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1. Title
Does Growing Up Bilingual Make It Harder or Easier to Learn English?
 Bilingual Parents’ Perceptions and Family Language Practices in the UK

2. Aims of the investigation
The aim of this small-scale project is to explore how bilingual parents living in the UK understand the relationship between bilingualism and their children’s learning of English, and how these beliefs influence everyday language practices at home.
More specifically, the project aims to:
· investigate how bilingual parents perceive the advantages and disadvantages of raising children with more than one language in relation to English learning;
· examine how these perceptions shape family language policy, for example which language is used in different situations at home;
· connect parents’ beliefs and practices to key concepts from second language acquisition (SLA) and English language education, such as input, motivation, home-language maintenance and translanguaging;
· develop my own skills and understanding as a practitioner-researcher in TESOL by carrying out a realistic, practice-based investigation.

3. Rationale and main conceptual themes
Personal and professional rationale
I chose this topic because it is very close to my own life. I am a multilingual speaker and use four languages every day (here I will mention: [insert your languages + English]). At home and in my wider community, people often ask the same question:
“If a child hears two or more languages, will that confuse them or slow down their English?”
Now that I am studying MA TESOL, I expect these questions to come from parents and learners in my professional context as well. I want to be able to answer them with more than just my personal experience. I want to understand what research says and also how parents interpret or sometimes misunderstand this research.
This makes the project important both personally and professionally. Personally, it helps me reflect on my own multilingual background. Professionally, it prepares me to support bilingual families and to give research-informed advice as an English language teacher.
Why this topic is important
Bilingualism and multilingualism are now common in many English-speaking countries, including the UK. Research has shown that using more than one language can bring cognitive, linguistic and social benefits, and that bilingualism does not automatically harm the development of the majority language, such as English (Lightbown and Spada, 2013; García and Li Wei, 2014). However, many parents still worry about confusion, mixing, delay, or accent.
Recent work on parental beliefs and family language policy suggests that what parents believe about bilingualism strongly affects the language environment they create at home. Their beliefs influence how much they use the home language, how often they use English, and what they expect from their children’s language development (Surrain, 2021; Mak et al., 2023). If parents believe bilingualism is risky, they may stop using the home language and switch to “only English”, which can reduce children’s opportunities to develop a rich bilingual repertoire.
Understanding these beliefs is important for TESOL teachers, who often meet multilingual families and are asked for practical guidance. If teachers understand parents’ worries and the research behind bilingualism, they can give more helpful and sensitive advice.
Link to module material and SLA theory
This project connects directly with several ideas from the module:
· Key SLA factors
 Lightbown and Spada (2013) highlight factors such as age of exposure, the amount and quality of input, individual differences and the learning environment. In bilingual families, parents control much of the input in both English and the home language, and they also shape children’s attitudes to languages.
· Input and affective factors
 Krashen’s (1982) Input Hypothesis and Affective Filter Hypothesis emphasise that learners need rich, understandable input and a low level of anxiety. If parents are very anxious about bilingualism, this may affect the emotional climate around English and the home language.
· Translanguaging
 García and Li Wei (2014) describe translanguaging as the way bilinguals use all their languages together, flexibly, to make meaning. In my own family, we often mix languages in one conversation, but everyone understands. Translanguaging helps reframe “mixing” as a normal and creative practice, not a sign of confusion.
· Parental beliefs and family language policy
 Studies such as Surrain (2021), Ronderos et al. (2022) and Mak et al. (2023) show how parents’ perceptions of bilingualism influence their language rules at home and their children’s language outcomes. This project builds directly on that line of research.
· Practitioner / practice-based research
 Burns (2010) argues that teachers can and should conduct small practice-based research projects to investigate questions that come from their own classrooms or contexts. My project follows this idea: it is small, local, and designed to improve my professional practice in TESOL.
Research gap
There is a large body of research on bilingual children’s language development, but less work focuses specifically on bilingual parents in the UK, and on how they connect bilingualism to their children’s English learning in everyday life. Existing studies often focus on particular communities (for example, Spanish–English families in the USA), so there is space for studies in the UK context with a mix of different home languages (Surrain, 2021; Ronderos et al., 2022).
This project addresses that gap by exploring both parents’ perceptions of bilingualism and English, and their family language practices at home.
In terms of the module learning outcomes, this proposed project directly supports the idea of practice-based research in English language education. Rather than testing a grand theory on a large scale, it focuses on a very specific and realistic question that arises from everyday practice: how bilingualism is understood in families whose children are learning English. By situating the project within key SLA concepts such as input, affective factors and motivation, and newer perspectives such as translanguaging and family language policy, I aim to show that this is not just a “personal interest” topic but one that is grounded in established theory. At the same time, the project responds to real concerns that teachers and parents express in multilingual contexts. In this sense, it bridges the gap between research and practice: it uses theory to frame a practical problem, and it aims to generate findings that could feed back into classroom advice, parent–teacher communication and future professional decisions in TESOL.
4. Description of the evidence to be collected
I plan to collect two main types of evidence:
1. Questionnaire data
a. Online responses from bilingual parents living in the UK.
b. The questionnaire will provide quantitative and brief qualitative data, including:
i. demographic information (languages spoken, children’s ages, length of residence in the UK);
ii. Likert-scale items on beliefs about bilingualism and English (for example, whether bilingualism is seen as helpful, harmful or both);
iii. short open questions where parents describe situations where bilingualism helped or seemed to cause difficulty.
2. Interview data
a. Semi-structured interviews with a smaller group of parents who volunteer after the questionnaire.
b. The interviews will provide rich, narrative data about:
i. parents’ language histories;
ii. how they decided to raise their children bilingually;
iii. their worries, hopes and experiences around English learning;
iv. the specific language rules and routines they follow at home.
These two data types will help me see overall patterns through the questionnaire and explore individual stories through the interviews.

5. Methods for collecting the evidence
Overall design
The project uses a mixed-methods design, combining a questionnaire with semi-structured interviews. This fits the aims of the study:
· The questionnaire will give a simple overview of parents’ beliefs and practices.
· The interviews will allow deeper exploration of how these beliefs are formed and how they play out in daily life.
This design is also realistic for a small-scale project and for my current level of research experience.
Questionnaire
The questionnaire will be designed using an online tool such as Microsoft Forms or Google Forms. It will include:
· Multiple-choice and checklist questions about:
· which languages are used by each parent and child;
· children’s ages and school stages;
· length of family residence in the UK.
· Likert-scale statements (Strongly agree – Strongly disagree), based on items used in earlier studies of perceptions of bilingualism (Surrain and Luk, 2019; Mak et al., 2023), for example:
· “Hearing two languages confuses children.”
· “Bilingualism gives children advantages in thinking and learning.”
· “Using the home language at home slows down children’s English.”
· Short open questions asking parents to describe:
· one example where bilingualism helped their child’s English;
· one example where they worried bilingualism might be a problem.
The questionnaire will be piloted with one or two bilingual parents I know personally, to check the clarity and length. I will then adjust any confusing items before wider distribution.
Semi-structured interviews
At the end of the questionnaire, participants can volunteer for an interview by leaving an email address. From these volunteers, I will choose around six to eight parents, aiming for some diversity in languages, children’s ages and time in the UK.
Interviews will:
· be conducted online (e.g. Zoom or Teams) for flexibility;
· last around 30–45 minutes;
· be audio-recorded with permission.
The interview guide will cover:
· parents’ own language histories and identities;
· their reasons for choosing bilingual upbringing (or for changing their approach over time);
· their beliefs about how bilingualism has helped or complicated English learning;
· daily language routines at home (for example, bedtime stories, homework, family discussions);
· any advice they have received from teachers, health professionals or relatives, and how they responded to it.
The semi-structured format will let me ask the same core questions to all participants while also following up interesting points in each interview.

6. Description of the settings
The study focuses on bilingual families living in the UK. The research will not be limited to one school or one city. Instead, the “setting” is the family home, as described by the parents.
Participants may be based in different UK regions. I will recruit them via:
· university networks linked to my MA TESOL;
· social media groups for bilingual or multilingual families;
· personal contacts and word-of-mouth.
Because the questionnaire and interviews are online, the data collection can reach families in different locations without needing physical travel. This is practical for a small-scale project and reflects the reality that many multilingual families interact via online communities.

7. Ethical issues
The project will follow the British Educational Research Association (BERA) Ethical Guidelines for Educational Research (BERA, 2018). An ethics application will be submitted to the university before data collection starts.
Key ethical issues include:
· Informed consent
 Participants will receive an information sheet explaining the purpose of the project, what participation involves, and their rights. Consent will be collected electronically before the questionnaire and again before interviews.
· Voluntary participation and right to withdraw
 Taking part is voluntary. Parents can withdraw at any point before data analysis begins, and their data will be removed from the study.
· Anonymity and confidentiality
 All names will be replaced with pseudonyms. Any identifying details (such as school names or exact locations) will be removed or generalised. Audio files and transcripts will be stored on a password-protected device and deleted after the project is completed.
· Sensitivity of parenting topics
 Decisions about language use at home are linked to parenting and identity, which can be sensitive and emotional. I will phrase questions carefully, avoid judging families, and emphasise that the project is about understanding experiences, not evaluating them. If parents ask for more information, I can signpost them to accessible resources on bilingualism, such as Crisfield’s (2021) guide for bilingual families.
· My role as practitioner-researcher
 As a multilingual MA TESOL student, I may be seen as an “expert”. I will clearly present myself as a student researcher who is learning from parents’ experiences. I will reflect on my own position and how it might influence my interpretations.

8. Methods of analysis
At this stage the analysis plan is provisional, but I expect to use the following approaches.
Questionnaire analysis
· Descriptive statistics
 I will calculate frequencies and percentages for responses to each belief statement (for example, how many parents agree that bilingualism supports English, or that it may delay vocabulary). I will also summarise patterns in reported language practices at home.
· Exploratory comparisons
 If numbers allow, I may make simple comparisons, such as whether parents who mainly speak English at home have different beliefs from those who mainly use a home language.
These analyses will give a clear, basic picture of common perceptions and practices.
Interview analysis
· Thematic analysis
 I will transcribe the interviews and read them several times to become familiar with the content. Then I will code sections of the data for themes related to the research questions, such as:
· perceived benefits of bilingualism;
· perceived difficulties and worries;
· influences from school, health visitors or wider family;
· strategies and rules around language use;
· examples of translanguaging in daily life.
These codes will be grouped into broader themes and categories that link back to concepts from SLA and the module.
Integrating findings
After analysing each data set, I will bring them together:
· I will compare questionnaire patterns with interview themes to see where they match or differ.
· I will relate the overall findings to key ideas from the literature, such as input, motivation, translanguaging and family language policy.
This integrated analysis should give a richer view of how bilingual parents in the UK understand and manage their children’s English and other languages.
Although this is a small-scale study, I will still aim to make the analysis as trustworthy as possible. For the questionnaire, I will report the number of responses, note any obvious biases in who chose to answer (for example, mainly parents from one language background), and be cautious about making generalisations. For the interviews, I will keep an “audit trail” of my coding decisions by saving early versions of the code list and short memos about why I grouped certain themes together. Where appropriate, I will include brief quotations from parents to illustrate key points, so that readers can see how I moved from raw data to interpretation. I also plan to reflect on my own position as a multilingual practitioner: in the discussion, I will make clear where my interpretations may be influenced by my personal experience and how this might limit or enrich the findings. These steps should help strengthen the credibility and transparency of the analysis, even within the constraints of a small MA-level project.

9. Timetable for the proposed project
The timetable below is realistic for a small-scale project alongside other MA commitments. It assumes ethics approval in early 2026.
· January – early February 2026
· Finalise research questions and proposal.
· Extend literature review on bilingualism, parental beliefs and SLA.
· Draft questionnaire and interview guide.
· Mid February 2026
· Submit ethics application.
· Revise instruments if needed after tutor feedback.
· March 2026
· Receive ethics approval (expected).
· Pilot the questionnaire with one or two parents and make minor changes.
· Late March – April 2026
· Distribute the online questionnaire through networks and social media.
· Monitor responses and send one reminder.
· Late April – May 2026
· Select interview participants from volunteers.
· Conduct 6–8 online interviews and start transcription.
· June 2026
· Complete transcription.
· Carry out descriptive statistics for the questionnaire data.
· Begin thematic coding of interviews.
· July 2026
· Complete data analysis and integrate findings.
· Draft main chapters of the final thesis.
· August 2026
· Revise writing in light of supervisor feedback.
· Final editing and preparation for submission
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