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Welcome to Radical Primary School / Croeso i Ysgol Gynradd Radicall!

[bookmark: _GoBack] We sincerely hope our School Prospectus provides an insight into our inclusive, supportive and exciting school. The prospectus will give a detailed which includes our schools structure, curriculum, assessment and pedagogy.
Our school is a bilingual school, situated in the town of Aberaeron.  As a school it is important for children to be given the opportunity to learn through both the medium of English and Welsh; as Farhan (2019, p.21) explains that children at a young age are enthusiastic towards learning, which suggests that they have the ability to learn languages faster and easier than adults (McLaughlin, 1977, p.438). By being bilingual from a young age, children have an advantage in both now and later life, from developing academically to future job prospects (Cunningham, 2011). As a school, we believe learning through the medium of Welsh, will encourage the use of the Welsh language. With the Welsh Government (2018) aim by the year 2050 to reach one million Welsh speakers, through the strategy of Cymraeg 2050 (Welsh Government, 2017), the Welsh Government (2017) have agreed that through children attending bilingual schools, individuals can develop on their Welsh language skills and others are given the opportunity of learning Welsh a new language. Encouraging children to develop and learn the Welsh language, will extend the amount of number of people speaking Welsh in Wales, the number of children speaking and learning the Welsh language increases, supporting the strategy of Cymraeg 2050 (Welsh Government, 2017). 

The school has just over two hundred pupils, aged three to eleven. The school believes that children are to be in education from the age of three, as early learning and interaction is identified to be a vital part in children’s lives (Ramey and Ramey, 2004). Although some, such as Dee and Sievertsen (2018, p.782) argue that children should begin school at the age of seven, as it is believed to be most beneficial towards children’s education (Meggitt, 2006). However, children at the age of three begin to develop foundations of thinking, behaving and emotional well-being (Bakken, Brown and Downing, 2017, p.255) which have been identified as important milestones in children’s individual life (Meggitt, 2006). The school acknowledges that all children learn and develop at different times (Pound, 2006) and therefore always encourage and support individuals to participate in activities by learning through play and experiences from a young age, in order to develop to their full potential (Zosh et al, 2017). Bodrova and Leong (2007) states that play is essential within children’s development, as being defined as the foundation of the success of children’s education (Baber, 2016, p.281). This suggests that the earlier children are given the opportunity to play and learn through play, the better their overall chances are of being able to develop to their full potential regarding their education (Unicef, 2018). Within the Foundation Phase, every day children are learning through play, as our school believes this is the heart of learning. This is achieved through first-hand experimental activities which will allow children as individuals to decision make, problem solve, experiment and take risks (Estyn, 2019). This approach encourages children to develop into confident, competent and independent thinkers and learners who will thrive during their time in education and future career.

Radical Primary School believes that education is about children being interested and engaged in what they are learning about (Pound, 2006). Teachers ensure that lessons using the National Curriculum (Welsh Government, 2008) are planned to suit the children in the classroom, and not for the child to suit the curriculum. This can suggest that education can sometimes be seen as a ‘one size fits all’ when learning through the curriculum (Goodwyn, 2012, p.40). Although Radical Primary School uses the National Curriculum (Welsh Government, 2008) it ensures that adaptations are made to support and interest the individuals within the classroom. 

The National Curriculum (Welsh Government, 2008) – The curriculum which children from year two to year six in Radical Primary school follow.

The Foundation Phase Framework (Welsh Government, 2015) – The statutory curriculum which children from aged three to seven follow. This is from reception classrooms to year one. 


School Curriculum 
 The school interprets the Foundation Phase Framework and National Curriculum (Welsh Government, 2008) as it ensures the important skills and knowledge children need within education and later life. However, the route which the school takes when learning and teaching the curriculum, is not the same as other mainstream schools within the area (Estyn, 2018a). The school believes that children should be involved in every aspect of school life, including planning, teaching and ways of learning. Park (2003, p. 183) explains that involving children in the process of their learning, tend to understand more, remember more and enjoy it more. By children being at the centre of the school curriculum, it ensures that their learning empowers and motivates them to achieve their full individual potential (McManus, 2001). Although the National Curriculum and Foundation Phase Framework is the centre of learning, children’s interests are used throughout the lessons and experiences, with the aim being to learn through doing and own experiences (Mooney, 2013) to ensure that all enjoy and engage with their learning (Shue, 2009, p.66).

At the start of every term, lessons plans are designed by the children themselves. The school believes it is important for children to voice their opinion on their education, including what topics they are enthusiastic about (Jensen, 2005). This is supported by the United Nations Convention on the Rights of the Child (UNCRC) (Robinson, 2014), as Article twelve states that all children have the right to have their views and feelings listened to, considered and taken seriously (Unicef, 2017). Through encouraging children to express their interests, knowing teachers are listening to them by considering their wishes within the class lesson plan, children feel supported, valued and motivated to learn (Murray, 2017, p.1). Anderson (2016) identified that children who choose their lessons when connecting it to their interests, become more engaged in a deeper and richer learning. Children’s ideas and interests are used throughout the term which encourages them to engage with their learning, due to the smaller number of children in the classroom (Blatchford, Moriarty and Martin, 2002, p.102). 

 The teachers and pupils within the school decided that involving children in their lesson planning will have a positive effect on children’s attitude towards their learning. Cohen (2020) explains that when teachers do not consider children’s interests into lessons it can cause children to feel pressured into understanding the activity/worksheet, which causes a lack of motivation to learn. This suggests, that a whole classroom approach of lesson planning does not necessarily work best for the children and their individual learning abilities. Although this approach would be easier and quicker for the teacher, to give out one activity for all children, rather than having to plan work out for each individual or group within the classroom, with many not have understood anything within that lesson (Pound, 2006). This is quite often seen in larger classrooms with a higher number of pupils, as teachers do not have time to understand each children’s individual learning ability (National Education Union, 2018). 

Within the school, staff and children believe the best way for children to reach their full potential is for their ideas to be listened to, shared and used within the classroom, outdoors and through life experiences, ensuring that all activities are planned for them, by them (Meggitt, 2006). Freire (1972) believed that this type of teaching increases children’s engagement, which suggests will prevent the method which he describes as the Banking Concept in Education (Beckett, 2012, p.50). Although many educational settings around the world use this approach, Freire rejects, as he states it is an example of oppression (Freire, 1972). The school agrees with Freire, and believes it is not an effective approach for the children, teacher or school environment. Children at the school are always encouraged to be involved in the teaching, learning and planning, ensuring that their idea or opinion on what they would like to learn each day and term, is discussed as a class (Pound, 2006). 

If the Banking Concept of Education (Freire, 1972) was used in a classroom environment, children would not have a say in what they would learn about and would have to listen and absorb the information given to them. The teacher would decide what they teach, believing they are more knowledgeable and do not need to learn from the children. Teachers within the Banking Concept of Education can be identified as the oppressor, who Freire (1985) defines as someone who uses their power to keep people under control. A teacher would discipline the children in the classroom to ensure they are kept quiet and sat in the right spaces, which can suggest to the children that the teacher is in control and they must listen, and do as they are told (Freire, 1985). However, through children deciding on the topics which interest them the most, suggesting they have more knowledge within that area, teachers are learning with the children. Freire (1985) explained within schools, he wanted children to learn with the teacher rather than from (Pound, 2006), which in Radical Primary School is seen throughout. 

Children are in control of what, when and where they would like to learn, as John Holt (1984), believed that every child learns in their own way and should learn through their own interests. Learning does not always take place within the four walls of a class room, as children often suggest the opportunity to learn how to grow vegetables, where they would plant their own in the school gardens, after attending a visit to the local vegetable patch (Bento and Dias, 2017, p58). Meggitt (2006) explains that children are more likely to remember what they have learnt about when they have experienced it themselves. Dewey (1997) acknowledges that for children to learn, experience which is relevant and meaningful to them as individuals is essential. 

Through real life experiences, the outdoors and the class room, children will have a better understanding of what they are learning and why they learning about it, due to it being through an experience or topic which interests them (Council for Learning Outside the Classroom, 2020). Teachers in the school always ensure that lessons and activities are suitable and interesting for children, allowing them to develop to their full potential (Mooney, 2016). A Welsh- medium setting explained that using children’s interests such as pirates in the mathematic lessons, children were focused and demonstrated a good understand of reading and creating their own maps to get to the treasure (Estyn, 2017). This suggests that using a topic which children are interested to educate them, they become more involved and willing to learn. If the activity was done with only using numbers and co-ordinates, there would be a higher chance of children not understanding due it being a topic which they could potentially be disinterested in (Cohen, 2020). However, through using the theme of ‘pirates’ children were engaged with the activity, and by the end were displaying good use of mathematical language (Estyn, 2017). Thus demonstrating that if teachers are willing to listen and provide opportunities for children using their interests in their learning, children will become proactive learners. 


Life skills – 
Life skills are an important aspect of children’s development, which will benefit them both now and the future, if introduced at a young age (Galinsky, 2015, p.10). Naude and Meier (2016) acknowledged that there is no better opportunity to teach children about the skills needed in life, than in the Foundation Phase. This allows children to develop on their knowledge, skills and values from as young as three years old, suggesting that children are prepared from a young age to face the challenges and successes in the world. In the school setting, children understand that they have a voice which should be used, therefore encourage discussions in and out of the classroom, through sharing their opinions and suggesting their ideas, and are listened and considered by both peers and teacher (Robinson, 2014). 
 
All children are given the opportunity to learn about the skills they need for school and later life, such as, personal, interpersonal and communication skills and lifelong learning (Nasheeda, et al, 2019 p.364). Estyn (2018b) explained that giving children the opportunity to learn through doing activities which support life skills, developed on high level of motivation, interest and demonstrated pride in their individual work. In Radical Primary School, children are given the opportunity every Friday to learn life skills, this could be cooking, which Jamie Oliver (TED, 2010) explains is an essential skill children should learn and be involved in from a young age. 

To ensure that life skills is a whole school approach, children from the Foundation Phase to year six are supported when needed, through using equipment which is suitable for them at their age. Maria Montessori (Mooney, 2013) suggested that the size of materials children use is important, to ensure children become independent, which led to bringing the radical idea of creating child-sized tools and furnishings. This suggests that when Montessori began her research into the school environment, child sized tools and furnishings had never been seen before, which gives the explanation of how it was a radical idea as children were not depending on the teachers, which seemed to be the norm until 1907, when Maria Montessori (Mooney, 2013) opened up the first Montessori school in Rome (Marshall, 2017, p.2). 

Through using this approach within the classroom and school environment, children are able to complete tasks without having to ask for the teachers help to reach something or to cut something out because the scissors are too big. An example within the Foundation Phase is when children are cooking, in the life skills lesson, equipment such as smaller sized bowls, knifes, spoons are used which the children can access due to being on a low levelled work top (Montessori Group, 2019). Children are always encouraged to be involved within the activity, through mixing, chopping and cooking which Marshall (2017, p.1) states supports independent learning, due to the activity being child-led (Mooney, 2013). This also demonstrates that children are learning through doing which Dewey (Mooney, 2013) believed is the way to support children’s learning and not being taught through the Banking Concept in Education which Freire rejected (Freire, 1985). This suggests that if using the Banking Concept in Education (Freire, 1985), children would listen to the teachers who explains a step-by-step instruction on how to make a fruit salad, rather than chopping, washing and creating their own fruit salads themselves, which would demonstrate children learning through doing and through their own experience (Mooney, 2013).

As a part of Life Skills, the school acknowledges that children in year six should be given more independence to support their transition of starting secondary school and preparing them for their future. John Gatto (Gatto, 2001) believed that children should experience the real world and the life skills which are needed, to prepare individuals for later life. Within the schools curriculum, children in year six, every Friday have the opportunity to visit a job, a hobby or interest which they would like to pursue after finishing school, to allow independence in the real world, with an understanding of what skills they have developed and continue developing for their future career. Council for Learning Outside the Classroom (2020) explains that using other environments for children to learn, provides an exciting, challenging and different experience which encourages and improves engagement with learning. This suggests that while children are helping at a food shop, as a part of their Life Skills project, they are developing on their social skills in a different way to what they would be in a classroom environment. 

Parents and the teacher must give consent for the children to be involved with the project, to ensure that wherever children go for experience, have a Disclosure and Barring Service (DBS) (Shrewsbury School, 2020). This is to ensure that all children are protected from harm while attending their life skills experience, which can be acknowledged as article nineteen under the United Nations Convention on the Rights of the Child (Unicef, 2017), that all children have the right to be protected from violence, abuse and neglect by anyone. Although the school encourages independence within their projects, realistically they are still children in school, and therefore, the school ensures that no child is at risk of harm when in the out of the school environment (Somerset School, 2016). At the end of each term, children bring their projects into the school, to present and discuss in front of their class and teacher, which Freire (1985) believes is the best way to engage children into their learning. As the teachers are listening to the child about their experience, they are learning, demonstrating that teachers do not always knows everything, which the Banking Concept in Education (Freire, 1985) suggests. 

Many schools offer the opportunity for children to become a part of the Eco School Council. However, Radical Primary School believes all children should have the opportunity to suggest their ideas which will affect the school environment. Although there are many benefits in becoming a member of the Eco-School Council, Cinerea et al (2015, p. 920) criticises that children usually have little influence on the final decision. This suggests that some schools use the Eco School Council as a ‘tick box’ exercise, which shows that from the outside that they are including children, ensuring their voice is heard and suggestions are considered, linking to Article twelve of the UNCRC of children having the right to voice their opinions (Unicef, 2017).

 Using the Eco School Council program can be seen as extrinsic motivation, which the school does not believe is way in which learning about the environment should be used (Brandt, 1995, p.14). Alfie Kohn (Brandt, 1995, p.13) explains that adding an extrinsic motivation to a task which is already interesting and motivating, damages the original concept of the learning and understanding. This suggests that learning about being environmentally friendly should be the reason in why children and teachers want to participate in the Eco School Council program (Eco-Schools, 2020). However, if children are told that if they complete the tasks within the program, they receive a flag for the school, they are more likely to concentrate on winning to achieve the flag (Brandt, 1995, p.14). The whole concept of what and why children are learning about the environment has been forgotten, with the new aim of being rewarded the Eco flag, identifying as an extrinsic motivator (Kohn, 1993).

In the school, each class is given a role which revolves around the environment, for example children in year four are given the role of litter picking while year one care for the vegetable patches.  This is a continuous routine for three Mondays ensuring all children in the classrooms are given the opportunity to participate. Cutter-Mackenzie and Edwards (2013, p. 196) state that when children are given the opportunity from a young age to mind their environment, pro-environmental roles are formed, which include their attitudes and behaviours towards the environment. Children’s self-esteem can be developed through looking after the environment, as they feel a sense of responsibility and accountability towards their roles (Lawrence, 2006). This suggests that children know their valued, due to completing their role each week, understanding that their part is needed to ensure the environment is safe, clean and looked after. 

Estyn (2014) explained that through using activities such as assigning children to important roles, a higher level of concentration is developed, as children understand the importance of their role, which they demonstrate confidence and enthusiasm towards. The psychologist, Abraham Maslow, developed a theory on human motivation, known as the ‘hierarchy’ of needs (The School of Life, 2019). He suggests that within the hierarchy, children require esteem, identifying as the fourth stage. Once children are confident, respectful and believe in themselves, they can then move on to the final stage, known as self-actualization (The School of Life, 2019). Maslow suggests that children who reach the top of the hierarchy, are driven to reach their full potential in life (Poston, 2009). Through encouraging children in activities which help develop their self-esteem, it will allow them to reach the top of the hierarchy, with the ability to reach their full potential and become independent, confident and respectful individuals.

School structure:
A simple timetable is created at the beginning of each term, giving an outline and information to the children on what they will doing day-to-day. The school believes that routine and structure is an important aspect of children’s development (Kitsaras et al, 2018, p.386), which Powell (2014) agrees, stating that children who have a daily routine, are more prepared in life. This suggests that through having a routine for the classroom, children are able to visualise what lesson they will be doing next, allowing them to feel secure and prepared for the learning ahead, as Lester, Allanson and Notar (2017, p.398) explains leads to better learning outcomes. 
 Children with an Autism Spectrum Disorder (ASD) prefer to have a daily routine, as it gives them an understanding on what is happening every day, throughout the day (National Autistic Society, 2016). This suggests that unexpected changes can cause distress to children, through having no routine and therefore do not know what they are doing in each lesson or from day-to-day in advance (Pittman, 2007). The school supports routines to benefit all child, ensuring they can prepare for each day ahead. Although others such as Mourad (2018, p.326) argues that routine and structure within a classroom and school environment can be seen as controlling. Foucault (Pitsoe, 2014, p.1525) agrees, stating that schools structure the day by each minute, through timetables and lesson plans, which can be seen as regimental. However, the school believes it is important for children to know what happens each day throughout the week, in particular those who heavily rely on a routine (National Autistic Society, 2016).

A Friday school day for the Reception and Year one classes – 

8:45 – 10am Self register and attend the outdoor area for yoga.
At 8:45am children begin to arrive for their day at school and are greeted by Chrissy and John. The school believes that engaging in one to one interactions, the teacher and child, will develop positive relationships (Rudasilland Rimm-Kaufman, 2009, p.107). This suggests that the teachers are able to support children as individuals, through their social, emotional and cognitive needs throughout their school day, creating a sense of safety and security (Bergin and Bergin, 2009, p. 141). Due to a smaller number of children in a classroom, it allows teachers the opportunity to greet the children and parents/carers one to one in the morning, where positive relationships can form and an understanding each child as individuals (Mathis, 2016). 
Children use the self-registration system every day, which notifies both the teacher and class peers on who is at school each day, and what they will be eating. Mooney (2013) explains that children develop on their independence through this activity, as they realise they can do it on their own, at their own level. In some schools, children are told to sit in lines, and wait for their name to be called out, which can be seen within the Banking Concept in Education (Freire, 1985), as the children are being told what to do, and when to talk, not allowing the independence which children receive in Radical Primary School. 

10 – 10:45am Morning snack and play.

10:45 – 11:15am Learning through doing activity 
Children decide through a class decision at the start of every term, what theme they would like to use when learning. This allows discussion between the teacher and children, while being able to identify children’s interests (Murray, 2017, p.1).
Last term, the children in Reception decided on flowers and plants which allowed them in the learning through doing activities the opportunity to learn how flowers and plants grow (Mooney, 2013). Children’s interests are always used within activities, to ensure they are engaged with their learning and given the opportunity to reach their full potential as individuals (Blatchford, Moriarty and Martin, 2002, p.102). 


11:15 – 11:45am Free play 
Children have the opportunity to play, either inside or outside the classroom. The role play corner is always ready to be used, whether it is a doctors surgery, dentist or shop, to ensure children are given the opportunity to learn through play and their interest (Welsh Government, 2008). The role play corner is decorated to the theme in which the children have decided for each term, where they then visit  the local shop, to understand how the employee works and what they do when working (Welsh Government, 2008). 

11:45 – 1pm Lunch and play
By using the self-registration at the start of the morning, children will know what they are having for lunch, because they placed their sticker onto their name (Mooney, 2013). This demonstrates that when children do something themselves, they will remember, as they have learnt through doing (Mooney, 2013).

1 – 2pm Life Skills
Children are seen to be cooking within this timeframe, to help develop their life skills. Here children use equipment which are suitable for them (Mooney, 2013) to ensure that they are given the independence of learning through doing and experiencing (Mooney, 2013). 



2 – 2:30pm Afternoon snack and play
On Fridays, children’s afternoon snack is usually what they have made in the lesson before. 

2:30 – 3:15pm Time to think!
After break, it is time to write in the diaries, where children have the opportunity to draw pictures, colour and create simple words (Welsh Government, 2008), allowing the children to reflect on their day (Salmon, 2015, p.484). 
Children have the opportunity to read with the teachers and change books. This ensures that teachers have one-to-one with the child, being able to assess their level of reading without being put into a test. To a child, this is just reading to their teacher without the pressure of having to complete a test. 
Children have bags and coats on, ready to leave school for the day by 3:15pm. 

Classrooms structure -
Each year group within the school has two classrooms, as Mathis (2016) states is the best way to support children’s development in all aspects. This suggests that children’s cognitive, social and emotional development is better supported by their teacher when there less pupils are in a classroom, which ensures the teacher has the opportunity to understand each child as an individual, and their academic ability (Francis and Barnett, 2019, p.50).
National Education Union (2018) identified through a 2017 survey that teachers in main stream schools felt under pressure as they could not fully support each child effectively in the classroom, due to the high numbers of pupils (Mathis, 2016). By 2017, thirty three percent of newly qualified teachers had left their role in the United Kingdom within the first five years (Worth, 2018). When compared to 2010, only thirteen percent had left, which can suggest that pressures of the increase of pupil numbers in a classroom is a factor which has led to teachers leaving their job sooner, compared to other years (Worth, 2018). 
Many argue that quite often there is only a focus on the well-being of children within the school (Lever, Mathis and Mayworm, 2017, p.1), while not taking into consideration the pressure and stress teachers go through on a day-to-day basis, affecting their own well-being and mental health, due to not being fully supported. With forty seven percent of teachers admitting their mental health was affected due to the volume of work with high number of pupils in classrooms (Education Support, 2018), it led to many of teachers changing careers (National Education Union, 2018). This suggests that trying to teach thirty pupils, understand them as individuals and set out work which is suitable for their individual ability, teachers are stressed which affects them and also damages children’s learning experiences (National Education Union, 2018). 
Hannah (2013, p.1) states that children often feel unmotivated if they can sense teachers are stressed, creating an overall negative environment for children. Bandura (Shaterian, et al, 2012, p. 426) explains within his theory of Social Learning, children learn behaviours through observing others, which can lead to imitating attitudes of those who are role models, such as a teacher. Therefore, if children are seeing their teachers unmotivated and stressed, it will have an overall negative effect on the children and their learning, as this is the atmosphere in which they are in all day, five days a week (Young, 2014). 

 When teachers attitude and persona are enthusiastic and encouraging, children are motivated to learn due to the positive environment in which they are in (Young, 2014). Through teachers planning accordingly to each individual child, children are motivated to learn and complete tasks as they have been set to their level of ability (Dee and West, 2011, p.24). This is due to teachers working more effectively as they have the time and motivation in ensuring that all children have work which will support and encourage their individual development. 
 
Assessment – 
Radical Primary School does not believe that setting tests and sitting Scholastic Aptitude Tests (SATs) (Collins Dictionary, 2020) are the most beneficial way of children being marked on their learning. In the school, the teachers observe the children when they are engaged with their learning, whether it be learning through doing, playing or experiencing, as the school believes this is the most effective way to reflect on children’s individual learning (O’Shaughnessy, 2017). National Health Service (2018) explained that many children feel pressured, stressed and anxious about exams, which can lead to not achieving their full potential. Schools in Finland do not use standardised testing, as they believe all children should equal regardless of their educational outcomes (O’Shaughnessy, 2017). This allows children to develop at their own pace and learn about what interests them, without the pressure of having to know something due to an exam or test which is coming up. Standardised testing effects both children and teachers mental health, as National Education Union (2018) identified that seventy four percent of teachers felt pressured and anxious to ensure children get good marks/grades. Radical Primary School has ensured that through observing children playing, experiencing and being hands on, is the most effective way of assessing children’s learning, for both the teacher and children.

Yoga has been introduced as a part of Physical Education within the school, to support children’s both mental and physical health (Wei, 2016). Within the time table, under the section of ‘School Structure’, yoga is shown as the first activity in the morning, every morning. The school have brought yoga into the curriculum, as there have been many benefits when used effectively in the school environment (Galantio, Galbavy and Quinn, 2008, p.67). Children’s physical development improved such as their balance, coordination and strength, which suggests their gross motor skills were used and developed by attending yoga classes (Wei, 2016). Although within the Foundation Phase and National Curriculum Framework, is the Physical development section, where children can be seen doing gymnastics or playing football, which develops on their gross motor skills (Welsh Government, 2008). It can be argued as to why the school uses yoga as well. However, the benefits children and teachers experience regarding their mental health is the reason. Wei (2016) explained that children’s behaviour had improved, while anxiety and stress from teachers and the children had reduced. using yoga as a part of the curriculum, supports both staff and children’s health and well-being, which can be acknowledged under the Well-being of Future Generations Act (Welsh Government, 2016). 


Throughout this prospectus, Radical Primary School hopes to have given an insight into the school curriculum, structure, assessment and pedagogy, where it believes that children’s interests, choice and experience should be at the heart of the teaching, learning and planning. Although the school follows the National Curriculum (Welsh Government, 2008), it ensure that children learn and develop on the skills which will benefit them in later life (Gatto, 2001). Both children and members of staffs’ well-being is taken into consideration throughout all decisions. As stated previously, children do not take tests, as the schools believes it does not consider children’s academic development, fairly, due to the pressure. Teachers and children concentrate on the children’s interests to learn, ensuring they engage with the activities that allows them to reach their full potential. 

Radical Primary School hopes our views have been detailed, understanding and useful to ensure all children are given an equal opportunity to learn, develop, experience and grow. We hope to see you soon.
Diolch/ Thank you.
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