[bookmark: _GoBack]There are many key issues that reflect on current and contemporary education such as the use of new technology, increasing class sizes and access to specialist support for additional learning needs being just a few. Allen-Kinross.P (2019) reported for Schools Week that secondary school class sizes have increased for the fourth year running by 8.4% in comparison to 2018 in the UK. In Wales alone, there are 1,569 schools including 1,238 primary schools and 41 specialist schools, (BESA 2019). From this reflective journal, I will focus on the access to specialist schools (and wider information) as well as inclusive education and pedagogy from my own experience in education settings as well as literature written on these key issues from others. Since the Forster’s Education Act 1870, numerous changes have been made, such as education being made available below five years of age and education now being free as well as compulsory until the age of sixteen in comparison to the previous age of thirteen. From these changes and new education acts being introduced over the last 150 years, such as the Butler Education Act 1944 and more recent ones in 2002 and further into 2011 (Law Wales, 2016), we can now critically reflect on all. Additional learning needs education and support has been highlighted through the ALN Reform 2018 and therefore will be a key issue in the most recent of times. 
With the many changes to education, multiple governments have introduced new legislation and acts to support all types of learning within educational settings such as the use of inclusive pedagogy. For example, it was introduced in alliance with The Equality Act 2010. Inclusive practice is a wide and broad term, and more of an umbrella term in some ways. This type of education style can narrow down types of teaching [image: ]and assessing such as including children that are affected by disabilities that attend mainstream schools. Pedagogy is a form of teaching that aims to supply all pupils with the same knowledge and shapes different types of teaching styles, such as using the whole class in discussions rather than separating them into small groups. To put inclusive practice into place, inclusive practice can focus on these differences and create these changes to include all such as moving and relocating specialist teaching assistants and support workers to mainstream schools. It was investigated by Lani Florian for the University of Edinburgh however that inclusive practice is “contentious because not everyone agrees that it is possible to educate all children together”. It can be argued that although the policy of inclusive is required by all education settings, it may not be effective. Inclusive practice can respond to the differences in learning types, cultures and religions of children without the regard to categorical differences to aim to stop failure of the type of teaching in place. The diagram above shows the different journalists that have studied pedagogy within education and work on the effectiveness and structure of pedagogy and inclusive practice.  Although pedagogy is in place across Wales, it is still being adjusted and investigated to show the faults it currently presents, such as funding the tools needed for this form of teaching.
 Under the Human Rights Act 1998, education has an obligation to provide inclusive practice for all children. Inclusive practice, also known as inclusive pedagogy, is often defined as “a student-centred approach to teaching that pays attention to the varied background, learning styles, and abilities of all the learners in front of you” (Georgetown University). Inclusive pedagogy puts focus on not excluding learners due to factors such as sexuality, learning abilities and their norms and values. BERA (2015) stated that “Fair and equal education recognises differences in children and young people’s experiences, interests and backgrounds and ensures equality in access and provision”. Within Wales, the Department of Education released that there are 468,838 pupils in schools across the country. There are less places in schools across Wales due to the increasing number of children needing a school place, which often leads to the question of how well inclusive pedagogy will work with so many pupils attending school. It has been then argued by Jennifer Spraff that there are simply too many children for inclusive education to work. Due to number of children, when performing inclusive practice, it cannot be followed to policy if children suffer with learning difficulties simply because there are too many to focus on each individual need. Norwich, B (2009) highlighted that “when children experience difficulty in learning it is unhelpful to do nothing. However, very often the ‘help’ provided inadvertently exacerbates the[image: ] problem, by marking the child as ‘different’. Thu, showing inclusive practice is a key issue in contemporary education. Inclusive practice should be used in all educational settings due to law and thus inclusive pedagogy should seek for teaching techniques to support all learners rather than providing different and irregular teaching for those who have additional needs as an example.
Inclusive pedagogy has an aim of giving all children a sense of belonging and not feeling different from others as well as promoting individuality. Although, some children with disabilities and historically unrepresented categories such as ethnic minorities do not feel included in equal treatment and support. Recent research from Jon Willms for OECD found that some children are not gaining positive experience from school through inclusive practice. Willms found that some children in education settings “do not feel accepted by their classmates or teachers” (Student Engagement at School 2000). Inclusive pedagogy has many aims and goals to achieve such as fair treatment regardless of learning needs, sexuality or gender and therefore his findings show a failing of this system put in place in schools across Wales. From children expressing this effect, “These feelings and attitudes may result in their becoming disaffected from school” (Finn, 1989; Jenkins, 1995). Reflecting from my own experience, I can relate to this idea of disaffection. It can be seen in primary schools due to factors such as class sizes but also training on many types of different learning needs that teachers have not been given the appropriate training required to provide successful and effective inclusive pedagogy. Many children often take a dislike to school and reject the tasks they are provided with due to the lack of belonging. It has been recognised that over 105,000 children in Wales have an additional learning need, and thus it is often questioned how inclusive pedagogy will support these diversities when there is such a small number of specialist schools as one example of a learning difference. From a previous placement of mine, a school that caters for the ages of four to eleven, there was only one SENCO (special education needs coordinator). With my own observations of children with clear additional learning needs, autism being just one, I saw that inclusive pedagogy used in the classroom did not eliminate exclusion. With only access to one teacher and one teaching assistant in classrooms, children often struggled to be part of inclusive practice and be provided with many forms of support that could be put in place to ensure their needs were supported. 
The University of Aberdeen pointed out that pedagogy often presents the problem of misunderstanding those with additional learning needs and different requirements of learners. When identifying possible differences or additional support, teachers often focus on what a child cannot do rather than what they can do when being taught inclusively. Spratt argued that this “often puts a ceiling on learning and achievement”. It is not surprising to know that all children cannot be taught the same and achieve the same outc[image: ]omes and progression. A key issue in inclusive practice is due to many types of learning and larger numbers of pupils, this form of teaching will not always be effective. Rae Pica put forward the idea that children’s cognitive development will develop at different speeds in different settings. In an article for Gesell Institute of Child Development, Pica. R (2015) stated that “It's simply not possible for all children to do and know the exact same things at the exact same age. All children go through the exact same stages in the exact same order, but they do it at varying rates”. Piaget’s four stages of cognitive development that was presented in 1936, as shown in the chart above, shows that all children go through the same four stages from birth to adulthood. Although all children go through these stages, they will not develop the same abilities. Some children are naturally more academically capable than others, so does pedagogy work in education? When working with children in Key Stage One, I noticed significant errors when working as class wholes rather than organised groups. Children that were lacking understanding of subjects and activities were often described as ’slow learners’ and weren’t supported. To overcome issues such as this, remodelling activities would ensure no child is excluded from the same opportunities as their peers. Florian. L (2013) argued that any difficulties in learning for children when using inclusive practice should not be viewed as a problem for a child, but a dilemma for the teacher. After a follow up study on pedagogy by the University of Aberdeen, they concluded one solution or outlook teachers and education associates should take is a wider perspective. Sarah Mcnicol conducted a study on 2500 schools and found that teachers produced the following positive perspectives on pedagogy in terms of whether it helped the different areas of learning:
[image: ]
The theoretical approach to teaching through pedagogy presents many problems, and a question often asked is does it eliminate inequalities or encourage them? Pedagogy can be a transformative approach to helping children develop their learning but even through inclusive practice, The Bell Curve process is still apparent. The Bell Curve places children in three categories in the shape of a bell. Placing slow learners on one side, advanced learners on the other and the bulk of average achievers in the middle. This is also used as a grading and grouping system and cannot work in partnership with pedagogy, and often promotes exclusion. The Bell Curve idea “assumes ‘that most phenomena occur around a middle point while a few occur at either high or low extreme ends’ (Fendler and Muzaffar, 2008, p 63)”. Inclusive practice should provide the same opportunities for all regardless of capabilities but due to schools using grouping methods in secondary education, it is not used although the government has stated that it is a compulsory requirement of teachers.  The University of Bristol highlighted some key issues that occur when using inclusive practice. One being that pedagogy is a way of teaching that older teachers were not trained to practice in schools. The role of the teacher must change to use inclusive practice effectively and to change the outlook of grouping. The university also argued that “teachers are reluctant to innovate” due to culture and previous technical problems. During my work in a school nursery, the teacher had just turned sixty years of age. I observed the format of her teaching, and she often divided the class into groups that were clearly based on ability. This shows a clear lack of inclusive practice due to possibly the additional effort and changes that needed to be made to activities to ensure no pupils were excluded or her lack of knowledge of how to provide the same experience for all children.
Overall, inclusive practice and pedagogy is mainly concerned and takes the consideration of remodelling and redressing any limitations on educating and learning for any children that are often labelled as less capable compared to their peers. However, this does not mean that it dismisses the fact that there are differences between learners but looks for techniques that can accommodate them by adding and extending what is available for them in the classroom and through teaching. It is important to see that pedagogy is an alternative to the mentioned method of Bell Curve thinking which separates learners on ability. The key issues of getting teachers to adjust their lessons and teaching paths should be highlighted and be an area of focus to change. It can be argued that pedagogy limits those who can achieve higher to stay at the same rate as those who aren’t as able and then is another area of focus that criticises the success of using inclusive practice for all. From my own experience I have seen both sides, those who struggle to achieve the same as others due to limited opportunities in pedagogy but also children that are able to reach higher talents but are limited to the opportunities provided for all of their peers. 
The second key issue I identified whilst in placement as well as through current news reports was the issues associated with additional learning needs in mainstream schools as well as specialist education facilities. Dewis Cymru (2018) defined ALN/SEN as “children and young people supported through School/Early Years Action, School/Early Years Action Plus and with statements of SEN). In addition, the term is also to be used for young people up to the age of 25 who are currently said to have Learning Difficulties and Disabilities (LDD)”. Additional learning needs can include conditions such as autism, dyspraxia and ADHD (attention deficit hyperactivity disorder). These conditions can cause difficulty in learning at the same rates as children the same age, their behaviour around others and cognitive development.
A condition with rising awareness is developmental disorder called autism. It affects social interaction, communication and is also characterized by restricted and repetitive behaviour. It is commonly noticed within the first three years of a child's life. In Wales, there were 3,450 pupils diagnosed with autism in 2011, which later increased to 5,325 in 2016. Although there is a rising number of children placed under the autistic spectrum, there is minimal improvement on support for children and families. Thomas, M (2018) works for the National Autistic Society Cymru, highlighted from surveys completed across Wales that “only two children in five whose parents responded said they were receiving all the support and provisions outlined in their statement or education plan”. Although there are procedures in place to provide support such as SENCO’s being available and the SEND Code of Practice, children are not receiving the full potential of support within schools. The Welsh Assembly Government published statistics that showed over 105,000 children have a form of additional learning need. From that number, only 12,000 hold a statement. With this averaging out at around 11.9%, it is clear to see the key issue is lack of resources, funds, staff and support in general. 
Whilst in placement I observed around two children in a room of sixteen having signs of an additional learning [image: ]need, such as delayed speech and behaviour that was commonly considered ‘bad’. However, it often became apparent to me the behaviour was a way of expressing frustration due to difficulties the child had which staff weren’t observing. In a private nursery and primary school in Wales, a Child Care Level Three diploma is required for employment. From studying this myself in 2017, there is minimal training and explanation of additional learning needs and thus staff aren’t fully qualified to identify difficulties or make active referrals. The above percentages gathered by Mencap in 2018 reflect how little specialist employment is made for children who need it. Thus, many conditions go undiagnosed until children transfer to school. 
The SEND Code of Practice is compulsory in all schools across the UK, including Wales. As well as this, the ALN Reform 2018 will come into practice in late 2020 which is in place to boost support and care for children and young people. The four stages of the SEND Code of Practice being School Action, School Action Plus, Statutory Assessment and a finishing statement of SEN (special education needs). Although this is available to all children within schools, it was found by SNAP Cymru that only 3% of children who use this service will reach the finishing stage. Again, this highlights ALN support being a key issue in contemporary education. The SEN and Disability Code of Practice (2015) outlines in chapter six how mainstream schools and educational settings should support children and young people with additional learning needs, but the following points show that this is hard to achieve. As mentioned before, funding is limited for ALN. The Council of Disabled Children (2013) found that the average cost of needed equipment and resources needed came to £6000 for each child with a disability or additional learning need. However, an individual child is only granted £2000 for additional support. It is clear to see that support for these children is a key issue and there are more strands of help and misconduct through education that will be identified. 
The Children’s Legal Centre published an article in January 2019 showing the Welsh Government’s own problems with the current system in place for supporting children and young people- as well as their families- with additional learning needs (ALN). The Welsh Assembly Government conducted their own research on the current practice in place and found one key issue is that the system “applied in different ways in different parts of Wales”. Although there are 41 specialist schools in Wales, the treatment differs from Welsh speaking schools to English speaking. The population of Welsh areas also affects the services provided as smaller towns gain less support. As well as that, it was found that the transition from school to college or university was showing difficulties. The Special Education Needs Framework only provides support for children and young people aged between 3-18 years old, thus if any wish to progress onto university or college they lose support. Whilst in university, although I have seen support for difficulties in work and studying through student services, I noticed in accommodation provided by the university that no help was offered and there was very poor communication. Two students on my floor left university because the transition from school and college was too overwhelming and no help was offered. This shows that additional learning need support is failing in the education system, even if it isn’t directly related to teaching in the classroom. 
In this piece of work, I am critically reflecting on the key issue of the support currently provided and in practice in education settings today for children with additional learning needs and my attention has now been drawn to reports by OFSTED- The Office for Standards in Education. It was reported by OFSTED in a recent inspection conducted in September 2019 that head teachers had claimed more training is needed for teachers and staff that work in comprehensive school for behaviour management. The ‘education watchdog’ OFSTED were informed that when transitioning from key stage two to key stage three, some children will struggle more than others. The Office for Standards in Education then stated that a new focus was going to be taken on an apparent issue and “ensure that teachers are well trained in principles of behaviour management, so that all pupils can be offered quality education”. Although the information gathered in this report by Hannah Richardson seems like a positive change is coming around, it is still recognised that children with additional learning needs are still more likely to be excluded due to their behaviour struggles. This disobeys The Equality Act 2010, as inclusive practice is applied in all education settings. However, following an occurrence in 2016 where a child (referred to as child L) with autism was excluded due to an act of violence against a teaching assistant, it fell into the hands of a court. The Equality and Human Rights Commission funded the case and highlighted that physical abuse is not protected by The Equality Act 2010. This is a major fault in recognising the features of an additional learning need such as autism and deciding it is down to ‘bad behaviour’. Autism also includes difficulties in understanding verbal communications and maintaining[image: ] relationships with those around them so can cause problems in these areas also. From the case examined by Judge Rowley (2016), a conclusion was made that the school had “nowhere near a fair balance between the rights of children such as L on the one side and the interests of the community on the other". It was recognised by the judge that “aggressive behaviour is not a choice for children with autism”. It was then mentioned during this case by IPSEA, Independence Provider of Special Education Needs, that “Unlawful exclusion of a pupil with a disability may amount to disability discrimination under the Equality Act 2010”. This is a reminder that laws are being reinforced, but statistics show that exclusion rates have increased to the highest rates in almost a decade. Elanor Busby reported that “school children were permanently expelled on 7,900 occasions in 2017-18, compared to 7,700 in 2016-17". With a rise of 3%, and children with autism being three times more likely to be excluded as reported by the NAS in 2018, it shows the support for additional learning needs in relation to exclusion is still an apparent key issue. 
From personal experience I have noticed a clear lack of understanding and consideration for children and young people that suffer with additional learning needs and disabilities such as Down’s Syndrome, Cerebral Palsy and Dyslexia. All conditions that need adjustments to classroom settings, lesson plans and teaching approaches. For example, in the United Kingdom, Down’s Syndrome affects around 1 in every 1000 babies born (Down’s Syndrome Association) and therefore is a disorder that needs to be considered when becoming a teacher or member of staff in the education sector. The chart displayed shows the amount of support provided for children with additional learning needs such as Down’s Syndrome in January 2019. They show a varied proportion of support in different areas, and now that 98% of children and young people are educated in mainstream schools (European Agency for Special Needs and Inclusive Education)[image: ] it is essential that this is continued and possibly improved, by additional support from an SEN tutor. In 2017, Mary Fair who became a teacher eight years ago, realised that “teachers are not prepared for students with special needs”. It was claimed that although progress had been made in the classroom now children with additional learning needs were no longer segregated, teacher knowledge has not kept up. Jackie Mader reported for The Atlantic that when Fair had to teach children with addition learning needs, she was not trained. She wrote: 
“No one taught her these strategies. Although she earned a bachelor’s degree and teaching certificate in math instruction for both elementary and middle school, she never had to take a class about students with disabilities. She was left to figure it out on the job”. 
It is a clear key issue that training, and support is needed for teachers in contemporary education. In 2018, a Special Additional Educational Learning and Support Needs Survey Report conducted by NASUWT Teacher’s Union showed that following results:
[image: ]
Reflecting on these results show a shocking statistic that teachers are not qualified enough, or do not feel qualified enough, to teach those with additional learning needs or get the support they in fact need- with a statistic as low as 4%. As well as the results provided by The National Association of Schoolmasters / Union of Women Teachers, OFSTED’s Teaching and Learning International survey found that in 2013 that lack of support and classroom changes to make poses a problem for teachers, “who have stated that their greatest need is support for students with special needs”. If the key issue of support for children and young people with additional learning needs in education is to be resolved, teachers and staff within the education sector also need to be supported and receive the skills needed to supply equal, inclusive and required education for all. Teachers must consider a wide range of support techniques for children with additional learning needs such as dyslexia by possibly putting tools in place such as using computers to complete work in comparison to their peers who may handwrite. This is just one example of additional support that can be put in place. 
It is clear from the two key issues that I have identified and critically reflected on that although education has made such significant progress over the last 150 years there are still changes to be made and looked upon. With the Additional Learning Needs and Education Tribunal [Wales] Act 2018 coming into practice in late 2020, this may be the first step forward in resolving one key issue. 
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