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Diversity of Learning Assessment



1. Gather evidence for a case study of a pupil, identifying the pupil’s learning styles(s), the impact of their disability on their learning and development and relate findings to current thinking and research. Demonstrate, using the pupil’s IEP/IDP and other supporting documents, how the priorities and approaches chosen reflect these considerations. 


2. Reflect critically on the effectiveness of your teaching strategies, and people management, and how the learning experiences planned for the class are differentiated to take account of the profiled pupil. Reference theories and concepts that have influenced your approach.





Introduction 

This assignment will be based upon a case study a student with my class. The reasoning behind this assignment is to reflect upon professional practice to investigate the effectiveness of teaching and learning strategies used, and adapt practice to meet the needs of the student. 
It is important to mention that during the entirety of this assignment the student will remain anonymous throughout. This assignment will follow the BERA guidelines (2018), using information from Campbell (2007) with regards to anonymity and confidentiality. Confidentiality will be protected and maintained through the removal of any personal data of the student from the assignment and any attached evidence, including name and address; therefore, the student will be referred to as Pupil A. 

There are many factors that affect Pupil A’s learning and development within school, such as; his diagnosed disability, his undiagnosed disability that is currently under review, his medical needs and his active behaviour. It is worth mentioning that it is policy within our school to refer to ‘challenging’ behaviour as ‘active’ behaviour as it is felt that it is a more positive phrase. To back up the points presented when discussing Pupil A there will be a number of attached documents that will highlight where Pupil A is assessed from a developmental perspective and also the documents that are used to monitor, assess and to set targets to ensure learning is maximised. 

Introduction to Pupil A

Pupil A is a 15-year-old male who has a diagnosis of Severe Learning Difficulties. Pupil A is placed in a year 10 mixed ability class within a special school. He is verbal but can sometimes struggle to formulate and pronounce his words and has Speech and Language Therapy input, this means that it can require a familiar adult who has a good relationship with him to understand what he is trying to say. Pupil A is at the beginning of the assessment process to be diagnosed with Autistic Spectrum Disorder (ASD) which is the main reason for his inclusion in this assignment. This process was triggered through reviews and input from myself and a number of other professionals. This assessment process was triggered due to a number of behaviours that pupil A displays; these will be discussed within the assignment in further detail, however it is worth mentioning that Pupil A has a Personal Support Plan due to his active behaviour (See Appendices C and D). Pupil A also has active epilepsy which has a significant impact on his education, this is something that is managed through communication with his foster parents and ensuring that all staff are aware of, and follow his care plan at all times.

Pupil A’s medical needs as well as disabilities have an impact on his learning, his development and the learning and teaching styles that are used. This will be outlined throughout this assignment using documentation and assessments to justify the decisions that have been made in the best interests of Pupil A, ensuring his health and wellbeing, learning and progression.

Pupil A is currently working at a developmental age of around age 5 (See Appendix A) and is working towards targets at the same level as year 1 in the Literacy and Numeracy Framework (Welsh Assembly Government, 2008). This is not a true reflection of Pupil A’s ability, however his medical needs and some of the behaviour he demonstrates effects his learning and engagement within school which has a negative impact on attainment. The targets for this academic year can be seen in Appendix A, as well as Appendix B. Appendix A is Pupil A’s Individual Educational Aims (IEA) and mainly contains academic targets that are derived from our in-house INSTEP assessment strategy with some coming from the Digital Competence Framework. Appendix B is Pupil A’s Person-Centred Planning (PCP) Action Plan that outlines the targets agreed upon during his annual statement review, attended by the individual, parents/guardians, social workers, therapies and any other contributing professionals. These targets are much more skill based with a focus on developing the individual as a whole. These skills will be looked at in further detail later in the assignment as they enable the individual to access learning and therefore progress academically as well as developing fundamental skills. 

Appendix C is the risk matrix for Pupil A that is completed annually as a whole class staff task, but is also updated continuously should a pupil display any new or escalated active behaviour. This has been included to highlight the behaviours that Pupil A displays, which is partly for justification for his inclusion in this assignment. Some of the behaviours mentioned in this document will be discussed in the relevant parts of this assignment in more detail, however, the main behaviours he displays that have the greatest effect on his learning are self-injurious actions (biting himself, hitting himself), hitting out, refusal actions (running away, dropping to the floor) and activity based refusal (throwing items, screaming etc.). These behaviours are barriers to his learning and development that are caused by his disability and re therefore areas that need to be developed through careful consideration of an appropriate and effective learning style matched with open communication and collaboration.

Pupil A’s Learning Style


Looking at the learning style that Pupil A engages the most with and is used most regularly with the classroom is a behaviourist approach. Pupil A is a Child Looked After (Formally Looked after child), which is something that could impact his ability to formulate or maintain positive relationships with staff, and often changes his opinion of staff regularly either becoming too reliant and friendly or being very negative, displaying avoidance or refusal behaviour towards them. This is also highlighted within a well-being assessment called Motional (2020) (See Figure 1 below). Motional is a well-being assessment tool that allows a teacher to produce snapshots of a participant using observational data that gives an outline of their current state. This then leads into activities, tasks and guidance on how to address deficits in mental wellbeing.

[image: ]
Figure 1. Screenshot of Motional Assessment on Pupil A

In the motional assessment it can be seen that Pupil A has high scores of rage, fear, panic and grief which are Blocks to learning and development, as well as low figures in Executive Functions and Pro-Social Systems. A particular focus on interpersonal skills as well as the Blocks previously mentioned show that through this assessment it can be seen that Pupil A is often in a state of anxiety and displays active behaviours. This paired with a lack of interpersonal skills results in an inability to formulate consistently positive relationships. As mentioned, this is something I believe is partly down to childhood experiences, which is seen in Behaviourist Theory (2019). This theory looks at the impact of conditioning, which occurs through interaction with an environment. This is where learned behaviour is developed through a continuous response from an environment of individual to a behaviour. Relating this to Pupil A, who was unable to build such relationships at a young age due to other factors (not mentioned due to confidentiality), he now displays active behaviour in this area. It is therefore the role of the teacher and staff to work collaboratively to ensure that this is an area that is developed through the use of learning theories and strategies to develop interpersonal skills and clear boundaries on relationships to promote learning and development.

Another assessment that displays Pupil A’s learning style is his Personal Support Plan (PSP)(Appendix C and D). A PSP is a document used internally in the school to track the behaviours that a student displays and highlights best practice with regards to proactively managing them. This document works alongside ProAct ScIPr which is a proactive behaviour management policy that is followed very successfully within the school. The behaviours the students display are ranked in terms of regularity and risk and are then evaluated with regards to antecedents and proactive strategies to prevent the behaviours occurring and de-escalate the behaviours safely and successfully should the situation arise. This document is produced in collaboration with the students’ parents/guardians and is read by every member of staff that works with the student. Parts of this assessment have been censored to ensure confidentiality at all times.
Looking at his PSP, it can be seen that a number of the behaviours he displays as well as the strategies in place to manage said behaviours are very similar to traits displayed by an individual with Autism. As mentioned in the introduction, Pupil A is currently under assessment for a diagnosis of Autism. Taking this into consideration when looking at the purpose of this assignment is important as it has a great impact on his preferred learning style. Some of the strategies in place in his PSP again point towards a behaviourist learning style. Pupil A responds well to the use of a JIG, which indicates to him what the current activity is and the expectations placed upon him (5 minutes engagement, 2 work sheets, 2 laps of the school etc.) as well as the next activity, which is usually a reward. Using this method is a behaviourist approach as he understands that if he does the actions required of him then he gets a positive outcome or reward. This is the same when looking at another strategy used which is a reward chart where Pupil A needs to complete a predetermined number of tasks which gain him stars, when he reaches a certain consistent number of stars he gets an immediate reward. Both of these strategies need to be followed consistently in order for them to be successful, which can be difficult when working with a large team of staff. 
Learning Theories

There are three main theories when looking at learning; Behaviourism, Constructivism and Social Constructivism. Throughout this section there will be examples of how each are partly used within practice, however, behaviourism is the main approach when looking at Pupil A. 
Behaviourist approach is based upon that underlying assumptions that it is concerned with observable behaviour, and does not take into consideration internal events such as thinking and emotion. It is also assumed that a person’s behaviour is determined by their environment. These two assumptions are very important when looking at Pupil A within a special school, firstly, following our SCiPr strategies as mentioned earlier, it is important to identify early behaviours which can be signs that a student is becoming dysregulated, our policy however, encourages our reflection to be based on the cause of said behaviour whether that be looking at environment or emotion/health/medical need. Therefore, this approach is suitable for our setting, however we do tend to research beyond the behaviour displayed, but also at the cause and the individual. This is linked to the theory that all behaviour is the result of stimulus – response (Mcloed, 2007) it is also seen as a form of communication. There are two different approaches to behaviourist theory with regards to its impact on learning, these are classical and operant conditioning. Classical conditioning is where responses are measured against initially a naturally occurring stimulus, however this then becomes conditioned through changing the environment to produce the naturally occurring stimulus and thus achieving the desired response. Operant condition is used more within an educational setting and is a method of learning that is based upon rewards for good behaviour or the desired response and punishments for negative behaviour or an incorrect response. 

Linking this back to the learning style that Pupil A responds best to, we use operant conditioning on a far more regular and consistent approach both in learning and behaviour management to maximise learning. This is through the use of some of the strategies already mentioned including a jig, reward chart, timers and more ‘fun’ (in pupil A’s opinion – however still based upon targets) activities. Using this method consistently across Pupil A’s curriculum has seen an increase in his engagement and work out put, as well as a decrease in his active behaviour and refusal. This method is improving his learning and ensuring he makes progress towards his targets. It is worth mentioning that one drawback of the use of operant conditioning is that it focuses on issues surrounding student engagement and behaviour management rather than the learning content that is required to develop. However, when looking at Pupil A it is very clear that until the fundamental skills and expectations are embedded with regards to his engagement, self-regulation and positive behaviour the learning content will be unimportant as it will not be accessed at all. This is where the focus of developing a skills-based curriculum (Successful Futures, 2015) is vitally important within special education as this give flexibility in curriculum to improve skills and access to learning.

As mentioned earlier, there are other central learning theories that are used in the education of Pupil A. Constructivism is based around an individual ‘making meaning’ from their environment (Smidt, 2007) which is seen in Piaget’s stages of development (1936), from a very early exploration of immediate environment through to developing own in-depth abstract thought and understanding of the world around us. The opportunity to make meaning from task, activity, environment and one’s self is provided to students regularly throughout their curriculum and beyond. It is something that allows learners with sensory impairments to begin to make meaning to the world around them within a safe and structure environment. Although this method is used to develop learning in all students, its main use within my practice is through providing multisensory experiences for individuals with Profound and Multiple Learning Difficulties. This learning theory is also used at a high level to provide activities to students who are accessing the local community and are trying to make sense of the wider world. The reason that this strategy is not utilised as often as a behaviourism strategy for Pupil A is that he can become dysregulated when presented with a lack of structure. It must be stated that this does not exclude him from such activities, but they are applied with a behaviourism approach using strategies such as timers and reward charts to promote positive access to the task.

Social Constructivism is the third main theory of learning and is used far more frequently than constructivism when looking at Pupil A. Social constructivism is very similar to constructivism in regards to the focus on the individual ‘making meaning’ within their environment, however it is based upon the input of social interaction, communication and the role of others in developing an internal understanding of the world around them. As in any special school, staffing levels are high in terms of student to staff ratio, therefore the number of additional adults Pupil A comes into contact with each day is very high. Social interaction is therefore a very big part of his learning. This is an area that is mentioned throughout his personal documents (See appendices) as an area for improvement, which is why it is used very regularly as an approach to improve Pupil A’s learning. Vygotsky (1978) believed it was vitally important to develop and learn through the input of others, where functions were displayed first socially and second individually (Pound, 2006, 2008 & 2009). This is something that can be widely seen in special schools where some students can seem of a higher developmental age socially, than cognitively. When planning and preparing for a curriculum for Pupil A there are a number of activities and sessions that are placed within his timetable solely to develop his social interaction skills, such as; Developmental Individual-Differences and Relationship-based Model (DIR) Floortime (2007), Rebound Therapy (1972), Music Therapy, Emotional Literacy Support (ELSA, 2020), Pet therapy and Welsh National Opera sessions. All of the mentioned sessions have a main focus on developing social interaction. This has a profound impact on the ability of Pupil A to build relationships with staff who are then able to increase his learning. Vygotsky (1978) shares this view of learning from a More Knowledgeable Other (MKO). The importance of social interaction and relationships is vitally important when looking at the learning styles of Pupil A, however as mentioned when looking at constructivism, and looking at the activities mentioned above, to access this learning a behaviourism approach is constantly used to enable Pupil A to engage in lessons, activities and therapy sessions and develop his learning and understanding. 










Assessment Component 2


Reflection of teaching strategies

When reflecting on the impact of teaching strategies with Pupil A it is important to take into consideration that the teaching style adopted needs to be flexible to Pupil A’s medical needs as well as his diagnosed disability. Pupil A may present in a very different way in a number of sessions due to his medical needs. However, routine and consistency have proven to be very successful with regards to managing behaviour and engagement. 
Firstly, looking at some of the behaviourist strategies used, mainly operant conditioning, it is common practice to reflect upon its success regularly to ensure that every effort is made to encourage  Pupil A engage in his learning. Pupil A responds very well to a reward chart/working towards, however this needs to be consistent when accessing sessions throughout the school. This strategy is reliant on successful people management which is an area in which this strategy fails the most. This will be discussed when looking at people management later in this section. Looking at reward charts, this approach was introduced from a very basic level with Pupil A and has carefully been adapted. At first, Pupil A would work for five minutes towards a reward (Usually an iPad) and then receive this reward for five minutes. This strategy proved successful and has therefore been extended gradually to either include a time for engagement, which is now between ten and twenty minutes, or a number of worksheets that need to be completed to earn the reward. This is one of the most popular and consistent strategies we use to engage Pupil A in his learning, however the biggest drawback of this method is when Pupil A fails to meet the achievement need to earn the reward. Often the disappointment of missing out on this reward can lead to disengagement and behaviour. Weighing up the pros and cons of this method, with regards to causing behaviour obviously raises issues, however its success has led us to persevere with the method as he increasingly achieves his reward and participates very well in sessions. Another style of reward chart used is where Pupil A collects tokens throughout a session for positive engagement or meeting the success criteria of the lesson, which is then exchanged for a reward of his choice.
Pupil A often displays refusal behaviours (as mentioned), such as dropping to the floor, running from an activity or hitting out. When looking at managing these behaviours proactively the member of staff supporting Pupil A must engage in promoting positive learning and engagement through fun, sometimes silly mannerisms with lots of energy, which is something that can be difficult to ensure consistency across the large team of staff within the school. This is achieved through effective written and verbal communication, regular reflective meetings and reviews. One of the teaching methods implemented in this case is a timer, this is something that works well as Pupil A has a good understanding of cause and effect, and understands that when the timer ends it is time to move. This works well when delivered consistently. Timers are also used alongside his reward charts where he collects tokens for every five minutes he engages. Having a visual prompt in the form of a timer helps him to focus on the time he has to engage for. 
Upon reflection of the operant conditioning strategies used, I think they are successful teaching and learning strategies that enhance the learning of Pupil A. Other strategies used, as mentioned in the first section of the assignment include Social Constructivism strategies. The most successful sessions used to implement social constructivism theories for Pupil A are music therapy, DIR floortime and rebound therapy (Pound, 2005). When looking at these sessions, they are always very physical and fun. There is input and development of Pupil A’s vestibular sensory system and his proprioception which allows him to regulate, as well as enjoy the sessions. The sessions mentioned are always staffed 1:1 which gives Pupil A direct attention of a More Knowledgeable Adult, this is something that Pupil A enjoys and it shows through his engagement.  The success of these activities as well as other therapies have been seen in lessons following the therapy sessions where Pupil A is more regulated and is able to engage for longer periods of time. The drawbacks of these sessions with regards to an organisational basis is that they require high staffing levels, and ideally a consistent member of staff each week. This is something that present a problem with high levels of staff turnover, illness and movement. This is discussed in the next sessions. 
The two types of learning and teaching strategies used provide a balanced approach to maintaining and developing Pupil A’s behaviour and engagement, with tracking, assessment and constant reflection these strategies will be adapted continuously to meet the needs of Pupil A.

People Management

Pupil A has been in my class since September and in that time there has been a constant revolving door of staff that support the class, due to vacancies, illness, promotion, staff movement etc. This has resulted in a lack of consistent staff within the classroom that presents difficulties with people management, which essentially has a negative impact upon learning experiences, relationships, and most importantly the health and wellbeing of the students. As mentioned in the first section, relationships are an area in which Pupil a struggles, which can have an effect on his behaviour, engagement, enjoyment and learning. As a result, there has been a number of people management strategies used to ensure that there is consistency throughout his curriculum, his behaviour management, managing his medical needs and his engagement. It is also worth mentioning that the setup of the KS4 department that Pupil A is placed in is similar in regards to curriculum setup as a mainstream secondary school. Pupil A is placed within a year 10 class that access some sessions with his pastoral class, however is placed in a set group for a number of subject areas including Literacy, Numeracy, Health and Well-Being, Design Technology, Expressive Arts etc. which is a similar set up to mainstream. There are also a range of choice based activities that Pupil A accesses, including a pathways choice consisting of activities such as; sport and fitness, art, woodwork, music, car valeting etc. again, mirroring the type of choice based format in secondary school. Taking the set-up of the department into consideration when looking at people management is very important as it displays the number of different staff that work with Pupil A every day. People management and ensuring consistency of approach can very difficult especially when, as a teacher, with the responsibility for the learning, well-being and development of the individual, contact time with that individual is limited and he is educated by a number of other teachers, and supported by a large range of teaching assistants and support staff. 
The main organisational strategy used to ensure effective consistency and people management is the sharing of documentation and up to date information regarding the pupil. This is through the reading of the statutory documentation (See Appendices) which is shared with all staff. This ensures that any behaviour management strategies and learning theories that are being used are shared and provide an in-depth breakdown of said strategies. This is also done through staff meetings and briefings where up to date information is passed onto staff to ensure consistency.  Another people management strategy that is used fantastically within the school is matching task to talent. The range of staff within the school have a wide range of interests, talents and qualifications that they can offer to the students. Matching staff to their talents ensures passion and motivation within session which is the Affect that promotes engagement (Linnenbrink, 2006). Affect is extremely important when working with Pupil A as his engagement is heavily linked to enjoyment and fun. If this is provided through a member of staff being passionate about the session they are delivering, then Pupil A displays less active behaviour and engages more within the session.
There have also been some issues with staff work ethic and attitude to work which has been a struggle to manage whilst promoting an effective learning environment for the students. This has been addressed through performance management of staff and re-motivation through changes of task, training and reminding staff of their duties. Reflecting on practice within the classroom there has been a number of issues arise between class staff which has had an effect on their ability to effectively develop the learning of the pupils. There has been issues with a struggle of power between staff of varying roles within the hierarchy within the classroom. There are four different levels of staff within the class; Teacher, Student Support Officer, Behaviour Support Assistant/Access to Learning and Student Support Assistant. It is quite common within these roles for there to be power struggles, which can have a negative impact on the learning of the students due to staff motivation and attitude to work. This has been an area of strength within my practice this year as I have developed the necessary leadership qualities needed to successful resolve and proactively prevent issues with staff conflict arising and therefore enhance student learning. 

Differentiated Tasks

As mentioned the class that Pupil A is placed in is a mixed ability class of nine students, ranging from students with Profound Multiple Learning Difficulties through to very high functioning autism. This presents a challenge when producing activities for the class and requires a very high level of differentiation for both activity and task. Fortunately, as mentioned early for a large part of his curriculum Pupil A is placed within groups that are set by ability. This means that the differentiation for each set is less but there are still considerations that need to be made to ensure both the task and activity are of an appropriate level for Pupil A to engage with.  One of the main considerations when preparing work for Pupil A is that it needs to tie in well with his behaviour management strategies and his learning theory. As mentioned, Pupil A responds well to a behaviourist style of learning, including lots of rewards and short tasks with regular breaks to have planned disengagement. This usually involves reward activities such as using the iPad to work towards targets. This time allows Pupil A to self-regulate and prepare to engage in more learning whilst still working towards his targets, even if he feels as though he is receiving a reward. This strategy takes in depth planning as it is essential that pace is maintained and that all resources are available immediately as not to lose Pupil A’s engagement. This strategy also relies on consistency throughout the team of staff to ensure that the strategy is followed effectively but also to ensure that the learning of others is not disrupted when carrying out the theory with Pupil A. 

To conclude, the learning theories used and mentioned in this assignment are part of an individual programme put together to suit the needs of Pupil A. This programme is only used to suit his needs and the behaviours he displays. This process is repeated for every student within the class to ensure the learning and development of all students is maximised. This process can be very workload heavy, however it ensures all efforts are made to promote positive engagement and learning. These programmes are reviewed every term during staff meetings, but are also reflected upon continuously to ensure that a professional person-centred approach is constantly provided for our vulnerable students.
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Appendices

Appendix A – Pupil A’s Individual Educational Aims















































Appendix B – Person Centred Planning Action Plan

















































Appendix C – Personal Support Plan Risk Matrix

Appendix D – Personal Support PlanPupil A’s Details
Signatures of Staff who have completed and read the document
Student Details
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Appendix E – One Page ProfileName included here
Family information of Pupil A
Picture of Pupil A
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Personal Support Plan
Date: 14/10/19

Heronsbridge Schaol

Name: James McAuley. Date of Birth: 27.01.05
Class: 10a Rating: High
Pen Picture

James is a lovely ively it boy who responds well o visual stucture &g visual timetable. He
njoys most learning activties but needs constant 1:1 supervision throughout the day o manage
visual support and keep him safe from running auiay. James is able to viork for shortperiods of
time and when this is provided this does affect his behaviour in a positive way. James is in top
Numeracy group and he is currently working withn the green level with Read Wiie Inc.

James lives at home with foster Mum and two ofher ALN children on of whom has severe health
needs. James has fxations with a number of dfferent themes (Female students and fmetable)
which change often and with certain staff within the ciass. These fixations do effect s behaviour
directy.

Communication:

James is veroal but sometimes f can be diffultto understand him and he is encouraged fo use.
gestures and visual aids 1o support his speech. He can follow verbal instructions but may need
time to process them

Medication:

None in school as yet however does now have a diagnosis of Eplepsy.
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Likes:
+ Construcon toys (Repaids) Msanat)
+ Drawing with staf, iPas
+ DVDS and sensory experiences.

o Parsohute
+ Particuer people

Dislikes

* Unsiuctured imes.
+ Sesing otners upsatiigh

+ Transitons.

 Change ofroutine. Not having full saf ttantion

Displayed Behaviour(s)
1. stngser
2. Oroppin o the ot James il o o the o when h s bred, st oramcis.
5 K
4 Hessbuting

5. Screaming - Cring and verbl dsfRes-James wilry n ditess when ohr pupls ae st wii is
oy

5. Fokng
7. Runeing auay:ames wil un away rom saf 10 a0 area h s famiar it o s,
6. Seijurious - James wilbite himsel o bang i head when he s disvessac.

6. Verbaldsnpton

10, Thvowing ojecs - James il row classroom flems when h s fustated

1. Grabing

12. Funching

13. Damaging propery
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Triggers
Give examples of specific things that will contribute towards a behaviour occurring.

1. Change of outine.

2. Transiton
3. Over stmulation.

4. Literacy

5. Actwiy tme.

6. Not having his choice with staffto ork with

7. Obsessions - Mainly tmetable and female students.

High

« Transifons.

k Times and Situations

* Ceasing free ime.
* Home Time

« Dinner Hall

Proactive Measures (De-escalation strategies)
« Visual Timetable out of reach or manipulation)
« Provide disraction with preferred activity where appropriate.
* Make James aware of any changes to the imetable.
* Giing James responsivilty .9. clean the board, take messages
= Be mindful of James necding fme o process.
« Provide sensary experiences when necessary. Change of staff.

 Handiing Beltto be worn at all fimes
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‘Active Measures (De-cscalation strategies)
« Keepcloss eye 1:1 supervision
+ Distract him
+ Give him someting h fikes- bing back to visual
* Keepposiive

* Referto visual tmetable:

Reactive Measures (De-sscalation strategies)
1Fa physical intervention i required a physicalinfervenfion risk matrix must be completed
including a person-epecific audit with details of behaviours and incidnces (e.g. ABC/behaviour
tracking sheets and LEA incidentinjury forms. All Staff working with that pupil must have the.
mecessary recognised and scoredited training, which must be updated anmually

« Tellhimtostop
* Posiive encouragement
« Distraction

« Quiet calm voice at allimes.
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What's important to me?

+ I live with my foster mum and call
her Bummer. Joshy and Ollie lso
live with me.

« I enjoy using ‘fiddly toys.

+ I like music sessions.

+ I enjoy using an IPad, and use this
as a reward.

« I like going swimming and going to
the rebound room.

+ I like to have a visual timetable for
each day, so I know what is
happening.

. Ehl;ka o keep busy throughout the

James's One Page Profile

am very friendly,
and love to
socilize with my

peers.

How best to support me?

«  Ilike to have a visual timetable,
please tell me straight away if
there are any changes.

« I sometimes get distracted and

only answer or move for
certain staff. (This is in working
progress).

+ I dohave glasses to use when I am
working, but T do ot always bri
Them 19 sehool. weys e

« I don't always like transition, so
please make this fun.

« When talking to me, please only use
one voice.

Communication

I do have speech but sometimes it can be difficult to understand. T am encouraged to use gestures and
visual aids to support my speech.

Signin
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