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INTRODUCTION
The article ‘Teaching Assistants experiences of Inclusive Education’ Mackenzie (2011) looks at the role of Teaching Assistants working with SEN children.  The TAs interviewed were all working in mainstream schools in East London and the article focuses on inclusion within their setting. The article looks specifically at issues and personal experiences the TAs face when working with SEN children. According to Mackenzie:
 “It is the intention of this article to analyse tensions between policy and institutional frameworks of inclusion and how TAs experience this” (Mackenzie,2011,p64)
We are going to look at specific issues the TAs face within their setting which include:  how TAs life experiences influence their work in the classroom, relationships with staff and if mainstream school is a suitable setting for children with SEN.  We are going to look at whether this is a general feeling of TAs within their settings or whether it is a more isolated due to the specific area targeted as all the TAs were from East London.
A few TAs interviewed started working with SEN children following personal experiences with SEN at home.  Jill one of the TAs had a brother with ADHD and her mother works with children with SEN.  Jill also stated she had set up a playgroup during the summer holidays, working with children with very complex disabilities.  Also, Angela has a son who attends a special school and has a brother with ADHD.  Both were inspired by their own personal
experiences and felt that the needs of the children were not being met in their setting’s due to lack of understanding and knowledge from both Teachers and SENCOs who worked with children with SEN.
Angela suggests “(qualifications don’t) actually teach you how to deal with autism in the classroom.  It doesn’t actually give you that hands on experience of how to deal with a child with different needs” (Macenzie,2011,p68)


Both feel their personal experiences were key when working with SEN children as they had the understanding and empathy towards the children they worked with, which they believed made a difference with how the children were treated in school. Jill also talked about the SENCO role within her setting and felt lack of training for the role and that the position in her setting was only being filled as the person was already in a managerial role. Jill felt without prior knowledge and training and understanding role of a SENCO was not been fulfilled to help support the children with SEN.  Angela also talked about difficult experiences with the SENCO and felt that they were only there to “get up the ladder” instead of wanting to do what’s best for the children. This is their own personal view of the role of the SENCO within their own setting.  However, the SEN and Disability Code of Practice (2014) suggests:
 The role of the SENCO involves ensuring all practitioners in the setting understand their responsibilities to children with SEN and the settings’ approach to identifying and meeting SEN. Advising and supporting colleagues.  (Dfe and DH, 2015)
This would seem that there was tension within the relationship between TAs and SENCOs within their setting. Moira also echoed this by stating that Teachers were sometimes negative and uncooperative when including children with SEN. Jane also suggested that she found the most uncomfortable aspect of her role was her relationships with others and dealing with “stupid politics” in school and found it particularly difficult working with Teachers.  Poor communication was also a major concern and the lack of communication and collaboration with Teachers when working in a mainstream school.  Moira also mentioned that Teachers were more concerned about the National Curriculum and felt it was different in a special school.
“It is entirely different to the teachers in mainstream school.  (Special school teachers) have more empathy and they are more tolerant as well.  They are more patient because their whole teaching is for the children” (Macenzie ,2011,p69)


Moira felt that mainstream school couldn’t provide the same help for the children due to lack of resources and experience of the Teachers working with the children and wasn’t convinced inclusion was working as the Teachers in special schools were more knowledgeable and understanding of children with SEN. However according to The Special Educational Needs and Disability Code of Practise (2014) all children:
All schools must have regard to the Special Educational Needs and Disability (SEND) Code of Practice when taking decisions relating to pupils with SEN or disabilities.  The code applies to maintained schools, academies and free schools. (SEND Code of practice, 2014)
The code believes that promoting equal opportunities and Inclusion is important for children with SEN within mainstream education and is beneficial to the children as they will do better both socially and academically.

Conclusion
When looking at the different concerns and issues the TAs faced whilst working with children with SEN in a mainstream setting, one thing was evident.  All of them enjoyed working with the children and felt they were doing what was best for them despite the issues in their own individual setting’s.  Some TAs went into the role due to their personal experiences with SEN whilst other simply loved working with the children.  Una one of the TAs interviewed supports this:
“Sometimes at the end of the day I could pull my hair out, but I love my job, I love the children.  I love my job even if they’ve driven me around the twist” (MacKenzie, 2011, p68) 



Mackenzie's article shows that there are certainly concerns, issue’s and frustrations of the TAs interviewed however this article made me think: how does Mackenzie know this is the general feeling of all TAs? The TAs interviewed were from East London where there are 
currently issues regarding lack of funding and resources within schools in England.  The Times Newspaper recently posted an article to support this:
“1,000 head Teachers march in plea for extra school funding” (Webber E, Woolcock N, 2018, p14)
The article states that there was a march to Downing Street with a hand-written plea from around 1,000 head teachers in England to demand more money in schools for resources due to lack of funding. The schools were stretched to their limits financially and large class sizes were a problem, also support from outside agencies such as speech and language therapists were being threatened due to the lack of money going into the schools. This is clearly a problem within England and as the TAs worked in East London this would clearly impact them.  I’m sure Schools across all areas of the UK are affected by these issues however because the article was isolated to one area, I feel this wasn’t balanced. If Mackenzie had reached out to TAs across the country, then this would have given us a better understanding of these issues in different areas.
On reflection from my own personal experience, working with a child with Autism within my setting I believe communication is key and my relationships I have with the Teacher and the ALNCo are strong and we work together to do what's best for the child.  This is so important as different children have different needs and it is vital that to support the child in mainstream education you need to have positive, collaborative relationships with all staff working together for the best interests of the children.
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ECGE4001 – Portfolio of Study Skills
Part 1
In some Countries like Iceland the government believe it is important that children play outdoors as this is beneficial to children growing up.  According to Norodohal and  Johannesson (2013) the curriculum guidelines state that the outdoors is a  wonderful learning environment for the children as it gives them an understanding of the natural world and also is good for their wellbeing as it promotes healthy living and exercise.
Playing outdoors has been happening for a long time in Iceland with children between the aged of 1 and 6 play outside every day in school whereas children between 6 to 16 only play outside with their friends during playtime.
The learning in each school differs depending on which school you go to, however Oladoittir (2008) states that Teachers are using the outdoors more and more and, in the capital Reyjkavik 70% of schools use the outdoors for their learning and education.

Part 2a
The definition of a Forest School according to Murray and O’Brian (2006):
 It is an inspirational process that offers children, young people and adults' regular opportunities to achieve and develop confidence and self-esteem through hands on learning experiences in a woodland environment. Murray and O’Brian (2006).

Murray and O’Brian (2006) believe there have been concerns that small children in schools don’t benefit enough from woodlands and the outdoors as their parents once did as some parents are worried that something will happen to the children and feel it safer for the children to be indoors.



W Thompson et al (2004) suggests:
Research shows that if children don’t get to play outdoors growing up then they won't want to go outdoors as adults this will have an impact on their physical and emotional wellbeing as they won't have access to and benefit from the natural world around them.

“That’s because learning outdoors is very different to learning in a classroom environment and the Welsh Government are encouraging Teachers to do Forest School in their own schools now, especially in Foundation Phase”. W Thompson.et al. (2004).
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Part 2b
· If you fail to acknowledge the source of your information in academic writing, you could be accused of plagiarism. It is important that this is avoided so not to be seen as passing someone else’s work off as your own.
· False.  Even if you paraphrase or summarise someone else’s work or put it into your own words it is still important to refence as this is still their idea, so they still must be recognised for this.
· False. Wikipedia is not a reliable source of information as this can be updated by anyone at any time so the information may be untrue.
· How to reference a long quotation (more than 30 words or 2 lines):
1. Enter as a separate paragraph.
2. Indent the paragraph
3. Quotation marks are not required.
4. Follow with an in-text citation.

· To begin researching for an acadameic assignment it is important to know the topic you are researching. Make notes and brainstorm your ideas. Find reliable sources of information and use this in your work.  Here are five acceptable sources you can use in your research.
1. Topic Books 
2. Newspapers such as The Times.
3. Credible Internet sites.
4. Class/Tutor notes.
5. Library











	
	
	



	
	
	



