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	Brief description of the activity 

	A one to one, catch up reading session.
This took place during class registration with a maximum time available of 30 minutes. 
The activity was conducted in a quiet room next door to the classroom. I took the pupil in to listen to them read and do short activities to help improve their reading ability.

	Aim/Objective of the activity

	[bookmark: _Hlk11271117]The aim of this activity is to improve and develop the child’s reading skills, which should assist in helping them catch up with their peers. Furthermore, this will in time increase their confidence and potentially their ability to undertake more independent learning.

	Your role

	[bookmark: _Hlk11271267]My role is to guide the activity ensuring that the child benefits the most from it, whilst also being able to support the child with any difficulties they may face during the activity. Providing encouragement and praise throughout the task will increase their confidence in taking part whilst also ensuring they want to complete the activity. Finally reflecting on the activity to see what worked well and what needs to be changed to increase progression is fundamentally important as this will drive further improvements.

	Positive aspects – why?

	Engaged
When the child was sitting and engaged the reading task was completed very quickly, giving us the chance to move on and do more activities within the time given.

Interest
The book chosen to read with was about snakes, linking with our current theme that is being discussed in class. The pupil was very interested in the activity, therefore influencing our interaction and allowing for a positive one to one. This was encouraging us to discuss the information in the book and allowed for the activity together to remain positive throughout.

Progression
Best of all seeing the child progress makes us feel rewarded but also for being able to praise them for the good work they have achieved in this activity.

	Challenging aspects – why?

	Uncooperative
When moving on to the single word blending task the pupil lacks focus due to the previous activity ending which they did not want, which then led to poor cooperation in the next task. Using that time arranged for learning to convince them to participate and that there will be a reward for persevering and completing the task. 

Dealing with Challenges
During the activity we faced a few challenges such as seeing new sound sets and unable to solve them the child gave up easily. Trying to encourage participation and to remain focused on the activity frustrated them. Therefore, withdrawing and reducing their confidence making me feel frustrated and as if the progress is going backwards.

	What knowledge was demonstrated?

	Reading Scheme
I have been trained on how the reading scheme works. 
What other activities can be used that link with the scheme to receive the most progress.

Understanding the child
I have worked with this child for nearly two years now. We have created a very close bond and I know the child’s personality, behaviour, traits and abilities.
I am capable of picking books and activities that they will be interested in such as animals and robots. Additionally, I know that he has fears that will trigger his behaviour such as spiders and monsters.
Furthermore, by knowing this child’s triggers I can reduce the possibility any issues arising. 
Despite the fact that I feel competent at reducing challenges, when problems do begin, I have the knowledge and understanding of the child and strategies of how to deal and cope with them in the best way possible.

	What skills were demonstrated?

	RWI 
I have received Read Write Inc (RWI) training allowing me to use their training and strategies accurately.

Focus and engagement
Support staff at work have provided me with numerous approaches and ideas to keep the child engaged for short and long activities.

Empathy
Through demonstration and watching other staff using PACE to empathise with other children I have learnt how to empathise on the level that the child can recognise and respond with.

	Which values were demonstrated?

	Equality
Following ‘The Equality Act 2010 and school’ (Department of Education, 2014) I make sure everyone is treated the same way and they all have the same opportunities. They follow the same rules and are part of the class.



Well-being
Well-being is becoming a big and important part of the curriculum (Welsh Government, 2019).
Therefore, knowing the child’s social behaviours, physical behaviour, environment and psychological behaviour focuses the need for continuous well-being strategies to assist them through the day.

	What could have been done differently?  Why?

	The first activity started off really well, the pupil was focused and engaged in reading the book. My knowledge and understanding of the child helped me pick the right book to utilize the session to its full potential.
When moving on to the next task they didn’t want to participate and did not seem engaged. Instead of just preparing one other activity, I should have ensured I had additional options as a backup or additional plan. Knowing now that the pupil was enjoying reading, I could have prepared to other books either of similar context or had a variety for them to choose from. In contrast as we needed to participate in other activities, I could have planned the additional activities to go with the book and these could have been done alongside it. On the other hand, by informing the child of what was going to happen during the session they would been aware of the transition after finishing each activity, decreasing the chance of any issues arising and kept them fully engaged throughout the whole activity.
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Becoming a Reflective Practitioner

What is reflection?
The word ‘reflective’ can be used to describe a mental process, to engage in deep and meaningful thought and to generate a reflection of any situation (Waller and Davis, 2014).
The early concept of reflection started with John Dewey (1933), deﬁning reﬂection as ‘‘active, persistent and careful consideration of any belief or supposed form of knowledge in the light of the grounds that support it and the further conclusion to which it tends’’ (p. 9). Many theorists like, Boud et al, Gibbs and Schon went on to expand on his research with different and new notions (Mann, Gordon and MacLeod, 2009).
Reflection is investigating the personal, social and political assumptions surrounding us as practitioners and being able to reach a position that we are capable to make informed decisions about our practise (Reed and Canning, 2010). Furthermore, thinking in a way that you can learn from what has happened in practise, either making changes to improve it or recognising its effectiveness (Davis and Ryder, 2016). Often reflection leads to learning and change of behaviour through considering things in more depth and is normally done for a reason (Welsh Government, 2015).



[image: Image result for woven mat of self knowledge]
Who can use reflection?
Dewey characterised reflective teaching involving 3 qualities, open-mindedness, responsibility and whole heartedness (Pollard et al., 2008)
The importance of reflection is further increased when undertaken with other colleagues such as teachers, tutors, teaching assistants or trainees.  Reflection in regard to how children interrelate and how we in turn interact with the children is arguably the most vital component of such reflection (Paige-Smith and Craft, 2007).

Collaborative reflective discussions take advantage of the social nature of the learning process and is as important for the adults as it is for the children, as well as using the same basic processes (Pollard et al., 2008).  Furthermore, conducting reflective practice with pupils promotes reflective learning to develop their awareness of how well they are doing, and also what they need the work on to achieve their goals (Welsh Government, 2015).

Source: Reed, M. and Canning,N. (2012) Implementing Quality improvements and Change in Early Years. London: Sage Publications Ltd.


Why should reflection be used?
Wherever you work in education in Wales, be it primary school, secondary school, further education or university, reflective practise is vital to improve to quality of learning and teaching (Welsh Government, 2015). Furthermore, reflection allows insight into the needs and abilities of our learners. Each learner will react and interpret experiences in different ways (Scales, 2013). Through reflection practitioners can recognise the links between theory and practise (Paige-Smith and Craft, 2007). 
The reflective process should not follow strict rules but instead should be more of a fluid process, often using open ending questioning, which will allow greater insight into the meaning of each experience (Davis and Waller, 2014). The reflective process constructs a spiral of professional development and capability (Pollard et al., 2008). It bestows us with the opportunity to identify the quality of early years practise and to feel confident within our working role (Campbell-Barr and Leeson, 2016). As a result, supporting practitioners move from novice to expert (Tarrant, 2013).

How can reflection be used?
For the reflection process there are various models of reflection that a practitioner can use, with some models more suitable for certain experiences than others, for example Gibbs’ (1988) Reflective Learning Cycle, Kolb’s (1984) Cyclical Model of Experience (Campbell-Barr and Leeson, 2016).
When considering reflection-in-action or reflection-on-action, how we capture what is required for reflection needs to be careful thought out, as well as how we record it (Paige-Smith and Craft, 2007). This recording can be done in a variety of ways such as drawing, free writing, mind maps and flow charts (Davis and Ryder, 2016), each containing your thoughts and feelings about the experience (Paige-Smith and Craft, 2007). Pupil-centric reflection can be undertaken via digital image, video or audio recording. Evaluation of recorded information can then be used to make changes to working practices (Reed and Canning, 2010). When using reflective models’ practitioners need to be mindful of that said models are tools rather than strict rules (Middleton 2017).

When can you reflect?
Reflection can occur before lessons, during lessons or after lessons. The duration of reflection can be minutes or hours or can be a continuous process (Welsh Government, 2015). 
Reflection can occur ‘reflection-in-action’ or ‘reflection-on-action’. With reflection-in-action, practitioners observe and examine their responses, putting changes into place during the experience.  Whereas with reflection-on-action practitioners describe, analyse and evaluate past events thus gaining knowledge to improve future practice (Finlay, 2008).  Reflection-on-action may be undertaken during planning, preparation and assessment time. In contract, reflection-in-action occurs within the lesson and can be completed via a brief evaluation that the learners can complete, which can be used for reflection (Welsh Government, 2015). 
Any experience can be utilised for reflection, but practitioners choose events, referred to as ‘critical incidents’, which are significant to us in regard to reflection within teaching and learning (Envy and Walter, 2013).





[image: ]
Source: https://www.sheffield.ac.uk/ssid/301/study-skills/university-study/reflective-practice


Element 4 Personal Development Plan
	Area for further development (provide further details)
	Why?
	How?
	Who/Where?
	When?

	1. Knowledge

Specific learning differences


	· The Equality Act 2010 and school (Department of Education, 2014).
· Increasing numbers of children coming in with additional needs and support (Department of Education, 2019).
· There is a variety of different needs common in the classroom such as dyslexia, dyspraxia, attention deficit hyperactivity disorder (ADHD) and autism spectrum disorder (ASD) (Hudson, 2016).
· I lack knowledge of these needs and the skills of how to deal with them.
· Gaining qualifications and specialising in this area could give me more job opportunities.
· Having these qualifications and knowledge would give me an advantage when applying for a job.
	· Keeping up to date with policies and acts.
· Talking to members of staff who work in that field and have qualifications.
· Looking at the news and current articles.
· Could complete online course to have an insight into different needs and support strategies.
· Decide to do a full-time university course specialising in an area.

	Government Policy and Act:
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/315587/Equality_Act_Advice_Final.pdf

Staff:
SENCO/ALN

Online courses:
https://www.asdinfowales.co.uk/early-years
https://www.autism.org.uk/professionals/training-consultancy/online.aspx

Part-time Level 5 Diploma in Strategic Teaching Support:
https://dyslexiaaction.org.uk/training-to-become-a-specialist-teacher/

University of South Wales, MA Additionally learning needs:
https://www.southwales.ac.uk/courses/ma-senaln-additional-learning-needs-/



	Looking at applying and doing the MA Additionally learning needs course 2020-2022

	2. Knowledge 

Medical (understanding of allergies and other complications)


	· Increasing number of children with allergies (Santos, 2018).
· Increasing number of different allergies such as hay fever, latex, medication and food like nuts, fish and dairy products (NHS, 2018).
· I lack the knowledge and skill of how to deal with major injuries or complications.
· Be able to help children and adults in any situation.
· Gaining qualifications and specialising in this area could give me more job opportunities.
· Having these qualifications and knowledge would give me an advantage when applying for a job.

	· Keep up to date with the course and making sure it doesn’t expire.
· Take an approved advance first aid course.
	Level 4 First Response Emergency Care (FREC) Course: https://firstlineresponse.co.uk/courses/medical/frec-level-4/
	I will ensure I renew my first aid training when it is to next runs out. However, doing the advanced course I will look at doing it in the next 10years.

	3. Skills

Welsh


	· I understand and can speak simple Welsh phrases.
· We use Welsh in class to communicate and lessons to teach children.
· The Government are trying to increase Welsh speakers (Welsh Government, 2017).
· Gaining qualifications and specialising in this area could give me more job opportunities.
· Having these qualifications and knowledge would give me an advantage when applying for a job.

	· Getting staff to communicate with me more in Welsh to build my confidence.
· Use a language app in my own time to learn Welsh.
· Courses available from the council.
	Staff:
Head of Welsh department

App:
Duolingo

Welsh course:
https://www.carmarthenshire.gov.wales/home/council-services/education-schools/adult-learning/welsh-for-adults/#.XO5zaohKjIU
	This will start right away by using resource already available to me such as the app and speaking as much as possible in the workplace.

	4. Skills

Literacy skills


	· I struggle with English literacy skills such as grammar, punctuation and more. 
· Could improve my confidence in English literacy.
· Be able to support children better in their learning.
· Would help if I decided to do a masters.

	· Read books with information and skills on literacy.
· Take a course that will help improve literacy.
· Get a personal tutor to teach me literacy skills.
	Book:
Challenges: Book 1: Reading and Vocabulary for Academic Success. by Cynthia A. Boardman and Laurie Barton (2012)
BA (Hons) Literature Course:
http://www.open.ac.uk/courses/qualifications/q66
	This will be continuous work in progress as this will take time and I will maybe always need support.

	5. Values

Well-being


	· Well-being of Future Generations (Wales) Act 2015 (Welsh Government, 2015)
· Becoming a big part of the curriculum (Welsh Government, 2019).
· To learn strategies to help pupils.
· Help myself with my own well-being.
· Be able to empathise with everyone.
· Gaining qualifications and specialising in this area could give me more job opportunities.
· Having these qualifications and knowledge would give me an advantage when applying for a job.
	· Keeping up to date with policies and acts.
· Talking to members of staff who have knowledge of well-being and been on courses.
· Looking at the news and current articles.
· Read books to develop an understanding of well-being.
· Use an app in my own time to learn and improve mindfulness.
· Take a course to widen my thought of well-being.
	Government Policy and Act:
https://futuregenerations.wales/wp-content/uploads/2017/02/150623-guide-to-the-fg-act-en.pdf

Staff:
SENCO/ALN

Book:
The Wellbeing Toolkit: Sustaining, supporting and enabling school staff. by Andrew Cowley (2019)
App:
Mindfulness

Level 2 Mental Wellbeing in Children and Young People Course:
https://www.educare.co.uk/courses/mental-wellbeing-in-children-and-young-people

	I have already started this and have been communicating with a colleague about strategies and the benefits. I will be looking into the course further for the future.

	6. Values 

Diversity 


	· Inclusion and pupil support guidance (Welsh Government 2016)
· Increasing numbers of pupils from different countries, religions and backgrounds (Eustice, 2012).
· Being able to bring communities together.
· To understand and support families from different countries, religions and backgrounds.
· Having the knowledge would give me an advantage when applying for a job.
	· Keeping up to date with policies and acts.
· While enjoying trips abroad I could take the time to learn about the country and religions.
· Could do research online or in books.
· Work with the community volunteering with families.
	Government Policy and Act:
https://gov.wales/sites/default/files/publications/2018-05/guidance-inclusion-and-pupil-support_0.pdf

Travel to different countries.

Book: Diversify. by June Sarpong (2019)

Holding events in school.
	I have trips planned to go abroad and I have the resources available to research straight away. This however will be in my own time.

	7. Other?

Find hobbies or develop new skills?


	· Be able to take some time out and relax.
· Encourage myself to try something new that I wouldn’t of normally.
· Would feel a sense of achievement.
· To help increase confidence within myself.
· I might help encourage others to do new things or introduce them to new skills.
· Improve focus and attention when doing activities. 
· Even if I didn’t enjoy it at least I gave it ago and would be able to reflect on the experience.
	· Making a list of things I would like to try. 
· Give the activities a time scale on how many I want to achieve in a year.
· Research when, where and how to do them.
· Look into how to fund these activities.
· Speak to others about things they would recommend doing.
	Make a list individually, with a partner or group friends, family or colleagues.

Calendar to plan out the year.

Check Groupon regularly for offers.

Plan a money saving scheme. Instead of gifts ask for experiences.

Get in touch with family, friends and colleagues. 

	Trying to get into preserve with Yoga daily.

Trying out a new restaurant in Swansea called Rag and Bone next week. 

23rd August Ffos Las racecourse for lady’s day with family.

Booking to travel to Spain in August with partner.
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