

	ECAD6008- Professional and Pedagogic Studies: Leading the Learning: what, how and why am I teaching?
	 Student Number: 1902343 




	Targets
	How you have worked on this
	An example can be found on

	Target 1
Some ideas are not explained in sufficient depth. Aim for consistency.
	Throughout part 2, I have aimed to be consistent when explaining ideas in depth. 
	Throughout Part 2. 

	Target 2
Make sure that all critical conclusions presented are linked back to appropriate Lit.
	All critical conclusions presented are linked to appropriate literature to support my argument. 
	Critical Discussion of Authentic Contexts for Learning.



ECAD6008-C: Professional and Pedagogic Studies: Leading the Learning: what, how and why am I teaching? 

Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. (This should be taken from your Professional learning Passport-PLP.) Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development.


Student number: 1902343 Rianne Kaye Morgan

Part 1 Word Count: 1817

Part 2 Word Count: 2834



Table of Contents
Part 1:	3
Part 2:	8
Introduction	8
Critical Discussion of Authentic Contexts for Learning	9
Conclusion	13
References	16





























[bookmark: _Toc99790772]Part 1: 
	[bookmark: _Hlk98416016]Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for Learning


	What did you do and why?

	A variety of assessment principles and practices were understood and articulated throughout my professional teaching experience. I utilised many Assessment for Learning (AfL) strategies within my teaching. These strategies included think-pair-share, questioning, self and peer assessment, feedback and success criteria. The strategies were used to establish the pupils’ knowledge, encourage classroom discussions, and to assess their learning.

During my final professional teaching experience, my primary aim was to reinforce my understanding of self-assessment and to develop ways to encourage pupils to assess their own learning. I set out to achieve this by adapting the school’s original success criteria grid, ‘Must, Should, Could’ to aid pupils in self-assessing their achievements. The importance of self-assessment and using the grid was explained to the pupils in great detail. The benefits of pupils taking ownership of their own learning and self-assessment by using the grid were evident throughout my professional teaching experience.


	What have you learned?

	Throughout my professional teaching experience, I learnt the importance of utilising AfL to support pupil learning and assess their progression. The placement school values and accepts errors as learning opportunities, which encourage pupils to voice their thoughts and ideas without being judged. The school's success criteria grid ‘Must, Should, Could’ provides pupils with scaffolded learning intentions and targeted learning, whilst also providing them with a clear summary of their accomplishments. This grid was also used by teachers to assess and quantify pupil learning. 

Being given the opportunity to adapt and use a success criteria grid to allow pupils to assess their own learning was an invaluable experience that enabled me to assess my pupils’ knowledge and understanding of the chosen topic, ‘Road Trip USA’. The success criteria grid supported the pupils in developing their problem solving and teamwork skills which they can utilise in real-life situations in the future. This learning opportunity also taught me effective time management and planning skills in a busy teaching environment. 


	What Next?

	This professional teaching experience has taught me many things about self-assessment and success criteria which I can include in my future practices. According to Hattie and Clarke (2019), practitioners should discuss and co-create success criteria with their pupils. As a result, this is something I'd like to pursue as a Newly Qualified Teacher (NQT).

I hope to share this invaluable experience with others as it has allowed me to quickly assess pupil understanding and address any issues.

In the future, I intend to implement similar success criteria grids in my everyday practice as it allows pupils to assess and structure their own learning. 




	Professional Experience Template 2
	

	Pedagogy Standard
	Blended Learning Experiences


	What did you do and why?

	During the first week of my professional teaching experience, I taught fractions to the mixed ability Year 4 class. A conscious effort was made to plan differentiated tasks aimed at developing their prior teaching experiences and learning. 

Throughout the professional teaching experience, I incorporated a variety of blended learning experiences for the pupils to participate in. During one of the lessons, I used a range of blended, imaginative approaches to meet pedagogic challenges. These approaches included using numicon to support the lower ability pupils to visualise that two halves make a whole.


	What have you learned?

	Using a range of imaginative approaches which incorporate visual, auditory, and kinaesthetic (VAK) senses can benefit pupil learning. These approaches can be used to good effect, especially when pupils have difficulty learning via traditional methods, such as undertaking mental arithmetic. 

To fully engage in pupil learning, I discovered that they need rich, stimulating environments to investigate and test ideas and resources. Donaldson (2015) suggests that pupils also need to actively collaborate with their peers to form meaning to their learning. 

This professional teaching experience has highlighted the importance of Continuing Professional Development (CPD) as I am continuously learning new strategies and teaching techniques. Applying this learning strategy to my teaching contributed to the pupils meeting their learning objectives.


	What next?

	I will continue to differentiate all classroom activities according to pupil ability. In the future, I hope to organise classrooms to facilitate pupil discussions and learning. Arranging for pupils of similar abilities to sit next to each other will also allow me to delegate groups of pupils to certain classroom support staff easily. 

In the future, I intend to make full use of numeracy apparatus as I have seen first-hand how they can benefit pupil learning and development. Examples include, numicon, magnetic fraction tiles, fraction wall charts and counters.

Additionally, I would like to further explore blended learning experiences across all areas of learning within the Curriculum for Wales (Education Wales, 2021). This will help with my professional development.



	Professional Experience Template 3
	

	Pedagogy Standard
	Real Life Authentic Contexts


	What did you do and why?

	Firstly, I designed the curriculum for the Year four pupils. This involved me completing a full mid-term plan for the chosen topic, ‘Urban Pioneers’. I wanted to incorporate many real-life, authentic experiences into the mid-term plan. Many stakeholder meetings were held with the head teacher, other members of staff, pupils and parents to gain consent and collect ideas before organising the authentic experiences.

As the chosen topic included studying urban art, I arranged for the pupils to visit Oriel Myrddin Art Gallery in Carmarthen to meet a local artist, namely Gareth Hugh Davies. Before the school trip, the pupils were tasked with researching the artist and composing thought provoking questions to ask him. Some of the questions included, what inspires your artwork? Do you enjoy being an artist? 

In addition, I arranged for a local graffiti artist to teach the Year four class and design a mural on one of the schoolyard walls. Steve, the graffiti artist taught the pupils various graffiti techniques before providing them with the opportunity to demonstrate their learning by creating their own urban graffiti on cardboard. Parents were later given the opportunity to view the pupils’ artwork. 

Planning these real-life experiences for the Year four pupils enhanced their understanding of urban art and their local community.


	What have you learned?

	This professional teaching experience has shown me that real-life experiences can have a big impact on pupil development and their ability to relate theory to practice. Both learning opportunities allowed me to assess pupil learning and address any areas for development effectively without causing upset. 

This professional teaching experience required me to work closely with individuals and the local community, which according to the Welsh Government (2009) can significantly improve educational standards. I gained valuable teamworking and communication skills because of this experience.

This was the first time that I was given the responsibility of leading on curriculum design and term planning. I thoroughly enjoyed testing my communication and team working skills whilst organising the authentic contexts for learning. This experience also provided me with a good understanding of the Welsh Curriculum and the effort required to create real-life, authentic experiences. Everything that I have learned from this experience will stand me in good stead for when I qualify and have my own class. 


	What next?

	[bookmark: _Hlk98066808]Following on from this professional teaching experience, I intend to network with the local community and provide pupils with similar, real-life, authentic contexts for learning wherever possible. When planning and designing a curriculum for my pupils I will ensure that they are exposed to varying real-life experiences which relate to the curriculum. 

There were many benefits witnessed throughout these experiences, including higher pupil engagement and enjoyment, greater understanding of the topic, and a better appreciation of the wider community. I aim to provide children with as many exciting and authentic learning opportunities as possible to engage, motivate and prepare them for future life. 
 
[bookmark: _Hlk98066933]During my professional teaching placement, I have taken the opportunity to share my experiences and resources with colleagues and peers. For example, the Year 3 teacher at the school was able to incorporate my planning into her chosen topic. Sharing my learning with my peers has encouraged them to incorporate real-life experiences into their teaching as they acknowledge the benefits of providing pupils with real-life, authentic contexts for learning.





	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-Curricular Themes


	What did you do and why?

	I engaged with the principles of curriculum design and innovation as a part of the Curriculum for Wales (2022). This involved developing my knowledge and understanding of cross-curricular themes and their importance in providing pupils with a holistic approach to learning. During my professional teaching experience, I planned a series of lessons that covered each of the six Areas of Learning and Experience (AoLE). Whilst planning, I made a conscious effort to include relevant and meaningful links to the Curriculum for Wales and cross-curricular themes. For example, I planned a maths budgeting lesson that required pupils to use their information technology (IT) and numeracy skills to budget for a holiday to America. This lesson linked the Mathematics and Numeracy AoLE to the Digital Competency Framework (DCF) as pupils were required to monitor their expenses using a digital spreadsheet. 


	What have you learned?

	This experience has shown me the importance of providing pupils with enriched learning opportunities within the classroom. I now fully understand that providing pupils with enriched learning environments can have a positive impact on their overall development. Some of these benefits include, improved cognitive, motor and sensory skills which allow pupils to progress toward the four purposes of the Welsh Curriculum (Education Wales, 2021). 

I also learnt that cross-curricular learning helps pupils make meaningful connections which can increase their ability to learn and retain more knowledge and information (Donaldson, 2015). During this teaching experience, pupils were able to combine and connect different areas of learning within the curriculum to their chosen topic, Road Trip USA. 

During this professional teaching experience, I also discovered that cross-curricular learning can improve pupil engagement, imagination, and problem-solving skills. All pupils were fully engaged and well behaved during the activities and feedback was positive, especially as a range of Literacy Numeracy Framework (LNF) and DCF skills and cross-curricular AOLEs were included.


	What next?

	In the future, I intend to continue to plan and provide cross-curricular links wherever possible. Cross-curricular links have been shown to be an effective way of teaching pupils transferable problem-solving skills whilst linking them to real-life experiences. On the other hand, I will ensure that the cross-curricular links are meaningful and not just included for the sake of it.

I will also encourage and promote pupil voice across all areas of learning by allowing them to decide on suitable cross-curricular activities wherever possible, as this has been shown to improve pupil learning. Some of the benefits that I have witnessed include, higher attainment, greater engagement, and fewer behavioural issues within the classroom. I intend to devise a method for effectively incorporating pupil voice to encourage pupils to take responsibility for their actions and decision-making.



[bookmark: _Hlk99098448][bookmark: _Hlk99346047]

[bookmark: _Toc99790773]Part 2:

[bookmark: _Toc99790774]Introduction 
This assignment will critically reflect on the practitioner's progress in planning, preparing and teaching lessons whilst incorporating particular pedagogical principles. Twelve pedagogical principles (Donaldson, 2015) were devised after the Welsh Government invited Professor Graham Donaldson to review the curriculum and assessment arrangements in Welsh schools. Donaldson’s report, successful futures (Donaldson, 2015) proposes that practitioners in Wales should utilise all pedagogical principles when planning their teaching and learning and recommends that learning experiences should relate to the overall purpose of the Curriculum for Wales. 

This assignment will focus on pedagogical principle six which suggests that good teaching and learning creates authentic contexts for learning (Donaldson, 2015). The practitioner identified this aspect of practice as a key area of development after discussing their learning outcomes with the class mentor at the beginning of their professional teaching experience. School X[footnoteRef:1] had also recently decided to prioritise strengthening their role within the local community following a board of governors meeting. Furthermore, it was agreed that incorporating pedagogical principle six into the Year four mid-term plan would allow School X to meet the progression steps of the Curriculum for Wales (Education Wales, 2021). The Curriculum for Wales encourages pupils to understand and appreciate the four purposes aimed at preparing them for later life (Education Wales, 2021). Providing pupils with real-life, authentic contexts for learning allows them to become agile learners (Laur, 2020) who are ready to explore and discover as they initiate their own learning through enquiry. In turn, these experiences have been shown to be an important catalyst in evolving pupils into ethically informed members of the public (Education Wales, 2021).  [1:  For the purpose of this assignment the Professional Teaching Experience (PTE) will be referred to as School X. ] 


Practitioners are responsible for delivering the Curriculum for Wales to their pupils whilst ensuring that their skills are continuously developed in an environment that encourages confidence and independence (Nottingham, 2013). Whilst on placement, the practitioner was given the opportunity to demonstrate their detailed knowledge of the Curriculum for Wales by actively contributing to School X’s Year four mid-term plan which focused on the pupils' chosen topic, ‘Urban Pioneers’.

[bookmark: _Toc99790775]Critical Discussion of Authentic Contexts for Learning
The practitioner's development has been transformed throughout their degree by learning many theories and then implementing them into practice. The practitioner decided to use a Continuing Professional Development (CPD) cycle tool (Chartered Institute of Personnel and Development, 2022) to provide structure to their learning. 

Authentic contexts for learning facilitate meaningful learning which prepares pupils for later life challenges (Sabin, 2021). Over the years the Curriculum for Wales has evolved from traditional teaching methods to promoting a more constructivist approach whereby learning is encouraged to be an active and pupil-centred process (Education Wales, 2020). The new Curriculum for Wales was developed after the Welsh Government (2015) concluded that a directional shift would benefit education in Wales. However, results in Wales have not improved significantly despite attempts being made to address the deprivation attainment gap, reforming teacher professional development and changing educational leadership (Welsh Government, 2019). This could be owing to the fact that it is too early for improvements to be reflected in data collection. According to the National Survey for Wales data for 2014-2015 (StatsWales, 2022), general satisfaction with the state of education in Wales stood at 6.6%, which shows a small increase of 0.4% when compared to the previous year. Unfortunately, there is no recent data to show if further improvements have been recorded. The new Curriculum for Wales is composed of six Areas of Learning and Experience (AoLE) (Education Wales, 2021) which highlights the important role of authentic learning in pupil development towards the four purposes. The benefits of moving away from passive learning to inspiring pupils to develop their own knowledge through active exploration and problem-solving is well publicised (Knobloch, 2003). Like the Welsh Government, both Piaget and Bruner champion self-discovery methods and constructivism (Barnes, 2018), proposing that they can lead to greater learning and innovation when compared to conventional teacher-directed methods (Sewchuk, 2005). A significant disadvantage of constructivism is that its lack of structure can cause pupils to become confused and irritated. Kirschner, Sweller and Clark (2006) emphasise that some pupils require highly structured environments to flourish as they may lack the ability to make connections between existing knowledge and new learning experiences. 

Estyn (2019) highlights that successful, real-life, authentic learning experiences equip pupils with practical skills which can be used outside of the classroom. Research undertaken by constructivists such as Brown, Collins and Duguid (1989) stresses the importance of allowing pupils to investigate, debate, and construct concepts relating to real-life issues. However, consideration should be given to the fact that differing practitioner opinions on authentic learning environments may lead to disagreements and conflict. To minimise the risk of this happening, Sabin (2021) suggests incorporating stakeholders in the decision-making process to encourage teamwork and bonding. 

Providing pupils with the opportunity to explore real-life authentic contexts for learning encourages them to develop genuine curiosity and allows them to relate their learning to real-life experiences. The Curriculum for Wales supports this form of learning and encourages practitioners to use each progression step to build upon pupils’ curiosity to achieve learning outcomes (Donaldson, 2015). Knowing how to ignite a pupil's curiosity can therefore aid practitioners in improving learning outcomes. To achieve this, Greenwood (2018) recommends for practitioners to use a KWL (Know, Want to know and Learnt) grid as curiosity is sparked when pupils are encouraged to consider their aims and objectives. However, according to Murdoch (2014), pupils can’t always identify their learning needs and it is therefore vital for practitioners to create a nurturing environment in the classroom that facilitates pupils to ask questions without feeling judged.

Watters and Ginns (2000) claim that pupils are more motivated to learn when they can relate their learning to their own life experiences. It would therefore be beneficial to include the local community and culture into learning wherever possible. Estyn (2017) underlines how excellent schools enrich their curriculums by networking with local individuals and communities. Working closely with local individuals and communities has been shown to improve educational standards significantly (Welsh Government, 2009). Providing pupils with the opportunity to learn from individuals, parents and organisations exposes them to different forms of learning whilst integrating them into the local community. On the other hand, developing reliable community connections and partnerships can take a lot of time and effort which may prove challenging for many school leaders and staff (Welsh Government, 2016). Effective communication, time management and prioritisation skills are therefore essential when creating authentic contexts for learning. 

According to research, real-life authentic learning experiences can help pupils who are dissatisfied or disengaged in school (Laur, 2013) by providing them with relevant and interesting activities. Estyn (2020) believes that giving disengaged pupils a platform to express themselves can have a positive impact on their attitude towards learning. Pupil voice is acknowledged as a vital component of the Curriculum for Wales (Education Wales, 2020), with a growing number of schools expressing their desire to use the United Nations Convention on the Rights of the Child (UNCRC) (UNICEF, 2021) as a guide to develop and embed a rights-respecting ethos. According to Crane (2001), schools will not be able to improve authentic learning environments without gaining feedback from their pupils. However, as Rudduck and Flutter (2000) point out, practitioners must evaluate the purpose behind the pupil voice and be prepared to handle issues raised by pupils if they are to contribute to school decision-making.

Teachers should incorporate pedagogical approaches that foster the development of authentic engagement when working with pupils who have behavioural or emotional issues (Power, 2010). Due to the additional barriers that these pupils face it is necessary to consider both the teaching environment and techniques which can be used to prevent issues from reaching crisis point. Petraglia (1998) argues that it is impossible to create truly authentic learning experiences within every learning context whilst Ekins and Grimes (2009) emphasise the negative impact that exclusion can have on pupils who have behavioural issues. As a result, Welsh education aims to be inclusive to all pupils, including those with behavioural and developmental issues (Education Wales, 2020). The Welsh Government hopes to achieve their aim by empowering practitioners to take ownership for creating positive, authentic learning environments (Welsh Government, 2012).

Pupils engage in creativity, which is recognised as the highest level of the updated Bloom's Taxonomy when practitioners build these authentic learning contexts for them (Laur and Ackers, 2017). Within this level, pupils display full knowledge through creative expression by applying what they've learned, analysing and evaluating it, and creating something that is tangible (Persaud, 2021) whilst urging them to think of new ways to improve their learning. Studies undertaken by (Laur, 2020) have concluded that Bloom’s Taxonomy enables pupils to highlight any gaps within their learning. She does, however, address the flaw that creativity is sometimes misunderstood for a physically pleasing product (Laur, 2020). Whilst creativity is seen as an educational achievement, it has been shown to be incredibly difficult to achieve, particularly during the COVID-19 pandemic due to the need to undertake virtual and distant learning (Maloy, Trust, and Edwards, 2021). Unfortunately, this has made it more difficult for practitioners to create authentic contexts for learning. Research suggests that pupil learning is excelled by incorporating Bloom's Taxonomy and giving pupils the opportunity to design, compose, and investigate curriculum topics in an authentic context (Estyn, 2016). 

Despite the Curriculum for Wales providing detailed guidance, it is the responsibility of the school and its practitioners to decide on how the ‘What Matter Statements’ and ‘Progression Steps’ are delivered. Therefore, it is imperative for practitioners to have a good understanding of how authentic contexts for learning can be created and maintained. Kolb’s experiential learning theory (1984) highlights how knowledge can be developed and reinforced through experiences. Literature suggests that experiential learning can be defined as a type of holistic learning as it underpins and informs learning (Chesimet, Githua and Ng’eno, 2016). On the other hand, Beard and Wilson (2002) argue that not all experiences lead to new insights or learning and insist that pupils must firstly engage with experiences before reflecting on what, how and why it happened. 

Kyriacou (2018) and Dunn (2017) emphasises the importance of planning in allowing practitioners to provide authentic learning opportunities and experiences to their pupils. According to the Department of Education (2014), practitioners spend an average of 10.6 hours per week on planning and preparation. Nonetheless, this figure does not factor in the additional time taken to plan authentic learning contexts which often require additional resources and collaboration with the local community. Pratt et al. (2016) highlights the advantages of co-planning, demonstrating that it can be an effective way of dividing planning and effort.

Implementing authentic learning contexts can be difficult as replicating real-life circumstances in the classroom can sometimes appear forced (Stein, Isaacs and Andrews, 2004). However, it is hoped that providing pupils with authentic learning contexts will allow for deeper and more meaningful learning which is linked to their personal experiences. Evidence suggests that pupils who participate in contexts with an authentic learning element make greater academic improvements than the pupils who do not (Power, 2010). 

Reflection and assessment are essential components of authentic learning contexts as they provide pupils and teachers with the opportunity to quantify learning and development. When it comes to authentic assessment, Herrington and Oliver (2000) argue that it should be incorporated into focus tasks which provide pupils with the opportunity to demonstrate their knowledge. Supporting pupil progression is central to the Curriculum for Wales proposals, with formative assessment taking precedence to ensure that pupils can reflect on their progress and set new targets (Welsh Government, 2021). The National Foundation for Educational Research (NFER, 2012) reports that pupils who are encouraged to recognise their accomplishments through evaluation and reflective activities are more likely to succeed. Although, giving feedback to pupils on their work can have both positive and negative consequences. Cambridge Assessment International Education (2020) advises practitioners to use caution when providing feedback to their pupils as negative feedback can leave pupils feeling demoralised.
[bookmark: _Toc99790776]
Conclusion 
Throughout this section, the practitioner will assess and summarise the approaches used, as well as identify the next steps in their development. Dunn (2017) and Grigg (2015) describe the steps needed to become an outstanding practitioner with a large emphasis being placed on honest assessment of practice. The CPD cycle (Chartered Institute of Personnel and Development, 2022) can be used as a useful tool for practitioners to reflect on their own professional development and identify areas for improvement. Cambridge Assessment International Education (2020) addresses the misconception that reflection is not a good use of time whilst Finlay (2008) believes that growth and adaptation cannot occur without reflection.

Whilst creating an authentic context for learning for Year four pupils, the practitioner used a constructivist approach, which was pupil-centred and encouraged them to discover their own learning. Many lower-ability pupils lacked the ability to build connections between prior information and new learning situations. To overcome this in the future, the practitioner will ensure that pupils are placed in mixed ability groups, with the aim of encouraging the less able pupils to learn from the more able (Nottingham, 2013). This concept is known as the More Knowledgeable Other (MKO) (Pound, 2006), and it investigates how pupils can achieve more with the help and support of MKOs. 

According to Donaldson (2015), authentic contexts for learning can help bring abstract learning to life. The practitioner incorporated authentic, real-life experiences into School X's curriculum to boost pupils' understanding of the chosen topic and their local community (See Professional Experience Template 3) whilst also providing them with practical skills that they can apply outside of the classroom. Having a graffiti artist visit the school was a wonderful opportunity for the pupils to develop their fine motor and creative skills. However, it is important to acknowledge that this activity was costly. Nonetheless, the Welsh Government (2020) provides examples of how increased school spending has resulted in significant benefits, including a 7-10% increase in educational and later-life wages, with the disadvantaged benefitting the most. In the future, the practitioner will follow the Welsh Government’s (2020) guidelines by carefully planning the best way to spend school money on real and authentic learning environments for pupils. Additionally, the practitioner will use their creative skills and talent to provide effective learning contexts to pupils on a budget.

The practitioner made a conscious effort to include pupil voice whilst planning School X’s curriculum. Pupil voice is used effectively at School X to decide on term topics and to identify areas for improvement. As part of the planning, preparing and teaching phases, the practitioner consulted the pupils on many occasions to ensure that their opinions and suggestions were considered. Incorporating pupil voice was extremely successful as it allowed pupils to express themselves and achieve their full potential. The practitioner aims to maintain their strong commitment to including pupil voice in lesson planning after witnessing first-hand its positive effects on pupil self-esteem, teamworking and higher school attendance which is supported by Rudduck et al. (2003). 

The meticulous planning of this topic was integral to ensuring that the curriculum was enriched by extending pupil experiences beyond the classroom as recommended by the Council for Learning Outside the Classroom (2022). Providing stakeholders with the opportunity to contribute to the pupils’ learning was key in allowing the practitioner to make a positive contribution to School X’s future over a relatively short period of time. On the other hand, the practitioner recognises that continuous stakeholder involvement can be very time consuming and challenging. On reflection, to save time in the future, the practitioner will implement Pratt et al.’s (2016) recommendation of collaborating and delegating responsibilities as appropriate. Utilising digital resources such as Microsoft Teams and Microsoft Forms may also improve stakeholder engagement and participation.

Creating real-life authentic contexts for learning allowed pupils to make significant academic progress. In the future, the practitioner will use effective assessment strategies to identify whether pupils have met the learning intentions and achieved the age-related progression steps. For example, a summative assessment technique (Cambridge Assessment International Education, 2020) will be used by the practitioner to measure pupil understanding and set realistic targets. During the practitioner’s teaching experience, Incerts was used to assess, report and analyse pupil progress. However, it is unclear how pupil development will be monitored and reported as part of the new Curriculum for Wales.

This assignment has allowed the practitioner to identify many areas of progress and development which can be utilised in their future practices. By reflecting on their experiences, the practitioner has also been able to identify areas for improvement. As a Newly Qualified Teacher (NQT), the Teachers’ Standards (Welsh Government, 2018) will be used to support professional development and growth by setting standards and evaluating performance. The twelve pedagogical principles (Donaldson, 2015) will also be used to create and deliver meaningful learning programmes for young people in Welsh schools.
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