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Abstract

Reducing poverty is currently one of the main concerns that has been established over the last decade by the Welsh Assembly Government. Poverty is one of many barriers that children and young people in Wales face in their everyday lives and their educational outcomes are affected because of it. Families with low-income are especially impacted and school is the best strategy to help their children to gain the best education and to help reduce the chances of poverty in their future. But despite this poverty is more than just lack of income, it is lack of cultural, economic and material resources that affect a child’s opportunities, experiences and aspirations. Children and young people in Wales start school behind their more affluent classmates. Schemes, programmes and grants have been established in Wales to help tackle the barriers that these children from disadvantaged backgrounds face and will hopefully aid to reducing the impact of poverty on their lives. 
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Introduction
The ways that effect and affluence a child’s education attainment are very broad, and several educational deficits emerge early in a child’s education that can affect their educational journey for the rest of their lives (JRF, 2020). There are many barriers within education that children face that can affect their educational journey and these include social and cultural barriers, practical and personal barriers, emotional, workplace barriers and learning difficulties (Common barriers to learning | Unionlearn, 2020). Even though some of us may face one or two of these barriers throughout our lifetime, most people deal with all them at once and it can be difficult to comprehend. Every child deserves to have a quality education and the best start in life and schooling helps them to achieve this. Through implementing strategies to tackle these barriers it allows these children to gain that better start. 
    The main barrier that this essay focuses on is poverty as poverty is one of the biggest barriers that children and young people face. Poverty effects hundreds and thousands of people within the UK and Wales every year and many people struggle to find an income to support their families and most importantly themselves. Children that live in poverty experience life differently to children who grow up with money and often start school already behind their peers (Ferguson, Bovaird and Mueller, 2020). Poverty limits the life chances of these children and significantly affects their educational experience and outcomes in school. This paper examines how poverty affects child development and educational outcomes.
    There are many interpretations and definitions of the term poverty meaning there is not one single definition. The term poverty can be defined relative to the standards of living in a society at a specific time. This means that people who live in poverty that are denied an income sufficient for their material needs such as rent, food and heating and in turn these circumstances exclude them from taking part in activities which are the norm to the rest of society (BBC - Poverty - Definitions, 2020). This economic definition of poverty is typically based on income measures however many researchers suggest that poverty entails not having material assets, good health, and health capabilities; social belonging, cultural identity, respect, dignity and education (Engle and Black, 2020). These factors are what cause children and young people in poverty to feel excluded, the Joseph Rowntree Foundation (ND) state that they can become ostracised from the social system. Percy-Smith (2002) agree with this as they state that people in poverty have limited access to health care, education, sports and leisure. Most contemporary social scientists believe that definitions and perceptions of poverty do not play any significant role in socioeconomic disadvantage and they believe this is due to society blaming the victim for their state (Kluckhohn, 1951). This is the misconception of society not taking environmental factors into consideration when perceiving people who live under the poverty line. 
    Poverty involves a variety of complex factors that negatively affect the population in a range of ways. The arrange of factors include rising living costs, low pay, lack of work, and inadequate social security benefits together mean some people do not have enough resources (The causes of poverty, 2020). These factors that create and compound disadvantage begin to impact on a child’s well-being and chances of educational success (Bartlett and Burton, 2016: 281). Children and young people within Wales who grow up within poorer families usually have poorer educational attainment levels and this could be due to these various factors that affect their life. Educational outcomes for children that are in poverty is one of the key issues that people are concerned about regarding their children due to their little income. Since 2006, there has been a sixty per cent rise in the number of people moving repeatedly between employment and unemployment, this means that over two thirds of disadvantaged children always have at least one parent in work and over seventy three percent of children have no working parents, this is a huge number of children within the UK living in poverty (Jensen, 2010). 
    Children that live in poverty are more likely to feel like a failure and have a sense of hopeless about their future than their more affluent peers. Not only does it affect their relationships with their peers and causes them to feel excluded but also puts them at risk of developing mental health problems, to children missing out on decent meals, sleeping in cold bedrooms and being bullied at school, as well as drastically reducing their future life chances (How Poverty Affects Behaviour and Academic Performance, 2020). Evans & English (2002) found that one in five children growing up in poverty have a heightened risk of socioemotional difficulties, attributable to interacting factors such as substandard housing, family turmoil and difficulties in behavioural self-regulation. When addressing these issues of limited financial resources and poverty, the school can be expected to help these children with strategies (Daly and Leonard, 2002; Harju, 2008; Ridge, 2002). 
      As poverty is impossible to eradicate schooling is a helpful tool that is used to help reduce poverty for future generations of children within Wales. The link between poverty and lack of education has become increasingly more common due to the rising numbers of people within Wales living in poverty. Through going to educational establishments children that live in poverty are given more opportunities to educate themselves and move away from the social perception that children in poverty never move away from it, to help better their own lives. Percy-Smith (2002) believe that children that derive from poor attainment are often associated with children from working class backgrounds. Strand (2015) states that through data it helps to provide evidence of the impact that poverty has on attainment. Strand (2015) states that white British of 58% and free school meal pupils of 56% are the lowest achieving groups. 
    Poverty limits the chances of educational attainment and at the same time educational attainment is one of the main components to help escape poverty. According to Hills and Stewart (2005) low attainment due to a disadvantage childhood often leaves the individual with a disadvantaged future and low income. The role of the school needs to be improved as a specific focus on these children needs to be addressed to help raise the achievement to provide opportunities for a better future. Schools are essential to narrow the gap between poverty and educational attainment, in order to do so whole-school approaches, measures needed to be put in place to reduce inequalities in pupil attainment and promotion of healthy living initiatives to help tackle disadvantage need to be established (Inquiry into Educational Outcomes for Children from Low Income Households | National Assembly for Wales, 2020). 
    Payne (2006) reiterates how schooling has a big impact on the life chances and opportunities of children and young people in Wales. Olssen (2004) states that children who live in poverty are to receive social position then the social needs of that child need to be challenged. According to Bartlett and Burton (2016) theorists such as Bowles and Gintis believe that the education system Is a valuable resource to help inequality. The best outcomes for children are based on a holistic pedagogical approach to early childhood that is supported by integrated structures at all levels, joint working principles and partnership working with parents (Welsh Government, 2020). Even though there is no national programme for schools to follow to help tackle poverty. Through combining a whole school system approach, policy and best practice along with schemes, programmes and grants that are specifically designed to target children who are at disadvantage allows schools to help meet the needs of children and provide support. 

Free School Meals
Educational reform is one of the biggest social justices of all time, without education the world would not be what it is today. According to gov (2020) education is the engine of our economy, it is the foundation of our culture, and it’s an essential preparation for adult life. By the Welsh Government delivering on their commitment to social justice it requires them to place these three objectives at the heart of the education system to help better children and young person's educational journey (The purpose of education, 2020). According to Kirsty Williams the Minister for Education (GOV.WALES, 2020) “Our national mission is to raise standards, reduce the attainment gap and deliver an education system that is a source of national pride and confidence”. 
    There is a rising concern that children from deprived homes have poorer quality diets and experience higher levels of illness than children who live above the poverty line. Hills and Stewart (2005) explain how children's lack of access to education can be influenced by their poor health. Hills and Stewart (2005) state that poor health creates many limitations for children within education. Pridmore (2007) believes that these include characteristics such as lack of motivation and behavioural issues due to poor health and hunger. The NEU AND CPAG’s survey reveal that over 83% of professionals have noticed that children are showing signs of hunger throughout the school day (The state of education: Child poverty, 2020). This for low income families means that their children are at risk of undernutrition or being overweight and this is due to food insecurity (Engle and Black, 2020). To address these issues and give children the best start in life the government are responsible for providing a strategy to help these children (Sahota, Woodward, Molinari and Pike, 2020). 
    Riddal-Leech (2003) state that Maslow's theory of the Hierarchy of needs reiterates how if children’s needs are not met their development and behaviour are negatively affected. Maslow's theory at the bottom of the hierarchy of needs are basic needs such as food, water and shelter. A child living in poverty may experience this lack of basic needs and therefore will not be able to progress onto the other levels of the hierarchy therefore stunting their development. Children’s basic needs if not met according to Riddal-Leech (2003) will cause their body to be unable to operate properly which causes their bodies to not fight of infection, develop skills and mature. 
    As there are too many children within Wales that live in poverty the Welsh Assembly Government aim to eradicated child poverty by 2020 by introducing its first statutory Child Poverty Strategy (CPS) in February 2011 (Estyn, 2020). The link between poverty disadvantage and educational underachievement is so big that something needed to be put in place to help these underachieving children. Through implementing a Child Poverty Strategy for Wales (2011) and the tackling Poverty Action plan (2013) the Welsh Government have established visions and strategic objectives to help reduce child poverty (Gov, 2020). Through implementing these strategies, the Welsh Government are trying to reduce the impact of poverty on educational attainment as well as to set the direction for effective local delivery arrangements. The new child poverty strategy builds on the original 2005 Child Poverty Strategy and reflected a new statutory framework of the Children and Families (Wales) Measure (2010) which places a duty on a wide range of Public Bodies, as well as Welsh Ministers, to develop and implement Child Poverty Strategies (Estyn, 2020). 
   The prices of school meals leave many children and young people during the school day hungry (CPAG, 2020). Low-income families that need support for their children within school time are offered a scheme called free school meals which was established by the Welsh Assembly Government to provide support for children who cannot afford to buy food within school time. The notion of free school meals was devised as the government recognises the importance of giving children a healthy school meal especially children who are at disadvantage. Free School Meals (FSM), quite simply, provides school dinners to some students from low-income families without charge (Gov, 2020). The Education Act 1996 requires schools, academy schools and free schools to provide free school meals to children at a disadvantage and children who receive FSM who are aged between five and sixteen. According to the children's society (2020) they estimate that by 2022 around 1 million more children will receive free school meals if the government comply with this act.  
    Free school meals are available to pupils whose parents annual net income is under seven thousand, four hundred a year or work under sixteen hours a week (Gov, 2020). Usually the school can determine who is eligible for free school meals but can work with the local authorities to determine this if they feel it's needed. Schools are encouraged to make sure they give as many children that are eligible for free school meals the opportunity to have them (Gov, 2020), this not only helps these children drastically but helps to reach the government's aim of eradicating child poverty by 2020. The 1996 Education Act further ensures that schools and establishments provide free school meals for disadvantaged children from the age of five to sixteen (Gov, 2020). 
    Through providing free school meals it has important health and educational benefits for these children, it can help improve and increase their concentration and can potentially decrease health inequalities by just eating a nutritious meal  (Fair and Square: Free school meals for all children in poverty, 2020), it may seem small to some, but for most children they do not get a healthy meal at home because their parents can’t afford one. Statistics show that almost a third of children receive free school meals, yet more than a million children in poverty are missing out on this FSM scheme (Children’s society, 2020). 
    Free school meals also help to move families out of poverty, the amount school meals costs for one family per year is approximately three hundred and seventy pounds, this allows for an estimate of one hundred and forty thousand children and young people to be lifted out of poverty within the UK (Children’s society, 2020). Around eighteen percent of children are living in poverty and free school meals of course play an important role with providing vital support to schools so that parents do not struggle to provide their children with a nutritious meal (Children’s society, 2020). This means that more families can use the money they would normally struggle to pay for school meals to provide their children with necessities that they need such as medicine and toiletries that are vital for their health and wellbeing. This crucial funding for parents encourages them to send their children to school and not feel devalued in that they cannot provide for their children's welfare Children’s society, 2020).
    The children's society along with other society's campaigned to extend the provision of free school meals which would help the government to reach their target of ending child poverty by 2020. The result was that the government announced that all children in Reception, Year one and Year two would be entitled to free school meals, this means that over one point four million children would be able to receive at least one healthy school meal every day (Children’s society, 2020). By extending free school meals further in 2018 to children whose parent’s income is from Universal Credit the government estimates that around fifty thousand more children will be able to receive a FSM and benefit from this scheme (Gov, 2020). 
    Olssen (2004) states that the achievement gap between the rich and poor is the biggest is has been since the eighteen hundreds. Estyn (2012) state that the relationship between achievement and poverty is an ongoing issue meaning children from poorer backgrounds are not achieving as well as children from richer backgrounds. The following graph (graph 1) from Strand (2015) coincides with this theory as it relays how children who receive free school meals are achieving considerably less than children who are not. 
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 (DFE, 2015) 
    The Child Poverty Act 2010 puts pressure on the government to reduce the number of children who live-in low-income households by 2020. Estyn (2012) state that typically and statistically children from lower income household's achieve lower grades than children who are from richer backgrounds. The Children and Families (Wales) Measure 2010 makes statutory provision to take forward the Welsh Government’s commitment to tackle child poverty and places a duty on Welsh Ministers to develop a new child poverty strategy. 
   However, In 2012 the British Youth Council (BYC) and the Child Poverty Action Group (CPAG) ran an online survey of one thousand young people to find out what they thought about free school meals, and conducted a focus group with 13 young people from Calcot, Gateshead, Redbridge and North East Lincolnshire to supplement the survey. Out of the thousand young people only one hundred and ninety of these people received free school meals, this meant that over eight hundred children didn’t receive FSM. The survey found that most children lived-in low-income houses and didn’t receive free school meals as well as this it was found that the allowance, they were receiving for FSM wasn’t enough to buy a full meal. According to the Education Act 2002, students receiving FSM are entitled to meals that meet the school food standards, this means that these children should receive a full meal when in school time as stated by the Welsh Government. The Welsh Government even though established this strategy to help children of low-income families need to address three specific issues; eligibility, adequacy and delivery. 
    According to the Children's Society (2020) more than 1.2 million children miss out on receiving free school meals in which over seven hundred thousand are not eligible to receive them. In Estyn's annual report they have indicated that learners who are eligible for free school meals perform significantly lower than those not eligible for free school meals due to a range of factors. In appendix 1 in Estyn’s report, you will find the latest data on this situation and this shows that although the performance of both free-school meal learners and non-free school meal learners has improved over the last five years the gap between them still remains too wide (Estyn, 2012). 
    Estyn’s Annual Report 2011/12 reported that in primary schools' pupils’ educational outcomes were either good or much better in four-fifths of the primary schools that were inspected where less than 24% of its pupils were eligible for free school meals (Estyn, 2020). Children who receive FSM are doing much better at school than ever before. There has been a 7 percent increase from 2010 to 2013 in the proportion of children on free school meals getting five A*- Cs at GCSE from 31% in 2010 to 38% in 2013 (Welsh Assembly, 2020). The gap in educational attainment between free school meal pupils and their peers has also narrowed in recent years from 28% in 2010 to 27% in 2013 (Welsh Assembly, 2020). By schools referring families to out of school services such as out of school hours learning e.g. flying start, free breakfast initiatives and extra support they are helping to address the link between poverty and low educational attainment and also give children the best start in life (Inquiry into Educational Outcomes for Children from Low Income Households | National Assembly for Wales, 2020).

Flying Start Programme
Over the last ten years the UK has seen a reduction in child poverty due to the expansions in childcare which plays a crucial role in helping reduce child poverty, even though it cannot be eliminated it is essential. The UK overall understands that early educational care for children living in poverty helps to provide support for families where parents are working in the 21st century. However, evidence on provision of childcare raises questions about the effectiveness of responding to parents' diverse needs (Gov, 2020). Through promoting healthy living initiatives through schools, this best practice evidence helps to aid the Government with their aim of reducing the gap between poverty and low educational attainment (Inquiry into Educational Outcomes for Children from Low Income Households | National Assembly for Wales, 2020). 
   Childcare was originally seen as a private matter and whether a family had money to pay for the extra support where in most cases families couldn’t pay was extremely challenging (JRF, 2020). It was very difficult for parents and of course single parents to get paid work when outside of school hours, due to the multiple responsibilities they have and lack of childcare available for free, these both contribute to poverty by restricting these families to be able to work (JRF, 2020). Several strategies have been implemented to help improve family's outcomes by making childcare more available for their children, through implementing the National Childcare Strategy it has allowed these families this extra support. (HM Treasury, et al., 2004).
    Almost seventy two percent of families have one of the following risk factors; living in a workless household, low income, young parenthood, lone parenthood and domestic violence abuse (Welsh Government, 2020). These households are less likely to have calming households. Living in stressful environments affects the capacity of some parents to care for their children resulting in increased risk of long-term emotional and behavioural difficulties (Caspi et al., 2000). Long-term outcomes for these children are significantly worse as they come from disadvantaged socio-economic circumstances; low-income households (Feinstein 2003). 
    Early onset problems strongly predict later psychopathology with approximately twenty-five percent of children still having difficulties twenty-four years later (Reef et al., 2009) and can lead to behavioural problems predicting poorer outcomes for these children, including poorer mental health and social and economic outcomes (Colman et al., 2009). Hills and Stewart (2005) reiterate how mental health can lead to lower self-esteem and cause children and young people to have less of a successful education due to their affected mental state. As well as this according to the child poverty action group (ND) children that have chronic illness or disability can also impact a child’s access to education and leave them at a disadvantage. Percy-Smith (2002) also state that children who live in smaller or overcrowded housing do not have a suitable space to study which effects not only their mental health but their parents as well as they may be negatively affected by the poor housing leaving them unmotivated and less wanting to aid the learning of their children. 
    Children in low-income families are at risk due to factors that influence children's developing physiological stress systems (Berry, in press; Blair, Granger, et al., 2011; Blair, Raver, et al., 2011; Evans & English, 2002) and undermine optimal cognitive and social development (Dearing, Berry, & Zaslow, 2006; Evans, 2004). For example, children who grow up in low income households are more likely to live and face situations that cause stress, such as dangerous neighbourhoods, no access to services and inadequate social capitalism (Crosnoe & Ansari, 2016; Ellen, Mijanovich, & Dillman, 2001; Israel et al., 2006). As well this, children who live in low-income houses tend to be more exposed to households that are noisier, overpopulated and unorganised (Evans, 2004; Evans & English, 2002; Evans & Wachs, 2010). Research suggests that environments that are chaotic and stressful for children can alter their HPA axis especially in early childhood which can increase and become more affecting throughout their life (Evans & English, 2002). 
    Maslow's theory of hierarchy of needs according to Riddal-Leech (2003) establishes a child's basic needs, on the second level of the hierarchy is a child’s need for safety. If a child’s need for safety and protection from stress is met this means that they don’t feel as worried about their parent's role to provide them with their basic needs. This emphasises how a child's safety is important and if at risk then other things in their life become unimportant. Children who live in poverty therefore do not reach other levels of the hierarchy of needs because they are lacking safety needs; belongingness, love, self-esteem and self-actualisation needs. According to Riddal-Leech (2003) a child’s physical development can also be affected by not having safety needs. Riddal-Leech (2003) also state how if their physical development is negatively affected then their cognitive development will also suffer and this lack of energy discourages the child to explore, socialise and learn. 
    Studies on the beneficial effects concerning childcare show that childcare effects for children growing up in poverty are different for children who come from richer backgrounds (McCartney and Berry, 2009). Findings show how childcare is one of the most beneficial tools to help children who live in poverty, Geoffroy et al (2007) states that by attending childcare centres it may mitigate the detrimental effects of poverty and therefore help better children’s academic outcomes. Children who attend family first programmes such as flying start tend to be more independent, and on entry to a school setting these children are more prepared and are ready to face any challenges they meet (EPPE, 2003). Pre-school care is linked to better intellectual attainment and improved social relationships this means that preschool settings are essential to improve children’s educational attainment.
    Building a Brighter Future: The Early Years and Childcare Plan (July 2013) sets out the Government's plan to help children and young people in Wales. The plan establishes priorities, policies and programmes to help children in primary schools to established early years intervention. Early childhood policies are essential to not only safeguard children but to also provide learning, development and care to young children which links to child development and child and family poverty issues (JRF, 2020). The Key childcare service Flying Start allows for early intervention (Welsh Government, 2020) and allows families to give their children the best start in life as well as in turn helping families who are not able to take care of their children all the time or need extra help. 
    The Welsh Assembly Government started a flagship programme for early years called Flying Start, this was established to help children under the age of three and their families in the most highly targeted disadvantaged places and areas in Wales (Welsh Government, 2017). These areas are identified through criteria assessing the levels of deprivation from the Welsh Index of Multiply Deprivation and Free School Meal entitlement (Welsh Government, 2008). Through creating a criterion, the Welsh Assembly Government try to ensure that the most deprived children are receiving support to help lift them out of poverty. The main causation of this programme is to help influence positive outcomes for children and their families. This includes free quality part-time care for two to three-year olds, an enhanced health visiting service, access to parenting programmes and early language development (Welsh Government, 2020). The Welsh Government (2017) explain that Flying Start provides support and more opportunities for families living in disadvantaged areas of Wales and Flying Start is a priority when it comes to tackling poverty in Wales.
    The Welsh Government recognises that the wellbeing of children needs to be addressed in order to help tackle poverty. The Wales Well-being of future generations act (2015) and the Wales social services and wellbeing act (2014) are both important pieces of legislation that have been put in place to help support children in ensuring that they receive the best care they need. Also established within Wales according to Play Wales (2018) developed from the United Nations Convention on the Rights of the child (UNCRC) is the seven core aims, one of these aims is to have a Flying Start in life. To meet this core-aim the Welsh Government created the Flying Start programme. By using the Flying Start programme children are provided with quality childcare to help them get the best start in life. By these children receiving quality childcare it contributes to the acquisition of skills such as socialisation, the ability to concentrate, play and participate in groups effectively (Welsh Government, 2020). Through helping children receive the best educational start in life, it in turn betters their academic achievement outcomes to secure them the best possible future (Campbell et al, 1993). A focus therefore on high quality provision should underpin Flying Starts childcare scheme. 
    According to Canolfan Enfys Teifi (2018) childcare services such as Flying Start programmes have been created as part of the Welsh Assembly's strategy to help improve the wellbeing of all children within Wales. Canolfan Enfys Teifi (2018) state that their purpose is to provide children and their families with services that will help aid children in reaching their full potential in education. The Flying Start programme not only provides a childcare service, but it also includes a midwifery service, health visiting service, parenting service, early language development service and a social care team. This multi-agency team helps to provide enhanced childcare service for children and families with low income and even offers one to one support in homes to further ensure that these children are receiving the correct support and needs to help them develop. 
    According to Sharman, Cross and Vennis (2007) observation allows us to assess how children are developing so that we can help provide them with support. Research undertaken by the ICC in cardigan was established by observing services that are applicable to children and parents provided through the Flying Start programme. A variety of services that were observed were childcare within the day-care, baby massaging, language, play and home visits with the health visitor. To assess the impact of the Flying Start programme on children that come from disadvantage backgrounds observations were made on the behaviour, health and development of these children in different scenarios etc at the home, when in group situations, and when in creche. Sharman, Cross and Vennis (2007) state that observations in different settings revel better results as they relay real life circumstances. Pridmore (2007) state that children in poverty are negatively affected by poverty and through observing the researcher is able to understand the state of their development and assess the impact of Flying Start. 
    Kelly (2015) states that children who act out and behave negatively, who are struggling, have a short attention span, who are unable to socially interact and communicate are displaying emotional difficulties. During this observation the researcher will look for emotional displays to determine whether the Flying Start programme is effective. The observational method used was an overt participant observation, this method was chosen according to Jogensen (1989) so that the researcher was able to make unobtrusive observations. The study concluded that the Flying Start programme is an effective service and has a positive effect on the health and wellbeing of children within Wales (Jogensen, 1989). Overall, the observations relay that Flying Start programmes help to aid the social, emotional, physical development and even support mothers in securing attachments with their babies. But even though the programme is an effective way to tackle the negativity of poverty the Welsh Government should still provide more support to tackle it. 
Pupil Development Grant
Regional child poverty figures published by the End Child Poverty coalition elaborates on how half of children living in Wales are growing up in poverty. Differences in social background of children are the main causation of the effect of inequality on their educational outcomes (Child poverty - the facts, 2020). Living in poverty often leaves children and young people without the necessities they need to go to school and this often causes children to have a negative view of school and not want to attend. The views and feelings of children and young people towards school is very important. According to the PISA 2012 National Report for Wales children felt a ‘high sense of belonging and satisfaction when in school and in the 2014 HBSC study, over a quarter (27%) of children in years from Year seven to eleven said that they liked going to school a lot. But despite this number of children who attend education is very worrying. Education is the main resource of helping children overcome numerous educational outcomes and that is why the Welsh Government promote schooling to address the numerous disadvantages children and young people face (Gov, 2020). 
     There is a strong statistical link between poverty and low educational attainment and there is no true explanation for this link between deprivation and underachievement or quick fix solutions to solve it (Reports and Publications, 2020). The Wellbeing Monitor was implemented in 2008 to allow schools to assess what factors disadvantaged children in Wales face through providing wellbeing indicators, statistics and research (Gov, 2020). The monitor was established in accordance with the United Nations Convention on the Rights of the Child therefore the structure of the monitor is based on the seven core aims that Wales have been implemented to help early years, education and learning opportunities, health, accessibility, decision making, a safe home and community and not to be disadvantaged by poverty (Gov, 2020). 
    Estyn’s report on disadvantaged learners indicates that the gap between children from poorer backgrounds widens especially when they attend primary school. The Welsh Government’s vision set out in Rewriting the Future: raising ambition and attainment in schools, is to have high expectations for all learners, regardless of background (Estyn, 2012). Rewriting the future puts pressure on schools to ensure that schools, the local authority and regional consortia tackle factors that influence pupil's education particularly children from low-income houses achieving lower than their peers (Gov, 2020).
    Disadvantaged children’s experience of schooling impacts their education in a few ways. The Children’s Commission on Poverty (2020) states that children who are from low income households have fallen behind in class due to their parents not being able to afford school uniform, books, stationery and basic necessities. According to CPAG (2020) most young people reported that these necessities are essential for their studies. Around twenty one percent of children receiving FSM and fourteen percent of children from low income households and five percent of children from better off families agree that cost is the main factor (CPAG, 2020). 
    Government policy on school uniforms ensures families that the cost of uniform is to be kept significantly low, but many parents interviewed by the Joseph Rowntree Foundation (JRF) (2020) reported spending around fifty pound or more on each of their children’s uniforms and this doesn’t include the cost of shoes. Parents in deprived areas cannot afford to spend fifty pound per child when they cannot afford to buy basic necessities such as food. School trips were also a topical issue for parents that were interviewed due to the high expenditure that school trips cost. Two out of five children have missed out on going on school trips because of the cost (Child poverty harms children’s educational opportunities, 2020). The JRF found that parents who were relatively well off also found school trips too expensive (JRF, 2020). Fifty seven percent of students who have FSM and twenty-eight percent of children who don’t receive FSM have missed out on at least one school trip and this impacted them greatly (CPAG, 2020). This also puts pressure on parents and schools to find money to pay, especially for parents who have low income or who don’t work at all. It can become easier for parents to not send their child to school and in turn this impacts on the child's social relationships with their peers.
    Grants have been established within Wales to help overcome barriers that children and young people face. The Welsh Government established the School Effectiveness Grant in 2011 and the Pupil Deprivation Grant in 2012 as the main financial support to help children in poverty in Wales (Estyn, 2020). The two grants were created to work alongside each other to support children and young people in and outside of school. Their three national priorities for schools include reducing the impact of poverty on educational attainment, improving strands in literacy and improving standards in numeracy according to Estyn’s guidance on tackling poverty in schools (Estyn, 2020). Specified funding from the PDG helps to address disadvantaged learners rather than low achievers. This allows schools to use this precise strategy that has been created to be the most effective in tackling these priorities. 
    The Welsh Assembly Government created the Pupil Deprivation Grant in 2012 which is now recognised as the Pupil Development Grant (PDG) as a resource of extra funding to help children that are eligible for free school meals and children that are at disadvantage to overcome additional barriers to help them achieve their full potential (Estyn, 2020). PDG funding supports children in full time education by schools using interventions and allocating resources to help better their educational journey. The grant allows schools to help children with important life skills that they will need in the future and to help them to attain as well as their peers. According to Estyn (2020) effective primary schools can help disadvantaged children to succeed in ‘helping children to catch up, re-establishing and reinforcing a positive perception of school and to learn and improve self-efficacy' (Estyn, 2020). 
    The Pupil Development Grant is the main financial lever that the Welsh Government have implemented for schools. The PDG is an important source of financial funding for schools and helps to reduce an invaluable source of funding for specific after school activities to help reduce the attainment gap (Evaluation of the Pupil Deprivation Grant: final report | GOV.WALES, 2020). The PDG according to the Vale of Glamorgan council (Pupil Development Grant, 2020) which was formerly a school uniform grant is now available to assist families through providing schools in poverty to help not only buy school uniform, sports kits, school bags and stationery. The grant has been expanded since to cover uniform for wider activities such as Scouts, football and dance. As well as providing equipment for out of school trips such as waterproofs. But they cannot claim technology equipment such as mobile phones or laptops (Evaluation of the Pupil Deprivation Grant: final report | GOV.WALES, 2020). 
    The PDG is a tool to support children and young people to help improve their attainment. The funding was also established to assist families to help pay for their child’s school day (Estyn, 2020). The grant is only allocated to children who receive free school meals (FSM) or children who are looked after (LAC). The funding allocates children in primary schools one hundred and twenty-five pound per child and secondary schools students receive two hundred pounds per child this allows children of all ages to feel included and allows all children to have the same fair experiences (Gov, 2020). By extending the Pupil Development Grant it allows children and young people to have additional money and the expansion of the criteria has allowed more learners that live in poverty to receive funding to help provide support to buy materials they need to go to school and to attend afterschool clubs to promote physical activity. 
    The school's usage of PDG funding has significantly improved since the PDG was first introduced in 2012 due to the greater focus on the attainment and progression of disadvantaged children. Through tracking the progression of these pupils, it allows schools to assess what extra help they need (Ofsted Annual Report 2011/12, 2020). Estyn's report on the PDG states that around two thirds of schools have made effective use of the PDG within primary and secondary schools (Welsh Assembly, 2020). Estyn states that schools mainly use the pupil development funding to improve attendance, wellbeing initiatives, paying for school trips, activities and creating systems to help track the progress of children who need extra funding (Welsh Assembly, 2020). By schools receiving the grant to allocate to children who receive FSM and LAC pupils it ensures that the children who need the funding the most receive it. According to Gov (2020) FSM indicators do not capture all children that need additional support, and by establishing data tracking systems it allows to ensure that all children who need the funding receive it. Children under the poverty line deserve the same opportunities and life chances as everyone else. Schools are to implement the funding appropriately to help children who are at disadvantage when in school (Welsh Assembly, 2020). Schools are encouraged to help reduce the impact of poverty and the PDG is the best tool to help contribute to this. 
   
Conclusion
To conclude, poverty is a very broad issue that can cause many children and young people to feel isolated and excluded within society and cause stress that can lead to mental health issues. The gap between poverty and educational attainment has been a rising concern for families, professionals and mainly the government for numerous years. This essay outlines schemes, programmes and grants that are available to families to help better their child's educational attainment when living under the poverty line. Through families in Wales receiving support from programmes such as Free School Meals, Flying Start and the Pupil Deprivation Grant it helps to lift these children out of poverty and give them the same advantages of children from privileged backgrounds. 
    The first chapter of this essay explores the Free School Meals programme, FSM is allocated to children who come from low income families or families who have no income at all. The programme allocates funding for these children so they can receive a healthy school meal every day. This ensures that children and young people within Wales are provided with a nutritious meal to help them not feel hungry and be able to concentrate whilst in school, this helps them feel motivated and promotes health eating and impacts on their wellbeing. FSM plays a small part in helping children receive meals, but it plays a huge part in reducing child poverty and helping children’s educational outcomes. 
    The second chapter of this essay reiterates how the Flying Start Programme is a useful tool to safeguard the health, wellbeing and welfare of children and young people that are in the programme. The aim of the Flying Start programme in Wales is to provide support services for children under the age of four as well as their families. The extra support from this service means that more parents from low income families can go to work to provide for their children. The programme offers health visiting services, family planning and a childcare service to help children get the best start in life, this service also acts as an early intervention strategy which helps to provide these families and the educational setting they will move to so that they are able to put into place the specific support needed to help them on their educational journey. 
    Finally, the last chapter of this essay discusses the Pupil Development Grant which is the government's main tool to help tackle poverty and educational attainment within Wales. The PDG is a source of additional funding for schools to help them to provide children and young people in Wales with the necessary resources to attend school such as school uniform, PE kit, books, school bags, stationery, out of school activities and after school clubs equipment (Caerphilly - What is Flying Start?, 2020). Through schools implementing funding for those children who need these essential items it promotes schooling and helps provide these children with equal opportunities to achieve their full potential due to the barriers to their learning being removed.
    Therefore, safety and wellbeing of children and young people in Wales should be the paramount concern for the Welsh Government (Children Act 1998; 2004). The main points of this study are to empathise the importance of the schemes, programmes and grants that the government have established and for schools to make the most of these schemes, programmes and grants to help benefit children in poverty and narrow the gap to allow all children to access school to help them receive the best education for them to become lifelong learners and informed citizens that are prepared for adult life so that they are able to conform within society and feel valued and included. 
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