introduction  
The purpose of this assignment is to observe, reflect and analyze a critical incident we witness in a classroom we are talking about this in terms of Tripp's critical incidents in teaching (1993). This was a completely new term to me at the start and as I have gone through the process of learning I have identified some misconceptions about critical incidents. One of these is that when thinking of the words critical incident suddenly images of chairs being thrown come to mind. However, this is not what a critical incident is Critical incidents can be both positive and negative.  They are valuable for reflective practice and professional development. These incidents often lead educators to question, analyze, and reassess their teaching strategies, and beliefs. An important part of teaching is being a lifelong learner ourselves and reflecting on a chosen incident that we have witnessed that does not have a clear answer on how to react means that we are constantly being self-aware and allowing for growth and enabling us to become better educators. As part of observing the critical incident, the context of the incident must be included as part of our critical incident as sometimes the context is the whole reason that the incident occurs for example a class that has 45 mixed-ability students who come from poor economic backgrounds will have very different experiences and set of incidents than if you were to observe a private school class of 15 high ability students. The context of my incident is that I observed a secondary comprehensive school in the Swansea area. The school has a total of 1262 students and 20.8% of these students are identified as having an additional learning need. (Estyn 2023) The school's ethos is heavily focused on helping all students reach their potential by having a personalized approach to learning. The school is an 11 -18 school and the class that I observed my incident in was a year 8 class there were 20 pupils, and they were in set 4 English. Three students in the class were on behavior reports and as they are in year 8, they are currently working with the new curriculum for Wales.  
 
The incident I observed was one where random reader were used as part of an English class and how this affected the other students  
  
Literature review  
As mentioned above a big part of my incident was about the classroom dynamic, how the students treat each other and also how participating in a lesson is important to learning. This then links to confidence building in the classroom.   
Lev Vygotsky's sociocultural theory highlights the transformative role of social interactions and scaffolding in students' cognitive development. Vygotsky argues that learning is a social process, and we learn through conversation and collaboration with others (Vygotsky, 1978). that the zone of proximal development (ZPD), where a student can perform with assistance, plays a pivotal role in fostering classroom engagement and participation (Vygotsky, 1978). Supporting Vygotsky, Rogoff (1990) emphasizes that social interaction is integral to cognitive growth and is particularly evident within the ZPD, where learners can stretch their capabilities with the help of more knowledgeable peers or instructors (Rogoff, 1990). This social dynamic is a key factor in promoting classroom engagement and participation. Vygotsky's and Rogoff's theories highlight that classroom engagement and participation are not stand-alone processes; they are deeply entwined with social interactions and the notion of a ZPD. Learners who actively engage in collaborative dialogue within their ZPD are more inclined to participate in the learning process. One strength of Vygotsky's theory lies in its strong emphasis on social interactions, which can greatly enhance the learning experience and promote a sense of connectedness and engagement among students. The ZPD concept, for example, encourages students to support each other's learning, fostering participation and a sense of community a term teacher often uses is creating our classroom into a “safe space”. A study by Slavin (1996) found that students who work together in small groups often outperform those who learn in more traditional, individualistic settings.  Vygotsky's theory and Rogoff's contributions provide the foundational framework for understanding the social aspects of learning, emphasizing the significance of the ZPD in fostering classroom engagement and participation (Vygotsky, 1978; Rogoff, 1990) However a weakness is that Practical challenges can be observed in implementing Vygotsky's theory. For instance, in a large lecture-style classroom, it may be difficult to facilitate meaningful social interactions and maintain a sense of community also  In a crowded and under-resourced classroom, it may be challenging to provide the necessary support for students within their Zone of Proximal Development (ZPD), which could result in not being able to effectively use Vygotsky's ideas. 
John Dewey's progressive education philosophy champions experiential learning and active participation as central components of effective education. This is important as Education is not preparation for life; education is life itself (Dewey, 1897). According to Dewey, "students learn best when they are actively engaged in real-world experiences, emphasizing the practical application of knowledge" (Dewey, 1897) Research by Pascarella and Terenzini (2005) indicates that active and experiential learning approaches can lead to higher levels of student engagement and a greater sense of ownership over the learning process. Dewey's views align with contemporary research by Kuh (2008), who emphasizes that active and experiential learning fosters greater student engagement and encourages a sense of ownership in the learning process (Kuh, 2008). Dewey's progressive philosophy encourages students to engage more deeply by immersing them in the learning process itself as a project-based learning environment, students actively engage in hands-on activities that relate to real-life experiences, such as creating a community garden, leading to increased enthusiasm for learning. However, a potential weakness with this is the practical challenges of facilitating experiential learning in diverse educational settings. It may require substantial resources that may be expensive. Also adapting this theory to various subjects and age groups can be challenging. this then also leads to the workload of the teachers, especially in these times when teachers in Wales are also having to do more work to Implement the new curriculum it is a matter of how much time teachers would dedicate to experiential learning and how this affects other areas of learning. However, it is worth investing some time in as Active, experiential learning not only promotes engagement but also bolsters students' confidence, as it empowers them to construct knowledge in a hands-on, self-directed manner. This philosophy supports Vygotsky's focus on social interactions and the ZPD, as both emphasize active, engaged learning.  
 
Jean Piaget's cognitive development theory is that cognitive growth occurs in distinct stages, with each stage marked by particular cognitive capacities (Piaget, 1969). He thoroughly believes in the importance of adapting teaching methods to align with students' cognitive developmental stages, fostering meaningful engagement with course materials (Piaget, 1969). Furthermore, Piaget's work highlights the significance of Helping students understand and feel more confident by incorporating new knowledge into what they already know is essential. Piaget's developmental approach is supported by research by Wood and Middleton (1975), who say that tailoring teaching to align with students' cognitive development can enhance engagement and participation (Wood & Middleton, 1975). Piaget's theory stresses that students' cognitive developmental stages impact how they engage with classroom content. By adjusting teaching methods accordingly, educators can enhance engagement and participation while also boosting students' confidence. However, a weakness of this theory is Piaget's theory oversimplifies cognitive development by suggesting that all students pass through the same stages at the same rate. However, individual differences in development and learning styles exist for example in a diverse classroom, not all students will uniformly progress through Piaget's stages. Some may reach formal operational thinking earlier than others; this challenges the application of his theory to every student. 
  Piaget's theory aligns with Vygotsky's and Dewey's ideas in its emphasis on active learning and engagement. Piaget's cognitive development theory and the insights of Wood and Middleton reinforce the significance of aligning teaching with students' cognitive development to promote classroom engagement, participation, and confidence-building (Piaget, 1969; Wood & Middleton, 1975).  
 
Abraham Maslow's hierarchy of needs theory is that individuals must have their basic physiological and safety needs met before they can achieve higher-order needs related to belongingness, esteem, and self-actualization (Maslow, 1943). Educators can utilize Maslow's framework to understand that a student facing significant personal challenges, such as food insecurity or safety concerns, may find it challenging to fully engage in the learning process. Maslow's hierarchy of needs is supported by Alderfer (1969), who extends the theory by emphasizing that these needs are interconnected and can influence classroom engagement and participation (Alderfer, 1969) Maslow's theory highlights the necessity of addressing students' basic needs to create a foundation for meaningful classroom engagement and participation. Recognizing and catering to these needs can provide a sense of security and ultimately enhance confidence in learners. A weakness to this, however, is that not all students fit neatly into Maslow's hierarchy; some may deal with various needs at the same time, making it challenging to cater to each student's unique requirements although  Maslow's hierarchy of needs theory and Alderfer's extensions offer a holistic perspective on the importance of addressing students' basic needs to foster classroom engagement, participation, and confidence (Maslow, 1943; Alderfer, 1969) it is a big ask for educators to do especially since schools are becoming more and more full and the structure of school does not support this method for example if you are a drama teacher in a secondary school you may be one of only two in your department but if drama is offered to all years including key stage 3 you may be teaching all the students once every two weeks this then makes it hard for you to understand and cater for every child's needs  
 
The critical incident 
I will now give the context of my critical incident. My critical incident was one I observed in the year 8 English classroom. Their overall yearly topic is myths and legends and, in this lesson, students were looking at the legend of Medusa and using this as a way to develop their comprehension and creative writing skills. They also were using this lesson as a way to learn about how to change the tenses of different adjectives. As part of the lesson they were going to be reading one version of the legend of Medusa when it came to the time of reading the teacher decided that she was going to randomly pick people to read she did this using class charts which is a system a lot of schools now have in place as it allows teachers to give students both positive and negative points. The story was quite long so most children had a chance to read part of the story, the incident came when I was observing different students' reactions to others' reading you had some members of the class who were very confident in their reading ability so where unfazed by being chosen to read you then had some students that were not as competent at reading and you could tell that being in that environment was nerve-racking to them they were avoiding eye contact with the teacher not paying attention to what was being said as they were too busy reading ahead in case it was their turn next. the students were hyper-aware of each other and how they were reacting to the person reading in particular three girls were sitting together when a boy who was one of the less developed readers had his turn they started to laugh as he had a slight speech impediment and could not say the word Medusa. You could see that this reaction did not go unnoticed by the boy himself and you could see this reaction affected him. although this specific interaction was negative on the whole randomizing the readers was a very positive method for this class as even after that incident the other members of the class expressed how well that boy read and that coupled with the teacher's praise seemed to make that boy proud that he had read. Not only was this incident great for Confidence and observing how participation affects individual learners engaging the class but everyone had to be listening and following along to know where they were in the story if they were picked to read. I feel this incident truly encompasses the literature I have chosen to focus on in quite a specific way for example Piaget's theory is all about adapting teaching to fit where the students are developed cognitively. This is very specific to the girls that laughed as if you delved deeper into why we think they did that it may be that they found the way he said the word funny and they were not laughing at the boy specifically or it may be that they thought it was an easy word to say and so they laughed because he couldn't say it ,this is interesting to think about in the terms of their cognitive development as they are developed enough so that they can say a difficult world and they can recognize when somebody says it “wrong ” but they are not yet developed enough to understand why it is wrong to laugh at the way someone speaks.  
Through This assignment, I have mentioned the new curriculum for Wales and at the center of this are the four purposes these are the foundation that the new curriculum stands on. They are the starting point and aspiration for schools’ curriculum design. I feel Two of the purposes linked to my critical incident firstly helping them to become healthy, confident individuals, ready to lead fulfilling lives as valued members of society. As mentioned in my literature review the part about confidence links to my incident and to all of the other theorists and literature I have mentioned above even if they do not talk about confidence directly it is by making students more confident learners want to be more engaged and will be more open to having those collaborative moments that Vygotsky mentions. I feel also that the critical incident I observed would link with another of the four purposes as by randomly assigning people to read students are pushed out of their comfort zone and be ambitious and capable learners ready to learn throughout their lives. However, there is a down side to this as if a student feels they are being made fun of for being ambitious, they will more than likely stop and not engage or push themselves for fear of being made fun of again. This again plays into the role of confidence and the educator's responsibility to develop students' confidence
  next teaching steps 

From my first observation of my incident, I have now seen multiple other examples of using randomized reading within a different range of subjects. It has made me reflect on my teaching practice and has made me think of what I want to adopt going forward. Every school and every pupil are different and a strategy that may work wonders in one class may not be the best thing to apply in a different class teaching is all about adapting to the specific class needs. I would like to adopt some of the methods mentioned above into my practice, using Vygotsky's Zone of Proximal Development (ZPD) I would emphasize the importance of providing scaffolding and support tailored to each student's current level of competence. By identifying and understanding their ZPD, I can create activities and challenges that are just beyond their current abilities, promoting confidence and growth. I think that building confidence is going to be one of the most essential strategies I adopt. Confidence is something that heavily links to my subject as a drama teacher as it is one of the main things, we aim to teach students. I feel that there are a lot of strategies deeply rooted within drama that naturally help develop students' confidence. However, reading a text is not something I have ever given much thought to. Within drama lessons there are many opportunities to use this strategy as we are often giving out plays and scripts and from now observing drama lessons and keeping my incident in mind I have realized that using Vygotsky's approach of challenging students' current level would be much more effective of gaining engagement within these scripted tasks for example whilst observing drama lessons and drawing on experience from my years as a student I have been able to see a clear pattern to any task given that involves a script. The teacher will give out the scripts and the group members will choose their roles this means the students who are more outgoing and who enjoy drama will get the main parts and the quieter students or the ones who are not stereotypically interested in drama will get the lesser parts. This is an interesting dilemma as according to Vygotsky the role of the educator is to understand each student's current level of development and to challenge each student enough but not too much. However, it's essential to acknowledge the limitations of this method. While Vygotsky's ZPD is valuable, it requires a deep understanding of each student's unique abilities, which can be time-consuming. As mentioned above, being a teacher comes with an incredible workload so before adopting this practice you would have to think of the balance of things and how much time you are going to put into this practice. 
 
I am also going to embrace Piaget's constructivist theory within my classroom, I want to emphasize the importance of hands-on experiences and active exploration in the learning process. Piaget's work advocates for the idea that students should be actively involved in their learning, constructing their understanding from their experiences, a principle that underscores the value of experiential learning and knowledge construction. By providing students with opportunities to engage in concrete experiences and problem-solving tasks, I would align my teaching with Piaget's ideals, creating a classroom environment where students actively build their understanding. A strength of adopting this method is that it would encourage self-directed learning, curiosity, and adaptability. By allowing students to actively construct their knowledge, I would empower them to develop confidence in their abilities and to see challenges as opportunities for growth. However, it is crucial to think of the limitations to adopting this as a regular teaching practice such as the challenge of aligning this approach with the curriculum I have mentioned the new curriculum for Wales which in itself is more open and accepting of using Piaget's methods however GCSEs still are currently taking place and there is set information and strategies that students have to learn and although teaching them these real-world skills such as being confident in your ability and our social interactions with others are vital to teaching, this information is not currently going to help students in their exams. However, adopting the Piaget's method would foster a classroom environment where students actively engage in their learning journey, reflecting not only Piaget's theories but also the broader educational philosophy of facilitating active exploration and knowledge construction. 
 
 
discussion 
[bookmark: _Int_v7Z7c0Qq]Although I have already discussed specific methods, I want to adopt into my teaching. I think it is important to talk about the broader meaning of this. As a teacher, I am extremely passionate about what I do so when I am going to be adopting these new strategies, I want to make sure everything I do is beneficial to the students learning. Being a drama teacher the structure of our lessons is already very different from most other subjects at its core drama is about expression and giving students that  "safe space " I talked about earlier there is a bond of trust within the drama classroom that everybody respects each other and allows them to express themselves freely without judgment therefore it is even more vital that we as a teacher are very careful with the strategies we chose to adopt. We are still educators and of course, as such we want to push students to be their best academically, we want to get the best out of every student and ensure that they are progressing at a level suitable to them. However, it is important that this does not compromise the ethics of a drama classroom, we do not want to make students feel pushed to be vulnerable and student well-being has to be at the front of our mind whenever we make a decision. However, I feel that building confidence is something that every subject in a school should do not just drama as confidence building greatly improves pupils' progression as when students possess high levels of self-confidence, they are more likely to engage actively in the learning process, take on challenging tasks, and persist in the face of obstacles. This, in turn, significantly influences their academic achievements. This is because confidence can lead to increased motivation and improved learning outcomes. When students believe in their ability to learn and adapt, they are more likely to set ambitious goals and strive for excellence. (Dweck 2006)
Furthermore, confidence-building can have a profound impact on the development of other skills such as resilience, problem-solving, and effective communication, which are crucial for pupils' overall progression. (Bandura 1997). Also, the social aspect of school life cannot be overlooked. Confidence in social interactions, peer relationships, and teamwork also contribute to a positive school experience. Positive peer interactions are linked to confidence and emotional well-being, ultimately influencing pupils' engagement and motivation.
 
conclusion 
 
to conclude observing and analyzing the critical incident allowed the development of analytical and critical thinking skills these are skills that are not ingrained within us but that are vital to being a successful educator also observing a qualified teacher use their practice gave us scope to see the kind of methods we want to adapt and take forward as we move into putting our theory into practice within a classroom. My understanding of critical incident methodology has developed my comprehension of theories of learning and child development. This understanding will significantly impact my practice in schools on a practical level. I will be more mindful of adopting methods that prioritize confidence-building, active engagement, and social interactions in my teaching. Observing the critical incident also allowed us to see some of the methods that we have learned about theoretically be used in real life. This gave me a much clearer understanding of these theories and how they work practically. 
My case study, which focuses on confidence-building, and active engagement, can be highly impactful, the new curriculum for Wales emphasizes personalized learning, and these methods align well with its goals, promoting healthy, confident individuals who are ready to lead fulfilling lives as well as ambitious and capable learners.
 Through researching my chosen theories, I have been able to find instances that prove to me that these methods are effective for example Vygotsky's ZPD, has been extensively studied and is widely recognized as a key framework for understanding the role of social interactions and scaffolded learning in students' development. Similarly, Piaget's constructivist approach and Dewey's progressive education philosophy have been acknowledged as influential in shaping student engagement and participation.
Finally, because of observing my critical incident, I will pay close attention to adapting these methods to the specific needs and backgrounds of my students, considering the diverse contexts in which I may teach. This links to the Professional Standards, as it recommends that educators prioritize the development of students' confidence and engagement as a core aspect of their teaching practice. The findings from my case study can be taken forward into my teaching practice by applying the methods and strategies discussed and aligning them with the specific needs and contexts of each class. Regular reflection and self-assessment will be essential in ensuring that these strategies are effectively used 
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Appendix

 Date and time, year group: year 8 set four English, Monday 9th October around 12
Where and when: lesson 3 right after break, students sat in their seating plan 
· What happened: students are studying Medusa and in order to read the myth given to students in their work book the teacher uses class charts to choose random people to read. 
Was interesting to see the various reactions in class some students very engaged some find this concept daunting
· Students react very differently some were laughing at students struggling to read 
· Encouragement from both teacher and other students 
Areas for exploration:  

·  classroom relationships
· Engagement 
·  how students interact with each other
· confidence building
· use of sets and if they are effective
Notes:  
· It was a calm classroom 
· Students seemed to respond to praise well 
· They were very invested in the reading after being told they would receive a positive point on class charts 
· Some were disengaging as they were too busy reading ahead just in case it was their turn next 




