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Introduction

« In primary school, students are aged between 4 and 11 years old, which is an
influential phase in child development (Callahan and Nicholas, 2019).

« Schools could be significant in teaching students about respect and equity (Ollis et al.,
2022).

« The definition of social inclusion will be analysed to depict the various terms which are
used synonymous to inclusion.

« Understanding primary teachers’ attitudes towards flexible teaching and adjusted
practices could support the effectiveness of removing barriers for social inclusion in
classrooms.

« Gender roles within the classroom are examined to establish whether primary school
teachers influence the continuation of gender stereotypes through classroom
practices.
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Defining Social Inclusion

Lloyd (2008) and Jones (2011) stated social inclusion is preventing isolation and marginalisation,
through ensuring accessibility and increased participation in society, emphasises the importance of
recognition, engagement, and creating social policies.

Cano-Hila (2022) indicated social inclusion covers a multitude of different concepts and should not
only be viewed as an antonym for social exclusion.

Within education, social inclusion could be addressed through inclusive education practices, as
Kefallinou, Symeonidou, and Meijer (2020) stated when effectively implemented, inclusive
education could promote long term social inclusion.

Palavan, Cicek, and Yildinm (2018) addressed, through schools implementing inclusive practices,
students are more likely to adopt an inclusive mindset into adulthood and learn respect.

(Bothma, 1997; Verma, 2021); Nystrém, Fejes, and Mesi¢, 2023;
Oluwamayomikun, 2024; Venkatramanan and Jayapriya, 2025).
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Defining Social Inclusion

« Martin and Cobigo (2011) suggested the definition of social integration, participation, and
inclusion might be similar and used interchangeably, which indicates there is no one definition
of inclusion.

« Social inclusion open to various meanings which might not align with primary schools and
practitioners (Qvortrup and Qvortrup, 2018).

« Despite there not being an agreed educational definition of social inclusion, primary schools
may likely create one which represents their school values and student’s needs, as supported
in effective inclusive practice examples in Estyn (2019) and Estyn (2020).

« Therefore, social inclusion could be viewed as a contested definition.
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Teachers’ Attitudes

« Glazzard (2011), Shevchenko et al. (2020), and Verma (2021) addressed attitudinal barriers could be a challenge to
inclusion, as some teachers may not accommodate or adjust the curriculum and teaching style to individual student's
needs.

« Kurowski, Cerny, and Trapl (2022), Radojlovic et al. (2022), and Charitaki et al. (2024) acknowledges policies provide an
initiative to introduce inclusive education practices into schools, but might not guarantee implementation.

« Teachers' attitudes are important to acknowledge in discussions on removing barriers to social inclusion (Amr et al.,
2016).

« Amr et al. (2016) and Jury et al. (2023) state reasons for negative or unchangeable attitudes teachers uphold should be
analysed.

« Glazzard (2011) and Kurowski, Cerny, and Trapl (2022) indicated inclusion might be difficult without assistance from
primary school senior practitioners.

« Arnaiz-Sanchez et al. (2023) acknowledged practitioners should understand the meaning of inclusive education,

however, this could be viewed as an individual educator's issue or a whole school miscommunication.

h (Palavan, Gigek, and Yildinm, 2018; Radojlovic et al., 2022).
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Teachers’ Attitudes

« Inclusive education is responding to the diversity of students in the classroom through enhancing participation, reducing
exclusion, and equitable opportunities (Hashmi, Khan, and Khanum, 2017; Oluwamayomikun, 2024).

« Bronfenbrenner's Bio-ecological Systems Theory addressed sense of belonging which could be influenced by teacher-
student relationship, peers, and learning environment (Bronfenbrenner, 1994).

« Razer, Friedman, and Warshofsky (2013) and Jardinez and Natividad (2024) recognised the importance of primary
school practitioners adopting inclusive practices into the classroom, as policies could be insufficient.

« The inclusive education model adopted in the Welsh curriculum includes high-quality teaching methods (Knight and
Conn, 2025).

» The United Nations Convention on the Rights of the Child (1989) states practitioners who work with children should
ensure their best interests are upheld (Welsh Government, 2021a). In Wales, the Rights of Children and Young Persons
(Wales) Measure 2011 incorporates the aims of the UNCRC into law, to ensure that children and young people are

protected and listened to in Wales.

(Bothma, 1997; Razer, Friedman, and Warshofsky, 2013; Welsh Government, 2016;
Shevchenko et al., 2020; Verma, 2021; El Zaatari and Maalouf, 2022; Lagestad et al.,
2023; Jardinez and Natividad, 2024; Venkatramanan and Jayapriya, 2025).
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Teachers’ Attitudes

« Mullin (2023) states students and practitioners should share power in the classroom and develop a common
vocabulary to articulate their wishes and expectations.

» Bourdieu’s social capital theory could be beneficial in primary schools as it encourages collaborative learning
strategies to allow students to interact with one another (Venkatramanan and Jayapriya, 2025).

« Primary students’ attitudes and stereotypes could be misconceived as individualistic, compared to recognising
how a primary student experiences social inclusion (Mullin, 2023).

« Bandura’s Bobo Doll experiment (1961) explores the potential influence adult behaviour could have on young
children (Graham and Arshad-Ayaz, 2016),

« Therefore, primary school teachers’ attitudes towards social inclusion could present a barrier to inclusive
teaching, and without adjustment, could impact students’ opportunities for collaboration and social learning.

S\
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Gender Roles

Gender is socially constructed based on characteristics, assumptions, and norms society attributes to women and men
(Pryzgoda and Chrisler, 2000; Perry, 2016; World Health Organisation, 2025). In the Equality Act 2010, gender is
defined as biological sex, categorising individuals as either a man or woman.

The Welsh Government (2023) and Biggs (2024) state gender identity refers to an individual's opinion of their gender,
which may differ from their registered sex at birth.

Children understand gender dynamics and develop internalised beliefs about their gender role from ages 2 to 6, as
supported by Callahan and Nicholas (2019) and Ollis et al. (2022).

Classroom practices which promote gender divide could influence young students’ opinion of their gender and
perpetuate biases (Farago et al., 2022)

Socialisation is when children learn predetermined values, attitudes, and behaviours which are acceptable for their
gender in society (Cahill and Adams, 1997; Maria, Aliagas, and Rutten, 2022).

Brown et al. (2016) suggests primary school teachers could remove gender career aspiration bias through ensuring
students self-efficacy beliefs are not influenced by perceptions of traditional gendered careers.

(Cahill and Adams, 1997; Bandura et al., 2001; Chapman, 2016; Emilson, Folkesson, and
Lindberg, 2016; Chan, 2022; Gilchrist and Zhang, 2022; Ollis et al., 2022; McDowell, 2023).
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Gender Roles

Gray and Leith (2004) and Gilchrist and Zhang (2022) addressed some teachers perpetuated gender stereotypes in
the classroom, while some practitioners did recognise their ability to challenge these biases.

Callahan and Nicholas (2019) indicated primary students could experience pressure to conform to gendered
behaviour from teachers.

Chapman (2016) found teachers gendered perceptions transferred to their students through feedback given,
curriculum and activity planning, resources provided, and interactions between teacher and student.
Damigella and Licciardello (2014) and Emilson, Folkesson, and Lindberg (2016) suggested children’s literature
books reproduce gender stereotypes through gendered language.

Sandra Bem (1983) developed gender schema theory, developed from Piaget, which illustrates individuals
experience the world based on their gender stereotypes, influencing their behaviour and attitudes.

Inclusive classrooms may be influenced by various school factors including the teacher and curriculum (Fabes,
Martin, and Hanish, 2019).

(Gray and Leith, 2004; Emilson, Folkesson, and Lindberg, 2016; Fabes, Martin,
and Hanish, 2019; Welsh Government, 2021; Chapman, 2022; Fargo et al., 2022).
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Gender Roles

« Lloyd (2008) and Schuelka (2018) critiqued UK education inclusive policy addressing the failure to
challenge misunderstanding and underlying issues of social injustice and equity within education.

« Cursino and Dean (2026) and Murray (2026) illustrate gender roles and stereotypes may be relevant
topics to address in primary education.

« Chapman (2022) addressed through teaching gender roles, the subliminal societal narratives might not
be passed onto the next generation.

« Increased media and political diversity could affect the misogynist beliefs and opinions individuals have
on gender (Cursino and Dean, 2026; Murray, 2026).

« Primary school teachers could be influential in removing barriers to gender inclusion within the
classroom through considering their language and teaching towards genders.
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Conclusion

» This research has provided an insight into the role of primary school practitioners
in being and removing barriers to social inclusion within the classroom.

« Acknowledging differences in teachers and school-based definitions and
practices of inclusion may be important in providing students with an
understanding of how social inclusion should be encouraged among peers and in
society.

« Teachers’ attitudes towards inclusive practices could influence the effectiveness
of social inclusion among students.

» Teachers could educate students through their teaching and formal education on
gender inclusion and equity, encouraging the next generation to respect all
genders.
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