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Introduction
This reflective account, informed by observations of two lecturers in the post-16 sector, anonymised as Lecturer 1 and Lecturer 2, delves into the complexities of teaching practices in both in-person and online environments. Lecturer 1 was observed delivering an on-person lecture to a class of Level 4 students on the topic of Niche Marketing and Social Media. Lecturer 2 was observed delivering an online lecture to a class of Level 5 students on the topic of Financial Management in the Hotel Industry. 
The intent is to critically examine effective teaching strategies across different mediums, with an expectation to observe varied approaches in structure, student engagement, inclusion of practical tools, flexibility and adaptability, use of visual aids, encouragement of critical thinking, classroom management and assessments strategies.
The aim is to identify how these teaching observations can inform and shape my own evolution as an educational professional. Race (2020) suggests that such observations are crucial for understanding diverse educational methods and their impact on student engagement. This process involves a careful consideration of the observed teaching techniques and the creation of a targeted action plan using Doran’s (1981) SMART objectives. In undertaking this, I will incorporate theories and methodologies from relevant academic literature including Advance HE Professional Standard Frameworks (2023), thereby deepening my proficiency and implementation of effective teaching strategies.

Clarity and Structure
Lecturer 1’s teaching structure in the on-campus environment was linear and sequential. His lecture followed a clear and logical progression, beginning with a recap of previous material, introducing new concepts, and culminating in the application of these concepts. Marshall (2020) explained that this structure is beneficial in most classroom environment as it allows for a gradual build-up of knowledge, ensuring that foundational concepts are understood before moving to more complex topics. This approach aligns with A1 of the UKPSF (2023), which emphasises the importance of well-planned and structured teaching to facilitate learning.
In contrast, although Lecturer 2 had a clearly defined structure as introduced to students at the start of the lecture, he has allowed through interaction with students to jump from and to different topics within the structure. This can be considered a non-linear approach and according to Strom, Mills and Abrams (2023) this approach could make the learning experience more dynamic and unpredictable, which may capture and retain student’s attention more effectively. As highlighted by Budhai and Skipwith (2021) this is especially beneficial in an online setting where maintaining student engagement is a significant challenge due to the lack of physical classroom presence. 
I tend to follow a linear structure in my teaching, but I see potential in adopting non-linear approach to make sessions more dynamic. To achieve this, I plan to incorporate a variety of topics within a single lecture while maintaining a logical flow. I will start by revising my lesson plans to include optional branching points where students can guide the class’s direction, introducing flexibility without losing the coherence of the overall structure.

Engagement and Responsiveness
According to Reece (2007) Engagement and Responsiveness are crucial elements in effective teaching practices, as exemplified by both Lecturers. In their approach, they both demonstrated a keen understanding of the importance of interactive teaching. By frequently posing questions and encouraging student responses, they cultivated a dynamic learning environment that not only fostered engagement but also ensured sustained student interest. This method, crucially, allowed for the clarification of complex concepts through active dialogue rather than passive reception especially when it came to understanding the use of the Ansoff Matrix in Lecturer’s 1 class. According to Elder and Paul (2004), such approach, that can be identified as the ‘Socratic questioning method’ consists of asking a series of questions leading students towards discovering of the answer. It maintains student interest and deepens understanding, as it encourages learners to think critically and articulate their thoughts. This method aligns with A2 of the UKPSF (2023), that focusses on the importance of teacher-student interaction to enhance learning engagement.
The similarity in both lecturer’s methods highlights a fundamental truth in educational pedagogy: active engagement through dialogue is a powerful tool in demystifying challenging material and making learning a more collaborative and immersive experience (Avis, Ficher and Thompson, 2019). 
My current practice of interactive teaching aligns with both lecturers, but I would like to deepen this engagement. Inspired by Elder and Paul (2004), I will introduce more Socratic questioning in my classes. To implement this, I could prepare a list of open-ended questions related to each lecture topic, aiming to initiate thoughts and discussions. This method can gradually be introduced, starting with one or two questions per session, and then expanding as students become more comfortable with this approach.

Inclusion of Practical Tools
The inclusion of practical tools in teaching, as demonstrated by Lecturer 1 and Lecturer 2, exemplifies an effective approach to bridging the gap between theoretical knowledge and real-world application. Lecturer 1 utilised the Ansoff Matrix, a strategic planning tool, allowing students to actively engage with and apply theoretical concepts to practical scenarios through an in-class activity. This hands-on experience is in line with David Kolb's Experiential Learning Theory (1984), which posits that learning is most effective through the process of directly experiencing and reflecting on an activity. Similarly, Lecturer 2's session on revenue management in hotels provided students with concrete examples that illustrated the practical implementation of financial theories. By incorporating these practical tools into their lectures, both educators not only made complex theories more accessible and relatable but also reinforced the validity and applicability of the information being taught, aligning with Kolb's (1984) emphasis on the transformative power of experiential learning and aligned with K2 of the UKPSF (2023), underscoring the importance of applying subject knowledge in teaching.
I believe that my use of practical tools providing student with application to the learning is somewhat effective, but I consider that there’s room for improvement and I could look at expanding this practice. Following Kolb's Experiential Learning Theory (1984), I could integrate more real-world scenarios and case studies into my lectures. This may involve collaborating with industry professionals to bring current, practical examples into the classroom, thereby bridging the gap between theory and practice. 
Flexibility and Adaptability
According to Biggs and Tang (2011) Flexibility and Adaptability are key in effective teaching. Lecturer 1 extended an assessment deadline, showing responsiveness to student needs, this action might indicate an understanding of the task's complexity or the student’s workload, aligning with Piaget’s constructivist theory (1954) that emphasizes the importance of considering learner’s contexts and backgrounds in the learning process. However, this could indicate a need for better planning, as assessment deadlines should be realistic when originally set (Race, 2020). Lecturer 2 exemplified adaptability in teaching by modifying the lecture flow in response to student inputs and queries, a practice supported by Vygotsky’s social development theory which underscores the dynamic nature of learning, advocating for adjustments in teaching strategies based on ongoing interactions (Vygotsky, 1978). Both approaches reflect a commitment to student-centered learning, recognizing that adaptability and flexibility in teaching methodologies are crucial for addressing diverse learning needs and fostering a supportive educational environment (Darling-Hammond et al., 2020). 
Reflecting on this, I see the importance of adapting to classroom needs, resonating with UKPSF (2023) sections V1 and V2, which emphasizes valuing diverse learning styles. I plan to enhance adaptability in response to classroom dynamics. I will initiate each new topic with a brief, informal assessment of student’s prior knowledge and adjust my teaching pace and style accordingly. This might involve shifting focus to areas where students exhibit less understanding or accelerating through more familiar topics. Additionally, I aim to incorporate regular, short feedback sessions within my lectures to gauge student comprehension in real-time and adjust my teaching strategies on the spot. This methodology directly correlates with area A3 of the UKPSF (2023), which focuses on assessing learners and providing them with feedback. Adopting this method will ensure that my teaching is not only responsive to the needs of individual students but also dynamically attuned to the evolving needs of the entire classroom, fostering a more inclusive and effective learning environment (Avis, Ficher and Thompson, 2019).


Use of Visual and Explanatory Aids
The use of visual and explanatory aids in teaching, exemplified by both Lecturers, showcases the effectiveness of multimedia learning principles. Lecturer 1's use of visual materials to explain the Ansoff Matrix aligns with Mayer's Cognitive Theory of Multimedia Learning (2019), this theory posits that people learn better from words and pictures than from words alone. By integrating visual aids like pictures and models, Lecturer 1 effectively clarified complex strategic concepts. Lecturer 2's use of videos and graphics to explain financial theories reflects Paivio's Dual Coding Theory (1986), suggesting separate mental processing for visual and verbal information.  The use of these diverse teaching aids caters to different learning styles, as suggested by the Fleming and Mills’ VARK model (1992) that identifies 4 types of learners such as: Visual, Auditory, Reading/Writing, and Kinesthetic. It also aids in deeper cognitive processing, making abstract or complex content more accessible and understandable for students. 
To improve my utilisation of visual aids in alignment with K4 of the UKPSF (2023), which emphasizes enhancing learning and comprehension through the use of appropriate learning technologies, I intend to deepen my understanding of Mayer's Theory. This will involve diversifying my teaching materials to encompass a broader range of formats such as videos, infographics, and interactive models as appropriate. Additionally, I am contemplating pursuing training in multimedia tools to develop more captivating and informative visual content, particularly for online teaching contexts.

Encouragement of Critical Thinking  
Lecturer 1's discussion of the Ansoff Matrix in real-world scenarios effectively bridges the gap between theory and practice, fostering not just an understanding but an application of strategic thinking. This method aligns with the upper levels of Bloom’s Taxonomy (1956), a framework that categorizes educational goals and emphasizes higher-order thinking skills, such as 'analysis' and 'evaluation'. I observed in lecturer 1’s class, students being encouraged to dissect concepts and judge their applicability. Similarly, Lecturer 2’s approach to applying financial theories to scenarios like hotel revenue management engages students in a process of 'synthesis' and 'evaluation', key aspects of critical thinking. These methods align with Elder and Paul's critical thinking model (2006), focusing on practical information analysis, reflecting section A2 of the UKPSF (2023), which emphasizes teaching strategies for higher-order thinking and applying theory in practice.
By engaging students in these exercises, I believe that both lecturers effectively fostered an environment that stimulates not only the absorption of information but its critical assessment and application. I trust that I already apply such practice in my teaching, however I plan to read further on the method to ensure good application. 

Classroom management
According to Carraway (2014), in contemporary educational settings, classroom management extends beyond maintaining discipline to cultivating a learning environment that encourages student participation and engagement. Lecturer 1's approach might align with the concept of 'Positive Behavioral Interventions and Supports' (PBIS), a modern adaptation by Sugai and Horner (2006), which stresses creating a positive classroom culture with proactive strategies. This method involves setting clear expectations for behaviour and learning, much like the assertive discipline model, but with a focus on positive reinforcement. Lecturer 2, on the other hand with an online class in which the majority of students are being taught on their second language as not originally from the UK, it could exemplify the principles of 'Culturally Responsive Classroom Management' (CRCM), as proposed by Weinstein, Tomlinson-Clarke, and Curran (2004), which emphasizes understanding and respecting cultural differences in learning and behaviour. This approach involves creating an inclusive and affirming classroom atmosphere that acknowledges and values diversity. Both these perspectives (PBIS and CRCM) reflect a shift in classroom management theories towards more inclusive, supportive, and student-centered approaches, aligning with the UKPSF (2023) area of activity A4, which focuses on developing effective learning environments and approaches to student support and guidance.
The majority of learners in the programmes I teach within are non-UK native, to create a more inclusive learning environment, I plan to adopt elements of CRCM (Weinstein et al., 2004). This will involve setting clear expectations for behaviour and engagement from the outset and incorporating activities that acknowledge and respect cultural diversity. I will seek opportunities to attend workshops on inclusive teaching practices and gather feedback from colleagues and students at the end of lectures to continuously refine my approach.

Assessment strategies
In their class, lecturer 2, effectively employed a formative assessment strategy, a practice that aligns with the UKPSF (2023), specifically under the domains of A3 (Assessment and Feedback) and K2 (Teaching and Learning Approaches). During the session, he dedicated time to review and provide feedback on the first assessment submitted a week prior. This approach is a quintessential example of A3, as it involves designing assessment tasks that provide opportunities for feedback and learning. By discussing the first assessment's outcomes and suggesting improvements for the second, Lecturer 2 not only assessed student’s understanding but also guided their learning process, a key aspect of formative assessment. Lecturer 2 tailored feedback specific to the context of financial management, demonstrating an understanding of effective pedagogical strategies suited to the subject matter. Such feedback sessions allow for a deeper exploration of the subject, encouraging students to reflect on their learning and understand the practical application of theoretical concepts. This method is crucial in higher education, where the emphasis is often on not just acquiring knowledge, but also on developing critical thinking and application skills (Race, 2020).
Aligning with Lecturer 2's formative assessment strategy, I aim to introduce more diverse and continuous assessment methods. This will involve designing smaller, regular assessments that allow for ongoing feedback, rather than relying solely on major exams or projects. I will explore various formative assessment techniques such as Interactive Quizzes, Classroom Polls, Learning Logs, students Journals and integrate them into my courses, ensuring they align with learning outcomes and aim to provide meaningful feedback for students.



Action Plan for Personal Development as a Teaching Practitioner: 
Reflecting on my teaching approaches in comparison to Lecturer 1 and Lecturer 2, I am inspired to refine my methods to enhance student engagement and learning outcomes. 
I developed a targeted action plan using Doran’s (1981) SMART (Specific, Measurable, Achievable, Relevant and Timely) objectives with the aim to align my teaching methods with observed best practices and professional standards, focusing on enhancing student engagement, inclusivity, and practical application of knowledge. Each objective is grounded in evidence-based strategies with clear, measurable goals, achievable steps, and relevant theory within specific timeframes.
Each of the steps detailed in the action plan will be taken with a focus on aligning with HE UKPSF (2023), ensuring my teaching remains dynamic, student-centred, and conducive to effective learning.



	Objective
	Specific Action
	Measurable Goal
	Achievable Steps
	Relevance
	Timeframe

	Cultivate inclusive classroom environment
	Implement Culturally Responsive Classroom Management strategies
	Apply CRCM approaches in every lecture
	Attend workshops on inclusive teaching; seek regular feedback for improvements
	Addresses cultural diversity in learning
	Ongoing

	Improve classroom adaptability
	Initiate responsive teaching based on classroom dynamics
	Adjust teaching methods in response to student feedback in every session
	Conduct brief assessments of students’ understanding at the start of each topic
	Supports inclusive learning environment 
	Ongoing

	Deepen student engagement and interaction
	Implement Socratic questioning in lectures
	Introduce Socratic questioning in at least one lecture per week
	Prepare a list of open-ended questions for each topic; gradually increase frequency
	Encourages critical thinking and engagement 
	3 Months

	Integrate more practical tools
	Add real-world scenarios and case studies to lectures
	Include at least one industry-relevant activity or case studies per lecture
	Collaborate with industry professionals for current examples; integrate into lectures
	Enhances practical application of theories 
	4 Months

	Diversify visual and explanatory aids
	Increase the use of diverse multimedia materials
	Introduce different multimedia tools in every other lecture
	Obtain training in graphic design and multimedia tools; apply in lectures
	Enhances comprehension
	5 Months

	Refine assessment strategies
	Employ diverse formative assessment techniques
	Introduce a new formative assessment method every month
	Research and apply various techniques like Interactive Quizzes, Classroom Polls…
	Aligns with continuous learning and feedback 
	6 Months

	Enhance teaching structure flexibility
	Incorporate non-linear teaching approaches in lesson plans
	Introduce at least one non-linear lecture approach per month
	Revise lesson plans to include branching topics and student-led discussions
	Aligns with dynamic learning strategies 
	1 Year
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Teacher Observation Form 

	Teacher
	Christopher Wilkin

	Date
	06/11/2023

	Group
	September 2023 start cohort - Level 4 International Travel and Tourism Management

	Topic/Context
	Niche Marketing and Social Media (On campus delivery)

	Notes on the lesson:

	
Clarity and Structure
The lecture was structured with clear segments, beginning with a recap, proceeding to objectives, strategy, and finally the Ansoff Matrix. 
The lecture's opening with a recap of the previous session, before moving on to the marketing mix, then objectives and strategy, and concluding with the Ansoff Matrix, exemplifies a logical and coherent flow. This structure should help students understanding by building on previous knowledge and gradually introducing new concepts.
   - Alignment with Professional Standards: This approach is in line with standards like A1 of the UKPSF, which emphasize the importance of well-planned and structured teaching to facilitate learning.

Engagement and Responsiveness
The lecturer's use of questions and encourages responses, suggest an effort to engage students, though the effectiveness in this context was unclear. Such techniques can stimulate thinking and ensure students follow the lecture.
   - Alignment with Professional Standards: Engaging students and checking for understanding are key elements of good teaching practice. This method aligns with A2 of the UKPSF, focusing on the importance of teacher-student interaction to enhance learning engagement.

Inclusion of Practical Tools
The lecture included practical tools like the Ansoff Matrix, making the theoretical content more tangible. Students were asked to use the Matrix through an activity with the objective to bridge the gap between theory and real-world application.
   - Alignment with Professional Standards: Incorporating such practical tools aligns with K2 of the UKPSF, which stresses the importance of applying subject knowledge effectively in teaching.

Flexibility and Adaptability
The decision to extend the deadline for an assessment reflects an understanding and responsiveness to student needs, acknowledging the complexity of the task or the workload of the students. It can also highlight a lack of preparation or an error in the original planning. 
   - Alignment with Professional Standards: This flexibility is an aspect of V1 and V2 of the UKPSF, demonstrating responsiveness to learner diversity and needs.

Use of Visual and Explanatory Aids
The detailed description of the Ansoff Matrix, potentially aided by visual materials, helped students in understanding this complex concept.
   - Alignment with Professional Standards: Effective use of explanatory aids aligns with K4 of the UKPSF, ensuring that teaching resources enhance learning and comprehension.

Encouragement of Critical Thinking
Discussing the application of the Ansoff Matrix in real-world scenarios encouraged students to apply critical and strategic thinking, linking theoretical knowledge with practical marketing strategies.
   - Alignment with Professional Standards: This practice supports K3 of the UKPSF, which involves promoting critical analysis and critical thinking skills among students.

Classroom management
A good combination of pedagogical strategies, fostering a harmonious and conducive learning environment that seamlessly balanced student engagement and classroom discipline.
- Alignment with Professional Standards: This practice is in line with the UKPSF's A4 area of activity, which stresses the importance of effective learning environments and student support.

Assessment strategies
Formative assessment used throughout the lecture. Oral regular questioning, answers, feedback.
-Alignment with Professional Standards: This practice is in line with the UKPSF's A3 domain, focusing on continuous assessment and feedback for effective teaching.



	What I have learned:

	The Value of Lesson Structuring (A1)
   - Reflection: A well-structured lesson facilitates better understanding and retention. It guides students through complex information logically and coherently.
   - Personal Insight: The need to develop skills in effective lesson planning, ensuring each segment contributes meaningfully to the learning objectives.

Engagement Through Interaction (A2)
   - Reflection: Interactive teaching methods, such as questioning, can significantly enhance student engagement and understanding.
   - Personal Insight: Developing a repertoire of interactive techniques tailored to different content areas and student groups is crucial.

Adaptive Assessment Strategies (A3)
   - Reflection: Flexibility in assessments can support diverse learning needs but must be carefully managed to maintain academic standards. The deadline provided originally should have been more realistic and better planning can be considered.
   - Personal Insight: Understanding the balance between flexibility and rigor in assessments is essential for effective teaching. A good preparation and provision of realistic deadline would highlight better practice.



	Targets to improve my own practice (mapped to professional standards):

	
Enhancing Lesson Planning (A1)
Target: To develop more detailed and structured lesson plans with clear objectives, activities, and assessments.
Action Plan: 
· Undertake professional development courses in curriculum design.
· Regularly review and revise lesson plans based on student feedback and performance data.
· Collaborate with peers for insights and best practices in lesson structuring.

Boosting Student Engagement (A2)
Target: To integrate a diverse range of interactive techniques in my teaching to cater to different learning styles.
Action Plan:
· Research and experiment with various engagement strategies, like group discussions, problem-solving tasks, and technology-aided interactive sessions.
· Gather and analyse student feedback to refine these techniques.
· Observe and learn from colleagues known for high student engagement.

Responsive Assessment Methods (A3)
Target: To develop and implement assessment strategies that are both flexible to student needs and uphold academic integrity.
Action Plan:
· Explore alternative and formative assessment methods, such as project-based assessments, peer reviews, and reflective journals…
· Conduct regular student surveys to understand their perspectives on assessment methods.
· Seek mentorship or training on balanced assessment strategies.
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Teacher Observation Form 
	Teacher
	Tristan Hawkins

	Date
	07/11/2023

	Group
	April 2022 Start Cohort – Level 5 International Hotel Management

	Topic/Context
	Financial Management for the Hotel Industry (Online Delivery)

	Notes on the lesson:

	
Clarity and Structure
The lecture was well-structured, starting with an overview of financial management principles and moving into detailed discussions on topics like dynamic pricing and revenue management in hotels. Mr. Hawkins effectively built on previously discussed concepts, aiding student comprehension. His teaching was somewhat reactive to the student’s demand and comprehension.
  -  Alignment with Professional Standards: This structure aligns with A1 of the UKPSF, demonstrating well-planned and structured teaching.

Engagement and Responsiveness
The lecturer frequently asked questions and sought student responses, fostering engagement. His approach to clarifying complex concepts through dialogue helped maintain student interest.
  - Alignment with Professional Standards: This aligns with A2 of the UKPSF, emphasizing the importance of teacher-student interaction.

Inclusion of Practical Tools
The session included practical examples, particularly in explaining revenue management in hotels, which helped bridge the gap between theory and real-world application.
  - Alignment with Professional Standards: This aligns with K2 of the UKPSF, underscoring the importance of applying subject knowledge in teaching.

Flexibility and Adaptability  
The lecturer showed adaptability by adjusting the lecture flow based on student inputs and queries, indicating responsiveness to student needs.
  - Alignment with Professional Standards: This reflects V1 and V2 of the UKPSF, indicating an understanding of learner diversity and needs.

Use of Visual and Explanatory Aids
The lecture included the use of videos and graphical representations to explain complex financial concepts, enhancing student understanding.
  - Alignment with Professional Standards: This aligns with K4 of the UKPSF, indicating effective use of teaching resources.

Encouragement of Critical Thinking  
Discussions on applying financial theories to real-world scenarios, like the analysis of hotel revenue management, encouraged critical and strategic thinking.
  - Alignment with Professional Standards: This practice supports K3 of the UKPSF, promoting critical analysis among students.

Classroom management
Good management of an online class with non-native English speakers. lecturer used a culturally responsive approach, respecting and understanding diverse learning behaviours. 
- Alignment with Professional Standards: This practice is in line with the UKPSF's V1 area of activity, which stresses the importance of respecting individual learners and diverse learning communities.

Assessment strategies
Formative assessment used throughout the lecture. This approach included providing feedback on assessments to guide the learning process.
Alignment with Professional Standards: This practice is in line with the UKPSF's A3 section, focusing on continuous assessment and feedback for effective teaching.




	What I have learned:

	
The Value of Interactive Teaching (A2)
- Reflection: Engaging students in discussions enhances their understanding and retention of complex financial concepts.
- Personal Insight: The importance of incorporating interactive elements in my teaching to improve student engagement and understanding.

Enhancing Interactive Teaching Methods (K3)
- Reflection: Providing students with real-world scenarios and case studies will support application and overall understanding of topic to cater for different learners.
- Action Plan: Collaborate with industry professionals, guest speakers, visits, field trips.

Adapting Teaching Techniques (A4)
- Reflection: Flexibility in teaching, such as adjusting lecture flow based on student needs, is crucial for effective learning.
- Personal Insight: Developing skills to adapt teaching methods to different student needs and learning styles.



	Targets to improve my own practice (mapped to professional standards):

	
Enhancing Interactive Teaching Methods (A2)
- Target: To incorporate more interactive and discussion-based elements in my teaching.
- Action Plan: Research and implement interactive teaching strategies, gather student feedback, and observe colleagues for best practices.

Enhancing Interactive Teaching Methods (K3)
- Target: To implement real-world scenarios and case studies to lectures
- Action Plan: Collaborate with industry professionals for current examples; integrate into lectures

Developing Adaptable Teaching Techniques (A4)
- Target: To improve adaptability in teaching methods to cater to diverse student needs.
- Action Plan: Attend workshops on adaptive teaching, seek mentorship, and regularly evaluate and adjust teaching strategies based on student feedback
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