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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	One target that I am going to be focusing on is to make sure that when applying criticality to my research, I need to expand on all my points to deliver a sense of clarity to the point I am making within my writing. 
	For this assignment, I shall keep in mind that when evaluating a particular resource, I will need to explore and apply criticality to all aspects of the research. This will ensure that all valid points are explored without leaving anything left unresearched.

	Target 2
	Another target I shall be considering when writing this assignment is to check and correct any spelling and grammatical errors that may detract the flow and structure of the assignment. 
	For this target, I will ensure that when completing each section of the assignment, I shall proofread and correct any spelling or grammar mistakes. I shall also ask a different individual to help with the proof-reading process as they may come across mistakes that I have potentially missed. 




Part 1: Professional Learning Passport
Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	For this section of Bridging 2, myself and my fellow cohorts in my teaching network had met up with various University lecturers and teachers at network schools to discuss the process for Bridging 2. They had explained to us what was expected as part of this Bridging experience which included researching, engaging with, and reflecting upon two AfL strategies that we will test in our placement classroom. This Bridging experience was designed for us students to develop our own unique style of AfL strategies and test to see whether they had worked well or not so well in the test section of Bridging 2. The University lecturers and teaching staff had provided us with a list of examples we could use as part of our strategies. However, they also encouraged us to find new strategies to use in the classroom and to be prepared to feedback on our experiences when using and reflecting upon these strategies.
	After the meeting, I was feeling positive about this next phase of Bridging as it allows me the opportunity to find and research new strategies to use in the classroom. I did initially think of using one of the AfL strategies that was suggested in the meeting, but I had decided to find new strategies that others in my network may not necessarily use as part of their Bridging 2 experience. Once I had spent time researching AfL strategies, I had decided on the two strategies I will be using as part of my teaching practice. These two strategies were using traffic lighting, where learners are correcting and commenting on their own work at the end of the lesson and using a physical stimulus (stuffed toy) to engage learners in discussion and to aid in classroom and behaviour management.






Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	For the next phase of Bridging 2, I had a two-week test period to implement and test my chosen AfL strategies in the classroom before reporting back to the rest of my network at the end of the test phase. I was overjoyed that the stuffed toy strategy worked in the classroom and it was a technique the class teacher had not previously used before. Therefore, it would be the first time the class had experienced a technique such as this, resulting in the learners being engaged and interested. I intended to use this strategy when it was appropriate to do as it did not need to be used in every lesson. I mainly used this strategy when the class would need to engage in discussion and to provide ideas and opinions on a variety of topics. The stuffed toy was used in lessons that discussed our class topic which was the Normans, and it was used quite frequently during the school's Anti-Bullying Week. The second strategy was used primarily at the end of the lessons as part of the plenary. Once the learners had completed the work set earlier on, we would go over the answers as a class and the learners would then mark their work and amend any corrections needed. The learners would then traffic light their work which is a colour coded system of how the learners understood the work. For example, they would highlight their work green if they fully understood the work, orange if they understood most things but still need some support and red to show they have not understood the work and would therefore need more support. Learners would also be encouraged to leave a small comment after they have traffic lighted to show whether they had understood or not understood the work from the lesson.
	Reflecting back on the experience, I really enjoyed using these two strategies as it has allowed me to broaden my teaching practice by using AfL strategies that are not explored often. It was interesting watching how the learners would respond to the strategies and if they truly made an impact on their learning in a positive way. I was elated that the stuffed toy strategy was a success as I did have preconceived ideas that it may not work for different reasons. I believed that this strategy could be too different for the classroom and whether this would be appropriate to use in the classroom based on age and ability. I already knew that the traffic lighting system would be an effective technique as I previously witnessed it being used by the class teacher before the Bridging 2 experience. I knew that it was a strategy the learners were already familiar with and thus already knew the expectations and accuracy that was needed when completing the traffic lighting at the end of their work.

















Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	At the end of the Bridging 2, I had my met with my fellow cohorts from my network to discuss our findings as part of Bridging 2. We had all come together via Microsoft Teams to present our findings and research on various aspects about our Bridging 2. These included the two strategies we had used, why we chose those strategies, the positives/negatives about each strategy and would we continue to use those strategies as part of our teaching practice. Each member of the network would take it in turn to present their findings to the rest of the network who would then provide feedback as to what they liked about the presentation and any further comments to help improve on their practice. We were allocated a fifteen-minute time slot to present our findings and it could have been presented in any way we liked. These could have included photos, videos, a PowerPoint, or even oral discussion. I had decided to create a PowerPoint presentation highlighting what strategies I used, why I used them and if I would carry on using them as part of my practice.
	I enjoyed this part of the Bridging 2 experience as it allowed me to see all different kinds of AfL strategies that can be used in the classroom. It was captivating to see why people within my network chose their strategies and the reasoning behind them. Going forward in my teaching practice, I intend to carry on using the two AfL strategies I have been using as my part of my bridging experience as I found them to be very useful and effective when engaging learners within the lesson. If there are any changes I would make, it would be to make sure that when using the stuffed toy, it is deemed appropriate to use within the lesson and it does not lead to distraction rather than engagement. I will also make sure that I continue to research, develop, and apply new strategies to my teaching practice to help improve my overall knowledge and understanding of the many different strategies that are available.





DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? 
During my practice in a Foundation Phase classroom, I had to lead a lesson that was based upon adjectives and how the learners were to use adjectives when describing a farmer they were going to create. To advance my knowledge on adjectives, I had created a voiceover PowerPoint that highlighted the definition of what an adjective is. The presentation continues to discuss how adjectives are used to describe various objects and what they look like. They are used to describe what colour, size, shape and texture an object is. I had also created a series of sentences and highlighted what adjectives were used in the sentences in a bold colour. Regarding the task, I had created an example or WAGOLL (what a good one looks like) of how the farmer should be done and the labelling of the farmer using adjectives. I also created example sentences using adjectives of the farmer I had created for the task. 

Cymhwysedd Digidol / Digital competence
Evidenced by an asset? a
Due to current circumstances, I was unable to do face-to-face teaching in my Foundation Phase classroom and therefore had to do embark on online/blended learning. This gave me a unique opportunity to explore various new ways of delivering online lessons to my Foundation Phase classroom. As I had limited resources and was going to be delivering lessons on a variety of subjects, I needed to find a resource that was going to be suitable and needed to have a multitude of features. Fortunately, I had stumbled upon the mobile app called InShot. This is an app that would allow me to edit pre-existing videos to make them more engaging for my learners. This app also allowed me to create long videos that were comprised of much smaller videos which would help me deliver a complete lesson in one video rather than smaller videos which could lead to confusion and not being in chronological order. The app allowed me to create videos that can be voiced over if I needed to explain a task, add background music to make the video more engaging and the videos could have been either sped up or slowed down based on the topic I was covering in that specific video. For future teaching, I shall be using this again as it allowed me to be very creative, engaging and deliver lesson content in a different way that does not conform to normal classroom teaching.

Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? 
During my placement in Key Stage 2, I was responsible for the leading the class topic of the Normans and the Battle of Hastings. Over the practice, I was responsible for providing the contextual information as to where the Normans had come from and why they had come to Britain. We had also looked at the Battle of Hastings and how the Normans are in connection with that key historical event in British History. As this was quite a large topic to focus on, I had to conduct my own research on various topics that would prove to be beneficial for my overall knowledge of the Normans. To start, I had created a timeline of the Norman period in British history to help me understand all the key events and when they had taken place throughout this time. I had created my own word document that was used as a summary of the how the Normans would eventually arrive in Britain, why they had come here and what life was like once they had settled in Britain. This was then converted into a task I had prepared for the learners so they can have their own summary of the Norman period. I also engaged with many videos and resources that portrayed various aspects of the Normans. These included their daily lives, Norman children and Norman feasts. All information and resources that I had gathered were also used in our Norman lessons which allowed the learners to gather their own research to produce a fact file on the Norman period. 



Safonau/ Standards

Professional Experience Template 1: Paste text here
Pedagogy Standard: Advancing: Real Life Authentic Contexts
What did you do and why?
As the beginning of my placement took place in November, I thought it would be the most opportune time to teach my class the history and context of both Bonfire Night and Guy Fawkes as it was an event occurring early on in my placement. I had decided to teach this lesson because I believed that the learners knew who Guy Fawkes was and what he did but they may not have understood the reasoning and context behind the event. I believe that Guy Fawkes and Bonfire Night are a key component of British history and should be taught at some point in a learner’s academic life. 
What have you learned?
I have learnt that although I may have known previous information about Guy Fawkes and Bonfire Night, this lesson allowed me to rediscover information I had forgotten over a period time. I thoroughly enjoyed learning about Guy Fawkes again and to finally understand the context surrounding the events of Bonfire Night. It has made me appreciate more about British history and to be able to pass on the knowledge of our history was a real honour and privilege. I am more than happy to teach this lesson again in the future and the learners were really engaged and interested to learn more about Guy Fawkes than what they previously knew about Guy Fawkes. I believed this lesson was a success as all learners produced wonderful posters that were very colourful and unique and contained all the information they had learnt from the two lessons provided. 
What next?
As a result of this experience, I am pleased that I had the opportunity to provide a lesson such as this because it allowed me to expand upon my own personal knowledge of Guy Fawkes and to pass on the history of a key event that had happened in Britain. If I were to change any aspects of the lesson, I would read the story of Guy Fawkes to the learners at a slower pace which would allow them more time to process the information being read to them and to pause at various points to make sure they understand all the information to avoid any confusion. I would also look for other resources that could be used such as, clothing to demonstrate what Guy Fawkes would have worn. Other examples can include a hat or robes he may have worn. I could also use other sources of literature such as newspaper articles or journals from the that time period to make the lesson seem more authentic. In the future, I intend to share all my resources to fellow teachers if they were needing resources for this kind of lesson. I would share the power point I had created, the templates for the 'Wanted' poster and the book I had to read to the class. 


Professional Experience Template 2: Paste text here
Pedagogy Standard: Refining: Recording and reporting
What did you do and why?
During this double lesson, learners were given the opportunity to gather information on our topic of the Normans, paying closer attention to three main areas, life as a Norman, Norman children and Norman feasts. All learners were handed an A3 size sheet and were then placed into three groups according to ability. Once in groups, each group were placed in a different area of the class with each area focusing on one aspect they will be researching. After a certain time period, each group would then move onto a different area and look at a different topic. This will be done until all three groups have visited each area. This double lesson was intended for learners to find and record their own information for each area with the aid of questions to help them to make sure they were recording the appropriate information. As the teacher, I had decided to work closely with the lower ability group to make sure they had the correct information. As this was occurring, the other two groups were free to work independently with the occasional reminders from myself to remain on task and to let them know how much time is left before moving on to a differing area.
What have you learned?
I have learnt throughout these sessions; learners will need to be shown how this information should be recorded and what is expected of them throughout the session. Although I created a list of expectations for the learners, in future I will need to reinforce these expectations and if needed, pause the lesson to go over what needs to be done again to avoid in confusion and therefore, lack of quality work. I have also learnt that for lessons like this, I could have used a WAGOLL (what a good one looks like) to show learners how I wanted the work to be presented and the information I expect to see in their worksheets. In terms of outcomes, learners had started to record the correct information, but it did take longer than expected and unfortunately the work was not finished within the two lessons. As a result, learners had to complete this work the following morning in the first lesson. I would recommend to fellow teachers who would use the carousel method of teaching that time management is a crucial factor as time does pass very quickly in sessions such as this and a strict time frame is highly recommended. 
What next?
As a result of this experience, I intend to use more carousel sessions such as this because I believe it was a great opportunity for learners to explore and look at different resources to find and report information. I will need to bear in mind that time management needs to play a big role in the planning of the lesson as I will need to make sure all work can be completed within the time of the lesson. I also intend to explore other resources that can be used to find information. These can include magazines, newspapers, journals, diaries and VR technology methods. 



Professional Experience Template 3: Paste text here
Pedagogy Standard: Influencing: Sustained effort and resilience in learners
What did you do and why?
For my last two P.E lessons of the term, it was agreed with my class mentor that I would teach the learners a simple choreographed dance routine based on a song they are familiar with. During my BA, I was part of a dance society for three years, resulting in plenty of experience teaching choreography at different levels. One aspect of my lessons I really wanted to focus on was that when teaching a new skill such as dancing, you need to be very resilient and determined. I encouraged the learners that learning new skills will take time, effort and patience and they will need to demonstrate their resilience to perform this routine after the two sessions we are working on this element of P.E. The learners were very engaged and gave amazing effort when practicing the routine and their confidence was growing after every opportunity they had to dance. 
What have you learned?
I have learnt that all learners when encouraged, can really be resilient when it comes to subjects such as dancing and when they put in the effort and determination, they can achieve such great things and skills in a short space of time. Moving forward, I would encourage fellow teachers to dance topics such as dancing to their learners as it not only provides great physical benefits, but it can also have a positive aspect on both their confidence and mental health. In the future, I would love to create a range of dance routines that will be suitable for both Foundation and Key Stage 2 classes as dancing can be performed by any learner of any age and ability and can teach learners many different skills such as timing, rhythm, concentration and being resilient and determined. 
What next?
As a result of teaching choreographed dance routines, I intend to carry on teaching this area of the curriculum as I really enjoyed teaching it and I have plenty of background knowledge and expertise on the subject. If there is anything I can change, I would make sure to plan out how long each move is expected to take in terms of practice. This will help me ensure that I do not run out of time and not being able to include everything I wanted to include for that lesson. To develop my ideas, I intend to use resources to help find inspiration for future routines. These can include looking at video clips and listening to songs that are well known and easily recognisable to all learners. 


Part 2: Critical Reflection
Introduction.
The concept of improvement is going to play a pivotal role within this assignment as I am going to focus on various ways to improve my own teaching practice. This will be done by looking back and reflecting upon two areas of my practice that have been identified in the first section of the assignment. I shall be looking at ways to improve and build knowledge upon certain aspects that have been highlighted in ‘Section 1’ of this assignment. I have chosen to look at the aspects of improving subject knowledge within teaching and looking at the QTS standard of ‘Sustained effort and resilience in learners’ under the section of ‘Pedagogy: Influencing’. First of all, I am going to be looking at how I can effectively build upon my own subject knowledge which I can then apply to my teaching style and practice. After gaining such knowledge, I will then not only apply that knowledge to learners, but also instill in them a sense of drive and desire to pursue their own knowledge independently. This can result in learners growing in both confidence and independence by maintain a sustained effort and resilience in their own learning. As previously mentioned, improvement will be at the forefront of this assignment as it allows myself to “become better in quality and to achieve a better standard or quality in comparison to previous practice” (Benard, 1991, 4). This assignment will also explore both the strengths and limitations to each aspect of teaching practice I have decided to explore in further detail. 

Chosen Aspect 1: Subject Knowledge.     
The first area of improvement the researcher wishes to focus on is the area of overall subject knowledge within their teaching practice. To reiterate, they had chosen this area of improvement for them to become more well-rounded and diverse in their subject knowledge. This would help the researcher take on a wider variety of subjects within a classroom environment and therefore build upon and improve on their overall quality of teaching within their practice. This can result in learners becoming more well-rounded in their subject knowledge which can allow them to explore other subject knowledge areas which are of interest to them. 

Aspect 1: Strengths.
Shulman has defined subject knowledge as teachers who practice and deliver high quality teaching at any level throughout their practice (Shulman, 1987). They go on to claim that subject knowledge is the art of “understanding the subject you are teaching, knowing the structure and sequencing of concepts and developing factual knowledge is essential to the practice of teaching” (Shulman, 1987, 4). During their research, the researcher has managed to find and highlight both positive and negative aspects of subject knowledge. One positive that kept reoccurring throughout their research was the notion of flexibility and spotting opportunities. Even delivers this concept both from the perspectives of the teacher and learner (Even, 1990). They stress that teachers will need to be on the lookout during their teaching practice to spot any gaps in a learner’s knowledge, both individually and as a class collective. This will then provide the perfect opportunity for the teacher to explore and fix any gaps they see in a learner’s knowledge, resulting in no learners falling behind in their progression of learning and therefore bridging the gap in a learner’s education (Even, 1990). This can be summarised into the following stated provided by Even which states that “when teachers use their knowledge to enhance student learning, they are engaging in effective practice” (Evan, 1990, 523). Another positive example of why teachers need a substantial subject knowledge in all areas is that it can allow teachers to highlight and correct any knowledge either they or their learners may have (Bell et al, 2008). This researcher claims that if a teacher’s or learner’s prior knowledge is accurate and appropriate, it can aid in their learning (Bell et, al, 2008). However, this statement is also correct in reverse also as they claim that if a teacher’s or learner’s prior knowledge is inaccurate and inappropriate, this will therefore have a hinderance on their knowledge.

Aspect 1: Limitations.
However, the researcher will need to be aware of, as is with most research and data regarding any subject matter, this notion of improving of subject knowledge is not without their limitations. It can be argued that a curriculum that has been sectioned off into various sub-sections or a ‘subject-centered curriculum’ (McNamara, 2006) can “prevent students from understanding the wider context of what they are learning” (McNamara, 2006, 113). The researcher must be aware that although it commendable to be involved with and study a wide range of different subject matter, it does not necessarily mean that no other subject can be brought into the same narrative (Even, 1990). This point of view is supported by Even who proclaims that “every subject is taught as though it exists in and of itself without regard for how one subject impacts another subject” (Even, 1990, 534). Another possible limitation the researcher may come across during their practice is that some learners may experience a lack of engagement in a certain subject if it is taught to them in a manner which they are not a custom to (Shulman, 1987). Such examples of this can be simply that the teacher is delivering a subject in a generic manner such as simply reading from a textbook (Shulman, 1987). This can result in learners becoming disengaged with a certain subject due to a lack of creativity and ambitiousness from the teacher. Metzler and Woessmann conclude that “students who are not critically engaged in a subject matter can be regarded as receptacles to be filled, rather than thinking, rational individuals who need to be apart of the learning process” (Metzler and Woessmann, 2012, 489). To summarise, the researcher will need to understand and appreciate that not all learners will learn and engage with something the same as themselves and will therefore, need to adapt a teaching approach that does not cause a hindrance to their learners for the sake of subject knowledge. 

Chosen Aspect 2: Sustained effort and Resilience.
The second area the researcher has decided to focus upon is the sustained effort and resilience in learners and how we as teachers, can build up and support learners through various techniques and methods. The researcher had decided to focus on this aspect is due to the researcher having a passion in interest in maintaining sustained effort and resilience in their teaching practice. They have a firsthand perspective during their teaching practice what it takes to sustain effort and resilience in a short time. The aim of their research is to enhance and aid their knowledge on how to enforce sustained effort and resilience in learners and how the learners can both gain resilience both inside and outside a school setting. 



Aspect 2: Strengths.
According to Zolkoski and Bullock, resilience can have numerous definitions, but they all share a common goal which is to “identify a risk or a challenge followed by some defined measure of positive outcome” (Zolkoski and Bullock, 2012, 2296). Although, the researcher will need to take into consideration that sustained effort and resilience is not simply a one-dimensional attribute that an individual has or does not have (Zolkoski and Bullock, 2012). This is where the researcher can look at both subject knowledge and resilience in the same category as according to Alvord and Grados “resilience indicates the possession of several skills, in varying degrees” (Alvord and Grados, 2005, 238). As with subject knowledge, sustained effort and resilience can be categorised into both strengths and limitations. In this part of the assignment, the researcher is going to explore all strengths that comes with the notion of sustained effort and resilience. One strength that has been highlighted by Benard is that all people are born with an innate capacity of resilience that we as humans can develop when faced into a difficult and challenging situation (Benard, 1991). Benard goes on further to discuss that effort and resilience can be brought out in learners in a classroom environment using opportunities for participation (Benard, 1991). This is the idea of allowing learners the opportunities for meaningful involvement and responsibility within the school setting. This allows learners to build upon a natural flow of progression through effort and resilience when dealing with challenging aspects of school (Benard, 1991). Such examples of where learners can show resilience in a school environment is taking part in school clubs or activities and completing challenges set by their teacher. The researcher will need to be aware that when teaching, the notion of effort and resiliency is equally, if not more important than subject knowledge. Learners need to be provided with the right tools and guidance on how to tackle any situation they may face in their lifetime which they deem too challenging or difficult.

Aspect 2: Limitations.
But on the other hand, there has been discussions that suggest although effort and resilience is a universal benefit and should be celebrated whenever possible, it does however, come with its own limitations. One such example of this can be seen in the works of McAdam-Crsip who suggest that whilst resilience is essential when wanting to achieve a difficult goal, it can occasion cause some to become ‘overly persistent’ (McAdam-Crisp, 2005). This term of ‘overly-persistent- is when an individual can become too persistent when reaching a goal that may ne unattainable (McAdam-Crisp, 2005). This statement can be supported by Condley who suggest that those who “overconfident and have an unfounded degree of optimism can lead to people wasting their energy on pointless tasks” (Condley, 2006, 212). One solution that can be made to rectify this overconfidence and optimism is to adjust our goals to a more achievable level which can then be celebrated once that goal had been overcome or completed (Condley, 2006). Another limitation of sustained effort and resilience is that some individuals simply do not know how to become resilient and therefore do not put in that extra effort it is necessary to reach their goals and aspirations (Alvord and Grados, 2006). This lack of sustained effort and resilience can cause individuals to disengage with hobbies that once had their interest and passion once they had faced a task that was too challenging or would push them beyond their limitations (Alvord and Grados, 2006). This can cause a disengagement in learners both in a socially and academically perspective. The researcher will need to understand that the art of resilience and effort must be emphasised from an early age and again, must be provide with all the necessary guidance and support which will help them both in and out of the school setting.

Conclusion.
To summarise, I believe that the topics I have discussed in this assignment, are going to be key components I wish to improve upon in my teaching practice. The notion of sustained effort and resilience is an aspect I am most looking forward to developing as this assignment has highlighted all the positive outcomes that can occur when resilience is enforced into learners. It allows learners to be resilient in not only in a school environment but take these skills into the wider world and not be only limited to the school setting. Learners will be able to take on all challenges they come across as it is only natural to face some aspect of adversity and challenge in our lifetime. This can then work in tandem with the notion of subject knowledge as without resilience and effort, how is one going to explore and engage with new subject material if they are not resilient when met with challenges they may face when exploring that subject. To conclude, I believe that the two aspects I have discussed in this assignment work well with each other can enforce the passion and interest of a subject with the resilience to push forward and carry on with that subject, even in times of adversity. 
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