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Upon the successful completion of this module, the student should be able to: 

· Recognise, identify and select learning environments that support the development of creative learning and teaching.
· Critically reflect on strategies that impact on the distinctive role of the educator when developing creative and innovative pedagogies and environments.
· Critically reflect upon the educational potential of developing enterprise and creativity in the primary school.
· Demonstrate a critical awareness of the contribution of creativity and enterprise to educational practice.





















	
In this assignment, markers will be looking for:


· The writing to include critical analysis and evaluation of wide, deep and appropriate background reading.  Relevant synthesis of research and government documentation should be utilised to demonstrate knowledge and understanding of Creativity and Enterprise skills. 

· A clear understanding of the importance of Creativity and Enterprise skills in education and the wider world.

· Appropriate knowledge and use of the Entrecomp Framework.

· Critical evaluation of personal creativity and Enterprise dispositions, linked to the Entrecomp Framework. Including examples and evidence of current level. 

· Clear recommendations for future personal development with regards to identified areas. 

· Critical reflection of reading and experience. 

· Accurate referencing and academic writing skills

· Allocated word count. 







	
TASK DESCRIPTION




Assessment Title

Critically evaluate your creativity and enterprise dispositions in terms of the Entrecomp frame work and how you might develop these to the next level and demonstrate progression. 

Word Count - 2500 words

The essay should demonstrate critical self-evaluation. Also, analysis and evaluation of wide and appropriate background reading.  Relevant reference to research, current pedagogy where appropriate, government documentation and school-based experience should be synthesised in the response. 

So what might you include in your essay response? 

· An outline of ‘why we should be developing creativity and enterprise skills within education’ (Highlighting benefits/ NC links/ initiatives/ current thinking/ Donaldson etc.)
· The importance of creativity and enterprise skills for the teacher.
· Knowledge of the Entrecomp Framework, the benefits/ uses/ limitations. 
· Appropriate background research and knowledge for the competences identified. Supporting principles/ theories that underpin the discussion/ reflection and strategies proposed. 
· Range of evidence to support the identification of competences discussed. Who agrees with the competency identified? What are the specific benefits/ challenges/ research base/ models or methods of progression? (Educational writers, case studies, wide research) 
· Reference to key ‘Creativity’ and Enterprise skills researchers. 
· Reference to, and understanding of, the fifteen competences of the Entrecomp Framework, with a clear focussed discussion on a limited number most appropriate to the development of teacher creativity and enterprise skills. 
· A good understanding of not only the principles and theory but also the practical issues when implementing strategies to promote personal progression. 
· A clear understanding and ability to identify where current level and awareness of proposed progression and continuity of personal development. 
· Examples of proposed recommendations.
· Evidence of wide and deep background reading to support the reflection. Case studies, research, journals etc. 
· A high level of professionalism in dialogue. 
· Clear evidence of very good understanding of creativity and enterprise skills, no glaring errors. 
· Critical analysis and evaluation of current performance and clearly identified reasons for recommendations, supported with a variety of data. 













	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the common assessment criteria overleaf.

1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set.    You should provide evidence that you have accessed a wide range of sources, which may be academic and/or governmental; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using in-text citations in the main body of your work and a reference list that is alphabetical at the end of your work. Please use the Harvard referencing system. 

Your work must demonstrate the growing extent of your knowledge and understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage.

2. Intellectual Skills (Analysis)

Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.  There should be no new information presented within your conclusion.  Where relevant, alternative solutions and recommendations may be proposed.

3. Pedagogic and Professional Applications (Practical Application and Deployment)

You should be able to demonstrate how the subject-related concepts and ideas relate to pedagogic situations or a particular education context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, some of which may be innovative and creative.  This is likely to involve, for instance, the use of pedagogic examples and cases, the application of a model within relevant educational context.  You should show awareness of the limitations of concepts and theories when applied in particular educational contexts.  Your work must provide evidence of the attributes expected in professional practice.  This includes demonstrating your individual initiative and/or collaborative working.   Where relevant, you should show awareness of any ethical issues that relate to your discussion. 

4. Key Transferable Skills (Skills for Professional Practice)

You must communicate effectively in a suitable format, which includes written and oral presentation. Work should be coherent and well structured in presentation and organisation.

	
                 MARKING CRITERIA AND STUDENT FEEDBACK



This section details the assessment criteria. The extent to which these are demonstrated by you determines your mark. The marks available for each criterion are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Common Assessment Criteria Applied
	Marks available
	Marks 
awarded

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
Extent of research and/or own reading, selection of credible sources, application of appropriate referencing conventions. Extent of knowledge and understanding of concepts and underlying principles associated with the discipline.
	30
	

	






	2. Intellectual Skills (Analysis)
Analysis, evaluation and synthesis; logic, argument and judgement; analytical reflection; organisation  of ideas and evidence
	30
	

	






	3. Pedagogic and Professional Applications (Practical Application and Deployment)
Deployment of pedagogic methods, materials, tools and techniques; application of concepts; formulation of innovative and creative solutions to solve problems.  Attributes in professional practice: individual and collaborative working
	30
	

	






	4. Key Transferable Skills
Deployment of appropriate media; presentation and organisation.
	10
	

	









	Assignment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late
	40% Max
	

	
	Over 1 week late
	0%
	


	ASSESSMENT AND MARKING CRITERIA FOR ECAD5001/C ASSIGNMENT

	Level 5
	Assessment Criteria Descriptors for BA Primary Education with QTS 
This format emphasizes the holistic nature of judgements to be made by markers. Criteria weighting is adjusted for each module. 

	
	0-39 (F)
	40-49 (P)
	50-59 (P)
	60-69 (P)
	70-79 (P)
	80-100 (P)

	
	Poor / Weak F
	Satisfactory 3rd
	Good 2:2
	Very good 2:1
	Excellent 1st

	Assessment Criteria
	Poor, superficial, unsystematic, incomplete and/or inaccurate 
	Satisfactory understanding of main issues demonstrated
	Good understanding demonstrated with some analysis
	Very good understanding of basic principles and relevant evidence, with a coherent and logical argument
	Thoughtful answer informed by wider reading, showing clarity of thought and personal insight
	Outstanding answer, well written, highly structured and informed, showing striking personal insight and originality

	Module Learning Outcomes matched to:
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Subject Knowledge and Understanding

(Conceptual)


(Reading)
	Basic misunderstanding, misconceptions,  misinterpretations and/or superficial knowledge in places
	Outline knowledge of  few key issues with evidence of understanding and application
	Defined knowledge of some key issues and wider implications
	Wider knowledge of most key issues, concepts and arguments

	Clear understanding of the key issues under discussion with logical discussion
	Excellent knowledge of key issues, concepts and arguments clearly discussed


	
	Some inappropriate literature/material with limited reading range and lack of accuracy 
	Satisfactory range of reading drawn from the recommended list and other sources
	Good range of reading drawn from the recommended list and other sources
	Very good range of relevant literature from a variety of sources beyond recommended list
	Evidence of well-considered thinking from a wide reading base using a variety of sources
	Clear evidence of independent thinking informed by an excellent range of reading from a variety of sources

	
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Intellectual skills

(argument)





(presentation of findings/analysis)


(critical /reflective evaluation)

	Argument is weak, little attempt to present differing viewpoints. 
Generally too descriptive 
	The argument is beginning to be balanced with a growing  awareness of other viewpoints
	A balanced argument is presented while attempting to justify other viewpoints 
	A balanced argument is presented showing an understanding of different viewpoints and the reasoning behind them
	A thoughtful argument is presented with appropriate consideration of viewpoints
	A well- structured critical argument is presented with insightful consideration of viewpoints

	
	Findings presented within incomplete descriptive framework and few or inaccurate conclusions are drawn
	Findings are beginning to be presented in a developing framework with some analysis and reasonable conclusions
	Findings are presented in a framework with some analysis and interpretation of data to form reasonable conclusions
	Findings are presented in a framework with some analysis, interpretation and evaluation of data  to form reasonable conclusions
	Findings presented with some analysis and justified conclusions
	Findings presented in a critical and analytical framework. Thoughtful conclusions, firmly based upon the evidence presented

	
	Lack of evidence of evaluation and/or critical reflection
	Evaluation and/or reflection are present but lacks depth
	Good engagement with evaluation and reflection
	Very good evidence of beginning to evaluate and critically reflect
	Evidence of thoughtful critical engagement with evaluation and reflection
	Effective and more in-depth critical engagement with evaluation and reflection

	
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Pedagogic and Professional applications


(linking theory to practice)


(professional reflection)


(ethical conduct  where appropriate)

	Superficial or lack of understanding of pedagogic and professional context(s)
	Relates principles and concepts to underlying theoretical frameworks and approaches with respect to the pedagogic and professional context(s) 
	Identifies principles/  concepts underlying theoretical frameworks and begins to identify their strengths and weaknesses with respect to the pedagogic and professional context(s) 
	Evidence of the use of relevant research or developments to inform actions with respect to the pedagogic and professional context(s) 

	Clear evidence of integration of theory and practice with respect to the pedagogic and professional context(s) 

	Effective integration of theory and practice with respect to the pedagogic and professional context(s)


	
	Little or no evidence of reflection
	Reflection is evident  
	Evidence of good reflection 
	Beginning to critically reflect
	Critical reflection is evident
	Effective and in-depth logical and critical reflection is evident

	
	Little or no awareness of ethical issues 
	Awareness of ethical issues
	Awareness of ethical issues and able to discuss these in relation to personal beliefs and values 
	Ethical issues have been discussed showing an awareness of personal responsibility and professional codes of conduct
	Ethical issues have been clearly discussed in the context of  personal responsibility and professional codes of conduct
	Ethical issues have been effectively addressed especially in the context of personal responsibility and professional codes of conduct

	
	0-3
	4
	5
	6
	7
	8-10

	Key/Transferable Skills 






(Referencing techniques)

	Weak presentation of written work
	Satisfactory presentation of written work 
	Good presentation of written work
	Very good presentation of written work 
	Effective presentation of written work
	Outstanding presentation of written work

	
	A number of basic errors in spelling, punctuation or grammar
	Some errors in spelling, punctuation or grammar
	Few errors in spelling, punctuation or grammar
	Very few errors in written language
	Minor errors in written language 
	No errors in written language

	
	Weak structure with unclear writing style in parts
	Satisfactory structure with a mostly coherent writing style
	Good structure with a coherent writing style 

	Very good structure which supports the reader 
	Effective structure which supports the reader 
	Highly coherent and mature writing style which fully engages the reader

	
	Little or no use of protocols and conventions of Harvard referencing
	Satisfactory use of Harvard referencing protocols and conventions
	Good use of Harvard referencing protocols and conventions
	Harvard system mainly used accurately, with some secondary sources
	Harvard system used accurately including secondary sources
	Harvard system used accurately, consistently and effectively with all sources 






















	Student Self Evaluation Form



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 

	Common Assessment Criteria Applied
	Level of Achievement

	
	
REFER
	
3rd
	
2:2
	
2:1
	
1st
	
1st

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT
	EXCEPTIONAL

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	X
	
	

	2. Intellectual Skills (Analysis)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	X
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	X
	

	4. Key Transferable Skills
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	X
	
	


	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	I feel I have accurately identified my strengths an weaknesses in accordance with the Framework and have identified steps for improvement well.

	I could have done further background reading in order to further my knowledge on the EntreComp Framework.



	Student’s Name
	Matthew Williams
	Date
	15/10/17

	Student’s Signature
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Critically evaluate your creativity and enterprise dispositions in terms of the Entrecomp frame work and how you might develop these to the next level and demonstrate progression.

Creativity is the act of coming up with imaginative and new ideas and turning them into a reality. Creativity in children is hugely important. It not only helps to develop cognitive skills such as thinking scientifically and mathematics, but it also helps to develop other skills such as using symbols which can help improve literacy skills in the future, imagination, communication, using scientific method, communication, physical dexterity and exertion, making interpretations and problem posing and solving problems. Sir Ken Robinson (2016) argued that all children are ‘born artists’ yet are educated out of this mindset as they age, with the educational system focusing more on the mind, particularly the left hand side of the brain, the ‘more logical’ side of the brain.

Enterprise learning is learning in a manner that allows the child to be creative, it is the process of equipping learners with an enhanced capacity to enable them to generate their own unique ideas and to help the learner develop the skills to enable the ideas to become a reality. Collingwood College (2017) states that through the use of enterprise education, learners will be benefited in their future lives as entrepreneurs, employees and citizens of the global community, showing that the individuals will not only be developing their entrepreneurial skills, but also life skills and employment skills.

A disposition is a psychological aspect of an individual, such as their attitude towards something or their nature. A disposition is something that can be developed, such as how a creative disposition can be developed within a learner. A disposition is developed based on experiences as well as common environments such as home or school or work and other people that the individual spends a lot of time with, possibly friends or family.

There are many benefits in teaching creatively for a teacher. Kaye Thorne (2007) completed research indicating that many of these benefits were intrinsic rewards, as can be seen with replies such as ‘the pride of being involved in the creative process’ or ‘Success. Knowing that you achieved something that was better and different to conventional paths’ being given as to why teachers enjoyed being creative. There are also external rewards to consider, by incorporating creative teaching into a set schedule, there can be a high level of interest generated in the students, with the learners experiencing something new and interesting there will likely be a higher level of engagement from them, resulting in a good lesson overall. There are, of course, also challenges to being a creative teacher. A lot of the time, if the whole staff are not onboard with your creative approach then an idea you present may be ignored due to it being impractical. In the same book as previously mentioned, Thorne states that often it is the creative teacher who is expected to produce something such as a fund raising event or a Christmas play, and whilst some may relish this chance it could also be a burden on top of an already busy schedule.

By teaching using enterprise education, a teacher is automatically able to become more creative due to the nature of enterprise education. The whole idea behind it is challenging the children to become imaginative and think outside the box in order to solve a problem. This is also a great way to get the most out of cross curricular learning as a practical style of teaching can be adopted. For example, a child may be tasked with making a new pencil pot for the classroom. Rather than having them just write about it, through cross curricular learning they are able to create it also, linking science with design and technology. It also allows the learners to be creative in the way they fashion the pot, which is the aim of enterprise education.

Throughout this essay, I as the author, will be comparing myself and my ow experiences against the EntreComp Framework. ‘EntreComp can be used as a reference for the design of curricula in the formal education and training sector. It can also be used for activities and programmes in nonformal learning contexts (for instance, to foster intrapreneurship with existing organizations). It aims to establish a bridge between the worlds of education and work as regards entrepreneurship as a competence.’ (Bacigalupo, et al, 2016). The EntreComp Framework, essentially, provides a framework with learning outcome descriptors. There are fifteen competencies that are able to be measured against and there are clear ‘levels’ to help indicate where an individual is currently performing at.

The first competency that I will be comparing myself against is ‘Creativity’ from the ‘Ideas and Opportunities’ competency area of the EntreComp framework. As previously discussed, creativity is a very important part of teaching. It allows a teacher to incorporate something different or unique into their lessons, meaning a raised level of interest from the learners. Creativity can be used as a form of communication, through the opportunity of group work or shared learning, something that can be very useful for a teacher as it allows for a different angle or approach to the planned lessons. The way the current curriculum is heading, all teachers must start becoming creative, with Donaldson’s six areas of learning and experience soon to come into fruition. Due to these areas of learning and experience, teachers are expected to teach almost completely in a cross curricular fashion, which is far easier to do with a creative disposition as the ideas flow in a smoother, easier manner. Through my own experiences, I have found that teaching with a creative mindset has allowed me to adapt the lesson should something not go to plan, such as the school not having enough clay due to a delivery not coming in, and so instead, the class made Lego people. Also, if a teacher has a creative disposition then the pupils may also develop the same, something that would be very beneficial to them for Enterprise education. I feel that I am currently at level 3 on the EntreComp Framework for creativity ‘I can experiment with different techniques to generate alternative solutions to problems, using available resources in an effective way.’ This can be backed up from my previous Lego incident. Also, ‘I can experiment with my skills and competences in situations that are new to me.’ As can be seen from appendix 1, I have taught a variety of subjects in a creative manner. In order for me to reach level 4 I must be able to ‘actively search for new solutions that meet my needs.’ I can do this by looking for more outside resources to use as a focus, this will encourage the learners’ curiosity and with the improved level if interest create a more engaging lesson. If I am to become a more creative teacher then I must be more accepting to out of the box ideas and be willing to work with more ‘random’ or ‘obscure’ resources.

The next competency I will be looking at is ‘Planning and Management’ from the ‘Into Action’ competency area of the EntreComp Framework. Planning and management is a very important part of teaching. Deciding what is taught, in what order and for what time frame are the basics of planning. Jensen (2001) states that a lesson plan ‘serves as a valuable resource when planning assessment measure such as quizzes and final exams’. A lesson plan can serve as a map to help guide the teacher through the lesson smoothly and aiding them in knowing what skills are being taught. With that being said, lesson plans are not set in stone, a teacher is free to change the lesson’s structure at any point during the lesson should it warrant a change. Lesson plans should guide but not dictate how a teacher should teach a lesson. Management in the classroom not only relates to classroom management strategies but also managing the other adults in the classroom such as teaching assistants. There is no point in not communicating as a team with the support staff in the classroom as nothing will be achieved and they will not know the layout of the lesson. It is important that lesson plans are shared with support staff so that they can maximise the help they are able to provide you, as the teacher. In relation to the EntreComp Framework, I feel I am currently working on a Level 4. This is because ‘I can set short-term goals that I can act on.’ as can be seen from Appendix 2. As well as this, with reference to the incident that I experienced with the clay and Lego I have demonstrated that ‘I can adapt my plans to achieve my goals in light of changes that are outside my control.’ Something that has been mentioned in my summative assessment is that my planning is quite poor, something that I am only ‘Adequate’ at doing. This is something I would agree with as I would often neglect sharing lesson plans with classroom staff or fail to organise my PTE file. I am aware that I must improve upon this in order to further my level in relation to EntreComp. Also, to further my level I must start setting long term goals to achieve, something that I feel will be more accessible to me when I qualify as a teacher and start full time work as it will be a necessity to plan for the foreseeable future when this is the case, as opposed to a few weeks ahead as is the case while on PTE placement.

The final competency that I will be comparing myself against is ‘Self Awareness and Self Efficacy’ from the ‘Resources’ competency area of the EntreComp Framework. This is very relatable to reflection, which is encouraged in teaching. Reflective teaching is something that can be used by teachers to evaluate and observe how they act and behave within their own classroom. It gives both the teacher and their colleagues the opportunity to collect information on what happened in the classroom and through analysis of the information, identify what went well and what did not go so well. With the current curriculum changing it is very important that a teacher utilises this kind of self awareness as they may need to change both what and how they teach. Bartlett (1990) indicates that asking ‘what and why’ questions give us a degree of power over our teaching. In reflecting on these kind of ‘what and why’ questions, the opportunity arises to transform your everyday classroom life. Overall, a reflective approach when teaching can help teachers to change their attitudes to aid their professional growth as teachers, as well as improve the support that is given to their students. It is something that may take up a large amount of time, however when reflection is partnered with experience, it can be a very powerful tool to aid teacher development. In line with the EntreComp Framework, I feel I am currently working at Level 2. I feel I am close to being on level 3 but am not quite there due to the fact that ‘I can describe my needs, wants, interests and goals’ but in order to be working on level 3 I need to commit to fulfilling these needs, wants, interests and goals. Also, ‘I can judge my strengths and weaknesses and those of others in relation to opportunities for creating value.’ as can be seen from Appendix 3, where I am able to identify that there needs to be differentiation within the class. This is a level 3 skill but is the only thread where I am currently working at that level. I am aware that to progress onto level 3 I must set aside time in order to commit to fulfilling all the needs and goals that I have set. I have completed ARC forms whilst on placement as can be seen from Appendix 4 but I must still try harder to act upon the goals that I set myself as a teacher.


To conclude, having evaluated myself against the EntreComp Framework, I feel that I am operating at Level 3 on the ‘Creativity’ competency, Level 4, on the ‘Planning and Management’ competency and Level 2 with elements of Level 3 on the ‘Self Awareness and Self Efficacy’ competency. I feel that through the use of the EntreComp Framework, I have been able to identify my next steps in order to become a better teacher. I also feel that using the EntreComp Framework will help me to teach life skills, as well as academically. This assignment has furthered my belief that creativity in school is very important. If all children are taught to be creative, then not only will they further their academic skills and knowledge but they will also be better prepared for life ahead as their life skills such as teamwork and problem solving will be more easily accessible. To teach creatively is to allow your pupils to experience things they have never seen before and may never see first hand, the goal of all lessons should be to get every child engaged and interested and ensure that they will remember it. As Ken Robinson (2009) said, ‘The fact is that given the challenges we face, education doesn't need to be reformed -- it needs to be transformed. The key to this transformation is not to standardise education, but to personalise it, to build achievement on discovering the individual talents of each child, to put students in an environment where they want to learn and where they can naturally discover their true passions.’

Word Count – 2262
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Appendix 1 – Evidence of teaching in a creative style.
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Appendix 2 – I Evidence I can make short term plans and act upon them
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Appendix 3 – Evidence that I am aware that differentiation must be in the class
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Appendix 4 – Evidence of a completed ARC Form to show Reflection
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2 hoops on the carpetand 3
set of different coloured and
sized shapes. A few
children will be asked to
sort the shapes as they want.
Next, the teacher will put
the label ‘squares” on one.
hoop and ‘red” on the other.
sk the children where the
red square will go and see if
they can figure out

25 80t to overlap the hoops.
teacher should step in if
necessary

Plenary
‘The children will be asked to
record in their books 2 e,
diagram of some shapes that
they have seen using their own
criteria.

they are doing it corrctly. Once they are competent with that, letthem overlap.
the hoops so they can sort shapes which fall under both labels.
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‘Name of Traine

Personal Training Target(s): Ensure the children understand the activi

giving clear instructions

: Matthew Williams Session ref:251116(1)(2)

Foundation Phase Focus Plan

24 R

Tearning objectives/intentions: To ivestigate new ways of moving and (o 1eviit ways looked at previowsly

To see how sea creatures move

To put together a crestive dance routine based on sea creature movements

Meeting learners” needs: There will be additional adults n the classroom for support

Resources! ‘Assessment for Learning (strategies and.

Introduction/plenary tasks Main activiies cKesourees/ opportunities)
Itroduction Trainee focused sk (purpose, outlin ofrinee’ ol and chidren’s eaming): | Dance
Provideth culdren it the stumulus for the ek nd t id them i their | Movement No hands up method.

“The children will warm up | 163 and efforsto complete te sk Creative ‘Teacher assessment
by asing | Additional adulttasks (purpose, outine of additional adult’ role and children’s Peer assessment

y g s pesonal o | s Hep vt b ansgeet s e ey on someof e | Yo s Talk with a partaer

space bubble’ and exploring roups taking part in the activit Projector
different styles of groups 2 P ity. E“JhnZ \fusic Activate prior knowledge
movement eg. Walking, | Indspendent eaming opporunities Sea Crestare Pictures

jogging, skipping. There
will also be some shapes
introduced for the children
to make at the call of the
teacher

Plezary
The clldren will vatch
theofher groupy’
performances. Each group
must say one thing they lked
about the performance. Finith
offwih allowing the clildren s
fve minye peiod n which
ey can improve their outine
based on fesdback ha tey
have had.

‘The children will be shov tio more sea creature clips, diffrent to th clips
seen in the previous session. They will be asked to describe howw the creature
‘moves using only words and no actions, the children willalk to  partner about
this before being asked using the no hands up method. The children will then be
asked to use what they know about the new creatures movements and move
‘around the hal n the style of those animals. Aftr a two minite activity, the
children vill be asked to recall what sea creatures they looked atLast week and
how they moved, azain only using words. The children will then be put into the.
same groups as last week and aske to create 2 sequence of movements using
the s creatures tha they have looked at altogether. The children will be given
2 picture of each creature and vill be given time to discuss in groups what order
they would ke o act s each sea creature. Each group mustuse a least hree.
creatures. Once the planning is complete, ak the children to practice what has
been discussed.
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|action Plan

Name of Trainee: Matthew Williams Name of School: Llanrhidian Primary School Date: 11/11/16 Year Group: Year 2

Priorities
(what | need to do)

Action
(How will I achieve this?)

Deadline
(When?)

Success criteria
(How will | know?)

Plan a series of own activities which
are challenging and appropriate to
ability.

Take responsibility for teaching groups
and whole class for 50% of the week.

To develop successful relationships
with learners and provide purposeful
learning activities,

1will achieve this by planning with my class teacher and
relating to the foundation phase framework documents.
will have a lesson plan for each lesson that | teach.

By following lesson plans that | have created and following
the weekly timetable that my class teacher and | put
together.

By continuing to interact with children in an authoritive
manner and making sure my lesson plans are effective by
checking with the class teacher.

In the next few
days

By tomorrow

Within a week

The lessons | teach will be enjoyable
and differentiated for ability. The
lessons will follow the lesson plan and
be done within the allocated time.

1will be more involved in the running
of the class on a daily basis.

‘The children will respond to me in an
appropriate manner and engage in the
activities that | set without hesitation.
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:151116(1) ~oundation thase ocus Han
Date: 15711716 Class:

Personal Training Target(s): Ensure the children understand the activifies by | Noof chp: 27 Age: 6.7 24 )

giving clear instructions

Name of Trainee: Matthew Williams Session

Learning objectives/intentions: To understand diferent characters” eelings af Gffrent parts of e story
To feel ‘empathy”
To understand Positive feelings’ and ‘Negative Feelings’

To wnderstnd vt 8 Symomyes ‘There will be additional aduitsin the classroom for support.
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: Matthew Williams Session ref:281116(1) ~oundation Fhase Tocus Han
Date: 28/11/16 Class: Year 2

Personal Training Target(s): Ensure the children understand the activitiesby | Noof chp: 27 Age: 6.7 24 )

giving clear instructions

Name of Traine

Learning objectives/intentions: To entiy key parts of a tory
To recogmise the siznificance of a beginning, middle and end. There will be additional aduitsin the classtoom for support

“Assessment for Learning (strategics and
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