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This assignment will explore a critical understanding of key factors that influence a child behaviour in learning environments, such as a primary school, and establish a critical evaluation of suitable classroom interventions developed to encourage positive behaviour. A literature review will be looking at the impact of challenging behaviour on the child’s peers and consider theories and policies. 
Behaviour is defined as “The way in which one acts or conducts oneself, especially towards others.” (Oxford Dictionary, 2017, para. 2). Teachers and the environment within school can be defined differently depending on the situtation and the individual. A child could be running around, shouting and playing wonderfully, but that wouldn’t be acceptable behaviour in the classroom to shout or run around. The behaviour policy of the school is not about rule enforcement, it aims for good relationship building. This is to ensure that everyone works as a team with the joint aim of allowing everyone to learn in an effective communicative way (A school, 2016). 
The challenging behaviour that is the subject of this personal project is based upon a child in year three who suffers with emotional and behaviour difficulties (EBSD), but is not severe and has not been diagnosed. Although he does not show the distruptive or aggressive behaviour described by Special Educational Needs (2016), he does have the characteristics of poor family and peer relationships, concentration, hyperactivity, and attention difficulties. Farrell (2006) explains that behaviour EBSD can also include difficulties with communication and interaction. This child tends to be a little disruptive in class, such as, shouting out, loud, messing around with chairs, pens, rulers, etc. and has the tendousy to refuse to do work. The child has range of background environment issues with parents, siblings and illnesses in the family. 
He has been chosen for this project due to lack of his own confidence and it would be rewarding to work with him, especially he is a MAT (More able and Talented) child who has the potenial to succeed with suitble guildence. 
The Welsh Government define ‘more able and talented children’ as ‘learners whorequire enriched and extended opportunities across the curriculum in order to develop their abilities in one or more areas.’ (Welsh Government , 2015).  
 
Evans, et al., (2004) says that Emotional difficulties can include behaviour which interferes with a child’s learning or their peers learning. It can also involve difficulties in with maintaining and forming relationships, signs of emotional confusion such as unusual tearfulness and withdrawing from social situations. Child A struggles with any change in school and at home, whether there was an argument between parents, or sudden change in lesson timetable, the child will struggle with coming to terms with. This can lead to refusal of work, going to school, increase in loudness, and increase in disruption. This behaviour can have an influence on other children within the classroom environment. For example; if the child is not stimulated and has finished their work, they may act out and disturb their peers who are still trying to complete a task.  
The child is the youngest of two families. He has one full brother, two half-brothers on one side of family, and one half-sister on the others. His older siblings tend to boss or pick on him and do not set a good example of behaviour at home. His parents’ relationship has little respect for each other and tend to argue with one another occasionally. 
According to Evens et al., (2004) there are three main strategies underlying groups of theoretical models. These behavioural models suggest that there is a direct relationship between the outcome of an individual and their behaviour, these are all based on learning theories.
Cognitive behavioural models (Evans, et al., 2004), is a learning theory to take account of the volume of individuals to understand, reflect and build on their behaviour; for example, a restorative approach. This way, every child and young person in the school environment knows the standard of behaviour that is expected. If there is an incident of naughty or anti-social behaviour in the classroom setting, the teacher will discuss these issues with the whole class during a time suitable for ‘discussion’, in ‘circle time’ or PSE lesson (A school, 2016).
A systemic model challenges to change behaviour by modifying the situation or setting and considers the context within which inappropriate behaviour occurs. For example; the school policies would build an ethos of good behaviour. 
The common studies for EBSD assessed strategies many target towards either “off-task” behaviour or disruptive behaviour (Evans, et al., 2004). This type of “off-task” behaviour that is targeted includes behaviours such as wandering round the classroom, not engaging in the work set by the teacher, or fiddling with pencils and other equipment. Whereas disruptive behaviours include; interfering with others’ possessions, calling out in class, or talking and disturbing others from their work. Fewer studies focused their strategies on aggressive behaviour or socially poor behaviour. Aggressive behaviour is characterised as fighting (hitting, kicking, pushing), arguing, name-calling or spitting (Rogers, 2015). The social side of aggressive behaviour were difficulties characterised as inappropriate efforts to participate with peers and refusal to engage with peers and even adults. The studies only evaluated strategies built on cognitive-behavioural and systemic models which targeted these behaviours (Evans, et al., 2004).
There has been little research on strategies to improve EBSD symptoms that are based on a psychotherapeutic model (Evans, et al., 2004). These strategies involve theories based on the parent and child relationship. However, examples of methods based on these theories are common in primary school practise and include approaches for example; ‘nurture groups’, but there is little evidence for their effectiveness. Most practise approaches involve a teacher base implementation strategy although there is evidence that parents, psychologists and peers have also been involved. There is debate about the time teachers have available to fully implement these strategies, they may not be able to have sufficient time and they may not be able to transfer ownership of the strategies to others (Evans, et al., 2004).
A Nurture group is short-term form of support method which provides an effective learning environment for children with EBDS difficulties resulting from attachment problems (The Office for Standards in Education, Children's Services and Skills (Ofsted, 2011). Skinner (1951) advocates for: scaffold instruction, small units, repetition and review of instructions, and immediate feedback. Depending on the child’s life experiences, normally from outside school, (disruptive relationships, stress and/or limited learning experiences) they can either be very withdrawn or/and display high emotions (Welsh Government , 2012). If a child exhibits the key learning behaviours of motivation, participation, independent activity and engagement, is it considered that they will be effective learners (Powell & Todd, 2004). Other behavioural theories believe that a person-centred understanding is needed, including responsibility, socio-emotional adjustment, self-esteem or regard and independent activity (Powell & Todd, 2004).
The Welsh Government have policies to promote Well-being and emotional behaviour and aim to make it at the core of every school. The School Effectiveness Framework (SEF) is a vital component of the work of school settings. Well-being is being key to the 2010 common inspection framework that Estyn will use. As part of the ‘Thinking Positively’ policy the Welsh Government (2010) encouraged early identification of children who were struggling. This advices that every school should have a positive behaviour management policy in place (Welsh Government , 2010). 

As a whole school approach to promoting positive behaviour a school (2016) would reward good behaviour by congratulating them, reward golden time, reward ‘star of the week’, praise, good work displayed in classroom or in corridors (A school, 2016). This school approach supports Skinner (1951) who maintained that psychology should make education a pleasant experience and that it should help everybody. His learning theory was based on the idea that the effective way to adjust behaviour was to change the environment. Skinner did not approve of the use of penalties in school, or behavioural techniques, and based these ideas on his own experimental research that found punishments to be unsuccessful. Skinner (1951) himself encouraged for the frequent use of reinforcement (For example; rewards such as stickers, golden time, etc.) to modify and influence student behaviour.
Kohn (1999) disaggrees with this approach as he feels that children will only get disappointed if they work hard and don’t receive the expected reward. He believes that children should want to do well. Child A enjoys a challenge and responds better if a ‘reward’ is in place. However, because the child is MAT, he can gain rewards too easily compared to others. 
Children are expected to listen carefully to instructions during lessons (A school, 2016). A School (2016) describe this as a sanction. Skinner (1951) did not believe in sanctions. The school asks the child how does not listen either to sit on their own or move places nearer the teacher (A school, 2016). Although some children might consider it to be a punishment, Child A would enjoy working quietly somewhere else, especially if he could have extra attention as a result. 
Every classroom has a set of ‘rules’ or ‘guidelines’ that the teacher and the students discuss to create together to promote a positive environment for all learners. Welsh Government (2012) says rules must be reinforced daily and placed in a visible area in the classroom. Including the children in the development of the creation of the rules this will give the children ownership and will be more likely to accept their own terms and conditions, and therefore comply. It is important to emphasis on positive behaviours rather than the negatives when interacting with children, guiding them towards positive outcomes rather than highlighting their mistakes (A school, 2016). 
The class teacher takes the time to get to know each individual and their abilities. This has a good impact on the whole class as each child feels as if they can express themselves openly and freely. Having a lesson planned around emotions and feelings, whether it is in a large class group or small individual groups, gives children the vocabulary to ‘open-up’ about themselves and life at home. 
As a learning support assistant, the writer has more one-on-one time to talk to each child individually and share interests with each other. This helps both the child and class teacher as LSA’s can work with certain children with ALN or EBSD on a one-to-one basis, whether it be working with that child in a group activity or independently. This also gives a child someone close to work with which helps nurture a child with EBDS and eventually someone they can trust to share feelings and thought with. 
The writer has been working with child A throughout his school time which has led to quite a close bond, meaning that there is shared trust and openness and he will share any issues or concerns. Farrell (2006) explains that such nurturing helps a child develop attachment which is a theory developed by John Bowlby. Modelling social skills and positive behaviour helps the child as they receive recognition and can see positive results (Farrell, 2006).  It is reassuring to know and understand the child will respond. For example; if he does not feel challenged enough, he will “act up” or be “silly” by crawling under a desk for attention, so the most positive way the writer would to speak in a gentle tone, rather than shout, and encourage speaking about the issue, work together to solve the problem or challenge him with another task while supporting him. This seems to be the best route when his behaviour becomes challenging as otherwise his behaviour would escalate. 
The writer will now reflect on how to help this child in the future through promoting positive behaviour. Especially as he will be transitioning to secondary school in three years. It was noticed that at the start of the week after the weekend, his behaviour seemed to be unsettled and he was fidgety in school. Bronfenbrenner (2005) explained how external influences can impact on a child. Welsh Government (2012) support this by saying how the family environment can have an effect of the childs behaviour. Investigating the events of the weekend helped understand his behaviour and what strategies for that day, or even week, can relieve any negative behaviour within the classroom and in himself. Child A loves a challenge and to be praised when succeeding in his work. Rewarding him with stickers or pushing him to challenge himself with a hard task helps him to remain more stable and calm within the classroom. Theory shows that Skinner (1951) encouraged the use of rewards to promote positive behaviour. 
Another way of helping him is talking about feelings and sharing interests at the beginning of the day proved to make a difference in morning lessons. Also having a quick talk about break and lunchtime play helped start the new lessons with a clear mind of any negative feelings. Welsh Government (2012) describe this as a cognitive approach to behaviour management. On reflection bearing in mind how close he is to the writer in their role as a teaching assistant it would be good help him become more independent through vocalising his behaviour. Farrell (2006) recommends self-talk and anxiety management.  
 
In conclusion, this project has helped the writer understand the strategies supporting children with EBSD to encourage positive behaviour. For a child with EBSD external situations and environment effects the child in many ways when learning. The family has significant impact on the child’s behaviour. A cognitive approach such as talking can have a positive effect on the child as this gives him time to express his emotions. Sometimes instead of talking the child finds it useful to draw his emotions as it is too hard to express them at times. It is clear that developing an attachment bond by being there as an understanding presence for him give reassurance for him and helps with his ability to focus. Rewards have been useful for him at this stage of development, however as he moves towards secondary education it would be better if he could find the rewards from within himself rather than be given a sticker. The child’s self-esteem is poor as he is gets more negative response than positive from home. Encouraging self-reflect on work, or kindness and praising those achievements allow him a chance to feel valued and will help him develop in the future. 
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