influences actions and research decisions (Creswell and Creswell, 2018). As the researcher it is pertinent to acknowledge positionality with reference to my own epistemological and ontological stances. When concerned with the nature of reality, my ontological view is that of relativism, in that multiple realities exist. I do not believe in a single truth, but that reality is created through social construction (Flick, 2018) and learning is “an active process of constructing knowledge to make sense of the world” (Adams, 2006, p. 245). My epistemological position is accorded with a philosophical assumption of interpretivism, that is that the social world can be understood through multiple interpretations of an event, shaped through individuals’ perspectives and interactions (Adams, 2006; Brundrett and Rhodes, 2013; Cohen, Manion and Morrison, 2018). It is important to note the influence of the epistemological views of both researcher and participants as “through such active cognition and deliberate perception we come to understand ourselves and how this affects the worlds we inhabit and the way in which we interact with the objects and people in them” (Cohen, Manion & Morrison, 2018, p. 23). 

Researcher Positionality and Reflexivity 

My positionality is informed by my experiences as both an experienced school leader and as the headteacher of the school where the research has been undertaken. In these experiences I have been exposed to constructivist ideals which have shaped my thinking. I acknowledge that the reality of the world I have created is bound by my experiences. 

As the researcher I am inside the research context being studied, this has been successful in many studies (Bourdieu, 2003; Saidin and Yaacob, 2016; Unluer, 2012) however it is not without criticism (Drake, 2010; Kenny, 2009). It is important to recognise the concerns raised by Drake that although I am in a privileged position of knowing participants and the school, such “closeness may seem to compromise the researcher’s ability to engage critically with the data” (2010, p. 85). Despite concerns, there are key advantages of being an inside researcher. I have a greater understanding of the school culture, have been able to engage in social interaction in a natural way and have established relationships which promote the telling and judging of the truth (Bonner and Tolhurst, 2002). Such knowledge would take an outside researcher longer to acquire, likewise if I were to undertake this research in a different school, as an outsider, I would not have the privileges noted above. Fundamentally as an inside researcher I am able to offer what Geertz (1973) called a ‘thick description’. Thick descriptions provide detailed accounts of lived realities and explicitly show the cultural and social relationships in context. They do not reduce them to simplistic interpretations and understand that “representing the complexity of situations are preferable to simplistic ones” (Cohen, Manion and Morrison, 2018, p. 19).   

As the researcher I have explored the conceptions and perceptions of others and believe my existing relationship with the participants is a strength (Fleming, 2018). I have tried to mitigate potential subjectivity through being aware of my own positionality throughout the research (Cohen, Manion and Morrison, 2018). This is further endorsed by Glesne (2011, p. 151) who states that “reflexivity generally involves critical reflection on how researchers, research participants, setting, and research procedures interact and influence each other”.  The notion of reflexivity suggests that “the subjectivity of the researcher and of those being studied becomes part of the research process” (Flick, 2018, p. 8). 

As part of the research process, the practice of critical reflection has supported my research journey as it has allowed me “to engage in a thoughtful relationship with the world-life and thus gain an awake stance about one’s lived experience” (Mortari, 2015, p. 1). Maintaining a reflective journal at each stage of the data collection and analysis has enabled me to reflect upon my positionality, encouraged me to think beyond my own experiences and develop a sense of criticality (see Figure 1). 

Figure 1. Excerpt from reflective journal during semi-structured interviews

Figure 2. Excerpt from reflective journal during data analysis

Writing reflections during qualitative research adds to the audit trail of reasoning and can be used to validate the research and contribute to the notion of researcher subjectivity (Bashan and Holsblat, 2017; Mortari, 2015; Smith, 1999). According to Russell and Kelly (2002) writing a reflective journal facilitates reflexivity and consciously values the experience of the researcher (see Figure 2). Braun and Clarke (2022) suggest that maintaining a reflective journal is one of the most important tools to be able to make sense of a research journey, this is perhaps even more important for me being a new researcher. The notion of writing reflections can also be known as bracketing which enables the researcher to explore their feelings throughout the research process (Tufford and Newman, 2010). As the relationship between myself and the participants is that of a close nature, bracketing is also a method to protect myself from what could be emotionally challenging responses. 

As a researcher I value that “it is only through social interaction and communication that certain types of learning occur and certain views of the world are constructed” (Cohen, Manion & Morrison, 2018, p. 23). The interpretivist epistemological view discussed is supported by the theoretical framework of social constructivism. 

[bookmark: _y8rg9nxa2aoy]
Theoretical Framework 

A strong theoretical framework enables researchers to identify and critique relationships, connect to existing knowledge and clarify relevance (Cohen, Manion and Morrison, 2018). To adopt a critical understanding of the research the theoretical framework of this study is based upon the learning theory of social constructivism. This proposes that learning is dynamic and co-constructed rather than passive and instructional (Bruner 1978; Piaget, 1972; Vygotsky 1978). Vygotsky (1978) argued that individuals construct their own knowledge through social interaction and use sets of beliefs or mental models to interpret and make sense of the world (Adams, 2006; Flick, 2018). 

The epistemology of social constructivism promotes learning which is collaborative, cooperative and interactive (McLeod, 2019). This resonates with the previously discussed notion of collaborative professionalism where teachers make sense of their experiences through learning that is socially constructed (Colmer, 2017). The social constructivist learning theory is relevant to this research study, not only through the focus on collaboration but also through the definition of wellbeing. Liebrucks (2001) argues that the formations of behaviours and psychological functions are dependent upon social interaction. In support, emotions such as happiness and fulfilment can be determined as a sociocultural product and part of the process of social learning (Armon-Jones, 1985). Collaborative professionalism seeks to enhance social learning and increases a sense of engagement and personal involvement which in turn enhances individual wellbeing (Picard & Kutsyuruba, 2017). However this is only the case in an “environment where collaboration is the norm” (p. 97). 

It has been argued that both collaborative professionalism and teacher wellbeing are within the social constructivist framework. However despite the benefits of collaborative professionalism there is relatively little research to explore its relationship with teacher wellbeing. This led to the consideration of the research questions, aims and objectives for this study highlighted above. The research questions support an interpretive approach to the study. They are purposefully open-ended so that I could explore the personal views of teachers, rather than being narrow and restrictive. The essence of this study is to explore the views of teachers using questions that support an interpretivist paradigm and theoretical perspective, influence research methodology and as such this study can be viewed as a qualitative study (Crotty, 1998). 


[bookmark: _ggznn7ao2p03]

[bookmark: _5qpg38xf4jjh]Chapter 4 Methodology ( an extract) 	Comment by Iain Jones: The student has used the title ‘Methodology’ here 

Instead, that applies to Chapter 3

This chapter could have the title 

‘Methodology and research tools’ 

The research questions support a qualitative research design as they attempt to explore the meaning of interpretations, behaviours and actions (Cohen, Manion and Morrison, 2018). Qualitative research places emphasis on exploring and understanding “the meaning individuals or groups ascribe to a social or human problem” (Creswell, 2014, p. 4). Limitations of a qualitative methodology are recognised namely that of time, rigour and reflexivity. However, as changes in social constructs are a cause for rethinking, understanding there is a requirement for an interpretive approach is needed where research seeks to understand participants’ view of an evolving world (Pring, 2015). To understand the participants’ world presents the need for a natural mode of qualitative research design, consequently this research takes the form of a case study. 
[bookmark: _l25u1xtfuzmj]
[bookmark: _z6xtlwrmkvr]Case Study

Yin (2018, p. 15) describes a case study as an empirical inquiry that “investigates a contemporary phenomenon (the “case”) in depth and within its real-world context, especially when the boundaries between phenomenon and context may not be clearly evident”. A well-developed case study can resonate with others and enable reflection, recognising that it is based upon interpretation. In order to be of interest to the reader, case studies need to be robustly explored and recorded. It is acknowledged that they will not provide a universal answer and relevance for everyone. As such, Bryman (2012) questions the validity of case studies regarding generalisation and representation of social constructs. However they can provide a depth and meaning that quantitative methods cannot (Desimone and Le Floch, 2004). In support Yin (2018) suggests that case study findings can apply to a range of situations and are not strictly bound to similar cases. 

Cohen, Manion and Morrison (2018) discuss many types of case studies which are predominantly based on the work of Yin (2003), Merriam (1998) and Stake (1995). In determining the type of case study it is important to recognise the purpose of this research, namely to provide an in-depth examination of the case. This therefore reflects the characteristics of an instrumental case study (Stake 1995) as it focuses on “examining a particular case in order to gain insight into an issue or a theory” (Cohen, Manion and Morrison, 2018, p. 378). An instrumental case study reflects the social-constructivist theory as it assumes reality is not absolute but defined through multiple realities and social interaction. The case acted as an instrument for focusing on collaborative professionalism and teacher wellbeing where “distinctive features of a particular situation” provide an understanding “without which that situation cannot be fully understood” (Pring, 2015, p. 56). 


Sampling

The decision of the case being a primary school related to the theoretical areas of interest, those being collaborative professionalism and positive teacher wellbeing. In addition it provided an opportunity to capture perceptions and lived realities in a detailed, unrestrictive way (Flick, 2018). Gray further supports this decision in that case studies “explore subjects and issues where relationships may be ambiguous or uncertain” (2018, p. 262). It could be argued that the case is small and could be problematic (Flyvbjerg, 2006). However the generation of small practice-based evidence “recognises the influence of culture on education interventions” (Loughland and Ryan, 2022, p. 346). 


Data Collection Methods

The research tools were chosen based on the principle that they would elicit the voice of the teachers. Therefore in order to understand their individual perception, construction of reality and to make meaning, semi-structured interviews were conducted with four participants (Kvale, 1996). In addition, all teachers in the case were invited to complete a qualitative questionnaire. Detailed participant information was provided to all teachers within the case prior to the research activities taking place (see Appendix A).   
[bookmark: _9x9q5c6a1fw8]
[bookmark: _qgutm7d09uaz]Semi-Structured Interviews ( extracts) 

[bookmark: _ho9rm0e52ld5][bookmark: _2g988pkud7qu]In semi-structured interviews the “researcher determines the structure of the interview and agenda through the questions asked. The participant controls the amount of information provided in responses” (Corbin and Morse, 2003, p. 340). Although it could be argued that this may mean limitations of uncooperating and perfunctory responses, the nature of a semi-structured interview enables the researcher to control the direction. 
[bookmark: _7vaa9xx6g43t]Questionnaires

[bookmark: _pnr90yx9oslz]Questionnaires are a widely used data gathering method as they are low cost, convenient for the participant, anonymous and free from interviewer bias (Gillham, 2007). Conversely questionnaires often have a low response rate and do not allow for researcher prompts as interviews do (Gray, 2018). 
[bookmark: _h34iwz8tv1hh]
[bookmark: _8kteiuq3rszi]For this study, the questionnaire was created and administered via Qualtrics which is an online survey tool ( see appendix) The use of online questionnaires has grown rapidly in educational research over the last ten years. Gray (2018) states that online questionnaires provide greater benefits than traditional paper-based formats. To further support the use of Qualtrics, Roberts and Allen (2015) conducted an exploration into the use of online questionnaires specifically in education research. Despite limitations and potential ethical issues they found that online questionnaires provide efficient methods of data collection. Roberts and Allen conclude that “the online survey process can be designed to offer genuine anonymity to the respondents, circumventing many of the dual-role concerns that are commonly faced by educational researchers” (2015, p. 104). The report is particularly relevant to this case study when considering the role of myself as an inside researcher and the topic of wellbeing being explored. 
[bookmark: _t507sl7jy1tg][bookmark: _cvgv0696lijk][bookmark: _n8irn4j4wzd8][bookmark: _yzy0ihxda7g9][bookmark: _nt0st6pg4qnn]
[bookmark: _8lqd0sq6y3k0]Ethical Considerations

This case study research undertook a robust process for ethical approval by the University of Wales, Trinity Saint David’s Ethics Panel. Following amendments, ethical consent was granted in January 2022 (see Appendix E).

The Ethical Guidelines for Educational Research (British Educational Research Association (BERA), 2019) were followed to ensure that all individuals were treated fairly, sensitively and without prejudice. The study complied with the General Data Protection Regulation (GDPR) principles. The use of a Data Management Plan ensured the safe use, storage and retention of data (see Appendix F). Permission to conduct the research was granted by the Governing Body of the school (see Appendix G) and all participants consented to participating in the study (see Appendix H).

I acted with integrity and confidentiality to safeguard both participants and myself. I acknowledge that no research is without risk but that “the purpose of research is the production of valid, relevant, worthwhile and significant knowledge” (Cohen, Manion and Morrison, 2018, p. 121). 


[bookmark: _9maislvyfr3o]

[bookmark: _fzz73gsdgn8f]Chapter 5 Data Analysis ( extracts) 	Comment by Iain Jones: This will be examined in September and October- but you could also read Braun and Clarke in August so you are familiar with their recommendations 

Yin (2018) comments on the need for an analytical strategy for case study research rather than purely relying on analytical tools. As such this study will rely on theoretical assumptions and the research questions to explore contextual conditions of the case (Gray, 2018). 

It is acknowledged that the researcher is a vital research instrument in both collecting and interpreting data (Shufutinsky, 2020; Stewart, 2010). Yet there are many criticisms of the robustness of qualitative research when considering the role of the researcher, these involve claims that the data analysis is less systematic and increased probability of bias (Creswell, 2013; Moustakas, 1994). However in an attempt to overcome such criticisms Shufutinsky comments on the “use-of-self” being vital to ensure valid and credible qualitative research (2020, p.52). This approach suggests methods that can be used to minimise potential bias for example the use of bracketing and reflective journaling as previously discussed.

Braun and Clarke (2022) describe reflexive thematic analysis as a research adventure! It provides flexibility as an analytic method but it is also systematic and deliberate in its approach. I followed the six phases of reflexive thematic analysis as described by Braun and Clarke (2022). It is important to recognise that the six phases are not linear and that it is a “recursive process” (Braun & Clarke, 2022, p. 36). To reinforce this view, Miles, Huberman & Saldana (2020) suggested that data analysis should be a cyclical process, with data collection, data condensation, data display, and drawing/verifying conclusions happening on an ongoing basis.

The six phases as outlined in the table below offer guidelines rather than rules to follow. It is important to recognise that in reflexive thematic analysis themes do not emerge but “are actively produced by the researcher through their systematic engagement with, and all they bring to, the dataset” (Braun and Clarke, 2022, p. 8). 

	Six Phases of Reflexive Thematic Analysis
Braun & Clarke (2022)

	1.
	Familiarisation 

	2.
	Coding

	3.
	Generating initial themes

	4.
	Developing and reviewing themes

	5.
	Refining, defining and naming themes 

	6.
	Writing up 


Table 2. Six phases of reflexive thematic analysis


Process of Reflexive Thematic Analysis ( student wrote a paragraph on each of above) 





Chapter 6 Discussion and Implications for Future Research ( an extract) 	Comment by Iain Jones: See how this chapter on the discussion of your findings will follow Chapter 5 where you present the findings themselves 

The findings of my research suggest that there is a relationship between collaborative professionalism and teacher wellbeing. It is important to note that through the process of thematic analysis it is clear that there are dependencies within and between themes especially when considering internal (teachers’ conceptions, perceptions, purpose and relationships) and external factors (PLD experiences, time, role of leaders). The extent and the ways in which this relationship exists are further considered alongside the implications for practice and future research.

In terms of collaborative professionalism it was evident that the lived experiences of participants within the case enabled them to articulate their understanding very well. The participants were thriving on their acceptance as individuals and how they were able to use their professional judgement to better the collective efforts of the team (Fullan and Hargreaves, 2016). 

Considering this further, it is interesting to note that two teachers within the study have only worked at the case. This demonstrates that their lived experience and understanding of PLD is school context specific and perhaps questions whether it is individual schools or national policy direction that impacts upon teachers. This study demonstrates that it is the school context which is a key driver in teachers’ understanding and application of PLD within practice. This questions the role of national policies such as the NAPL as, regardless of the position of such national policy, the impact at a school level may rest with individual teachers and the leaders who support them. 

The research suggests that the relationship between collaborative professionalism and teacher wellbeing is dependent upon leadership practices. Many of the positive aspects of teacher wellbeing and the lived experience of collaborative professionalism were attributed to the strategic decisions made by the leadership team, particularly regarding time afforded to teachers and the range of PLD experiences offered. The way in which the school leadership has developed the notion of collaborative professionalism was clear within the research, interestingly this is the opposite to what Fullan and Hargreaves (2016) described. They warned that collaborative professionalism could create anxiety and a feeling of a loss of identity and power as a leader. Yet they do acknowledge that leaders who demonstrate strength and trust in teachers find that “collaborative professionalism doesn’t undermine effective and inspirational individual leadership. It is at the very heart of such leadership” (p. 20). 	Comment by Iain Jones: In the full version of this chapter the student discussed how their findings related to the literature reviewed in chapter 3 

Did their findings differ from or support previous research? How did the context for the research make a difference? For example, this research was conducted in Wales 

Chapter 7 Limitations ( an extract) 	Comment by Iain Jones: This may be a short chapter but it is important to consider - as you reflect on how this pilot study in 7013 may relate to your thesis proposal 

It is important to recognise that there are limitations within this study. The very nature of the case study reflecting individuals’ constructions of reality suggests a limitation in terms of generalisability. The sample of participants could be viewed as a limitation as they are of a narrow focus, that being the teachers’ perspectives. However research into teacher wellbeing suggests that using the voice of teachers is vital and a strength (Hascher and Waber, 2021). As this study relied heavily on teacher feedback, it may be useful to conduct further research in a wider range of school contexts and an increased number of teachers to validate and challenge the findings of this study. 
[bookmark: _p2gjjbytdkz]
[bookmark: _p8kp491t4q73]As an inside researcher, I could be viewed as a limitation of the study. To alleviate this I ensured that I was systematic, objective, demonstrated reflexivity and remained true to the purpose of the study. I do not deny my positionality as the headteacher of the case and acknowledge that it will influence my interpretation (Thomas, 2009). However, I also value my positionality as a strength of the study as I have a greater understanding of the school culture, have been able to engage in social interaction in a natural way and have established relationships which promote the telling and judging of the truth (Bonner and Tolhurst, 2002; Flick, 2018).




Chapter 8 Recommendations ( an extract) 	Comment by Iain Jones: see previous comment 

This study reflects the voice of teachers and the key findings should be of interest not only to other teachers but also to school leaders and policymakers who can support the development of school systems that value collaborative professionalism which in turn could support teacher wellbeing. 

The research has found that there is a relationship between teacher wellbeing and collaborative professionalism. It is clear that teacher wellbeing is a complex social construct, I would recommend that in order to embed a culture of positive wellbeing, teachers need to feel valued, have the opportunity to engage in high quality PLD and are empowered to demonstrate collective autonomy and efficacy. I would recommend that school leaders are able to influence these aspects through the developments of a clear vision which drives purpose, behaviours and actions. As “a strong, stable, diverse, well-prepared teaching and leadership workforce is perhaps the most important ingredient for a positive school climate that supports effective whole child education” (Darling-Hammond, 2022).

This study started with the evidence of a potential disconnect between national policy and the reality in schools in Wales. There is little research which considers teachers’ wellbeing and collaborative processes and if national policy is to impact upon teachers there needs to be more understanding of the complex lived experiences of teachers. Many systems of education reform often fail to consider the professionals at the heart of the process (Shirley, Hargreaves and Washington-Wangia, 2020). Although the NAPL recognises the professional as a central point within the model, I recommend that consideration is given to the culture and structure of schools, by both policymakers and school leaders, to ensure that change is sustainable and supports teachers’ wellbeing (McLaughlin & Mitra, 2001). 












Chapter 9 Evaluation of the research process ( an extract) 	Comment by Iain Jones: Catherine- see how Cat has added this chapter ?

It is very interesting - but would we require this or perhaps suggest it could be added to a re-titled ‘Weakness ‘ chapter?

Could a ‘Weakness ‘ chapter be re-labelled ‘ Reflections on research process’ ? 

As a new researcher, and in preparation for my thesis, it is important to evaluate the research process. 

Firstly I have enjoyed the process immensely and value that the first three years of studying on the EdD programme has progressively built towards this research.

I have learnt a lot about myself both as a researcher and as a headteacher. I deliberately put myself out of my comfort zone and into a place of challenge. I have been constantly searching for questions and answers and trying to ensure that the responses are shared in the way they were provided, not distorted through my point of view. I acknowledge that I have created the reality in which I am in. However I am so passionate about this reality that I also want to provide an honest reflection of it. I faced challenges as a researcher and heard comments that have made me reflect on my practices and behaviours as a headteacher. A few years ago I would have seen this as a personal weakness however through my learning and development on both the EdD and as a school leader I am now able to take value from it and make changes so that all staff thrive. 
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Appendices ( examples) 

Appendix A: Participant Information 

Appendix B: Interview Schedule 

[bookmark: _wglm49yfmedf]In this research study, each interview took place for a maximum time of one hour. As the interviews were semi-structured, the number of questions varied. To ensure a level of consistency an interview schedule was used which focused on the following four sections:  

Appendix C: Questions & Prompts

	Research Questions
	Interview Questions 

	
	

	
	 

	
	 




	Questions & Prompts
	Critical Reflection
How does the question/prompts support the research? Why use them? 

	Wellbeing 

	RQ1
	

	
	



Appendix D Questionnaire
  
Creating the conditions to thrive - exploring the relationship between collaborative professionalism and teacher wellbeing 

Please ensure you have read the participant information sent via email.

If you are happy to complete the questionnaire please select yes, if not please select no. 

By selecting yes you are confirming to have read and understood the participant information for the study. You are free to withdraw at any time, while the questionnaire is being completed, without giving any reason.  
o Yes
o No
 
Series of open questions – see one example below ( Total of seven questions. The first is an example)
 
Q1 What does the term ‘teacher wellbeing’ mean to you?
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________ 
 



Appendix E: Ethical Approval ( UWTSD Ethics Form) 



Appendix F: Data Management Plan

Title of Research Project:
Creating the conditions to thrive - exploring the relationship between collaborative professionalism and teacher wellbeing 

Research Aims & Objectives
Aims

Objectives
The research objectives are:
In order to support the validity of the research, the following data management has been developed. 

	Type of Data
	 

	Data Collection 
	Data collection will include:
· Sound files 
· Transcriptions
· Survey responses downloaded from Qualtrics to Google Sheets 
I acknowledge and understand that no research is risk free. It is the entitlement of participants to privacy therefore confidentiality will be ensured through the anonymity of data in accordance with the Data Protection Act (DPA) (1998). I will ensure that pseudonyms are used to provide further confidentiality. 

	Data Storage 
	All storage of data will comply with the DPA and GDPR guidelines.


	Data Retention 
	In accordance with the University’s Research Data Management Policy, data will be retained in a safe and secure way. 


	Data Security 
	

	Data Sharing 
	



Appendix G: Participant Consent Form

Title of Research Project:
Creating the conditions to thrive - exploring the relationship between collaborative professionalism and teacher wellbeing 

Name and Contact Details of Researcher:
	
I have been given a copy of the Participant Consent Form and the Participant Information. 
	

	I confirm that I have read and understood the Participant Information  for the above study. I have had the opportunity to consider the information, ask questions and have had these answered satisfactorily. 
	

	I understand that my participation is voluntary and I am free to withdraw from the research study at any time.
	

	I agree that, should I take part in a semi-structured interview, my contribution will be recorded and the recording transcribed and used as data. The recording and the data will be stored for the duration of the research study and until successful completion of the EdD programme. The data will not be used for purposes other than as part of the study. 
	

	I agree that my participation in an online questionnaire will be recorded and used as data. This data will be stored for the duration of the research study and until successful completion of the EdD programme. The data will not be used for purposes other than as part of the study. 
	

	I agree to take part in the above research study. 
	



	Name of Participant
	

	Signed
	

	Date
	




Appendix I: Codebook 

1

2
