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Please add your targets from the previous assignment
	Target 1
	Include dates when citing theorists.  

	Target 2
	Develop the balanced viewpoint further. 




Title: A critical analysis and evaluation of the observation research tool, ‘Leuven Scale’.

The Foundation Phase is a holistic play-based learning curriculum with a blend of practitioner-directed activities and initiated by the children (Welsh Government, 2015). It promotes the importance of outdoor environment as it provides a positive influence on the development of children’s learning, health and well-being (Welsh Government, 2014). Learning is planned to include a three-tiered model such as continuous provision, enhanced provision and focused provision where the aspects in each provision may interact with one and other e.g. activities within the focused provision may need to be increased in the continuous provision (Welsh Government Social Research, 2013). The Seven Areas of Learning holistically support outdoor learning and play, and create an integrated and cross-curricular approach. I chose to observe role play and to what extent the role-play environment provides opportunities for pupil involvement and learning as my research question. The importance of play is emphasised by the Welsh Government as it provides growth in children’s cognitive, emotional, physical and social development (Welsh Government, 2014). There are various forms of play alongside role-play within the Seven Areas of learning e.g. creative play, constructive play, etc. Children use their imagination to problem solve through different challenges during role-play, including using and improving their gross and fine motor skills (Jacoby-Garrett, 2018). 

The pedagogy of the Foundation Phase is the holistic nature of learning, where all aspects of learning are connected and not divided into the seven areas so children are able to obtain knowledge and skills in a range of areas during one activity (Department for Children, Education, Lifelong Learning and Skills, 2008). The cross-curricular, thematic approach to teaching is promoted by the Foundation Phase to ensure the knowledge and skills of children are not restricted to one subject or area (Barnes, 2015). The United Nations Convention on the Rights of the Child (UNCRC) promotes the right that children have to play in Article 31(Children’s Commissioner for Wales, 2014). The Welsh Government advocates the value of play, such as role-play, and the positive impact it has on the children, including the contribution to the well-being of the children’s families and wider community. Welsh Government also believe that play can reduce inequality between children and reduce the negative impact that poverty can have on a child’s life (Welsh Government, 2014). Children’s personal relationships, community behaviour, academic aspirations, emotional issues and their negotiation strategies are positively developed through engaging in play (Walsh, McMillan and McGuinness, 2017). Play has been found to allow children to develop their social, emotional, physical and cognitive perspectives, as children are able to verbally cooperate with other peers, problem solve and set goals (Huisman, 2014, p. 466 - 467). However, it is believed that play does not necessarily promote the metacognitive and cognitive process in children, and a more traditional formal approach to learning enhances the cognitive and intellectual behaviour of children further (Walsh, McMillan and McGuinness, 2017). Learning is most effective when children are given time to play without interruptions with first-hand experiences where they are able to follow their own interests and ideas (Department for Children, Education, Lifelong Learning and Skills, 2008). Ferre Laevers also believes the levels of involvement increase when children have the independence to select the activities that interest them (Laevers, 1994). Friedrich Froebel (1782–1852) stated that through play children discover how things work and gain understanding of the world, however the play needs to be purposeful to provide the children with materials to develop, emphasising on the classroom environment (Bruce, 2012). Maria Montessori (1870 - 1952) believed that the classroom environment should be designed for the children to meet their developmental needs individually and make creative choices. However, Montessori did highlight the important role of the teacher to observe in order to establish those developmental needs (Isaacs, 2007). Play has not been seen as a factor for learning as some claim it purely uses children’s excess energy (Briggs and Hansen, 2012), and research has shown play as not holding any real value due to the lack of depth and challenge by practitioners to provide effective play for learning (Walsh, McMillan and McGuinness, 2017). The Welsh Assembly Government encourages practitioners to plan the learning environment very carefully using the Play/Active Learning document for guidance to provide stimulating resources. Children should also be involved in planning and setting up the areas of play both indoors and outdoors to provide them with ownership of their learning and prompt involvement (Department for Children, Education, Lifelong Learning and Skills, 2008). An example of good practice of learning through play is by a Primary School which will be referred to as School X. School X organised a practice called ‘Over To You Time’ where the children decide the topics they would like to study, the practitioners plan the skills they need to complete and provide the children with a choice of activities to complete those skills. The children have the flexibility of choosing when they want to play between the indoors and outdoors. This independent learning through play allows the children to practise and consolidate their skills. Through this practice of learning through play the children have become confident, ambitious learners and have strongly developed their personal and social skills (Estyn, 2019).

I chose to observe a group of children in the role-play area (Department for Education, 2011), as observation within a classroom plays a critical role to provide teachers with feedback to improve their practice, and inspires colleagues to collaborate and discuss findings (Halim, Wahid and Halim, 2018). Observation allows practitioners to plan a curriculum to support the developmental needs of individual learners by observing their involvement, enjoyment and progress. Practitioners will know the strengths and needs of an individual child to identify a plan for their progress through observation (Department for Children, Education, Lifelong Learning and Skills, 2008). However, there are limitations to observation, such as children behaving in a different manner due to being observed which could result in unreliable data (Halim, Wahid and Halim, 2018). The results may not represent reality as the observation is interpreted through the observer who may have bias views, and what is being measured will be influenced by the process of collecting the data (NSW Government, 2019). I had planned my observation using the Leuven Scale observation schedule, including well-being and involvement as shown in Appendix 1. I observed three children in the role play area every minute for almost four minutes. The purpose of my observation was to evaluate the extent of the role-play environment on providing opportunities for pupil involvement and learning.  Using the Leuven Scale allowed me to monitor the involvement that role-play offers children as shown in my completed observation in Appendix 2. In my planning, I wanted to observe the children every minute looking very closely to score their involvement and provide a numerical value of their overall score, as this would provide me with a definite focus to answering my research question. However, as this was a one-off observation, there is not enough evidence to support my research question as children change over time and their well-being and involvement levels may be different the following day or week, therefore the Leuven Scale observations need to be carried out over a period of a few weeks. High levels of well-being in children alongside completing a task does not always mean the children are being challenged and deep learning is taking place. The Leuven Scale is best used to make useful assessments of targeted children that are of concern e.g. focusing on children with lower levels of involvement or well-being to understand the reasoning of these levels (Laevers, 2011). This will allow the observer to assess if the child’s needs are being met during an activity, and to make changes if needs be e.g. identifying the child’s interest and change the environment, provide activities that allow children to express their feelings and emotions, etc.

Educational research must be ethically conducted to benefit and minimise risk of harm. Research ethics strengthen the quality of the research and protects the participants of their rights and welfare, etc. (University of Wales Trinity Saint David, 2017) The British Educational Research Association (BERA) provides guidelines stating the responsibility of researchers. Due to undertaking my observation through video, I was unable to seek informed consent. If I was to conduct this research within the school environment, I would have gained approval of those responsible for the children through providing a consent form (Ramrathan, Le Grange and Higgs, 2017). This consent form would include information on the research, why it is required and what happens with the findings. I would also provide ways for the children to be supported with assent to participate in the research such as the use of different coloured aprons that they could remove if they no longer wanted to participate in the research, or the use of stickers. During the research, children may wish to withdraw, and they have the right to do so, if this occurred, I would accept and respect this decision, as persuading the children to re-engage should be taken with care (BERA, 2018). The participant’s right to privacy is protected through confidentiality and anonymity (Cohen, Manion and Morrison, 2007). In order to protect my participants, during my observation I avoided collecting identifying information such as the names of the children, and took reasonable precautions to avoid identification in my writing e.g. I used Child 1, Child 2 etc. During research, I will always be mindful of the social relationships, specifically those formed during the research and the ways in which structural inequalities may affect these. The data I have collected during my research will be used, kept and stored securely following the General Data Protection Regulation (GDPR). My observation took place indoors, in the ‘travel agent’ role play area. I had used my observation schedule which included the Leuven Scale for well-being and involvement to score each child. The observation has allowed me to answer my research question to an extent, however, further research methods should be taken into account to strengthen the findings for this question. I would suggest using the Leuven Scale over a period of time on different focus groups to provide a true reading, or the use of case studies, interview or an experiment. Role-play did provide learning and involvement to the children where they were able to enhance their communication skills with different vocabulary. Each child had their own role and was aware of what they needed to say or do, however, in this case, some children may not have seemed to be involved, but as their role, for example, was the administrator, they would wait for confirmation from the travel agent arranging the booking to complete the confirmation ticket. This was a difficult part of the observation, as the child was involved in role-play, but as they were waiting for instructions, it may seem like involvement levels were low. The children developed their spelling, writing and problem-solving skills. Role-play offered the opportunity for children to negotiate and come to an agreement, and develop their thinking skills to make choices which are valuable skills for life.

The literature review and the observation has strengthened my view on the impact that role-play has on involvement and well-being. However, there are things to consider such as the classroom environment. Pupil voice should be used in order to gain an understanding of the children’s interests which has proven to increase the involvement and learning through play. However, I do believe other research methods should be used to strengthen the findings of this research question as previously stated. I will be using educational research throughout my practice as it has been shown to expand and enrich practitioners’ skills. Education research allows practitioners to focus on a specific area and evaluate it. The focus of the research will shape the research question and lead to different methods, projects and answers (Evans, 2020). I would like to expand my knowledge on mindfulness and evaluate the use of it in schools. Studies are showing mental health is on the rise in young people (Mental Health Foundation, 2016), and I would like to conduct a research on whether mindfulness as part of a daily activity will help to manage stress and anxiety to help children thrive. I would like to do an observation on two different focused groups, one group participating in mindfulness daily, and the other group who do not participate in any mindfulness. I would evaluate the different levels of involvement and well-being through the use of the Leuven Scale. I would also like to interview the children who participate in mindfulness and ask how they feel before and after, and if they feel mindfulness improves their overall well-being.
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