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1. Revise Harvard referencing guidelines (avoid errors in your use of in-text citations; e.g. end of sentence citations/direct citations). Make sure to use proper citations for each reference to avoid plagiarism.
	Whilst completing this assignment I have tried my best to follow the Harvard referencing guide, using it to write all of my references.
	Within the writing of this assignment as well as the references list.

	Targed/Target 2
2. Proof read your work carefully to eliminate grammar errors. Ensure your language is academic and formal throughout the paper (avoid colloquial expressions).
	As I have been writing this assignment I have tried my best to improve my literacy skills, as it is something I am not always confident with. 
	Within the writing of this assignment.

	Targed/Target 3 
3. Consider using headings to signpost your readers and ensure paragraphs transition smoothly into the next to maintain coherence.
	I wasn’t fully sure of whether we were supposed to use subheadings within all of our assignments, or just for the research based one. Therefore, I have not included them within this writing, but I have tried to structure it better as well as tried to make each paragraph flow into one and other. 
	Within the writing of this assignment.



Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise.

This writing is focused on a young boy named Idris. Idris is nine years old and is currently in year four within school. Idris’ class teacher has created a pupil profile which presents information about his holistic development. As shown within his pupil profile Idris is a pupil who prefers working individually rather than with others, shows aspects of behaviour that relate to an age that is younger than his own and is very keen to please adults. It can be seen that throughout the profile, one of the most common areas for concern raised by the teacher, can be linked to both Idris’ emotion and social development. According to Vygotsky’s theory of social development, social interactions are key to children’s overall thinking development and deeper/ wiser thinking is developed through group interactions (Barnett, 2019, Pg.1). As well as this, within the new (Curriculum for Wales, 2022a) an expectation made is that pupils are to become ‘healthy, confident individuals, ready to lead fulfilling lives as valued members of society’. From this it can be seen that social and emotional development are key to holistic development as they help prepare pupils to gain confidence in themselves as individuals and contribute to society in their own unique ways. Therefore, taking into consideration the most commonly raised concerns towards Idris’ development, the intervention that is advised to help Idris’ progress within this area is Nurture Group. Following the provision provided by the Department of Education (2016), the nurture group will follow a short term plan, and will consist of around six to ten pupils to help aid Idris’ social and emotional development. These nurture groups will also take place in outdoor areas like a willow garden and woodland area. These outdoor areas are to be determined depending on the accessibility and environment of the school. The decision to take these nurture groups outdoors was based on the pupil profile which states that when the opportunity to go outside arises Idris is very enthusiastic. Therefore, it seemed appropriate to ensure that Idris would be developing in an area that he is not comfortable in within an environment that he is comfortable in. 
                    According to (Ensing and Spencer, 2002, pg. 18), social development is where children are able to relate to their peers and also work as part of a group or team. As well as this Ensing and Spencer (pg. 18) suggest that it is developed through an increasing understanding of being able to develop friendships and learning to tolerate those who may think and behave differently. Following this (Boyd and Bee, 2014, pg. 347) highlight that children at the same/ similar ages to Idris should be developing friendships and friendship groups which include two or three friendships that are reciprocated by both parties. Also sharing an agreement of how children socialise is (Neaum, 2022, pg. 82), who builds on these prior views and expands explaining that as children develop they become more interested in friendships and teamwork and also grow in confidence away from parents. As well as this, (Barnes, 1995, pg.249) also speaks on social development, suggesting that it links to a child’s ability to share, co-operate, as well as their ability control their emotions and behaviour. Although these are all common views of how children should/ and do progress in their social skills, it is clear that Idris does not fall into these social stereotypes. As explained within his pupil profile, Idris prefers to kick a ball alone during break times rather than in a group, is always keen to please his teachers, and is slowly beginning to understand humour and use it himself. Therefore it can clearly be said that an intervention needs to take place to ensure that Idris is able to progress in confidence in this area, as he will soon be moving on to secondary education where he will need to again continue progressing. Furthermore, it is crucial that intervention takes place as it seems that Idris may be experiencing some attachment issues. Based on the information provided within his pupil profile, it can be said that Idris may be seeking the approval of adults within school where he may link them to a similar authority and comfort as his mother. According to Bowlby’s attachment theory, Idris may be categorised as suffering with maternal deprivation. McLeod (2024) explains Bowlby’s attachment theory explaining that Bowlby believed that the first five years of a child and primary caregivers relationship was vital towards socialization. Whilst establishing what intervention would benefit Idris most, it is important to take into account unseen factors that could be causing Idris’ behaviour and actions. It is known that Idris has a younger sister named Ella. This is important to take into account as Idris may have felt a sudden decline in attention as his younger sister entered the family. This may have therefore caused a long- term affect and may be the reason he seeks approval from adult figures within school. This therefore needs to be recognised and resolved to ensure that Idris is a happy confident individual within society.   
                 Following on from this, it is also important for the class teacher to be looking deeper into whether Idris’ lack of social skills may be caused by events within the school setting. (Bishop, 2008, pg.76) suggests that a common problem area for pupils with poor social skills can be due to a lack of coping with peers. Bishop says that this can arise when a pupil may have found particular tasks and new skills a greater challenge than that of their peers, which may lead to them feeling left out and unwanted by others. If this is the case then it is vital that Idris is provided with the opportunity to share how he feels during these times. These conversations will begin taking place as a relationship is built with the child throughout the nurture group sessions, where Idris would hopefully feel supported and heard. Bishop suggests that there first needs to be an understanding of any underlying issues that have led to the stress and anxiety the child may be feeling, and also gain an understanding of how the child relates to others within their environment. 
                 It is important to provide Idris with this support and reassurance to ensure that his needs are being met. However, this is also something that needs to be dealt with carefully to ensure fairness between all pupils. This nurture group does focus to benefit Idris, but it also has the potential to support and held develop various other pupils within the class. Therefore all pupils should be offered the same opportunities and support. This then, according to (Boxall, 2002, pg. 61), helps pupils gain an understanding of fairness between all within the group. Boxall bases this on the idea that as the pupils needs are beginning to be met in the forms of affection, physical contact and attention, pupils gain an understanding of reassurance and that they are valued.  
             In order to ensure that Idris is being challenged without causing him any stress and discomfort, it was decided that these nurture group sessions would take place outdoors. As mentioned within his pupil profile, Idris is happy to complete practical activities outside as well as physical activities. Therefore, Idris would be completing tasks like den building and other social activities that may challenge him, whilst also working within limits that he is comfortable in. Supporting this view is Bronfenbrenner’s theory of ecological systems. Guy- Evans (2024) provides an explanation of Bronfenbrenner’s theory explaining, Bronfenbrenner believed that we should divide people’s environments into five various systems. The first and most immediate system was the Microsystem. This system includes both school influence and home influence. Therefore, in order to secure Idris’ comfort during his nurture group challenges, the intervention environment links both school and his home life. These two links being helping his mother outdoors at home, and his enjoyment of working outdoors within school. 
              Following this, the use of Forest Schools/ outdoor learning has grown in popularity and it can be said that they hold many benefits that would aid Idris’ development, specifically his social and emotional development (L. Blackham, A. Cocks, L. Bunce, 2021, pg.2). According to (Waite, 2011), forest schools are able to cater for everyone’s needs, especially those who struggle with social, emotional and behavioural issues to insure they are included within school. Following this, (Knight, 2011, pg. 68) suggests that the use of person-centred outdoor space can cause a noticeable change in child’s behaviour, compared to their behaviour within other settings that may follow a more sophisticated structure. Leading on from this Knight expands suggesting that throughout the process the participants should be encouraged to share their emotions as well as gaining a better understanding of the emotions of others also. In doing so, knight also highlights that participants gain a sense of care and empathy which in turn helps to implement the inclusion of teams and group cohesion. It is clear that this would be of great benefit towards Idris’ social maturity as he would not only be developing a better understanding of his own emotions, but also the emotions of his peers. This would therefore help him to progress from spending most of his time as an individual to initiating relationship between himself and classmates. 
            Following this, progression in learning is something that has been highlighted within the new Welsh Curriculum and viewed as very important to obtain within the learning environment. As stated by (Curriculum for Wales, 2022b) learner progression and continued learning are central to the Curriculum in Wales. Leading on from this, they say that in order to do this some sort of assessment needs to take place. (Donaldson, 2015, pg 75) defines the purpose of assessment to be to provide clear next steps for teaching and learning, as well as providing a method of examining pupil progression. Therefore, from the beginning of these sessions and introducing Idris to these groups, up until they come to an end, Idris will be assessed by the member of staff in charge to ensure that Idris is progressing within this area. Although this progression is not directly linked to academia, it is still important for Idris to develop within this area. The Welsh Curriculum now includes six areas of learning. Each of these areas is held with equal importance as one and other to ensure that pupils are developing holistically as individuals rather than in certain subject areas. One of these areas is named Health and Well-being. Within this areas what matters statements, (Curriculum for Wales, 2022c) suggests that it is an area where pupils should be able to grow in confidence to talk about their emotions and mental health within a culture that is ever-growing within this area. Whilst considering this, and using the principles of progression in this area, the leader of these groups will be able to establish where Idris is currently, where he needs to improve, and how they will provide opportunities for him to do so. It can also be said that whilst this intervention aims to help Idris improve within his social and emotional skills, this improvement may also lead to progression in other areas of his life also including his academic achievement. (Muacevic and Adler, 2023) would agree with this view, suggesting that there have been links made corresponding to academic achievement and social and peer interactions. Therefore, considering this, it can be said that there is potential for Idris to not only progress socially but also show improvements within his academic progress within the classroom. 
                 As well as considering the benefits that this intervention will provide Idris as well as other pupils, it is important to consider aspects such as who would run the intervention and when they will take place. It is decided that these nurture group sessions will take place five days a week for an hour every morning. This was decided as, although it is important for Idris to progress within this area, it is still equally as important for him to continue to progress within his classroom learning to ensure he is developing holistically. Following this, it was decided that these would take place at the same time every morning. This decision was made whilst following the advice of (Nurture Uk, 2019, pg.3) who highlight that pupils involved in nurture groups need their daily routine to be explicit and predictable. As well as this, Idris would then be practicing his social skills within the morning which would then provide him with the opportunity to grow in confidence in this throughout the day, without the intervention of the group member of staff. 
            It was also decided that the main member of staff would be an LSA who is either within Idris’ class, or Idris is familiar with and comfortable with. This member of staff was decided because, as previously mentioned development within this area begins with the bonds made between teachers and pupils. Therefore, if Idris was not comfortable with the member of staff who was leading these sessions there may be a decline in the amount of progress being made. The question of whether another member of staff should be added or not does however need to be raised, especially with these sessions taking place outdoors. This is to ensure the safety of all involved is kept throughout these sessions, as well as ensuring safeguarding policies are met in keeping to the correct amount of pupils to staff ratios. This then raises another question as to, whom should this member of staff be, or should there be third party intervention from an organisation outside of the school? 
             Following on from this, whilst deciding what intervention to use to help Idris progress, it is important to critically evaluate not only the benefits of this intervention, but also any limitations that may cause problems throughout the process of implementing it into the school. The first challenge to be seen is the staff participation. To run this nurture group within the school, there would need to be an LSA who firstly had the time to run and plan for this group, but also be willing to run the group and show dedication towards ensuring that all of the pupils taking part are progressing within the sessions. It is important however to consider the training this member of staff has obtained, and whether it can be transferred to help create and run this group. (VLachou, 1997, pg.100) highlights the issues and worries teachers and members of staff have felt within school settings towards the amount of training they have received to help those who may have additional educational needs as well as those who need interventions. Whilst it is important to plan for pupils within the class and how you can help them progress as individuals, it is also important to ensure that the staff involved are also comfortable with the situation and are not faced with any stresses that may come along with this new responsibility. To ensure that this then does not take place, it can be said that there needs to be clear communication between those leading these groups, school leadership and local authorities, to ensure that there is provision put in place for those who need to plan for those who need extra help in development within the class. (Estyn, 2023, pg.11) found that within their report many schools felt that they had not received sufficient support and advice on basic necessities like the correct terminology to use when supporting pupils with ALN. Therefore, it can be said that if there was a lack of support for basic legalities, there may be other large gaps missing that should be used to help schools know how to provide for their pupils. This therefore shows that there is a need for change within this area. 
              Furthermore, a large limiting factor is the space available to be able to conduct these sessions. As it is planned for these sessions to take place within outdoor spaces on the school grounds, there needs to be a large availability to woodland areas in order to complete team building activities such as den building. If these spaces are not available it may cause a lack of opportunity for experiences for the pupils taking part in these groups. Leading on from this, something that must be considered is the health and safety of both the staff and pupils within the group. Activities such as den building include the lifting and use of heavy/ or sharp objects that could cause harm to those using and moving them. Although this intervention is based on a Forest Schools approach which encourages a risk factor into learning, this intervention is planned to be completed within school grounds. This means that it has to follow the health and safety guidelines provided by local governments. This means that there may be a limit to some of the activities that take place. Therefore, to ensure the safety of all parties involved, in following guidelines from (Department for Education, 2022), the school should already have a competent person who is leading all health and safety protocols within the school. This person would then assess the level of risks to this group and the activities involved, and advise based on what is expected from governing authorities. 
            As well as this, another limiting factor faced by schools is a lack of funding. If as previously mentioned, LSA’s within the school do not hold sufficient training to hold these groups, then they may need to attend various courses in order to fully understand what is expected from these experiences. (Wightwick, 2024) highlighted the lack of funding for teacher’s pay across Wales from the Welsh government. This lack of funding to hold teacher’s within their job role can therefore be said to raise concerns within this area. This is because, if there is a lack of funding for teacher’s, how much provision is there for those LSA’s who are putting in more work to ensure pupils are receiving this extra provision? 
          Another thing to consider as a practitioner planning for extra provision for pupils within their class, is the ethics behind decision making. This is something that is vital to consider, especially when removing groups of pupils from the classroom at once. Nurture UK advised that nurture groups should consist of no more than twelve pupils (pg.3). This therefore means that there would be a large sum of the class missing during a portion of the morning lessons. The first issue to account for within this, is the feelings of those pupils who are not chosen to be a part of the nurture group who may feel left out. As well as this, it is important to consider the education of those who are removed from the class to take part in these sessions. As these sessions will take place five days a week for an hour during each of these days, there would be on average five hours of in classroom learning being missed by a majority of the class. This may cause conflict between the school and parents who may worry for the education of their children. It is therefore important that as the teacher plans for this intervention, they critically evaluate which pupils within the class would benefit the most from this intervention, as well as Idris to ensure that although the pupils may be missing out on in class teaching, they are still developing and learning in another area. Whilst doing this, it is also crucial that the class teacher and the school uphold communication with the parents of these pupils to ensure that they understand the benefits that this intervention would provide for their child. This would mean that parents are therefore fully informed of the activities their child will be participating in, as well as receiving information on how they can help this process of progression within the home environment also. (Pyle and Rae, 2023, pg.11) highlight the success parents have found in improving their relationship with their child after the intervention of a nurture group. This therefore shows that with the collaboration of both home and school, pupils like Idris taking part in these groups will continue to develop holistically gaining a deeper understanding of close bond relationships within their lives, and how they should approach these. 
I therefore, after considering all of the points raised feel that this is an appropriate intervention to use to help Idris develop within his social and emotional skills. I also feel it is important to understand that although nurture groups and forest schools have proven successful in helping many children progress in this area, it is still important to view Idris as an individual. This meaning that, yes these strategies may have worked to help many others at his age, but they may not necessarily work in the same way for him.                                                      Despite this however, I do feel this intervention would really benefit Idris as he would be in an environment that he is comfortable in, as we are aware that he enjoys spending time outside. But as well as this, he will be placed into situations where he has to communicate and relate to others as he has to learn to trust others and build relationships with peers in order to complete the tasks they have been set.                                                                                        I also feel that this intervention should be adapted and implemented as a whole school intervention. I feel that this is crucial for pupils who are currently in Primary School Education as they are still facing the effects that COVID 19 has caused. I myself witnessed the lack of social and emotional understanding pupils have within my time on PTE. Pupils were unable to hold conversations with one and other, many were similar to Idris and would play alone, and many found it difficult to understand others views when they needed to share and work together. (University College London, 2023) highlighted some of the main areas for concern that are believed to be caused by the COVID 19 lockdown periods. They mention that the findings of a survey that had been taken found that these lockdowns affected children’s emotional development, as well as becoming a potential contributor to a rise in anxiety, a lack of confidence and low moods. This therefore shows that within the coming years, all pupils who experienced the COVID lockdowns may be experiencing these effects. Therefore, it is essential for schools to become proactive rather than reactive. It can be said that the longer these effects are allowed to linger, the worse these pupils development will become. Therefore, I feel it is necessary that schools should be implementing a whole school intervention, like this that has been suggested for Idris’ development, to ensure all pupils are provided with the opportunity to develop within their social and emotional skills as they prepare to enter society in years to come. 
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