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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident. 
Introduction
This paper will critically evaluate academic literature following an initial reflection of an observed incident, which will support the identification of future teaching and learning steps. This research and reflection paper will investigate varying policies, theoretical viewpoints and legislation, including the Four Purposes of the Welsh Curriculum (Donaldson, 2015), to support an evaluation of certain teaching methodologies. I will use a particular reflective model, which will help to identify how and why this observation will impact my future teaching practice.
I will also discuss how critical reflection can support the development of teaching practice, pedagogy and holistic dispositions. The literature review will analyse specific theories surrounding how young people learn effectively and why these models have been adapted to contemporary practice. This analysis will subsequently produce an individual reflection which will discuss how I aim to utilise these theories and strategies to build upon my own teaching principles. 
It is vital to observe that by no means does the word ‘critical’ inherently dictate that this observation was a negative experience. Thorough research will identify why this observation has impacted my personal dispositions of teaching pedagogy. Thus, this observation is critical as it has challenged me to develop my teaching practice moving forward.  
I aim to demonstrate how vital observations are in analysing other professionals to better understand teaching pedagogy. Observing others is crucial in not only meeting the Professional Teaching Standards for Wales (2019), but also in creating an opportunity for development of knowledge. By critically reflecting upon the observation using a range of literature, I aim to achieve a more profound understanding of the teaching profession.








The Role of Critical Reflection 

Critical reflection in teaching practice is vital in developing a growth mindset for oneself, and in particular, is an important learning opportunity for Initial Teacher Education (ITE) students. Stephen Brookfield emphasised the importance of critical reflection and described it as practitioners looking through four lenses;

…the lens of their own autobiographies as learners of reflective practice, the lens of learners' eyes, the lens of colleagues' perceptions, and the lens of theoretical, philosophical, and research literature. 
(Brookfield, 1998, p.197)

However, what Brookfield may have failed to consider here is applying a social lens that examines the context and impact of different geographical areas, communities and socio-economic factors. To successfully reflect on our experiences, we must question our own bias and ensure we explore our findings with an open mind. John Dewey (1933) echoed this, stating that observation of others must be reflected upon with “open-mindedness, responsibility, and wholeheartedness” (Dewey, 1933; Nurfaidah, 2018, pp.39-48). Then, through the process of critical reflection, the individual can reimagine and reinvent their findings to form the basis of their teaching practice, and significantly shape their central values of teaching.
It can be beneficial to look at certain models of reflection to support the cycle of experiential learning. For instance, the Reflective Cycle by Gibbs (1988) fundamentally suggests that learning happens best when experienced because we can then analyse the emotions attached to it. Critical reflection requires us to understand our personal interpretation of an experience. Nonetheless, what Gibbs's model may fail to consider, is that anticipating critical reflection to unfold in a particular order may prohibit innovative thinking. As previously stated, one needs to be aware of their own predispositions and explore those to build upon them with new information without limitations. The freedom to investigate and discover others perspectives is what shapes a multifaceted reflection. Gibbs's reflective cycle would work well in the classroom to continuously assess our practice and draw conclusions from these findings. But this cycle requires the individual to source other dispositions to create a more coherent and balanced perspective. 
David Tripp noted that practitioners must analyse critical incidences as they create a platform of knowledge to build upon, and encourages them to develop new methods of teaching for future practice (Tripp, 1993). Tripp also explains that observing the practice of others challenges us to question our individual predispositions and biases, leading us to recognise where we have perhaps caused our own barriers to learning (ibid).
Furthermore, the curriculum reform that is gradually being introduced in Wales, ready for September 2022, will further prioritise learners needs and develop Donaldson's Four Purposes into the curriculum framework for schools (Donaldson, 2015). Practitioners should thus consistently reflect and observe both their pupils and other practitioners to develop their teaching strategies and ensure the changing curriculum is being implemented fluidly. The Additional Learning Needs Reform (2018) will also require practitioners to further reflect on their own teaching methods, ensuring inclusive teaching practice. Critical reflection is thus essential in developing knowledge and the application of teaching theory and practice.






















Observation

To remain compliant with guidelines, the school and pupils will remain anonymous in this observation (BERA, 2018). 
This case study was carried out at a primary school in Pembrokeshire as a privileged observer, which hosts 598 pupils on roll. 33% of pupils are eligible for Free School Meals (eFSM) and 25% have Additional Learning Needs (ALN), (ESTYN, 2016). These figures may now differ from the ESTYN report as it has not been updated as of recent. 
The critical incident took place outside of the immediate classroom, as the professional teacher used a rotation strategy to separate the class into three mixed-ability groups. One group would stay in the classroom for a teacher-led task, whilst the second group would use the iPad’s to work on educational apps, and the third group were instructed to work independently outside of the classroom on a directed task.
I witnessed how some pupils reacted differently to the opportunity to be away from their usual classroom environment, and how their behaviour adapted as the professional teacher stepped away.
When two Additional Learning Needs (ALN) pupils had their turn on the independent task, they became unresponsive to the work, and it appeared that they found it harder to focus and ignore distractions. Their behaviour became disruptive, and their attitude to learning shifted, becoming disengaged. When I asked them if they understood the task, they said they did not. Although after further explanation from myself, they both continued to behave in a way that did not meet classroom expectations (See Appendix 1).
This incident demonstrated a range of behaviour that could not instantly be corrected by the professional teacher. However, the learning experience allowed inclusive educational opportunities to build independence and resilience. 











Critical Incident Linked to Donaldson’s Four Purposes 

The Four Purposes of the Welsh curriculum propose that schools and teachers have a shared objective that aims to support the development of “resilient, imaginative, compassionate and ambitious” learners (Williams, K., 2017, p.3). The Four Purposes first introduced by Donaldson (2015) underpin the latest reform of the Curriculum For Wales, and provide a framework to aid schools in shaping their individual values. 
Upon reflection of the critical incident, there were indications of behavioural, emotional and social difficulties (BESD) in two learners during the observation. The disruptive behaviour may have been due to the task, the environment or potentially the challenge of working independently. However, one must consider that this incident is only a glimpse of a much larger context, and a limited observation into the pupils behaviour.
When a learner displays limited belief of self-worth, this may transpire from a lack of confidence. To assess this against the Four Purposes, behaviour relates to the development of, “healthy, confident individuals” (Donaldson, 2015, p.29). When a pupil is healthy and confident, we may assume that their physical and mental well-being needs have been met. Thus, if the pupil displays signs of adverse behaviour, perhaps questioning their current state of well-being can shed light on the cause. The teacher may then implement a holistic approach to support that learner to better understand those emotions themselves. Taking on the opinion that all behaviour is communication, which could be physical, verbal or an emotional response to a certain situation, we must acknowledge that the well-being of that individual may be in need of support. 
Maslow’s Hierarchy of Needs (1943) can be applied to the needs of learners in which the Four Purposes represent. The theory proposes that a hierarchy of needs must be met to achieve self-fulfilment; physiological needs, safety needs, belongingness and love needs, esteem needs and self-actualisation (Maslow, 1943, pp. 370-396). In adapting this theory to learners, if the lower and basic needs cannot be met, then the individual may not be able to fulfil their feelings of self-worth. (Taormina and Gao, 2013). However, Maslow’s hierarchy may not inclusively consider the diversity of individual needs, particularly when we look at Additional Learning Needs (ALN) in education, as we cannot assume all pupils will place these values in the same order. There is also an element of motivation which should be considered: if the pupil is not self-motivated to meet their most basic needs, then they may not care to fulfil the higher elements of the hierarchy. 
	One of the features of becoming a healthy and confident individual is the notion of pupils “building their mental and emotional well-being by developing confidence, resilience and empathy” (Donaldson, 2015, p.30) (See Appendix 2). If a teacher can offer an inclusive opportunity for pupils to develop these skills independently, then they can help to cultivate pupils who are confident. This also relates strongly to the twelve pedagogical principles, as teachers must facilitate an environment that encourages “sustained effort” and resilience in learners (Welsh Government, 2020, p.50). Pupil-led learning must be inclusive for all educational needs to give the pupils the best opportunities to develop these skills. 
	In summarising these relationships, it has led to the further investigation of how behaviour can be managed in an inclusive teaching practice, and how the right provision can support behavioural development. 


























Literature Review

The observed critical incident has led to further investigation of the relationship between pupils with Additional Learning Needs (ALN), their behaviour and inclusive learning. It is also important to outline how disability is understood within the context of this observation, as it can be differentiated from the term ALN. In this literature review, the term ALN will include visual or physical impairments, learning difficulties, or learning disabilities, as defined in the Equality Act (2010, pp. 5-9). The ALN Code (Welsh Government, 2021) as well as the Curriculum for Wales guidance (Welsh Government, 2020) both state that teaching practitioners have a responsibility to create educational and inclusive experiences and opportunities for learners. They must provide “equity in education through ALN legislation that will strengthen provision and support for all learners in all language settings” (Welsh Government, 2017, p.14). But to what extent does the professional teacher need to place inclusion over the responsibility of providing the best learning environment or opportunity for an individual learner's needs?
There is a wide range of ALN literature, both contemporary and dated, that discuss the many diverse perspectives of ALN and education. However, this review will predominantly focus on inclusion within ALN, as this area of theory relates directly to the critical incident observed. This literature review will also explore behavioural tendencies within ALN pupils to remain exclusive to the specific critical incident observed.
Following reflection of the critical incident, further research has shed light on how inclusion needs to be implemented in school classrooms whilst still maintaining discretion and balance between pupil-voice and professional teaching knowledge. We must acknowledge that practitioners have a responsibility to provide the correct support and provision to all learners, particularly those with ALN. Labelling a learner's needs can cause issues, so it is important to identify the difference between having a disability and a social model of disability. A social model of disability suggests that it is the society itself that places barriers upon those with disabilities (Terzi, 197–223). If the individual can live a healthy and able life, then society must regard them as such. When implementing this model within education, the school has a responsibility to deduce any barriers to learning for that individual. This includes making all pupils feel valued, worthy and emphasising that all pupils are able individuals. Inclusion is essential for pupils of all abilities to experience a range of learning opportunities to promote their development of physical, emotional and social milestones. The Warnock Report (1978) conducted an ‘Enquiry into the Education of Handicapped Children and Young People’ and addressed how to ensure pupils with Special Educational Needs (SEN) are understood in their education and how to provide the most suitable support. This report suggested some vital considerations in teaching pupils with SEN, including offering fair learning opportunities to learners of all abilities. Whilst this literature may be slightly outdated in terms of its publishing date, it does bring to attention the importance of fair and inclusive experiences. 
A vital aspect of learning opportunities is the idea of social learning, including group work, peer assessing or simply promoting social interactions. In offering inclusive learning opportunities, pupils of all abilities gain a chance to socialise. If we segregate learners based on their abilities, then we limit the opportunity for social development. It echoes the idea that barriers to learning can only be placed by society themselves, so when we remove the notion of differences, we create an inclusive environment where learners can support and learn from one another. Inclusive learning can lead to higher social development, increased confidence in ALN learners, and higher motivation to succeed. The belief of pupils receiving an inclusive education has been discussed in theoretical discourse by many theorists, including Margaret Donaldson. Donaldson conducted research via her self-established children’s nursery and noted that children can successfully develop language and knowledge through social relationships with others (Children’s Minds, 1979). With the new ALN Reform, established in 2018, the implementation of Individual Development Plans (IDP's) will guide collaborating multi-agency services, including schools and health care professionals, to produce individualised support and provisions that that put the learner at the heart of decision making. The legislation proposes that the learner can voice any concerns and ensures that the pupil's feelings are considered. Inclusion is thus a vital element of child development in education and prioritises the well-being of the learner, resulting in a more holistic school experience.
However, when a pupil's behaviour is affected by the inclusive learning environment they are placed within, at what point does their requests for inclusivity outweigh what is potentially best for their learning and development? Teachers have a responsibility to provide pupils with challenges and opportunities to build on their resilience, as proposed in the Pedagogical Principles of Teaching (Welsh Government, 2020, p.50). Yet, does the teacher also have the discretion to prioritise the best learning environment for that child above the precedence of providing an inclusive education? When the need of a child outweighs inclusion, for instance, an ALN pupil is re-integrated into a mainstream classroom too soon, the unfair expectations placed upon them could impact their well-being with detrimental effect. One may then challenge the concept of equity vs equality, and whether offering all learners the same opportunities or experiences leads to further divides between pupils. In this instance, there is perhaps a question of transition that needs to be assessed. 
Mental health can be defined as, “a state of well-being in which every individual recognises his or her own potential” (World Health Organisation (WHO), 2014). Looking once again at behaviour and how this relates to mental health, one might suggest that without access to an individualised provision, or lack of support in transitioning to new provisions, a learner may develop issues with their mental well-being. 
All schools are under a statutory duty to promote the welfare of their pupils… preventing impairment of children’s health or development, and taking action to enable all children to have the best outcomes.
(Department for Education, 2018, p. 6). 

This literature echoes the need to provide the most appropriate support for pupils with ALN and have preventative measures in place to address mental health concerns. In interpreting the above statement, one may query whether the pupils' well-being should be a priority exceeding the responsibility of offering an inclusive education. The report also asserts that pupils with ALN are at a higher risk of developing mental health concerns. This statement conveys that pupils are required to be placed in an environment that best supports their development of emotional, social and behavioural needs. Thus, for ALN pupils to receive an education that promotes and nurtures their mental health, teachers have a duty to assess whether that child requires an alternative provision.
On the other hand, children with ALN often struggle to form social relationships with peers or have difficulties maintaining friendships with classmates, so they find it easier to be around children who do not have learning disabilities (Emerson and Hatton, 2007). This literature adds to the continuous debate of whether SEN units and exclusive SEN settings are the most suitable environment for ALN pupils. Thus, if the school can collaborate with teachers, external services, the pupil and their family to plan suitable provisions and transition opportunities for the learner in a mainstream setting, then that pupil could receive an inclusive education that places their needs at the heart of this planning. This is why IDP’s can be so important to track and monitor the progress and development of pupils, allowing open communication between all collaborators. The Pedagogical Principles further this responsibility, as teachers should encourage “learners to take increasing responsibility for their own learning”, which must “include all learners” (Curriculum for Wales Guidance, 2020, p.51). 
Educators may be predisposed to think that equality is essential in education, however, if they offered every child the same experience or challenges, they would not be taking into consideration every child’s different starting point. This is why differentiation has become an expectation in the Teaching Standards (2019, p.25). It ensures that teachers adapt academic work and educational experiences so that pupils have access to a fair opportunity for learning. Differentiation can be a subtle method to allow for inclusivity whilst ensuring that the learner is still being challenged at the right level for their ability. This strategy was echoed by Lev Vygotsky, who recognised that scaffolding learners’ ability to their previous knowledge and experiences creates a fair and nurturing learning environment (Vygotsky, 1978). Though Vygotsky perhaps did not consider the power of one’s impact on their own learning, he did introduce the zone of proximal development (ZPD), which emphasised the influence social contexts have on learning. This includes social interactions with peers, a large factor of inclusion for pupils. This research then suggests that mental well-being in ALN pupils is at risk if practitioners and schools limit the pupils learning environments and social development. If in a mainstream setting the pupil's voice is heard by all those collaborating on an IDP, then the pupil's mental health and well-being is a priority in ensuring their transition into an inclusive environment. Some pupils may have sensory impairments that can make these transitions difficult, which is why personalised provisions will be vital in supporting the pupil's needs. 
	In using the supporting legislation, theories and policies that surround ALN, behaviour and inclusion, teachers can be guided into making the right decisions to ensure pupil development, whilst always leading those decisions with the pupil's best interests at heart. If the teacher can provide an inclusive learning and teaching environment that challenges, supports and inspires learners of all abilities, then the overall well-being and behaviour of that class will seemingly result in powerful learner progression.



















Reflection and Next Steps 
This paper has demonstrated why critical reflection is significant, particularly for ITE students, in developing teaching practice and exploring theories that derive from observations of other teaching practitioners. When using the reflective cycle introduced by Gibbs (1988), I adapted the process for contemporary contexts, such as ensuring that I considered multiple perspectives when analysing the critical incident. Upon reflection of the critical incident, I sought to develop an improved understanding of how inclusive practices can affect behaviour, particularly in pupils with ALN. This led me to research and critique the relationships between behaviour and mental health, as well as ALN and inclusion. 
The research I have conducted has demonstrated why teachers should differentiate provisions and work for ALN pupils, or pupils who have experienced adverse childhood experiences (ACES). Not only does differentiation ensure that pupils feel comfortable and reasonably challenged, but it also considers their well-being. The literature review has conveyed how behavioural issues can stem from a lack of self-assurance, which relates to the well-being of that child.  
To ensure that I consider these findings in my teaching practice, I feel it is important to regularly check in with pupils throughout the day. By doing this, it informs me of any issues that may have arisen, including fluctuating attitudes to work. This will positively impact the pupils Assessment for Learning (AFL), as we can continuously reflect upon the learners' feelings, understandings and progress. Thus, when the behaviour of one or more pupils becomes disruptive, I will be able to adjust the environment or work to prevent that trigger from reoccurring. However, this will be done with caution, as pupils also need to be exposed to opportunities that will build their resilience and motivation. By asking pupils to reflect on their behaviours and progress together, it creates a safe environment to have honest conversations, thus building stronger relationships and healthy attachments. 
This research has highlighted why inclusion in education is so vital for ALN pupils. It challenged one of my predispositions that perhaps mainstreaming some ALN pupils could be the wrong decision. I had assumed that the behaviour I witnessed during the incident was due to that child being mainstreamed too soon from their previous provision. However, using Gibbs’ reflective cycle to analyse, I understand that the pupil was facing a situation where they could either challenge themselves and build upon their resilience or, give up on the task because they found it too difficult. Yet, if that child chose the latter, it was still an opportunity for development as they would have to face the consequences of that behaviour. In giving pupils the chance to make these decisions, teachers empower pupils to develop their understanding of behaviour independently. 
I aim to challenge pupils with independent tasks to assess how they can cope in a social situation without teacher presence. I think that it will speak volumes about their confidence and resilience as well as their behavioural development in authentic contexts. This technique will also create opportunities for growth, such as creating experiences that require pupils to be self-assured. However, I will ensure that the correct provisions are in place to support that development, for instance, placing a Learning Support Assistant (LSA) with learners who may need more reassurance. Furthermore, using an equitable approach, I will differentiate work and tailor it to suit the learner's needs, as this creates an inclusive environment that still challenges pupils to develop their cognitive and academic skills. 
This research has inferred that in the classroom setting, I will have a responsibility to ensure that there is an open channel of communication with all parties involved with an IDP. This also includes pupils who may need further social, emotional or behavioural support. Thus, having open and honest conversations with all participants involved in a pupil's development means that everyone is aware of the progression step the pupil is working towards. Whole class support can positively impact the way we openly discuss others needs without the need for labels. Instead, it encourages pupils to expand their communicative skills across all modes of language. 
I believe that is that it is essential to listen to pupil voices and that I can advance my teaching with a person-centred approach. However, if a pupil's well-being or mental health becomes at risk of deterioration, which may display as behaviour, I understand that I have a responsibility to make an informed decision to provide a more suitable learning environment for that pupil. However, that pupil should always be communicated to as honestly as possible as to why these changes are necessary, and that it comes from placing them at the heart of their own learning. 
As discovered by Bloom (1971) mastery learning takes time, but has incredible results in children’s confidence and achievement. Thus, it is a part of my personal teaching pedagogy to remain patient and understanding of every child’s development and the different phases this growth takes.  






Conclusion

This evaluative enquiry has conveyed how reflective practice can develop teaching theory and knowledge to deliver improved teaching within professional practice. The observation of other professionals encourages transferable skills across professional practice, maintaining the expectation of pedagogical values (Welsh Government, 2019). The Professional Conduct for practitioners in Wales also dictates that practitioners must continue to develop their learning and ‘reflecting upon and evaluating’ themselves and others (Education Workforce Council (EWC), 2019, p.5). Reflective practice promotes the development of knowledge by using contemporary and traditional literature to explore the reasoning behind teaching methodology and pedagogy. It also encourages the individual to open their mind to consider other approaches and perspectives in their practice. 
To comply with this principle, I observed and reflected upon a critical incident by conducting a literature review to explore the foundations and theory behind behaviour, ALN and inclusion. I then analysed these findings to investigate how I might adapt them to improve my teaching practice moving forward. This analysis and reflection allowed me to gain an in-depth understanding of how to conduct observations successfully. It also made me challenge my own pre-dispositions by reflecting on my own beliefs and personal opinions. This has then aided in developing these beliefs into better informed and open-minded ideas of inclusion and behaviour.
To continuously develop an understanding of teaching pedagogy and theory, I will use reflective models during my ITE training and throughout my future teaching career. This development will allow me to become a reflective practitioner who can continuously develop and challenge strategies and methodologies to implement in the classroom. 
To conclude, this paper has developed my understanding of inclusion and behaviour by interpreting varying literature. These findings have supported me in identifying how I will build upon theory, legislation and policies to provide a safe environment for pupils that nurtures their well-being and learning needs.








Appendices 

Appendix 1 – Observation Notes for Critical Incident 
	Date and time, year group:
Thursday 23rd September 2021
1:35pm 
Year 6

	Where and When: Context of the observation – subject/AOLE, general classroom context

Outside of the classroom in the corridor working area (outside of the classroom door).
Literacy, Languages and Communication AoLe.
On a carousel activity in which 3 groups take turns completing different tasks throughout the day. 
I was observing the independent pupils who were completing book work and worksheet.
This was a mixed ability group of 7 pupils, including two ALN pupils with ASD. 
 

	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

During this rotation, two pupils who were on the independent task outside had become largely disruptive and their behaviour did not meet classroom expectations. The LSA came out of the classroom to intervene and remind them of the rules and expectations. 

They were distracting the other pupils by becoming loud and talking to the pupils about non-task-related things. When I asked them to try to refocus, they were ignoring these instructions. 

When the teacher quickly checked on them, they were reminded that thy needed to complete these worksheets before they changed activities. Told them that would be checked on in 10 minutes so work needed to be done. 

As soon as teacher left, disruptive behavior started again. Not until the LSA came and sat with them towards the end of the 40 minutes that they finally attempted their work. 

These pupils behaviour had significantly changed from what I had previously seen in the classroom. They became unresponsive to the work much quicker, and found it even harder to focus and ignore distractions.


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Some pupils were able to effectively use this time to enjoy having discussions with peers, work together as a group, and get on with the task at their own pace. However, some other pupils reacted significantly different outside of the classroom, being unable to focus, being distracted by peers and surrounding events, or not listening to the given instructions. This then had somewhat of a chain-reaction on the others, and it sometimes ended up with all pupils not engaging with the task. 

Allowing the pupils to have this independence really feeds into the direction of pupil led learning within pedagogy, as well as encouraging sustained effort and resilience in learners. Observing this incident was important to me as it demonstrated a range of behaviour which could not instantly be corrected or bought to attention by the professional teacher. But it also demonstrated how independent learning could be highly beneficial to some pupils. 

This made me think about equity vs equality, and how although we might offer all pupils the same opportunity, it might not be the best benefit to their learning. It would be completely unfair to leave any pupil out, and take the opportunity away from them just because they are not a completely independent learner. However, does this then offer a fair chance for the pupil to access the best learning experience? 

Furthermore, it was interesting to see how this rotation activity fed into Growth Mindset, building that resilience to learning as spoken about by Professor Carol Dweck, who noted that it is this type of mindset builds a love for learning. If pupils feel trusted to complete their work independently, then surely their performance would improve? 

This incident has made me want to think more into implementing opportunities for growth mindset which ensures equity for pupils, as well as the responsibility to build resilience in learners through behaviour strategies. 

This has also made me think about constructivism, as theorised by Jean Piaget. If learners are able to construct their own learning, rather than only listening to what is being told, they will actively seek to develop that understanding independently. 


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

It had not long been lunchtime and so energy seemed high within the classroom as a whole. Lots of pupils kept walking up and down the corridor so this became a frequent distraction. 





















Appendix 2 – Image of Donaldson’s Successful Futures manifesto 
Source: Aberbargoed Primary School - Single Steps Learning. (n.d.) Based on Successful Futures (Donaldson, 2015). 
[image: https://singlestepslearningproject2.weebly.com/uploads/1/6/6/4/16649496/cfw-4-purposes-v2-aberbargoed_orig.jpg]














Appendix 3 – Observation Document from Bridging 1
	Date and time, year group:
Wednesday 22nd September 2021
12:00pm
Year 6

	Where and When: Context of the observation – subject/AOLE, general classroom context

Health & Well-being, focus on Physical Education. 
Children taken to the hall for a P.E. lesson.


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The pupils were able to receive a P.E. lesson led by an external company who came in to demonstrate and allow the pupils to participate with ‘Ricochet’, a mini trampolining activity where pupils follow the instructor each on their own trampolines to follow dance routines on the trampolines to music. 

The activity highlighted the importance of children’s wellbeing and fitness, particularly as it resonated with so many of the skills we seek to build in pupils. This includes enthusiasm, confidence and fun, as well as patience as they waited and took turns to go up on the front stage next to the instructor and demonstrate to their whole class. Not to mention that they encouraged one-another to keep going, and showed their leadership skills as they chose songs and helped to help and show others certain moves. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

This activity demonstrated how schools can support their wider communities. By inviting an external company to come in and carry out an activity that improves the pupils motivation and energy, whilst also being a part of the class’s physical education, demonstrates the benefits local businesses can bring to schools.  
There is also an element of pedagogy here in supporting the social and emotional development of pupils by getting them to actively speak to other adults outside of their teaching circle. 
The activity highlighted the importance of children’s wellbeing and fitness, particularly as it resonated with so many of the skills we seek to build in pupils. This includes enthusiasm, confidence and fun, as well as patience as they waited and took turns to go up on the front stage next to the instructor and demonstrate to their whole class. Not to mention that they encouraged one-another to keep going, and showed their leadership skills as they chose songs and helped to help and show others certain moves. 
I would like to look further into how physical activity benefits pupils further than just health wise, and also how to differentiate physical education activities should pupils have varying needs that may impair their physical movement. 

Relationship to QTS Standards: 
· School is benefitting the wider community by supporting external and local companies to be involved with the school. 
· Teacher is able to ensure physical literacy, part of Pedagogical responsibilities, are being met through physical activity that is inclusive to all pupils. 
· It uses scaffolding technique, encouraging pupils to remember the previous routines they have learnt, and build on memory. Large of part of child development.


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

Some children did not want to participate and there were others who very quickly stopped. It was a very fast paced physical activity, and it was evident to see a few pupils struggled. However, the teacher as well as fellow classmates would keep encouraging them to join in and have a go, even for just a little bit at a time. 







Appendix 4 – Second Observation Document from Bridging 1
	Date and time, year group:
Wednesday & Thursday 22nd September 2021
10:30am & 10:10am
Year 6

	Where and When: Context of the observation – subject/AOLE, general classroom context

In the classroom.
Literacy, Languages and Communication AoLe.

The class have been reading the book ‘Wonder’, a novel about a young boy called Auggie who has Treacher Collins Syndrome, and his experience of joining school, his interactions with other children, as well as the perspectives of those in Auggie’s life. The main moral of the book is choosing to be kind. This has then created the topic for the pupils; learning the importance of empathy. This is a part of the class topic, ‘empathy’. 

All pupils were given a slip of Learning Objectives and Success Criteria to read through at the start of the lesson and goes into the literacy book. Aim of this lesson was to create a graph of character emotions. 

Teacher utilised 20x20x20 strategy; splitting the class into three groups whereby one group works with the teacher, the other on the iPad’s completing literacy and numeracy tasks via educational apps, and the other working independently in the corridor to complete a different activity. The worksheet focused on the Paralympics, continuously tying in to the theme of empathy. 



	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

I felt particularly moved by the choice of book and class theme they were using. It was so wonderful to hear how kindly and empathetically the pupils were able to discuss and relate to the book, which instantly bought to mind the importance of teaching empathy to our pupils, particularly when we as teachers are mainstreaming ALN pupils and creating diverse classes. 
The professional teacher was able to bring this topic into multiple AoLE groups, including numeracy, literacy and health and well-being. On my first day of observing, the pupils created an ‘emotional range’ graph, where they plotted the different levels of Auggie’s emotions in different scenarios within the book. 

On my second day of observation, I was able to watch the professional teacher deliver a literacy lesson whereby the pupils created a character analysis. Not only were the pupils able to write an incredibly engaging analysis of Auggie, but they so openly discussed their own feelings of growing up and thinking about their own appearances and insecurities. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?


This experience was relevant to me as firstly, it demonstrated how vital it is to stem and grow one topic across multiple different subjects and areas of learning, which in turn develops the pupils understanding of the topic and its relevance. It enabled the professional teacher to directly relate one of the four core purposes of learning to their lessons, ‘to be ethical citizens’, tying in to the advanced learning of pedagogy and understanding cross-curricular themes. Furthermore, I was able to witness how the professional teacher differentiated this work for all levels of learning, including the ALN pupils within the classroom. Pupils were so supportive of one another, which demonstrated that they could be empathetic and I was able to see that taught skill being used by the pupils within the classroom. 

This incident also allowed me to see pupils self-assess their own work, which relates directly to influencing learning within pedagogy, as pupils lead their learning by individual target setting. They would then look at their learning outcomes, and reflect on their own learning through peer discussions and using the success criteria to reflect on their work. These were also differentiated for pupils based on their current ability, with healthy and achievable goal setting which still offered a challenge. This is something I would like to look further into, particularly in differentiating work for ALN pupils. I would also like to develop more understanding into AFL and how to utilise this successfully when using Learning Objectives and Success Criteria. 

Relation to QTS Standards: 
· It significantly touched upon real life, authentic contexts within pedagogy.
· The professional teacher was able to bring this topic into multiple AoLE groups, including numeracy, literacy and health and well-being.
· Pupils self-assessed their own work, which relates directly to influencing learning within pedagogy, as pupils lead their learning by individual target setting.
· Progression in Learning.


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

Pupils were able to work in mixed-ability groups which sometimes caused slight disruption. However, it also encouraged an inclusive environment for the pupils to support each other. 
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