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Placement Analysis: Post-16 Youth Service, Carmarthenshire County Council – Dr Mz’s Drop-In Service
1. Introduction
This placement analysis reflects on my experience within the Post-16 Youth Service provided by Carmarthenshire County Council, based at the Dr Mz’s drop-in service. The placement took place one day per week and provided an opportunity to observe and participate in statutory youth work practice. The aim of the placement was to develop my understanding of youth work approaches, explore how theory informs practice, and compare local authority provision with charitable youth services.
Dr Mz’s drop-in service provides a safe, inclusive and voluntary space for post-16 young people to access support, guidance and informal learning opportunities. My role involved engaging with young people, supporting group sessions, and contributing to a safe environment where young people felt comfortable expressing themselves. This analysis explores my role, the application of theory to practice, challenges encountered, and the professional learning gained through reflective practice.

2. Service Overview and Context
The Post-16 Youth Service supports young people during a key transitional period, recognising the social, emotional and environmental factors that influence development. Drop-in services are central to youth work practice as they promote voluntary participation, accessibility and empowerment (Ord, 2012).
The service reflects the Five Pillars of Youth Work: educative, expressive, participative, empowering and inclusive (Welsh Government, 2019). These principles were evident through creative projects such as songwriting and discussion-based sessions focused on healthy relationships. Practice was underpinned by the National Occupational Standards for Youth Work, which emphasise safeguarding, ethical engagement and promoting young people’s voices (National Youth Agency, 2012).

3. Roles and Responsibilities
My responsibilities included engaging with young people in a supportive and non-judgemental manner, offering guidance where appropriate, and supporting structured activities. A key aspect of my role was contributing to a safe space, enabling young people to feel respected, listened to and valued (CLD Standards Council Scotland, 2019, P. 6) (CLDSCS).
(CLDSCS, 2019, P.4) (CLDYW01) Relationship-building was central to effective engagement. Developing trust allowed young people to participate more openly in activities and discussions, which aligns with youth work values of respect and empowerment (Ord, 2012). Working in a local authority setting also allowed me to observe professional boundaries, safeguarding procedures and team-based practice.

4. Application of Theory to Practice
4.1 Social Learning Theory
Social Learning Theory was particularly evident during group sessions. Bandura (1977) highlights that individuals learn through observation and modelling. During the songwriting project, young people observed peers’ confidence, creativity and behaviour, influencing their own participation. Youth workers reinforced positive behaviours such as collaboration, which supported a constructive group environment (CLDSCS, 2019, P.23) (CLDYW06).

4.2 Maslow’s Hierarchy of Needs
Maslow’s Hierarchy of Needs was reflected in the service’s emphasis on emotional safety and belonging (Maslow, 1943). By ensuring young people felt accepted and secure within the drop-in environment, the service supported engagement in creative activities and discussions. This demonstrates how meeting foundational needs enables young people to work towards self-expression and confidence (CLDSCS, 2019, P.19) (CLDYW05).

4.3 Five Ways of Wellbeing
The Five Ways of Wellbeing framework was embedded throughout the placement (World Health Organization, 2004). Sessions encouraged young people to connect with peers, keep learning through creative projects, and take notice of emotions during healthy relationships discussions. This approach reflects a holistic understanding of wellbeing and supports positive mental health (Department of Health, 2010).

4.4 Ecological Systems Theory
Bronfenbrenner’s Ecological Systems Theory helped contextualise young people’s experiences by recognising the influence of wider systems such as family, education and community (Bronfenbrenner, 1979). Observing practice within a local authority setting highlighted how policy, structure and statutory responsibility shape youth work delivery, offering a contrast to charitable provision.


4.5 Group Work Theory
Group Work Theory was particularly relevant during the songwriting project. Tuckman’s (1965) stages of group development helped explain shifts in group dynamics, including leadership and power imbalances. Understanding these stages supported reflective analysis of how group behaviour can impact participation and inclusivity.

5. Challenges and Ethical Practice
A key challenge occurred during the group songwriting project when one young person began to dominate the session, limiting others’ opportunities to contribute. This reduced inclusivity and affected group dynamics. Such challenges are common in group work and can negatively impact participation if not addressed appropriately (Tuckman, 1965).
The situation was managed by acknowledging the young person’s strengths while redirecting their leadership into 1-to-1 songwriting sessions, allowing the group space to remain collaborative. This approach reflected ethical youth work practice by balancing empowerment with equality and inclusion (National Youth Agency, 2012).

6. Skills Development and Professional Learning
The placement supported the development of key youth work skills, including communication, active listening, relationship-building and reflective practice. A significant personal achievement was stepping outside my comfort zone by undertaking placement in an unfamiliar setting. This increased my adaptability and understanding of statutory youth work structures (CLDSCS, 2019, P.49) (CLDYW12).

7. Critical Reflection
Through reflection, I recognised that when in placement I felt less confident in challenging others or situations. Using Gibbs’ Reflective Cycle (Gibbs, 1988), I identified that this lack of confidence stemmed from being in a learning role within an unfamiliar environment. This situation evolved due to being in a placement with an already long-established team. This made me feel like an outsider even though they were welcoming. While observation was a strength, assertive communication required further development. 
This insight has informed an action plan to build confidence through experience, supervision and reflective practice, supporting my professional development and future employability.

8. Conclusion
The placement at Dr Mz’s drop-in service provided valuable insight into statutory youth work practice. It strengthened my ability to apply theory to practice, highlighted the importance of safe and inclusive spaces, and supported my professional and personal development. The experience also encouraged critical reflection on confidence and professional identity, contributing positively to my development as a youth work practitioner.
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