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According to, Dale et al (2016, p.24) there is no one single accepted definition of quality, instead it can cover a large range of contexts such as to be used to distinguish one’s organisation, event, product, service, process, person, result, action, or communication from another. Similarly, Atkinson et al (2010, p. 537) agrees with this stating that the nature of quality varies between products and services, individuals, and organisations. However, TQP (2020) offers clarity on the situation describing quality as the performance upon expectations and fit for functions. It is a term that can be used to refer to how good things are compared to other things for example, how well is practice, is it to the degree of excellence (MBN Videos, 2019). 

Campbell-Barr and Leeson (2016, p. 11) discusses that within the early years system the relationship between quality is that it assesses the services and the child’s outcome. More specifically, quality looks at early years settings and makes a judgement on their curriculum, pedagogical practices and child experiences that support children’s development, group size and physical space to assess whether it is of high quality or not (Welsh Government, 2018, p. 11). The need for quality in the early years sector has become a vital goal to work towards because it is in settings where children are shaped (Mukhopadhyay, 2020). Tayler (2015, p.160) further agrees with this adding that the earliest phase of life is a period where extraordinary development growth occurs. Which is why practitioners need to provide the right kind of care, so that the children have the building blocks they need to succeed (Asquith, 2021). For instance, good care is high quality care and according to Pacey (no date) signs of high-quality care include safe environment, quality resources, positive interactions, and nutritious foods. All of these are important because as Siraj et al (2019, p. 366) highlights the benefits of high-quality care include the ability to promote children’s short- and long-term development. Furthermore, Robb (No date, p. 86) provides more information on the matter stating that high quality provision has a significant impact on children’s social, emotional, and cognitive development and is a key factor in improving outcomes for children and families. 

However, Moss (2016 p. 8) proposes that quality is a choice, not a necessity. Which is why practitioners and leaders in the early years need to take responsibility in ensuring quality. For example, as previously mentioned it is positive interactions that come to form high quality care therefore, ensuring enabling practitioners is the starting point to ensuring good quality. As Gealy et al (2020, p.1) highlights it is interactions which are the least well-developed aspects of practice. And as Tonge et al (2017, p. 2) says quality relationships between children and educators enhances children’s motivation, engagement, and performance in the learning experience. Without these positive relationships the child can miss out on valuable opportunities to enhance their well-being, learning and development (Johnson, 2010, p.9). As a result of this practitioners must always posses’ high quality and strive towards maintaining it. 

More specifically, a way that they can guarantee this is by conducting quality assurance. Quality assurance is ensuring the consistent effectiveness of settings and provides evidence of areas in need of improvement (Administration for children & families office of child Care, 2014, p.1). The benefits that quality assurance brings is that it offers opportunities for settings and practitioners to reflect. As Tarrant (2017, p.2) believes reflection impacts our professionalism, making us become more aware, more in control, more able to see our strengths and weakness. Therefore, by reflecting on one’s quality allows for voices of all stakeholders to be heard and for insights into the provision to be brough to attention, allowing practitioners to take necessary action to improve their standard of care (Sollars, 2020). 

While quality assurance is used to refer to the process of checking quality. How does one know whether something is of high quality? This is where measuring tools are used. An example of one is the Quality of Care Review, this is a document provided by the Care inspectorate Wales (CIW) offering you the ability to self-evaluate one’s providers and one’s service. The process consists of using guidance designed by the CIW to firstly tell us what those who use your service think of the quality you offer and secondly allows opportunities to evaluate provision and judge how well your service is doing (Care Inspectorate Wales, 2018). According to, the Care Inspectorate Wales (2019, p. 8) this method is highly beneficial because the report sets out clearly how the service is performing and where the service can drive improvement. 

Another, alternative method that can also be used in the Sustained Shared Thinking and Emotional Wellbeing also referred to as the SSTEW Scale. This measuring tool focuses on the pedagogy within settings and the adults’ role in supporting learning and development (Melhuish, Siraj & Kingston, 2015). To be more specific, it contains subscales relating to critical thinking, assessment for learning and supporting and extending communication, and rates the quality of interactions between the adults and the children against these scales. This will then determine the level of quality in which the setting holds.

In comparison with the Quality of Care Review this method is very different. The reason for this is because it involves more than just looking at the space, resources, activities, and curricular provision. Instead, it focusses on well-being, self-regulation and the opportunities gained through interactions (Siraj et al, 2015, p. 5). While they both provide opportunities to reflect on quality, neither one of them is better when looking at their intended purposes. For instance, they both offer opportunities for an evaluation on one aspect of their practice, allowing them to consider its effects on children. It is important that both methods do this because Perren et al (2017, p. 137) says that care settings with a lower level of child-centred practice saw that those settings had a lower level of quality. Resulting, in children being given inadequate opportunities to develop, exacerbating the existing risks of emotional and physical issues (ECAC, 2016).

As mentioned above the SSTEW scale focuses on the practitioner’s role in the process of a child’s learning. Hayes et al (2017, p. IV) states that the people that children encounter have a deep influence on their development. More specifically, practitioners are the ‘key person’ they have a responsibility to meet children’s needs and uphold a positive relationship with both the child and the parent (Kelly, 2015). As a result of such responsibility being placed on a practitioner’s shoulders, they can find it very dauting when discovering that they are going to be assessed via the SSTEW scale. For example, Chirgwin (2019) writes that many early years staff were suffering from work related stress and mental health issues because of their workload. Therefore, having an additional stress such as the SSTEW scale being added to a practitioner’s plate can cause additional problems. To go into further depth, children gather knowledge through well-planned play-based experiences and support from highly trained professionals (Kelly, 2016). However, with the pressure of the SSTEW scale being hovered above professionals’ heads makes them question all their decisions causing the children in their care to miss out on valuable opportunities. 

Whereas in comparison with the Quality of Care Review, it does not face this issue because it focuses on the children themselves and the settings role. For example, within the review there is a section on the environment, where early years staff must critique their environment on whether it is of good quality. Like Montessori’s approach the environment must support exploration and discovery allowing them to develop skills (Wall, 2016). As a result of the review using this approach means that practitioners can cut unnecessary work stress allowing them to focus on children’s development. Without this focal point on children’s needs, children can experience neglect. This can lead to them to developing future problems such as depression, difficulty with relationships, and problems with brain development (NSPCC, No date). 

Furthermore, both the SSTEW scale and the Quality of Care Review can be used as a self-reflection tool. This is a benefit because it provides opportunities for knowledge to be generated on the way to develop, change, and improve practice (Brock, 2015, p. 23). As O’Sullivan (2015, p. 3) and many reports have pointed out the quality of programmes and services for young children and their families is related to how the early childhood centres are led. Having a setting that is willing to constantly improve its services is important. However, while the SSTEW scale and the Quality of Care Review can grant opportunities to reflect, they both can be undertaken by a staff member. Subsequently, this means that personal opinions and biases can become involved. For instance, both methods are based through observations which are subject to unconscious bias because they are based on our interpretation of what we can see (Louis & Betteridge, 2020). Biases whether conscious or not can prevent us from providing inclusive care where children can thrive (Louis & Betteridge, 2021). 

The same issue persists even with an outside assessor because they also bring their personal opinions. Although, with the SSTEW scale they provide a toolkit providing clearly defined indicators which allow for a clear analytical lens to be focused on practice (Siarj et al, 2015). This means that the percentage of bias can be limited, allowing the focus to remain on the children to reduce negative impacts (Willen & Allan, 2021). Whereas with the Quality of Care Review there are no indicators instead it is open for interpretation and personal judgment. 

In relation to this, the SSTEW scale also provides a mission statement outlining in detail the importance of quality interactions and the reason for undergoing quality checks through this method. It is important, that a quality assurance scale provides this information because according to Wilson, Meyer and McNeal (2011, p. 126) a statement that articulates the purpose and direction, can influence and play a critical role in aligning members. More specifically, it is a crucial piece of information that can be used to increase performance and increase motivation (Vandijck, Desmidt & Buelens, 2007, p. 131). As a result of this, it will mean that the scales can work more efficiently as well as boosting engagement with the assessor (Sounders, 2021). 

In comparison with the Quality of Care Review they also offer a statement listing the importance of evaluating quality. However, it is far less detailed than the SSTEW. For example, there are only three short bullet points. Although it Is not up to parr with the SSTEW scale, Newman (2016) states that the statement should encapsulate the papers goals in short yet crisp sentences. Which is what the Quality of Care Review has done. Nonetheless, it should be noted that while the Quality of Care Review will experience some benefits, it will miss out on the benefits that the SSTEW scale has because it lacks further explanation. 

In conclusion, both the quality assurance assessments discussed are both valued and provide opportunities to discover how high quality their services are. However, they both have problems that need to be addressed and resolved. For example, as mentioned above the SSTEW scale creates a lot of pressure for professionals and the Quality of Care Review is vague and lacks guidance and details on matters. It is important that the above issues get resolved because as early years practitioners we need to be equipped with the correct and effective resources to ensure that our care is of a high standard for children. 


Personal Reflection 

Before beginning this module my knowledge of quality was that it was used to define how good or not something is. I also knew that the term could be used when referring to a particular item’s standard. However, I was not aware of the multiple ways in which it could be used and the variations the term can have depending on the topic it was discussing. For example, I did not know about the full extent it plays within the early years. To be more specific, before I began learning about this topic, I knew that positive interactions and the environment were key in ensuring high quality. 

However, since studying this module I have now gained further knowledge, that has helped me to become aware of other factors that form high quality. For instance, I now know that having professional practitioners and managers, effective communication, willingness to want to improve and opportunities to listen to people voice’s, all play equal parts in achieving high quality. In relation to this, this module has also allowed me to gain further information on the managers role. For example, I understand now that managers must conduct Supervisions and appraisals on a regular basis under the regulation and inspection of social care (Wales) act 2016. As well as this, I am also aware of the reason for doing so and how to properly undergo one myself. 

Furthermore, I am now equipped with the relevant information on ways and methods to conduct quality assurance checks. For instance, I am now able to use the Quality of Care review as well as the SSTEW scale to measure a settings quality. To be more specific, I am aware of how each of these methods can provide myself with information on different aspects of practice. For example, I know that the SSTEW scale can grant me the ability to check the quality of a settings interactions. Whereas the Quality of Care review can offer opportunities to assess the settings environment and the affects it is having on children’s well-being, care, and development. 

In addition to this, I will also take Moss’s (2016) idea of quality is a choice forward into my practice. If we as practitioners are not ready to make change and do not have that motivation to want to offer our children the best standard of care, how can we expect our setting to become high quality. This idea and this module have demonstrated to me the importance of ensuring high quality and the need for all practitioners to guarantee their services are of the same level.

To go into further detail, this module has provided myself with opportunities to understand the effects of a high quality setting on children. For instance, research states that a high quality setting has lasting effects on children and their later functioning. As a result of this I must ensure that my practice is meeting and going beyond the national minimum standard of care. It is crucial that I do this because as practitioners it is my responsibility to want to improve so that I can offer the children in my care the best possible outcomes. 
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