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	ASSESSMENT AND MARKING CRITERIA FOR ECAD5001/C ASSIGNMENT

	Level 5
	Assessment Criteria Descriptors for BA Primary Education with QTS 
This format emphasizes the holistic nature of judgements to be made by markers. Criteria weighting is adjusted for each module. 

	
	0-39 (F)
	40-49 (P)
	50-59 (P)
	60-69 (P)
	70-79 (P)
	80-100 (P)

	
	Poor / Weak F
	Satisfactory 3rd
	Good 2:2
	Very good 2:1
	Excellent 1st

	Assessment Criteria
	Poor, superficial, unsystematic, incomplete and/or inaccurate 
	Satisfactory understanding of main issues demonstrated
	Good understanding demonstrated with some analysis
	Very good understanding of basic principles and relevant evidence, with a coherent and logical argument
	Thoughtful answer informed by wider reading, showing clarity of thought and personal insight
	Outstanding answer, well written, highly structured and informed, showing striking personal insight and originality

	Module Learning Outcomes matched to:
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Subject Knowledge and Understanding

(Conceptual)


(Reading)
	Basic misunderstanding, misconceptions,  misinterpretations and/or superficial knowledge in places
	Outline knowledge of  few key issues with evidence of understanding and application
	Defined knowledge of some key issues and wider implications
	Wider knowledge of most key issues, concepts and arguments

	Clear understanding of the key issues under discussion with logical discussion
	Excellent knowledge of key issues, concepts and arguments clearly discussed


	
	Some inappropriate literature/material with limited reading range and lack of accuracy 
	Satisfactory range of reading drawn from the recommended list and other sources
	Good range of reading drawn from the recommended list and other sources
	Very good range of relevant literature from a variety of sources beyond recommended list
	Evidence of well-considered thinking from a wide reading base using a variety of sources
	Clear evidence of independent thinking informed by an excellent range of reading from a variety of sources

	
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Intellectual skills

(argument)





(presentation of findings/analysis)


(critical /reflective evaluation)

	Argument is weak, little attempt to present differing viewpoints. 
Generally too descriptive 
	The argument is beginning to be balanced with a growing  awareness of other viewpoints
	A balanced argument is presented while attempting to justify other viewpoints 
	A balanced argument is presented showing an understanding of different viewpoints and the reasoning behind them
	A thoughtful argument is presented with appropriate consideration of viewpoints
	A well- structured critical argument is presented with insightful consideration of viewpoints

	
	Findings presented within incomplete descriptive framework and few or inaccurate conclusions are drawn
	Findings are beginning to be presented in a developing framework with some analysis and reasonable conclusions
	Findings are presented in a framework with some analysis and interpretation of data to form reasonable conclusions
	Findings are presented in a framework with some analysis, interpretation and evaluation of data  to form reasonable conclusions
	Findings presented with some analysis and justified conclusions
	Findings presented in a critical and analytical framework. Thoughtful conclusions, firmly based upon the evidence presented

	
	Lack of evidence of evaluation and/or critical reflection
	Evaluation and/or reflection are present but lacks depth
	Good engagement with evaluation and reflection
	Very good evidence of beginning to evaluate and critically reflect
	Evidence of thoughtful critical engagement with evaluation and reflection
	Effective and more in-depth critical engagement with evaluation and reflection

	
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Pedagogic and Professional applications


(linking theory to practice)


(professional reflection)


(ethical conduct  where appropriate)

	Superficial or lack of understanding of pedagogic and professional context(s)
	Relates principles and concepts to underlying theoretical frameworks and approaches with respect to the pedagogic and professional context(s) 
	Identifies principles/  concepts underlying theoretical frameworks and begins to identify their strengths and weaknesses with respect to the pedagogic and professional context(s) 
	Evidence of the use of relevant research or developments to inform actions with respect to the pedagogic and professional context(s) 

	Clear evidence of integration of theory and practice with respect to the pedagogic and professional context(s) 

	Effective integration of theory and practice with respect to the pedagogic and professional context(s)


	
	Little or no evidence of reflection
	Reflection is evident  
	Evidence of good reflection 
	Beginning to critically reflect
	Critical reflection is evident
	Effective and in-depth logical and critical reflection is evident

	
	Little or no awareness of ethical issues 
	Awareness of ethical issues
	Awareness of ethical issues and able to discuss these in relation to personal beliefs and values 
	Ethical issues have been discussed showing an awareness of personal responsibility and professional codes of conduct
	Ethical issues have been clearly discussed in the context of  personal responsibility and professional codes of conduct
	Ethical issues have been effectively addressed especially in the context of personal responsibility and professional codes of conduct

	
	0-3
	4
	5
	6
	7
	8-10

	Key/Transferable Skills 






(Referencing techniques)

	Weak presentation of written work
	Satisfactory presentation of written work 
	Good presentation of written work
	Very good presentation of written work 
	Effective presentation of written work
	Outstanding presentation of written work

	
	A number of basic errors in spelling, punctuation or grammar
	Some errors in spelling, punctuation or grammar
	Few errors in spelling, punctuation or grammar
	Very few errors in written language
	Minor errors in written language 
	No errors in written language

	
	Weak structure with unclear writing style in parts
	Satisfactory structure with a mostly coherent writing style
	Good structure with a coherent writing style 

	Very good structure which supports the reader 
	Effective structure which supports the reader 
	Highly coherent and mature writing style which fully engages the reader

	
	Little or no use of protocols and conventions of Harvard referencing
	Satisfactory use of Harvard referencing protocols and conventions
	Good use of Harvard referencing protocols and conventions
	Harvard system mainly used accurately, with some secondary sources
	Harvard system used accurately including secondary sources
	Harvard system used accurately, consistently and effectively with all sources 










	Student Self Evaluation Form



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 

	Common Assessment Criteria Applied
	Level of Achievement

	
	
REFER
	
3rd
	
2:2
	
2:1
	
1st
	
1st

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT
	EXCEPTIONAL

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	2. Intellectual Skills (Analysis)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	4. Key Transferable Skills
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	


	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	


	



	Student’s Name
	
	Date
	

	Student’s Signature
	


Critically evaluate your creativity and your enterprise dispositions in terms of the EntreComp Framework and how you might develop these to the next level and demonstrate progression.  

The Seeds of creativity lives in everyone, (Crayola, 2017 p.2). Creativity is the utilisation of imagination or original ideas to create something (Vanlit, 2015). There are four key aspects to creativity; valuable outcome, original result, imagination and purpose behind the activity. Creativity within teaching practice encourages self-expression, and a way to create something from personal feelings and experiences. Being creative gives opportunities to try out new ideas, thinking and problem solving. According to Caponigro, (2017) we are all born creative, however we are not alike in our creativity. Benefits of having creative traits allows the individual to have freedom, that we may have experienced during childhood, thus implying there is no right or wrong way to be creative. 

Challenges may arise in relation to enhancing creativity as classroom teachers. Such as meeting ‘academic requirements, National testing’ and being mindful of time management in fulfilling the children’s learning needs (TeachThought, 2013). Firstly, creativity can be considered a positive attribute in relation to problem solving and undertaking other learning activities. If a person is creative they will consider multiple perspectives and come to the relevant conclusion using variables from each thought process. Baumgartner, (2013) denotes this by conveying creative people will usually think before they act, considering a range of possibilities before deciding an outcome of the learning opportunity. On the contrary, creativity can also portray negative traits within an individual such as being impulsive. Reflecting on this statement, Yo Yo Ma, (2017) conveys creative people take more risks and tend to act dishonestly. I believe that risk taking is an important attribute because you need to challenge students and get them out of their comfort zone. Couros, (2015) states that if you want to help your pupils to develop and become leaders of the future, taking risks in teaching is not only encouraged but is necessary. In addition, risk taking challenges and develops children’s learning, however too many can deter away from the curriculum (Juliani, 2014). Considering what I have just portrayed, I feel I am a creative teacher in a variety of different ways. First within teaching practice I will ask children open ended questions. Thus strategy allows children to access creative thoughts through divergent thinking. Allowing unique, comprehensive answers to be provided from pupils derived from this creative teaching method (Kim, 2006). Children develop this divergent thinking by using their imagination from the generation of lots of different ideas. Baer and Kaufman, (2012) emphasis this through conveying it is important to use divergent thinking as a teacher in order to aid strategies for flow and quantity, subsequently to avoid ridicule. 
When teaching it is essential that you listen to children’s views and ideas, this can be beneficial as their questions and creativity can influence the direction of their learning. A teaching approach I use when on teaching practice is, ‘The High Functioning Classroom’ [see appendix 1] which focuses on how the learning environment is managed, rather than what is being taught. According to Collard, (2016) research into this approach by Creativity, Culture and Education (CCE) has proven to be effective in all subject areas, as pupils are at the centre of learning. Furthermore, it ensures all children are challenged rather than directed. This type of learning is also relevant to everyday life as they are engaged both physically and socially within their education environment (Spencer, Lucas and Claxton, 2012). 

As well as creativity, enterprise education is becoming a dominant ideology within teaching practice and the current curriculum. Donaldson, (2015) expresses this through creativity and enterprise are central features to children’s learning in the twenty first century. In addition, Donaldson believes these aspects of education should be both developed and implemented throughout schools nationally. Enterprise within education can be defined as generating ideas and acting upon them. It is the process of equipping learners with an enhanced capacity to cultivate ideas.  From these ideas the development of the skills relevant to the pupil’s education can be made (Owens and Tibby,2014). Furthermore, Davies and Brant, (2006) outline that enterprise education benefits and allows young people to both identify and develop attitudes that have been instilled by the teacher. These attributes can then be taken forward and enhanced in further education and future employment. On the other hand, there are a variety of challenges when considering enterprise education. Challenges identified first, include clarity of language, educators may not understand the concept and therefore may find it difficult to instill its values and purpose to pupils (Tibby, 2014). Consequently, as there may be misconceptions in relation to enterprise educations understanding, educators may find it difficult to engage students. Fien, Maclean and Park, (2009) indicate this by conveying lack of clarity around this subject area may also create challenges in embedding enterprise education in the national curriculum. 
Dispositions in learning are defined as positive behaviours and attitudes to learning to help children to become life-long learners (Burnside College, 2017). Learning dispositions are important to consider when teaching as utilising and promoting positive behaviours will allow pupils to develop skills and ensure talents and abilities are not fixed and can always be improved upon. 

The EntreComp Framework was designed by defining 3 competence areas with a list of 15 further competencies, learning outcomes and proficiency levels. It was developed by Joint Research Centre (JRC) and it proposes 8 key competences for lifelong learning. The framework offers a tool to improve the entrepreneurial capacity of European citizens and organisations so that everyone has the key set of competencies needed for personal development, social inclusion, active citizenship and employment (Eckert, 2016). Skills that can be developed within these competences are literacy, numeracy, science and foreign languages as well as digital competence, entrepreneurship competence, critical thinking and problem solving. According to Bacigalupo, Kampylis, Punie and Van den Brande, (2016) the EntreComp Framework overall aims to establish a bridge between the worlds of education and work as regards to entrepreneurship as a competence. Donaldson, (2015) states that teaching should have emphasis on application and development of creativity with importance of entrepreneurship. 
Limitations highlighted in the EntreComp Framework are visual due to the framework not yet adaptable or tested in a real life setting. Despite this, the EntreComp Framework has been widely endorsed and is the result of a robust research methodology created by a group of consensus experts. Where they have obtained thorough feedback concluding a consensus around a validated proposal. Ravenscroft, (2014) conveys it is important to develop pupil’s enterprise skills when teaching because it will prepare them for a successful future. 

The main competence that applies to myself as a teacher from the EntreComp Framework [see appendix 2] is Creativity. The level of proficiency I am currently on is Advanced Level 6 [see appendix 2] highlighted in the Thread ‘Defining problems’ (Bacigalupo, Kampylis, Punie and Van den Brande, 2016). I feel as a teacher I can assist children to create value through encouragement of experimentation in their learning and also letting them use their own creative techniques to approach problems. The end result of this would be creating a solution through free expression and children’s imaginations. Level 6 [see appendix 2] highlights that I can take responsibility for making decisions, however progression can be made by expanding my creativity competence towards Level 7 [see appendix 2]. This can be evident through completing a creative project in school with either children or staff members. On teaching practice, I conducted and directed a leavers concert for my Year 6 class [see appendix 3]. This I felt was creative due to initiating dance moves and adding lines alongside actions, despite this it displayed no signs of imagination as the script was previously written. It is important for one’s self to improvise and to teach creative dance to children. As it allows creative freedom and children can express themselves through unique elements of dance. Leybourne and Sadler-Smith, (2006) articulate the significance of creativity in choreographing which encourages creative behaviour and teaches us to use one’s intuition, which is essential for a twenty first century teacher. Vandermeulen, (2011) expresses it is essential to write your own script as it highlights creativity and develops imagination. 

When assessing my competence level of Mobilising Resources, I am currently working at an intermediate level which corresponds to Level 4. This is because I feel I can manage the necessary resources to mould all of my creative ideas into action. Through mobilising resources, I feel that I am very capable of making the most of limited resources. It is essential as a teacher to be as creative and resourceful as possible, if one is unprepared for this situation then it could cause a negative impact on children’s learning (Townshend, 2016). Whilst on my previous placement I had to think on my feet and use limited resources at hand [see appendix 4]. In my planning I intended to use digital competence resources in my lesson, however the internet was not working resulting in an alternative plenary without the use of the digital resources. Most of the time I do not realise what resources I have at hand within the school setting. Therefore, often I am buying unnecessary resources and materials or making them using up meaningless time. Most of the time schools have the required equipment either in the classroom or stored in a materials cupboard, however this is not correct in every case. As stated by the Guardian the lack of resources and funding makes effective lessons impossible to deliver and teachers feel that their pupils’ progression is suffering due to this fundamental issue (TheSecretTeacher, 2017). In order to progress to Level 5 [see appendix 2] I will need to show that I can plan for dealing with limited resources. Kirsty Williams the Cabinet Secretary for Education in Wales wants schools by 2021 to work collaboratively and enable services to target resources effectively and that they support the new curriculum (Williams, 2017). I will display this progression within my lesson plans in the future as collaborative resources will enable myself to use more resulting in enhancing children’s learning.  

I have identified myself as Level 5 [see appendix 2] in the Learning Through Experience competency (EntreComp Framework, 2016). I have evidence of reflecting on my achievements and temporary failures through my teaching end of lesson ARC form [see appendix 5]. The ARC tool helps me as a teacher to become an effective teacher by reflecting on how the lesson went and critically evaluating myself. Self reflection is a valuable tool and is essential for improvement, without reflection teaching is blind (Frost, 2014). Reflection is important in relation to my learning so I am able to benefit from my teaching and learning experiences to both improve my ability and create learning values within the classroom environment. I feel as a teacher that I can notify and depict when I have done something wrong shown in [appendix 6], however I often forget to correct myself the next time I teach. I could put into place a preventative strategy incase the same thing happened again. This could be shown through my lesson planning so that I can follow it when teaching to dodge any flaws that I have made. In order to enable my progression to advance to Level 6 [see appendix 2], I will have to show evidence that I can help others reflect on their own achievements and temporary failures whilst also providing honest and constructive feedback. Newton, (2017) highlights the importance of constructive feedback not only increases self-awareness but also offers guidance and encourages pupil’s development. This constructive feedback can be illustrated through children’s marked books. The recent school I was placed in used ‘2 stars and a wish’ [see appendix 7] which is a formative assessment tool, used to provide student feedback. When connecting this tool to this competence, the stars can outline achievements made by children in their work whilst the wish can mirror the constructive feedback in order to improve their work to a higher standard. ‘2 stars and a wish’ is an effective feedback tool as stated by Calberg, (2015) as it works successfully in nearly every circumstance. Black and William (1998) agree with this statement as feedback strategies raise pupil’s performance standards through both positive and constructive feedback. This highlights the importance of constructive feedback as providing a balanced feedback of children’s work enabling them to improve. Nonetheless, this is empowering the child to want to continue and develop their learning which will result in themselves enjoying their education. 

In conclusion throughout this piece of writing I have critically evaluated my own creativity as a teacher and my personal enterprise dispositions in terms of the EntreComp Framework. In addition, I researched into creativity itself and why it is important to be a creative teacher. The outcome of my findings showed that if one ensures creativity and takes risks in their teaching henceforth their pupils will become self-aware and likewise creative. I feel I have demonstrated how I will progress from the current level I am on to the next. I have shown evidence of where I am currently at on the EntreComp Framework and the recommended development needed in order to advance to the next level. I chose three competencies from the EntreComp Framework as these were the ones that were personally appropriate to myself as a teacher and areas that gave opportunity for further development. 
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Appendix 1
The High Functioning Classroom

This approach to teaching and learning focuses on how the learning environment is managed, rather than on what is being taught and has been shown to be effective in all subject areas. Entitled ‘The High Functioning Classroom’, this approach ensures that pupils are challenged rather than directed, that learning is relevant to their lives, and that they are physically, emotionally and socially engaged in the learning. It places pupils at the centre of the learning process, ensuring that their observations, their histories, their communities and their perceptions are central to their learning. 

In this context, assessing creative teaching and learning becomes much easier. It is clear what skills are being developed, and teachers, using the ‘Creative Habits of Mind’ framework find it easy to analyse the extent to which these are present or being developed within their pupils. It also allows teachers to evaluate on their own practice, and ensure that the various elements of the ‘High Functioning Classroom’ are present in their classrooms.
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Appendix 4

Model Casgliadau Adfyfyriol â Chymorth (ARC) (Model ‘Myfyrio a Newid’)
Assisted Reflective Conclusions (ARC) Model
Date: 12.3.17
Critical incident (focus): Maths

	Profiad/ Experience


	Teimladau/
Feelings

“What are your feelings regarding the experience?”
	I felt that the Maths lesson went really well, I correctly modelled the activity by using myself as an object for children to measure (this tended to the visual learners). 
In my lesson plan I had stated that I was planning on using the iPad’s to use Kahoot! In my plenary. This was a quiz to check the children’s understanding of the lesson and see what what they had learnt. 


	Cofio a Deall/
Remember and Understand

“Can you list the aspects of the learning experience that went well?”

“What were the elements of the learning experience that were disappointing?”

	When modelling what the class had to do for this activity I chose children at random to measure my weight and height. This is so that everyone was involved and that they could see what I expected from them out of the lesson. In result of this starter activity children found faults with the different methods of measuring for example Sean held the measuring stick the wrong way up. They decided that the outcome result of my MBI was not accurately measured because of this fault. In result of this, as a class the children decided for a fair test they would measure their height and weight 3 times to gain an accurate measurement. 
Despite planning to use the game Kahoot! In my plenary the internet was down so I couldn’t use them it as an assessment tool. 


	Gwerthuso a dadansoddi/
Evaluate and analyse

“What will you keep the same to ensure effective teaching and learning in the future?”

“What was the cause of the most important disappointing element?”
	I had to think on my feet and think of an additional plenary for my lesson as it is essential in teaching to check what the children have learnt. I decided to split the class into pairs and use the assessment tool ‘Teach – Ok’. This where children decided in pairs who was A and who was B, A had to tell B everything that they learned from the lesson using gestures and B had to sign back everything A had just told them. I shouted ‘switch’ out loud and children had to switch roles so A-B is now B-A. 

	Casgliadau a chamau gweithredu/
Conclusions and actions

“What are your possible solutions to the disappointing issues identified?”

“What will you do next?”
	I feel that recapping the learning will ensure further development of the area they have just covered in the lesson. 
To move the learners forward I could get them to carry on measuring, however using a different concept e.g. area and perimeter. This will not only develop their measuring skills but also develop their numerical reasoning skills. 



	Y profiad newydd / Transformed experience
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