

Section 1 

Catalytic Leadership 

This section will provide a definition and a critical analysis of how catalytic leadership might work in the Early Years and what the challenging nature of being a catalyst as a leader will be.
Research shown by Leadership Agility on Expert to Catalyst (2017) states that working in any kind of leadership takes a certain kind of aptitude to run a team and organization in a holistic and well-rounded approach. For example, when speaking about a well-rounded approach to leadership we are speaking about being proactive and having the agility to want to create an inclusive approach to working.
A catalyst for change is one that will challenge working conditions that are not productive. It is being one that learns from their own working experiences, a leader who can solve problems and adapt to different ways of working.  Different curricular over the world can influence and be a catalyst for change within the Early Years.  For example, the new Scottish Curriculum and the Te Whraki curriculum have all been catalysts for change and have had input from teachers who have influenced that change (Scottish Curriculum, 2020 and Te Whraki, 2014).
Studies by the Scottish Government (2020) states how a National Practice in the Early Years on Realising Ambition has helped implement a curriculum in Scotland that focuses on children reflecting on their ambitions and ongoing learning journeys.  This new introduction will enable children and families to benefit from a curriculum which reflects modern day practice and Early Years and the recognition of the Gaelic language in Scotland. However, in support of the Scottish Government (2020) research on Catalysts for Educational Change (2020) states how education in the Early Years has changed dramatically not just within education but also with children’s day to day life. 
Studies by Catalyst for Educational Change (2020) found that more children’s day to day learning & engagement had grown through digital media as children were in lockdown and most of their engagement thorough was online. This approach of children learning throughout the global pandemic showed how children can learn in different ways through modern technology, despite disruptions in day to day activities such as physical education and social interactions. Children and families benefitted from new ways of working where families were able to balance work and home commitments with their children. Research by Catalyst for Educational Change (2020) showed that the Global Pandemic gave society and education a chance to reflect on a new path for education in the Early Years.
However, despite the global pandemic increasing certain inequalities around gender in the Early Years this also gave people an opportunity to reflect on what community really means within society and the vital roles that Early Years practitioners play in society. This means practitioners could reflect more on what is needed for catalytic change within leadership and the Early Years by creating a new vision for Early Years practice.  This shows how changes to the curriculum and wider society can inspire changes to be made within the Early Years.
Studies by Expert to Catalyst (2017) reflect on how a catalytic leader is one who is able to be assertive in their leadership role, assistive in their views of practice, one who also takes into consideration other people’s point of view and can help address issues to people who feel excluded or bullied within organizations.
In accordance with Everyday Leadership (McDowell Clark, 2012) it states how there are many forms of catalytic leadership that can be used as teachers (both NQT and QTS) are able to be the educators of catalytic change within teaching by being change agents for future generations. This means teaching and leading by example for an inclusive learning environment within the classroom.
However much of this focus will take into consideration the social context of teachers and how their teaching is morally lead. For example, teachers cannot just call themselves Catalytic Leaders within the Early Childhood Education (ECE) settings, teachers are catalytic leaders by learning from their practice and their own mistakes. These catalytic teachers have an aptitude to want to learn as much as possible within teaching.  They are teachers who are passionate about adapting their teaching to a diverse community. Catalytic teachers stand up for moral standards by showing examples on Equality & Diversity within a classroom setting making new staff and children feel welcome within as they join a class. 
Many of these catalytic features can be facilitated using a person centred approach.  This is key in Catalytic Leadership when teaching in class which is supported by Mcdowell Clark (2012) on teachers being catalytic leaders of change.
However, studies by the Scottish Government (2020) on introducing new practice states that looking at every child as unique, means taking into consideration that every child’s background is different. This means understanding some children may have grown up in higher rates of poverty, for example. Many children and staff may come from different cultural backgrounds so in order for catalytic change to happen in ECE settings, practitioners should make catalytic change by creating a pedagogy that celebrates cultural diversity. This will help educate children and practitioners to understand cultural history and have a more multicultural approach to education by discouraging tokenistic ideas through just one off celebrations. Catalytic leadership in teaching is one that creates an ongoing curriculum which covers a wide range of different topics and in depth history.
Research has shown by Nicholson et.al (2018) states how Leadership in the Early Years has been critical at many stages by the UNCRC (1989). The UNCRC has been a catalyst for change.  One of the only countries not up to date on the implementation of the UNCRC (1989) is the United States of America.
In accordance with the UNCRC (1989) much more focus is needed on investing in children rights and needing to focus on the children’s Civil, Political, Social, Health, Cultural, Economic rights of the child. Nicholson et.al (2018) states that children are the most vulnerable group of people in America and more focus is needed to recognise the ongoing inequalities children are facing. As in accordance with the UNCRC (1989) report states that the USA was ranked last on 21OECD countries on children’s inequality and wellbeing.  More attention is needed to address the issues on children’s general wellbeing and to take up the opportunity for catalytic change.  
Studies have shown that there needs to be more focus around the Unique child where every child has the potential on focusing on their strengths and all have different levels of capacity (Adamson ,2013). This means each child should be recognized as capable learners in society by acknowledging their abilities and their weaknesses. If every teacher were able to recognise these unique aspects, then they would be acting as catalytic leaders within their classrooms. 
Kunc (1992) and, Sapon-Shavin (2003) states that Early Years Educators have a duty of care to encourage a pedagogy which reflects the 21st century on the inclusive practice of children with learning disabilities.
Bacon, (2011) states that each Early Years curriculum must take into consideration that Early Years framework must involve a social justice system that reflects a vision of Equality & Diversity within the Early Years curriculum. However, Bacon, (2011) states that this vision of having a social justice system within the Early Years needs to be put into actual practice and not just legislation put on paper.  This understanding of social justice will mean that catalytic leaders will be able to reflect on their working situation and put forward changes and ideas that support social justice that is another factor in catalytic change and leadership.
Research by Reggio Emilia (2014) states that this approach to education in the Early Years can be a Catalyst for change as the Reggio approach views children as valued researchers in society with the idea that children influence catalytic change.
The Reggio Emilia approach (2014) puts focus on children inspiring new ways of learning that many teachers can learn from when working with children.
For example, Teachers can be inspiring catalysts for change in some of their approaches to education however Reggio Emilia (2014) states that many of children’s Unique learning styles and ideas to learning has been overlooked.
Many different curriculums have been inspired by Reggio Emilia approach to learning. Malaguzzi believs that the Reggio Emilia curriculum is one that is from children instead of a curriculum being for children.
This means that a curricular that is from children is one that is child led and every child is a unique learner instead of children being taught all the same. 


Reggio Emilia
Research by Lanka, et al. (2019) states that Catalytic Leader can have a great sense of identity however identity in leadership can mean different things to different people in leadership 
For example, a person working in leadership may think the can be a catalytic leader from their own sense of self confidence or interpretation.
However, (Burke & Stets, 2009; Lührmann & Eberl, 2007) states that many different social roles within leadership desire certain skills and attitudes to consider what actual leadership requires to be an effective leader.
Studies have shown by (SNCC 2023) that an activist & educator called Ella Baker has been a Catalyst for change in society on disadvantaged black ethnic minorities in many different aspects of society.
Research has shown by the (SNCC, 2023) states that Ella Baker had campaigned on many different causes for the Black Ethnic Minority community as Ella Baker had started her journey with the (NAACP), for the advancement of coloured people.
Conclusion 
Early Years Wales (2020) states that the four purposes of the New Curriculum for Wales shall influence Catalytic change as individual assessments made under the New Curriculum will enable each child to make progress and overcome challenges unique to them.
This means with the right observations and assessments made children are able to thrive in their learning which makes learning not only accessible enjoyable as well.
Section 2 Analysis on the Children’s Commissioner.

Who is the children’s commissioner?
Why was it put in place? 
Research shows that the children’s Commissioner (2018) has history to tell how started.
An enquire was made by the Victoria Climbe a girl who was physically abused as a child The Children’s Commissioner (2018) came into society to change services and have better well regulated protections for children. 
The role established under the children’s Act (2004) which gave the Commissioner responsibility for promoting awareness of the views and interests of children.
The commissioner has a statutory duty of care to let children have a voice that affects them which means the children’s commissioner will help services work in a more person centred approach on children wellbeing. 
 

Choose your report!

Building blocks

Pick two or three recommendations and critique them. If they are saying it is important to do something in the report what are the problems with that? Reference/
Reports on children’s commissioner (2018) States that many children are being excluded from school due to different forms of challenging behaviour many forms of this being (SEBD) which stands for Special Education Needs Code of Practice for Wales (2004) in 2018 this was replaced with the Additional Learning Needs and Education Tribunal Wales Act 2018.
Research has shown by the Children’s commissioner (2018) that a successful future an independent review this takes into consideration how Early Years settings can continue to approach different ways of working on the Foundation Phase which meets the records of the new curriculum made in Wales.
However, reports have shown that there may be potential barriers into delivering the new curriculum for children as reports have shown by the Children’s Commission many families are still suffering from high rates of poverty. This means children are facing barriers to learning by parents struggling to feed their children which can affect children mentally and physically throughout their day to day routine.
The Children and Families (Wales(measures (2010) states how the government has created a statuary duty on the Welsh ministers and different local authorities to publish child poverty strategies that will address ongoing support for families living in poverty.
These strategies created by the Welsh government will be under review every 3 years which will be under review on what strategies have worked on addressing issues of poverty for families in Wales and what areas need improving on.
Research on the Children’s commissioner (2018) states in order for Teachers and partnerships to create Catalyst for change they must understand that every child is unique and every child’s background is different no children should be treated the same.
The Well-Being of future generations Act (2015) states that the Welsh Government is eager to make changes on improving life expectancy for families and children in Wales.
This means the Welsh Government will focus improving the lives of families from disadvantaged backgrounds and also those from least disadvantaged backgrounds.
However, the Well-Being of future generations Act (2015) States that a Poverty Delivery Plan will help families and children from disadvantaged backgrounds have funding by the local authority for free breakfast clubs.
This will help deliver strategies that support children who experience food poverty on a day to day basis it will help families on low incomes who struggle to make ends meet on food poverty and end the suffering of children living in starvation.
The Children’s Commissioner for Wales (2018) states that despite children growing up in high levels of food poverty and poor housing quality housing the UNCRC (1989) states that every child in the universe has a right to life and survival.
However, research has shown by the Children’s commissioner (2018) that even though the Welsh ministers and local authorities have published strategies to tackle food poverty.
There is still a way to go on helping families and children out of high levels of poverty.
Reports by the Children’s Commissioner (2018) states that Welsh ministers and local authorities must address other poverty related matters. This means supporting families who experience higher rates of poverty have support with high energy bills and rent arrears.
As many families are struggling to make ends meet and our having to choose between food or energy bills. 
In Accordance with Buildings blocks on the Children’s commissioner (2018) states that many of the exclusions made in Wales have been unlawful and not in regulation with the (Pupils (exclusions and appeals) (Maintained Schools) (Wales) Regulations 2003,
Due to many of the challenging behaviours children have been experiencing such as (SEBD) instead of staff introducing effective strategies to support children who suffer with (SEBD) they have been excluding learners without following the correct policies and procedures.
Reports show that all exclusions must be formally recorded and in line with the right policy and procedures as reports show that schools have excluded on unfair boundaries.
Studies have shown on the children’s commissioner building blocks (2018) that different nations have had different approaches to the level of exclusions made within schools.
Reports showed statistics in England were very high and reports showed in Wales that many children in the Foundation Phase had received more than one year fixed term exclusion.
This shows that the number of children in the Foundation Phase per 18 authorities had experienced exclusions in the year of 2018 & 2019.
Research has shown that not only are exclusions made to children in schools not legally followed through the correct policies and procedures. Children being excluded from schools on a regular basis can experience isolation and can have many damaging effects on mental Health.
This means that id children are kept out of school for a long time this will have devastating effects on their social emotional and physical well-being. This will make children feel lonely and isolated from the school community they access. Children will not have equal access to a well-rounded education. Children will feel they have limited oppertunities as they progress into society.
Due to many reports being made on children being excluded unofficially a parent had contacted the commissioner’s office to ask for some guidance and advice moving forward as the school was illegally excluding their child on a regular basis.
This means the child’s timetable was reduced from 15 hours per week to 1 hour per week this was due to the school unable to manage the child’s challenging behaviour.
Reports by the children’s commissioner showed that this child was regularly supervised by one Learning Support Assistant in the class. However, many other concerns were observed in this report that each day the child was only having breakfast and then leaving the school each day.   
More reports by Building blocks (2018) states that children’s exclusions were not always down to the school unable to manage challenging behaviour many different issues could also be occurring at the home environment were parents are not communicating on issues happening at home.
Studies have shown by building Blocks that over 19 Local Authorities in Wales reports showed approximately over 1,101 children were in receipt of specialist support for SEBD this estimates to over 58 Foundation Phase per local authority.
There have been reports on Building Blocks (2018) that have specialist support placements for children who suffer with (SEBD) however this is only eligible until they reach year 3 in the school setting.
Thi means children who are diagnosed with (SEBD) are left behind moving forward schools are under regular training and have duty to follow the Children’s commissioner in support of the new curriculum for Wales to be met. 

 Section 3: Aces.
 Research has shown by the Children’s commissioner report (2019) States that over the years there has been more recognition in Wales and in the UK on ACES Adverse Childhood Experiences. 
Studies have shown that public services are paying more attention on understanding ACES in general. However, the Welsh Government (2019) is keen to invest more funded projects which will help practitioners have a better understanding of ACE awareness which will tackle the issues related to ACES affecting children.
In accordance with the children’s commissioner report (2019) states how many families in Wales have experienced many social problems in relation to drugs and alcohol misuse which has resulted in troubling experiences for children for many generations in the family.
However, many of these sociological issues have been due to many social factors such as poor housing, poverty, social inequality, and high rates unemployment.
Research has shown by Public Health 2023 that there are many different psychological factors that can cause ACES however this research report highlights that society has come to recognise ACES however more work done is needed.
Studies have shown by Public Health 2023 that there are many different aspects of ACES some may be children who have experienced physical violence in their home environment some children may have experienced sexual abuse. Many children may have experienced different aspects of bullying at school.
Public Health (2023) states that any kind of trauma at a young age can have a sociological and psychological impact on their future some children will feel they limited oppertunities in life. Many children may cause anti- social behaviour and cause violent crime as ACES will impact on a child’s education attainment and a higher rate of unemployment.
Lack of Funding for more public spaces were children and young people can create hobbies and enjoy leisure activities with their friends.
Public Health Wales (2015) in collaboration with Liverpool John Moors University states that many Welsh children and families living in Wales had an opportunity to speak about the possible experiences they had with ACES. This was done with estimation of over 2,228 adults doing a questionnaire on their exposure to ACES. The first Welsh Ace survey showed that a percentage of around 47% of adults in Wales had experienced at least one Ace.
Another survey had stated that a percentage of over 14% of individuals stated that they have experienced 4 or more Aces in their lifetime.
However, over time studies by Public Health Wales (2015) states that many different policies, programmes and training has been implemented in Wales to tackle the issues relating to Aces and knowing when to intervene when cases get bad.
Knowing ways to identify Aces has become more recognised this will help children and adults seek the right support when seeking experiencing the stressors that ACES cause.
Research states by Gallardo,et,al Hill & Shinn (2021) States that many children & Families from marginalised groups in society such as the Black Ethnic Minorities are lacking more Equity within their community.
Therapists have said they need to look more into what different social supports and resources are needed this will help build resilience against many forms of toxic stress.
This will help put Equity into practice by providing support on many different factors such as housing, income, and educational oppertunities.
One person identified that there has been a lot of stigma around children and young people who experiences ACES and that many people in society make assumptions about children’s ability to be successful. Moving forward therapists and people in general should look at the context deeper by understanding what children may be experiencing day to day.
One of the benefits moving forward would be for practitioners to engage more with children and allow them to lead on how they feeling this means working as a child centred approach and realising that every child is unique.
However, some therapists and clinicians critiqued to support children and families on to have the right healing beyond what has been done traditionally. It is important for Practitioners and therapists how many different families view their experience through Race, Sexual orientation, Gender Identity, and other different forms of identity.
One critique of this research on Gallardo,et,al Hill & Shinn (2021) that research on different communities of the Black Ethnic Minorities around Aces was very narrow and research showed by this report stated that evidenced based practice to help cure and heal children and family with ACES has not been well evidenced for different communities within society.
Research has shown by BBC Wales (2018) children and families experiencing health issues such as ACES could worsen due to the lack of funding for social care in Wales is not enough to meet the high demands they are facing.
This means more increased cuts to council budgets which will affect how services run there are many concerns due to increase in certain conditions such as ACES and other health issues.
Reports have also shown that four Health Boards in Wales including Betsi Cadwaladr, Hywel,Dda, Abertawe Bro Morganwg and Cardiff & Vale overspent in three years from 2017-2018.
The Future Generations Report Wales (2020) States they are determined to achieve a vision to achieve a Wales that is free from Adverse Childhood Experiences. This means that Wales by 2050 will have many different courses in relation on how to prevent ACES and how to identify health related matters holistically.
This means having a well-rounded approach to life awareness and children mixing with different backgrounds were class is not divided were affluent children can mix with less advantaged children and help one another.
Public policy will implement emotional literacy and community connection for a healthy approach and helping children problem solve in different situations they may experience. This will create a healthy and prosperous Wales. 
Schools will have well developed Psychologically informed environments which means a new curriculum will help Teachers work effectively. This will help to intervene and prevent Adverse Childhood Experiences.
Conclusion 
The Future Generations Report (2020) states that more people in society are becoming more aware of Aces and are Ace aware from training to different programs.
However, much change is needed over time to deliver a community that supports each other and recognises the cues ACES in order to prevent and treat such different stressors that occur a curriculum that reflects problem solving skills and community engagement. A Wales that Thrives on different well developed Psychological classrooms.
One of the key issues facing Wales on how to stop the negative cycle of intergenerational transmission of Poverty.
   This work can only be achieved by breaking the cycle of disorganized insecure attachment styles being transmitted from generation to generation.
This means children can move forward on resilience to reduce Aces in Future generations.
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