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APPLICATION FOR SENIOR FELLOW

In your application for recognition as a Senior Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 3, Senior Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, all Areas of Activity, all elements of Core Knowledge and all of the Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your Reflective Account of Practice and through two case studies.



[image: C:\Users\qlt-vw\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.Outlook\0H98VIA0\UWTSD Logo.jpg]Appendix E2.10



	
General Principles to consider in preparing you application

· You will find it very helpful to refer at all times to the relevant parts of the UKPSF. 

· The nature of Descriptor 3 is distinct from Descriptor 2 as it requires applicants to evidence a thorough understanding of effective approaches to teaching and learning and their personal influence/impact on the teaching and learning practices of others.  Therefore applicants should fully address the holistic nature of Descriptor 3, by providing evidence of a sustained record of effectiveness in relation to both personal teaching and learning practices and positive influence on the practices of others. 

· Your application is centred round the processes of continuing professional learning and development activity related to teaching, learning and assessment responsibilities. This includes appropriate research and scholarly activity and the leadership, management and administration of academic provision and support. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach.

· The standards are inclusive in nature so D3 incorporates D2.

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· Whilst it is important that you address all of the dimensions of the Framework, given the complex and integrative nature of professional practice at this level you should avoid a mechanistic or tick-box mapping approach to ensure full coverage.

· By applying to become a Senior Fellow you will have the opportunity to:

· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Model good practice for other staff and be better able to encourage and support them to seek recognition for their own work in this area.
· Increase your influence and impact by gaining national recognition for your contribution to teaching and the support of learning within the HE context





SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

· The Advance HE Fellowship Category tool will help you to determine whether Senior Fellowship is the most appropriate category of HEA Fellowship for you at this point;
· The UK Professional Standards Framework (UKPSF) – the award of HEA Fellowship is based on the criteria of Descriptor 3 (UKPSF, 2011, p.6) being evidenced; 
· Guidance for Senior Fellow applicants and Dimensions of the Framework guidance available on the Advance HE website.

Your application for Senior Fellowship takes the form of an Account of Professional Practice consisting of:
· Context Statement (maximum 500 words not included in overall word count)
· a Reflective Account of Practice;
· and two Case Studies.
The word limit is 6,000 words shared across all three elements, with an additional 500 words for citations (overall maximum of 6,500 words), along with supporting statements from two referees.

We suggest that you use 3000words for the RAP, and 1500 words for each Case Study

You will need to continue to refer to the Advance HE guidance and the UKPSF as you draft your application to ensure that you are writing to meet the requirements of UKPSF Descriptor 3.

You will be able to use the relevant boxes below to complete your draft application. Once completed, all the guidance can be deleted and this template containing your application can be sent to your two referees so that they can write their supporting references.

When you have finalised your draft application, you will need to send this to your two referees so that they can write their supporting statements. Please direct them to the guidance notes for Senior Fellow applications.

The form will expand as you enter your information



	Context Statement (300 words)

	· Provide a brief summary of your teaching and/or support of learning experience, including the context in which you currently work, your current role and responsibilities in teaching and/or support of learning. Identify the type and location of institution(s) you work for, as this will help to set out the context for your work, but keep this brief and relevant to your role. Do not include details about the history and prestige of the institution(s), as your Account of Professional Practice is about you and your practice;
· Identify the students/colleagues that you work with; for example, student level of study (e.g. year of study, undergraduate, postgraduate, etc.), programme(s)/unit(s) of study, discipline/specialist area of work, number and types of learners, etc. For Senior Fellowship, your work with students may be more indirect, as you may work more closely with colleagues/teams/external organisations/professional bodies, etc.; in which case identify these aspects of your work;
· Outline your current and recent role(s)/experience related to coordination, support, supervision, management and/or mentoring of others related to teaching and learning (Descriptor 3.VII);
· Focus on your current or recent practice, which should be able to demonstrate your sustained impact at Descriptor 3 over the last 3-5 years;
· Please remember that your application for Senior Fellowship is based on your higher education practice; if you also work in other teaching or learning roles outside of higher education you should not include this in your application

	
Context Statement

I am a Senior Lecturer and Programme Manager for the Tourism and Events portfolio at University of Wales Trinity Saint David working in the Hospitality and Tourism Academic Discipline within the Institute of Management and Health. My role involves academic leadership, organisation of teaching and learning, and course management. 

With over 30 years experience teaching from Levels 4 to 7, I currently teach a range of undergraduate modules and am also International Placement and Student Experience Co-ordinator for Hospitality and Tourism. My subject specialisms include Crisis Management, Global Destinations, Guest Service Empowerment, International Travel Operations, Leisure Attractions and Sports Events Management.

I have been Programme Manager for 10 years with full responsibility for programme design, validations, teaching and learning, quality assurance and enhancement, admissions, timetabling and coordinating the teaching team. I have also been responsible for mentoring new and developing colleagues and over the past 5 years there have been over 20 academics teaching on the programme.

I have a strong focus on the key themes of Employability, Internationalisation and Experiential Learning which are integral to the portfolio. This includes over 20 years’ experience managing a highly successful and innovative International Placement Programme which launched the careers of CEOs of Tourism Attractions and Events companies as well as Hotel General Managers and Senior Cruise Ship Directors.

Over the past 5 years the programme has been seriously affected by Covid with numbers ranging from 65 to 100 students per year. The majority are traditional students from South and West Wales studying on campus on a full-time basis. There are a relatively high proportion of students with additional learning needs, 1st generation university students, and students from areas of mass deprivation. Additionally there are a number of mature students returning to education but very few part time or international students.








	Reflective Account of Practice (RAP)

	You may wish to reflect on:
· Roles, responsibilities and experience related to teaching and supporting learning;
· Areas of research, scholarship and/or professional practice
· relevant publications and/or presentations;
· incorporation of research, scholarship and/or professional practice into teaching and supporting learning;
· links with professional bodies or wider communities.
· Involvement in teaching and learning initiatives
· institutional/nationally funded projects;
· small-medium scale investigations or awards;
· work with professional bodies;
· development and/or adoption of learning and teaching themes, for example, internationalisation,
· employability, assessment and feedback, retention, flexible learning, education for sustainability;
· dissemination of teaching and learning related expertise;
· impact of your own ongoing professional learning on your practice.
· Recognition and reward
· teaching prizes, fellowships, institutional awards for innovation;
· professional body recognition.
· Collaborating with others 
· advisory, support, co-ordination roles in teaching and supporting learning;
· leadership and management roles;
· working with colleagues to develop inclusive practice and ensure accessibility of learning for all students;
· contributing to academic collaborations with partner HEI(s);
	· Educational and staff development activity
· providing advice or coaching to staff on different pedagogic practices or learning development and support practices
· mentor roles in professional development programmes for new and inexperienced staff;
· learning and teaching workshops/seminars;
· related publications/documents;
· supervising the development of teaching assistants and research students in their learning support or teaching roles;
· creating and sharing relevant CPD or learning resources and materials internally and externally;
· Leadership, management and organisational roles within an institutional or wider higher education context
· learning and teaching/quality enhancement committees;
· programme design, approval and review process;
· quality assurance roles and responsibilities;
· contributing to the development of strategy related to supporting learning and teaching;
· leading projects/initiatives which have contributed to enhanced student learning or support;

	
Reflective Account of Practice


Roles, Responsibilities and Experience 

As Programme Manager of the Tourism and Events Portfolio I am responsible for co-ordinating the teaching team, managing teaching and learning, providing academic support, curriculum development and design, quality assurance and enhancement (A1, A2, A4, A5, V2, V4, K1, K2, K5, K6).

I led the 2020 validation integrating Employability and Internationalisation within the programme through a strong focus on placements (A1). This was developed via global collaboration with industry and alumni and influenced the practice of colleagues by encouraging them to engage with industry to support their teaching and learning (A1, A2, V4,). 

I strive to develop new learning initiatives and support the teaching team (A2, K2).  By sharing my passion for Employability and Internationalisation with colleagues I have influenced their teaching practices resulting in greater engagement with placements. As a result I was able to support colleagues who became involved in placement management helping them develop new systems and placement opportunities to enhance student learning experiences (A4, K3, K6, V3).


Professional Practice

As a result of my focus on Employability my professional practice directly embraces all forms of Experiential Learning (V1, K3). This fits directly with the practical learning needs of the students and relates to the Professional Standards Framework in terms of Areas of Activity, Core Knowledge, and Professional Values.

My teaching aims to bring learning alive by engaging with practical learning styles. I achieve this by applying the holistic Experiential Learning theories of Dewey (1997) relating to concepts, problem solving and social skills which are subject relevant for the practical nature of Tourism and Events studies (K3, V1). This real-life approach supports colleagues developing their teaching based on reflective thinking, dynamic interaction, and empathy embedded through collaborative industry projects, volunteering, and integrated placements. All placement and practical events modules now have reflective elements to assessments (A5, K1, K5, V3).

My professional practice centres directly on learning through doing using the eclectic Experiential Learning Cycle developed by Kolb (1999) (K1, V3). This motivates and excites practical learners (K3) through Diverging, Assimilating, Converging and Accommodating learning and engaging with Concrete Experiences, Observation, Conceptualization and Experimentation (K2, V3). This is most effective for the subject and applies directly to the Internationalisation theme I embed within teaching (K1, K2).

My learning approach focuses on Task, Team and Individual based on Action Centred Leadership developed by Adair (1973) (A2, K2). This is achieved by facilitating industry experiences for students and colleagues to engage with real life Events, Travel and Tourism to help support their academic learning and professional development (K1). An example is the Education Partnership I developed with Ironman Wales providing opportunities not just for students but for academics to volunteer and use their experiences to inform and support their teaching. This has included over 20 colleagues from Business, Film, Sports Management, Therapy and Student Services as well as Tourism and Events (V4, K2).

I apply the Hospitality Empowerment and Talent Development Theories developed by Horst Schulze (2019) and embraced by UWTSD Fellow Simon Cooper (2008) (V3, K1). Having experienced these models through my own industry experiences with Ritz Carlton I share live case studies which colleagues use to support theories in their Guest Service and Management teaching practices (A2, A5, K1). 

I use Learning Style’s developed by Honey and Mumford (1986) to support placement learning and events volunteering. I shared this practice with colleagues managing employability on Business, Sports and Hospitality programmes who embed it within their placement teaching for students to reflect on their development needs (A4, K2, K3).

Recognition and Reward

In 2022 I was personally nominated for Outstanding Contribution to Industry at the Institute of Hospitality (IoH) Global Awards.  I was a finalist in the Nexus Teaching Awards 2024 and have been nominated regularly for UWTSD Students’ Union Teaching Awards.

I am a member of Institute of Travel and Tourism (ITT), IoH and am Higher Education Representative on IoH Cymru Regional Committee. I am a judge for Pembrokeshire Tourism Awards, ABTA Academic Representative, and Welsh Government Meet in Wales Ambassador

Collaboration

In my role as Programme Manager I collaborate closely with lead bodies and was responsible for UWTSD joining ABTA Educational Partnership, IoH and ITT Educational Membership Schemes (V4).  As coordinator for these lead bodies I disseminate industry initiatives to colleagues to further develop their pedagogy (A2, A5).

I am a member of the Wales Tourism Academics Group, and as External Examiner at Coventry University (2016-2020) and at Ulster University (current) I share best practice in teaching and learning. I presented at Association of Tourism in Higher Education Conferences 2017 and 2020, and Entrecomp EU Enterprise Education in 2021 and have been a regularly Guest Lecturer at International University of Malaya Wales in Kuala Lumpur (V4).

I am a UWTSD Enterprise Champion supporting the delivery of Welsh Government entrepreneurship commitments. As an Inspire Impact and Engagement Ambassador I work in a cross- disciplinary team collaborating supporting enterprise education, student / graduate start-ups, and influencing learning practices across UWTSD. This included developing enterprise showcases involving alumni and designing a Mary Quant Enterprise Week Event supporting Enterprise teaching in Marketing and Fashion (A2, K2).  

With a colleague I developed Manage the Track a dynamic new learning initiative collaborating with Ffos Las Racecourse and supported by IoH Cymru (A1). This unique event empowered all students to plan, host and manage an actual race day. This directly links to the approach I encourage colleagues to engage with across the programme to develop graduate attributes. This focuses on Level 4 students focusing developing operational skills and responsibilities, Level 5 professional development and supervisory responsibilities, and Level 6 developing their strategic understanding through management responsibility and critical review (A1, A2, A4, V4).

The project was linked with a number of modules taught by other colleagues, and we coached the students for them to be able to use their learning to plan and deliver the event. The colleague who worked with me was new to Higher Education, and this was her first experience of a live student project. I provided the overall leadership but involved her in decision-making, working with the venue management and supporting the students (A2, K2, K6).

At times, the colleague became concerned about the amount of work involved providing support to empower students, and questioned whether they were being given too much responsibility and being over stretched. We discussed this and I provided additional support for her and the student group and when a change in venue management just before the event caused problems, I took over all liaison with venue management (A4, A5, K2, K5).

Despite the concerns raised the event and the learning was a great success. Hospitality sold out and 3,000 attended making it the biggest Ffos Las Event since Covid.  Academics from across disciplines attended observing this unique learning experience. As it was the first-time students had managed a race meeting it was covered on Sky TV, the national press and S4C who developed a 5-minute apprentice story about the project. Feedback on Trip Advisor and from lead bodies was excellent (V4, K5). 

I held a series of post event debriefs with students and staff to evaluate their learning experience and to continually improve learning experiences. Student feedback was positive stating it stretched them academically, enabling them to apply learning and develop their employability skills whilst being supported (K5).

In light of the issues raised by the colleague I reviewed the learning experience support extensively with all involved. Although the colleague no longer teaches on the programme, I wanted to ensure for future that mentoring was embedded in all experiential learning to support colleagues and help them empower students by always providing a safety net of support (A2, K5).

Following this I was asked to present an IoH Cymru Webinar at Cardiff Metropolitan University. I was also invited by Meeting Industry Association to present the project at their Ignite Conference (V4). 

I critically considered with colleagues whether to continue with the Ffos Las project. Despite team support after careful evaluation decided to develop new learning experiences in Swansea instead. This placed less pressure on the teaching team and provided more opportunities to link with their teaching (K5).

The educational partnership with Swansea Arena was developed for Level 4 students to experience planning and hosting a music event and delivering conferences at the Arena. Colleagues used this to support their teaching and assessments in Marketing and Operations Management modules.  (A2, A4, K1). 

Colleagues became involved in delivering the project enabling them to engage with Experiential Learning and link experiences directly to their academic teaching. One colleague who did this was not able to engage with the event but is now keen to be involved next year to further embed the links with his teaching. (A2, K2).

The event attracted 850 attendees, raising £10,000 for local music venues. Reviewing the learning with students and the teaching team it was evident it provided valuable employability experiences for students although at times they felt frustrated not putting their ideas into action. To address this planning is already in place to link teaching and assessments at Level 5 to the project to enable the students to gain greater practical involvement in delivery and for colleagues to use this for staff development (K5).

My community engagement includes being a Trustee of Milford Haven Museum and member of Heart of Wales Community Rail User Group enabling me to provide industry opportunities for colleagues to use in their teaching. This included a colleague using audits with the students as part of their assessments. (A3).

From 2020-2023 I was Expert Travel Advisor for BBC Wales X-Ray undertaking research to investigate consumer travel issues. I shared these with colleagues so they could use them as teaching case studies. We also developed them into multiple-choice assessment tests which we co-published (V3, K1).

Leadership, Management and Organisational Roles 

The programme has high numbers of students with additional learning needs, mature students and student from diverse widening participation therefore supporting their practical learning is vital (V1). 

To address this I work with the teaching team helping lecturers and year tutors create a supportive learning environment through project collaboration across year groups (A4). Small teaching groups enables me to promote flexible learning and deliver a timetable that meets the needs of students and academics (K2, K3). This creates a supportive student staff (V1) community and has shown positive improvements in student retention, engagement, and academic performance (K3, K6). 

I aim to consistently strive to improve teaching quality and enhancement (K6). This includes involving the team in developing a range of innovative industry-based assessments. To support this I introduced 1-2-1 mentoring with new and existing colleagues for help them design industry focused teaching and assessments. This received positive feedback from staff who felt it developed their teaching practice and from students who feel authentic assessments improved the quality of teaching with more relevant assessment (K5).

Focusing on student experience I mentor and support colleagues new to teaching on campus to provide draft assignment feedback and feedforward improving student attainment (A3, A5, K3, K6).  Colleagues now run assignment workshops and 1-2-1 feedback sessions, and I provide opportunities for them to engage with organisations and alumni to develop practical case studies for their teaching and assessments (A3). Overtime this has built colleagues confidence and networks so they can start developing this independently (A5).

Personally, I embraced the opportunity to use the new Immersive Room teaching environment to support learning specifically related to Crisis Management, Leisure Attraction Management and Global Destinations (A4, K4). This involved undertaking subject specific research and then collaborating with the digital learning team to develop teaching and learning materials and authentic assessments as effective immersive experiences (A4, A5, K3, K4,).

I developed highly effective teaching resources (A4) enhancing the learning using authentic assessments (A3). This involved creating an immersive digital learning experience simulating a crisis control room scenario for students to work in teams to operationally, tactically, and strategically manage ongoing crisis situations as part of their assessment but also to support and apply their learning (A3, A4, V1, K4).

Using the Immersive Room for student presentations was an excellent opportunity to share authentic assessments with external examiners and internal moderators to influence their teaching. From the outset I involved colleagues encouraging them to work with the Digital Learning Team to develop their own teaching. I demonstrated Immersive Learning to lecturers from partner colleges, shared experiences with the Employability Lead for Sport at Cardiff Metropolitan University and organise visits for industry to experience Immersive Learning (K4).

For practical learners experiencing crisis management scenarios in the immersive environment was highly effective (K1, K3) I was therefore invited to share this project and its impact at the Nexus Teaching and Learning Conference. Following the presentation I met with colleagues from other disciplines who also use the Immersive facilities and we are now collaborating and sharing practices to impact all our teaching and learning (A5, K4, V4).

Working with a colleague we supported each other developing pedagogy in the Immersive Room (A5). This included collaborating on new and innovative teaching and assessment related to practical training and empowering the students to have confidence to use the facility for assessments. My colleague developed one of my traditional interactive assessment models within the Immersive Room for her students to design immersive practical guest service training which was highly effective (A3).

Following discussions with students, to become more innovative and creative the teaching team are using the facility for all presentation assessments (A3). Feedback showed most students presenting in the Immersive Room with training provided from the digital team, embraced the experience (K5). To support this a colleague will work with the Digital Team to deliver Digital and Immersive Training for Level 4 to become confident using Immersive Learning and Assessments from the outset of their studies to make them ready by Level 6 to use these skills to develop an assessment developing immersive digital content for Attractions and Theme Parks (A3, K1, K4).   

I am currently working on a funded project providing Digital support for Tourism operators. This is being shared with colleagues to use these digital and immersive strategies within their teaching (K1, K4).


Educational and Staff Development Activity

In addition to peer review feedback I have run employment, enterprise, empowerment, and coaching workshops for colleagues. These share innovative practices and support pedagogical developments (A5, V3). 

Collaborating with ABTA, IoH and ITT enables me to provide colleagues with CPD opportunities to undertake accredited industry training and use collaborative lead body resources to underpin their teaching. We have embedded travel trade training with ABTA, ITT, Travel Uni and WSET Wine Training within their teaching for students to gain qualifications (A5).

I attended ABTA Travel Convention and regularly engage with industry CPD sharing Travel Trade developments with colleagues for use in their teaching. When I was invited to the trade launch of the largest Cruise Ship in the world, I took a colleague with me to support her teaching research for sustainable tourism. The trip enabled me to support Royal Caribbean’s Anchored in Pride Equality and Diversity initiative sharing the strategy with colleagues and students (V2).

As Programme Manager I organise regular informal team catch ups on campus and on teams with termly debriefs encouraging colleagues to work together to develop learning opportunities and share best practice. Regular informal meetings and debriefings with students enables feedback to be given to the team swiftly and effectively to overcome potential problems and review new creative opportunities to support student experiences (A5).

I encourage colleagues to moderate and review assessments through online coffee catch ups. This promotes sharing best practice enhancing teaching, learning, assessments, and feedback (A3, K6).



	Guidance on Case Studies

	Your case studies should clearly demonstrate an integrated and reflective approach to academic practice that incorporates research, scholarship and/or professional practice which:
· have had a significant impact upon the co-ordination, support, supervision, management and/or mentoring of others (whether individuals and/or teams), in relation to learning and teaching
· demonstrate your sustained effectiveness in relation to learning and teaching and that you meet the criteria for Senior Fellowship
In choosing your Case Study themes, you might choose to focus on particular aspects of your work. Some ideas to prompt thinking include:
· Developing quality enhancement
· ways you interact with others to ensure appropriate alignment of teaching, learning and assessment practices;
· how you ensure that student learning within the context of your responsibilities is enriched by disciplinary and pedagogic research, scholarship and professional practice (your own and that of others);
· ways you have fostered dynamic approaches to learning and teaching through creativity and innovation.
· Supporting other colleagues
· how you have supported other colleagues to enhance their practices;
· specific examples of how you have enhanced academic practice through coordinating/managing others;
· your roles in learning and teaching projects and initiatives at departmental, institutional or in the wider HE context;
· course and programme development, review and revalidation.
· Sustained engagement with educational and staff development
· staff development activities you have facilitated (informal and formal) that enhance your colleagues’ abilities to meet the requirements of the UKPSF;
· how your contributions have promoted the student learning experience through professional development of staff under your influence and guidance e.g. through informal or formal mentoring arrangements;
· how you have disseminated your knowledge and skills in teaching and supporting learning to audiences both within and external to your institution.
· Evaluation of academic practice
· steps you have taken to develop your own practice and how you have used your own experience to enable others to reflect on and critique their own practice;
· how you support, encourage and implement evaluation processes designed to enhance the student learning experience.




	Case Study One

	
The Use of Student Conferences for Action Centred Experiential Learning

As Programme Manager student feedback made me aware of an issue with events students not having enough practical events experience on the programme, This is a common problem facing events courses across the country but in terms of student experience it needed addressing by the team.

I met with the students to discuss their needs as practical learners and to consider possible solutions. The students appreciated the benefits placements provided and the importance of academic theory but felt strongly that they needed more real-life events experience to prepare for graduate management careers. The solution I identified was to work with the teaching team to use Experiential Learning for the students to organise and manage educational conference events.

In response I developed a Global Student Conference module to draw together the students learning from all modules and for the teaching team to support the students putting their events skills into action using the theories they studied. (A1, A4, A5 K3). The launch event was supported by ABTA and involved 5 master’s students working as a team to attract 150 students and lecturers from across South Wales to attend a conference they organised focusing on their academic learning.  This was their module assessment and they all presented academic papers and organised a number of high-profile speakers to create a showcase event demonstrating the benefits of experiential learning to academic colleagues (A4).

Following the event a review was held with the students and academics. Building on the events success a larger event was organised by 8 master’s students held at the Senedd in Cardiff, attracting 250 student and academic delegates with speakers including a Senedd Member and high-profile industry leaders. This was the student’s assessment, and the first student led event hosted at the Senedd. After a critical review and feedback this was further developed into a series of academic and industry roadshows supported by Qatar Airways and attended by academics from other disciplines (A3, A4, V4).

The success of the learning was measured by post event feedback from delegates, students, and industry so the event could be developed as a template for future event based Experiential Learning colleagues could use with all levels of study. The model was used by the International Hotel Management teaching team to launch the Young Hoteliers Conference supported by Marriott. This was a new development for Hospitality teaching, and they also developed a series of Contemporary Themes Symposiums embedded in their teaching enabling students to present their research (A5, V3).

The initiative was significantly affected by Covid which created issues with placements (which were integral to the programme) and the conferences both being put on hold. As practical learners many of the students struggled learning online and the academic team found it difficult engaging students. As Programme Manager I identified the need to develop dynamic experiential online learning to support colleagues motivating and engaging students and to try and temporarily simulate the employability impacts placements and the conferences had on employability and skills development (K6).

Collaborating with alumni, IoH Cymru and industry globally the solution I designed was based online industry engagement launched as Interactive Global Masterclasses. These were designed to involve key industry leaders and UWTSD alumni sharing their practical and industry knowledge to help colleagues motivate students and support academic learning and professional development. The first collaborator was Ed Sims CEO of WestJet Airlines presenting live from Canada who inspired the students and academics with his industry storytelling resulting in detailed questions and high levels of student engagement (A4, V2, K1, K2, k3).

I developed this into monthly Masterclasses engaging high profile alumni including the Global Director of Charter Sales for Royal Caribbean in Florida, the Overseas Director for Mark Warner Holidays in the Greek Islands, and the President of the Management Trust in California. These sessions were embedded within the team’s teaching and resulted in the programmes winning The World Travel Market Sustainable Tourism Award and being highlighted as the one to watch (V4).

The learning provided colleagues with subject related case studies which they used in their teaching (K1). Students were asked for feedback which was extremely positive, and engagement was measured by attendance with over 100 students attending and level of questions. The learning was initially timetabled for an hour, but many students and academic staff stayed for 3 hours to ask the questions. Lecturers from other subject areas attended along with their students and sessions were recorded so colleagues could use content to support teaching (K5).

This was developed by the team into an International Week with some colleagues facilitating sessions and embedding reviews in their teaching.  Management also developed the concept into Industry Week for all disciplines with more lecturers were encouraged to organise and lead sessions directly related to their teaching (A5).

I developed this further by involving a number of groups of Level 6 students in organising a series of online live conferences with alumni, industry, and lead bodies as part of their Independent Project assessment.  All the teaching team were involved in tutoring and assessing the students. One of the events was organised by the students for the Harmonious Entrepreneurship Society to launch a global enterprise competition and included students and academics from IUMW. This resulted in academics in Malaysia embedding the enterprise competition in their teaching practice (V4).

Formal feedback from industry and students via Staff Student Committee and NSS was positive although students did not want this to become a permanent replacement for live events experiences which developed their events skills (K5).  The Live Conference series was therefore relaunched in April 2022 when Covid restrictions allowed. Level 6 students planned and managed a sell out hybrid student conference and IoH industry event at the Senedd as part of their Independent Project assessment. They were supported by colleagues and students, with academics from other academic disciplines and other universities attending. As a result of its success the newly formed Wales Tourism Academics group started planning an educational event to engage students and lecturers from universities across Wales (V4, K6).

In 2023 collaborating with ITT, ABTA and IoH I secured bringing ITT Future You Wales to Swansea Arena. Future You had been running nationally and across English Centres of Excellence since 2009 and I designed ITT Future You Wales as a more innovative hybrid conference supporting teaching, learning and employability in Tourism, Travel, Hospitality and Events. It was the first Future You ever organised by students for students, with graduates presenting live and digitally from around the world. As a result of the event success, the lecturers organising Future You Northern Ireland have now involved students in planning and hosting of their event (A2, V4).

Four Level 6 students scoped, planned, managed, and hosted the conference as part of their assessment for Independent Project supported by the teaching team. (A4, K2). They attracted over 665 student & academic delegates and included a small a Careers Fair with 25 organisations. Although this was the very first Future You Wales and the first organised by students, it became the biggest ever ITT event and was cited at ITT 2023 Conference in Qatar as an Exemplar of Best Practice (V4). 

The event involved a new colleague who recently moved across from teaching online and was keen to take an active operational role in the event. The experience provided her with the confidence and experience to take responsibility for leading the Level 5 Live Events module and developing the teaching to prepare the students to go on to manage ITT Future You (A5). She become an advocate for Experiential Learning and as a direct result successfully applied to become a Meet in Wales Ambassador (V3, A5).

Following the event I involved this colleague in the learning review, and we worked together supporting the Level 6 students with their Independent Project.  was not aware prior to this that she had not been involved in project tutoring. As a result I mentored and guided her regarding research processes and ethical considerations as well as supporting her marking projects and providing feedback (A3).

Lecturers from other disciplines attended along with academics from 10 universities and colleges from across Wales. The event provided ideas that helped the hospitality teaching team organise their first Hospitality Student Conference (A4). We also supported colleagues from Education hosting a Conference in the Arena, involving our students in the event and a further eight conferences with 4TheRegion (A5).

The impact of the learning is evidenced by the student’s success in their Independent Project and graduate careers and in 2024 we supported one student grow the Future You Careers Fair to include 50 exhibitors in the lower auditorium. A result letters of commendation have regularly been received from ITT, IoH and ABTA, UWTSD management, academics from across disciplines and industry delegates (K5). 

I shared the impacts of this innovative learning at both the Nexus Employability Conference and the Nexus Teaching and Learning Conference. The students and Head of Business Events Wales also presented the concept at the Association of British Professional Conference Organisers Academic Summit in 2024 (V4). 

The sustained success of this learning is demonstrated by winning Best Education Programme Award at the IoH Global Awards and students winning Best Student Event at the National Outdoor Events Association Awards in 2023. We were also finalists for Best Educational Partnership at the Springboard Awards in 2022, and IoH Best Educational Programme in 2022 and 2024. Whilst the teaching team were recognised in 2023 and 2024 as IoH Talent Development Team of the Year Finalists.

Planning has started for ITT Future You Wales 2025.  The aim is to involve more academics from UWTSD and across the UK to showcase how this Experiential Learning Model can benefit teaching and learning (A5, V4).




	Case Study Two

Using Industry Engagement to Support Student Learning and Staff Development 

This case study focuses on the dynamic and sustained approach of developing experiential learning to support teaching across the portfolio, the impact this has on colleagues’ practices and research as well as supporting student engagement, retention, and enhancement (K6).

This initiative was introduced to address issues relating to poor student retention on the Events Programme, and the need to focus on improving student attainment and NSS scores (K6). 

We regularly had positive feedback in the NSS and at Staff Student Committees for using experiential learning involving industry engagement, residential trips, and international visits. Following discussions with students I therefore developed an experiential learning plan to introduce monthly industry visits embedded in all modules to involve all the teaching team in engaging students and supporting colleagues teaching (A5, VI).

The aim was to promote a sense of community, enhancing quality, and applying professional industry knowledge to support academic learning. This was based on students regularly citing in their feedback the positive effect all trips have on their learning and student experience (A5, K6).

Some colleagues embraced this from the outset, but others had reservations. Despite the feedback some staff did not recognise the benefits and even though visits were timetabled they were worried about the additional work involved in planning and taking trips. Some lacked industry contacts or were worried about the responsibilities involved and concerned about preparing the risk assessments (V3)

To support I organised informal discussions alongside risk assessment workshops and developed emergency trip procedures to support colleagues. I offered mentoring for new and existing academics so they could join planned trips to experience the opportunities and engage with industry-based assessments. I also invited colleagues to attend meetings with lead bodies to support their teaching and research (A2, A5)).

Senior Management provided additional support inviting me to present at Institute wide events about the benefits of trips, industry engagement and experiential learning. There were also opportunities for members of senior management and academics from other disciplines to take part in planned trips for them to experience how these could be embedded across other disciplines (A5).

This was successful in promoting the concept of Experiential Learning to lecturers from Sport, Business and Hotel Management programmes. Colleagues and their students joined residential trips to London and Pembrokeshire to experience the learning, industry engagement, risk assessments and evaluation. (A4, A5). Sport Management quickly embedded this in their teaching by organising their own trips to London and Liverpool with excellent feedback (A5).

I involved as many academic colleagues as feasible in behind-the-scenes local visits focusing on links to module learning outcomes. Colleagues from the programme and other disciplines were involved in International trips initially Switzerland and France but this was further developed to include four trips to Malaysia, a trip to Qatar, America in 2023 and Canada in 2024. These were designed as innovative international cultural experiences enhancing student learning and providing the opportunity for colleagues to apply academic and subject specific learning. They were also highly beneficial for colleague’s research and professional development (A4, V3).

There was success integrating international trips across disciplines with a mix students and staff from across levels and subjects attending from Adventure Film, Business, Events, Hospitality, MBA, Sport, and Tourism students. This allowed cross fertilisation of discussions on the trip and provided colleagues with international industry experiences and research opportunities which benefitted their teaching (A2).

In total six new academic staff took part in residential trips and five academic staff including Programme Managers from other disciplines and an Assistant Dean took part in International Trips. Following the trips positive feedback was received from all colleagues and most were committed to embedding trips within their modules or programme teaching. Whilst planning was undertaken by many of these colleagues the actual success was limited mainly because six of the academics left the university fairly soon after trips.

The reticence to run local industry experiences was being overcome with more colleagues appreciating the Experiential Learning benefit. Even those who had most opposed to monthly trips started to engage & appreciate the benefits for their teaching. Despite this, embedding regular monthly trips for all students was not achieved and it was not until 2023 that this was re- introduced, and colleagues were then keen to use industry trips to support their teaching.

By 2020 this learning had however positively effected student retention, attainment, and survey results (K6).  New plans for joint initiatives with Business, MBA and Sport using Taith funding were planned but everything had to be put on hold due to Covid…….  

During Covid practical learners found it difficult to engage with online learning, and as Programme Manager I realised we needed to find innovative ways to temporarily substitute industry engagement and trips. With the support of IoH and Celtic Manor I developed a series of online behind the scenes industry visits in Wales and globally to engage learners. These were shared with colleagues and academics from Sports Management and Hospitality who used them to support their teaching. (A2, A4, K4).

This gained positive feedback from students, industry and lead bodies including ABTA and IoH. The online behind the scenes visits were cited as positives at Staff Student Committee Meetings, in module feedback, the NSS and at a lobby meeting with the Welsh Government (K5, K6, V4).

After restrictions were lifted local and residential trips slowly restarted followed by international online experiences were then put on hold. Whilst they had been beneficial supporting teaching and learning during Covid restrictions, these were observational experiences as opposed to practical experiences and there the impacts for practical learners were limited (V1).

As a Travel expert post Covid I developed new protocols and risk assessments with Health and Safety. This was vital for staff to provide effective and learning environments whilst Covid was still viewed as a risk (A2). This included supporting a new Programme Manager run her first International Field Study Trip by providing detailed examples of relevant risk assessments and emergency procedures. Since becoming part of the Hospitality and Tourism discipline I have supported a number of colleagues organise their first experiential learning trips by providing example risk assessment and learning matrix for matching learning outcomes and to experiential learning and offered mentoring support for planned international trips (A2, A5).

Recently two colleagues who had never taken experiential learning trips before ran a trip with me to a conference in London. I supported them with the planning, emergency procedures, risk assessments and trip management and shared how the experience could be embedded in their teaching. There was extreme cold weather for the trip enabling them to experience the issues and support protocols first hand (A2, A5).

Since Covid I have introduced new colleagues to industry-based visits and provided mentoring to link their module learning and assessments. This included helping a new colleague who had been teaching online develop regular industry engagement to support authentic industry-based assessments for a new Operations Management project. This provided her with the opportunities to develop new industry networks and experiential learning models to support her teaching and assessments (A2, A3).

Securing Taith funding for international trips enabled an academic colleague to take part in her first international trips in 2023. Visiting Switzerland and Colorado benefitted her professional development enormously; she gained a critical understanding of the importance of trip protocols, and links to module learning outcomes and provided research opportunities for her teaching and post graduate studies. Following the trips she has used the industry knowledge and research to develop case studies to underpin her teaching (V3).


I recently supported a colleagues’ professional development by involving her in planning industry visits for a UK residential trip to Manchester. Acting as a mentor I was able to provide guidance, support, and feedback to enable her to prepare a detailed risk assessment and organise industry visits linked to module learning outcomes (A2).

During the trip, a student was taken seriously ill, and I elected to take the student to hospital, so the colleague had the opportunity to take responsibility for managing the group visit to Liverpool. This developed her confidence and abilities and as mentor I followed this up with a debrief discussing the travel and visit issues that arose and the solutions (A5).

Over the past 18 months Taith funding has been important in promoting inclusivity and diversity ensuring students can access important trips that relate directly to their studies and international themes (V2).

The International office recently gave me the opportunity to take a student group to Canada to develop a new trip to be used by colleagues across all disciplines. This involved mentoring the International Mobility Officer who accompanied the trip and involving her in the pre trip planning, managing student learning and content during the academic trip to prepare her for supporting future groups. The experience helped her apply academic and professional learning whilst developing an understanding and appreciation managing educational tours (A2, V4).

As normal at the end of the trip a detailed debrief was held with students and staff to discuss the experience and consider possible improvements to further enhance the student and staff learning and development. Student feedback was positive and helpful for future planning, and I have since attended International Mobility Board to provide cross discipline feedback on the impact the trip had on student and staff learning and teaching (K5). 

Unfortunately, most of the disciplines I supported prior to Covid have not yet restarted trips. A former of colleagues who always embraced experiential learning opportunities and involved her Business Skills students in online experiences during Covid is now preparing a trip for MBA students to London. I am supporting her develop pre trip teaching, embed module learning outcomes and develop a reflective assessment (A4, A3). We will work together to consider new travel and risk implications and the plan is to support more academics embed these learning experiences in their teaching practice (A2).

Reviewing impacts, prior to Covid about 50 students per year (from across disciplines) benefitted from International Trips alone, whilst since trips relaunched in June 2022 about 50 students experienced International Trips and a further 50 engaged with Residential Trips. Covid has affected the impacts, but positively all students now engage regularly with behind the scenes visits and industry engagement. 

I have succeeded in securing external funding to support Train Travel Learning Experiences. This will enable all Tourism and Events students and more staff to benefit from these teaching and learning experiences (V1, V2).
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SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Senior Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Gareth Hughes

	Job Title
	Academic Director - Business

	Fellowship Status
	Associate Fellow

	Institute/Centre/Discipline/Unit
	IMH / Business

	Email address
	Gareth.hughes@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Gareth was my line manager as Academic Director of Business and is able to comment on my professional practice, academic activities, core knowledge, professional values, programme management and development, mentoring, collaboration, and industry engagement over the past 5 years.






	[bookmark: _Hlk173320555]Second Referee:


	Name
	Marie Pitson

	Job Title
	Senior Lecturer / Programme Manager MBA

	Fellowship Status
	Senior Fellow

	Institute/Centre/Discipline/Unit
	IMH / Business

	Email address
	Marie.pitson@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Marie is a colleague who I have worked with for over 10 years. She has been part of the Tourism & Events teaching team and is now MBA Programme Manager. She is able to comment on my professional practice, academic activities, core knowledge, professional values, programme management and development, mentoring, collaboration, and industry engagement.








SECTION FOUR: Declaration

Please sign and date in the box below to confirm that the application you are submitting is your own work.

	Signature 
	Jacqui Jones

	Date 
	31/07/2024



GDPR on data sharing with ADVANCE HE 
Following the implementation of GDPR you should be aware that following successful recognition at UWTSD, personal data including your name and email address will be supplied to Advance HE. This is in order to trigger your fellowship registration and certificate being recorded on their MyAdvanceHE database. 
https://www.heacademy.ac.uk/my-academy-manage-your-higher-education-academy-experience  
Advance HE will make use of this data in the course of providing their Accreditation Services to UWTSD, and potentially in any reviews they might carry out of our accredited provision. 
By submitting your coursework and appendices you are confirming you agree to this data sharing.






































Senior Fellowship
Supporting Statement Template

	Your Name

	Dr Gareth Hughes

	Institution/organisation/other

	University of Wales Trinity Saint David

	Job Title

	Academic Director

	Email address

	Gareth.hughes@uwtsd.ac.uk

	Your Fellowship Status (if appropriate)

	Associate Fellow

	Relationship to Applicant

	Former line manager

	How long have you worked with the applicant (insert dates)

	2017 to present

	




Declaration
	
In submitting your supporting statement, you are confirming that the applicant’s submission relates to their higher education professional practice and that your statement is your own work and has been written specifically for this applicant. If the professional integrity of the supporting statement is in question it will not be accepted.

I confirm that I have read and agree with the declaration above.


                                                                              
 Date:7/30/2024


[image: ]Appendix E2.16

	
2
Supporting Statement

Please provide your statement to support the applicant’s submission for Senior Fellow in the following section. You are required to comment on the applicant’s recent higher education practice, providing examples to support your statement wherever possible. 
Two sides of A4 will normally be sufficient for this category of Fellowship.

	Jacqui has shown herself to be exceptionally committed and high calibre academic during her tenure at UWTSD. This is demonstrated through consistently strong module feedback as well as personal commendations sent directly to Jacqui from her students, who consistently show appreciation for her engaging and innovative teaching as well as the level of support provided to these students. This is further supported by strong reports from her fellow academics via the peer observation process, where Jacqui has always exhibited an engaging and inclusive teaching style that ensures a wide variety of learning styles and abilities are catered for. 

I can say with confidence that Jacqui’s work is compliant with all five Areas of Activity within the Professional Practice Framework as well as upholding all of its Professional Values and always applies all five elements of Core Knowledge as outlined by the PSF

Her teaching practice marries the both the professional and vocational with the academic standards required of university study, enhancing students employability skills as well as engaging them in broader academic discourse(V1, K1 and K2). In addition to teaching on the programme, Jacqui is also the programme manager and integral to the development of innovative content on the programme. In particular, she makes particularly excellent use of her professional network in the development of excellent field trips that broaden students horizons and aid in the building of their own independent network. These carefully crafted experience enhance both the academic and employability skills of the student.

As previously noted, it is not only Jacqui’s role as a lecturer that has demonstrated her innovative approach to pedagogy / andragogy, but also her role as programme manager. Beyond the day to day running of the programme, Jacqui has experience of programme development having been through a number of validation and revalidation processes(V3, V4, V5, K3 & K5). 

Jacqui’s programmes attract students from a broad range of demographics and this will often include a significant number of widening participation students as well as more “traditional” student demographic of recent school leavers from A Level and BTEC programmes. This has provided her with the opportunity to demonstrate the adaptability of her pedagogy to students of broad ranging academic capabilities (V2, K1, K2, A1 A2, A3 & A4)  and again has been met with a great deal of praise from these students for her teaching practice and academic support.  

Jacqui has been consistently engaged in Continual Professional Development via industry specific memberships such as the Institute of Travel and Tourism as well as her role as Higher Education representative on the Institute of Hospitality Cymru Regional Committee in addition to being the Welsh Government Meet in Wales Ambassador (A5). 

Jaqui has been an outstanding mentor to a number of new colleagues, the majority of which have joined the university with a great deal of professional experience in the hospitality and tourism sector, but limited teaching / academic experience. In all instances, Jacqui has shown herself to be supportive, patient and comprehensive in her mentorship of new staff. This has been both formal via the peer support programme and informal on an ongoing basis (V5) 

All of Jacqui’s teaching practice is research informed as well as incorporating up to date industry practices. Jacqui has strong digital capabilities and incorporates technology into her teaching practice, this has included cutting edge use of immersive simulations for students to better enhance their real world skills as well as their digital capabilities.  (K4)

I am most happy to support Jacqui’s application for Senior Fellowship, of which I believe she would be a most deserving recipient














Senior Fellowship
Supporting Statement Template

	Your Name

	Marie Pitson

	Institution/organisation/other

	IMH

	Job Title

	Senior Lecturer/Programme Manager

	Email address

	marie.pitson@uwtsd.ac.uk

	Your Fellowship Status (if appropriate)

	Senior Fellow

	Relationship to Applicant

	Colleague

	How long have you worked with the applicant (insert dates)

	From September 2013 to current day. 

	




Declaration
	
In submitting your supporting statement, you are confirming that the applicant’s submission relates to their higher education professional practice and that your statement is your own work and has been written specifically for this applicant. If the professional integrity of the supporting statement is in question it will not be accepted.

I confirm that I have read and agree with the declaration above.


                                                                              
 Date: 29th July 2024
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2
Supporting Statement

Please provide your statement to support the applicant’s submission for Senior Fellow in the following section. You are required to comment on the applicant’s recent higher education practice, providing examples to support your statement wherever possible. 
Two sides of A4 will normally be sufficient for this category of Fellowship.


	I have worked with Jacqui for thirteen years during her tenure as a senior lecturer and programme manager. The following paragraphs provide evidence of her effectiveness in her approach to learning and teaching and her commitment to a high quality student learning experience, with regard to the UK Professional Standards Framework. 
Jacqui is a highly organised, motivated and professional lecturer. Her lesson design is sufficiently structured to support students appropriately for the level of study yet with a creative aspect that inspires and challenges students to stretch themselves, and feel reward in the achievement of learning outcomes. The assessments she develops focus on the application of theory into practice within real world settings in order that students may gain valuable work-related experience/employability skills and develop their confidence within the Tourism, Leisure and Events Industries. One example is the use of the University immersive suite for presentation assessments.  The students get to design innovative presentations and develop not only their presentation skills, but also develop their IT skills through the use of a range of different resources.  

Jacqui is a generous colleague, one who shares good practice, collaboration opportunities and one who enforces the highest standards of delivery and experimental learning. Jacqui mentors academic colleagues with regular meetings to discuss module content, progression opportunities, and provide support whenever needed. This is particularly applicable when new members of staff join her teaching team, be they permanent or HPL.  Also, as a senior lecturer with considerable experience, she also supports experienced colleagues who are branching out into different teaching areas, including offering placements or field trips within their programmes.  
Jacqui always seeks to include colleagues from different disciplines when developing events and field trips, highlighting the benefits of these to students irrespective of discipline they are studying.  Such an approach enables students to experience cross fertilization of learning, new cultural experiences, networking and opportunities to apply academic subject knowledge to real experiences.    
As well as working closely with colleagues across the university, Jacqui also works closely with a number of external organisations including ABTA, the Institute of Hospitality (IoH), Swansea Arena, GWR, local governments and the Welsh Government.  This is undertaken for the betterment of both colleagues and students, providing invaluable industry links for staff and students, whilst facilitating an understanding of academic theory in practical settings.  This approach helps the students relate their academic work to real world examples and prepare them for employment. Jacqui continually highlights the importance of the development of work ready students and how these external links facilitate and support this. Such examples include the students setting up an event at Ffos Las Race Course, from planning to inception.  Students have also developed events at Swansea Arena, including an employability event, which brought employers from a range of organisations together.  Students also have opportunities to work as student ambassadors for the IoH, delivering events and presentations on behalf of the organization, providing invaluable experience. 

While the Industrial Placement modules she manages focus on placing students in the workplace to practice and enhance their management skills in the pressure of a real work environment, during her level 6 work, her students experience higher level skills.   Such an approach facilitates an enriched learning experience for students as evidenced by her popularity with students and how she continues a close working relationship with them following their graduation.  As she manages one of the largest number of student placements in the Institute, she also benefits from the guidance of the sector’s leading placement organisation, ASET to ensure that best practice guidance is followed in line with other Institutions. This ensures that student well-being was assured. Jacqui has ensured she has undertaken the ongoing CPD necessary to support and innovate within her areas of teaching and pedagogy.   Many graduates of her programmes go on to offer placement opportunities to current students; present at events developed by current students and provide students with an insight into the transition from academia to industry.  The feedback from students is always positive, and they comment how they benefit from the relationships they develop with graduates. 

Jacqui’s work as an Enterprise Champion further supports the delivery of Welsh Government entrepreneurial commitments throughout the programmes she manages.  Jacqui also works closely with UWTSD alumni to support not only their continued professional experiences, but also to benefit students across a range of programmes within UWTSD through the development of enterprise showcase events. These inspirational events further enable students to interact with the alumni which provide networking opportunities. 
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