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	Personal Evaluation – to support your academic progress, we are interested to read your own assessment of this work as a measure of your own effort and in order that we may comment on your strengths and weaknesses.
Please ensure you complete this assessment before submitting your work.

	What do you consider are the best aspects of this piece of work?    
	Identifying classroom management strategies that could be used to resolve the problems in the scenarios 



	Which aspects do you consider could have been improved in this piece of work?

	Finding the classroom management strategies currently being used in practice and how effective they are.


	What have you found most satisfying whilst undertaking this submission?

	All the different classroom management strategies that can be used to resolve the problem 






This assignment will critically analyse three classroom management scenarios and access the different classroom management strategies and tools that can be used to restore the problem. The classroom management strategies suggested will link to key educational theories such as Bandura and Skinner whilst linking in key policies that are currently in place that the classroom management strategies support. This assignment will also access the effectiveness of the classroom management strategies by using the appropriate recourses such as Estyn and current studies to access these strategies currently in practice. 


Scenario 3

In this scenario a child within the classroom refuses to do any work and doesn’t care about anything. This is causing difficulty for the classroom teacher as other children within the class are modelling the child’s behaviour causing disruption. The teacher has sent the child to the headmistresses’ office although it results in the child crying and more determined not to work. The child comes from a dysfunctional family, which can have an effect on the child’s behaviour in school (Bennet, 2010). According to (Urban Child Institute, 2012) a problematic home environment can interfere with development and cause later behaviour problems for children. Using sanctions such as being sent to the head teacher does not work as an effective classroom management tool for the child as it is shown that it encourages him to repeat disruptive behaviour. Praise is a classroom management tool that can be used to encourage the child to work (Welsh Government, 2012). Praise is a positive reinforcement tool (Porter, 2002) that encourages continuous learning in the classroom (Welsh Government, 2012). This classroom management tool uses both verbal recognition and rewards such as stickers (Porter, 2000) to motivate pupils and increase work performance (Intervention Central, No date).  The teacher uses praise when the desired behaviour is shown or the teacher recognises the child’s efforts (Welsh Government 2012). Praise uses the behaviourism approach of operant conditioning by Skinner (Robins, 2012). Skinner’s theory believed that by using positive reinforcement when a child shows the appropriate behaviour the child is then encouraged to use the desired behaviour more as they link the behaviour to a positive reward (Aurbey & Riley, 2016). Praise uses Skinners theory as it encourages good behaviour and work ethos by recognising and rewarding the child (Welsh Government, 2012). 

As the child refuses to do any work the teacher should focus the use of praise on recognising a child’s efforts, opposed to achievement which can build a child’s self-esteem and confidents. (Newell & Jeffrey, 2002). It is recognised that a child that comes from a dysfunctional family are likely to develop low self-esteem and self-concept (Brown University, 2018). Having low self-esteem and a low self-concept can have a negative effect on a child’s academic achievement and behaviour (Morgan & Ellis, 2011). This can be a reason to why the child is refusing to work and doesn’t care about anything.  Praise builds self-esteem by recognising a child’s effort (University of Minnesota Extension, 2016), praising effort opposed to intelligence or achievement is more effective as is develops a child’s motivation, willingness to take on challenges, increased self-confidents and aim for a higher level of success (Dweck, 2007). By using praise to improve the child’s self-esteem it is likely that the child will try to work and show a more positive behaviour (Welsh Government, 2012).

An example of a praise strategy that could be used to help encourage the child to work and show positive behaviour is using the raffle tickets approach (Morgan & Ellis, 2011). This scheme is a popular approach, (Morgan, 2009) it is used by rewarding the child with a raffle ticket when he shows effort or has achieved something (Morgan, 2009). This is a great motivator as the child feels a ‘feel good factor’ knowing that the more raffle tickets he collects, he receives a prize at the end of the day or week (Morgan & Ellis, 2011). This would benefit the child as he receives recognition (Bullock & Brownhill, 2011) and it helps improve his focus (Morgan, 2009) which can result in him trying to do work and show appropriate behaviour (Welsh Government, 2012).
 

Scenario 5 
 
In this scenario a pupil in miss Lewis’s reception class continuously shouts out questions and answers. Although these may be appropriate answers and questions related to the subject being taught it is not appropriate behaviour to use in the classroom (Morgan & Ellis, 2011). This is effecting other pupils in the classroom by distracting them from their work and influencing other pupils in the classroom to shout out. The appropriate behaviour would be to put hands up when answering or asking a question (Welsh Government, 2012). There is always a reason behind every behaviour (Afasic Cymru, 2013) such as shouting out in the classroom. Some examples of why a child shouts out in the classroom can be to seek attention, lack of rules and boundaries, not aware of the rules, gain recognition etc. (Morgan & Ellis, 2011). To help pupils understand what behaviour is expected in the classroom a clear set of classroom rules should be on display (Welsh Government, 2012). It is important to include pupils in the making of the classroom rules as this gives them a sense of ownership (Morgan & Ellis, 2011). By including pupils in the making of the classroom rules it is also likely that children will follow the rules as they have had an input in creating them (Welsh Government, 2012). By also including children in the creating process of the classroom rules it meets aims within the Seven Core Aims in Wales, such as” are listened to treated with respect and have their race and cultural identity recognised “(Welsh Government, 2015, pa, 6). Including pupils in making the classroom rules meets the aims of the Seven Core Aims as the teacher is listening and taking into consideration the children’s values and opinions (Welsh Government, 2012), which is one of the main aims on the Seven Core Aims in Wales (Welsh Government, 2015).  

In order to encourage the appropriate behaviour from the child the teacher can use classroom management tools such as strategic seat planning and peer modelling (Shelton & Brownhill, 2008) alongside the classroom rules. It has been suggested that children respond and learn more from other peers than adults (Shelton & Brownhill, 2008). The other pupils act as a positive role model to the child that’s being disruptive (My peer, 2010). By strategically seating a child that’s showing signs of miss behaving such as shouting out next to a child that shows good behaviour such as raising hands can improve pupil behaviour (Shelton & Brownhill,2008). 

Bandura’s social learning theory (1977 cited in Allen & Gordon, 2011) would support the classroom management strategy of peer modelling (Allen & Gordon, 2011). Bandura believed that behaviour can be weakened, strengthened or maintained by peer modelling (University of Minnesota, 2016). This means that a child learns behaviour by observing others behaviours such as their peers (Allen & Gordon, 2011). This can be beneficial for the child causing the disruptive behaviour as by sitting him next to a child that shows good behaviour in the classroom the good pupil can demonstrate appropriate social skills and behaviour to use in the classroom (The University of Kansas, 2018) skills that the child may be lacking. In a study carried out by (Cappella, Kim, Neal & Jackson, 2013) using peer modelling and developing peer relationships is an effective strategy to improving disruptive children’s behaviour and improving academic achievement. 

Scenario 9 

In this scenario the teacher found it difficult to keep the pupils engaged and on task, as a result pupils began to be disruptive and become distracted easily, the teacher also found it difficult to gain the pupils attention and reduce misbehaviour after the activity was over. A reason that the pupils began to miss-behave can be that the teacher’s activity dragged and did not fully engage the pupils. Lewis (2009) recognised that misbehaviour can occur due to pupils not being interested in the subject being taught or the way the teacher presents the activity to the pupils is not stimulating and therefore the pupils lose interest and become easily distracted.  Good classroom management skills are key to effective teaching (Sutton Trust, 2014), effective classroom management skills include efficient use of lesson time, and well planned lessons (Welsh Government, 2012).  Control is a continuous activity (Bennet, 2010) therefore gaining and keeping pupils attention and keeping control is essential in creating a positive learning environment (Welsh Government, 2012).  It is important that the teacher does not to show the children that they have any doubts in their ability (Welsh Government, 2012) the teacher should always have a positive attitude, as it will impact the children’s outlook within the class (Welsh Government, 2012). 

 It is important to gain back all pupils attention as quickly as possible (Shelton & Brownhill) and not to focus on individual approaches (Bennet, 2010), therefore a whole class approach would be best to resolve this situation. Games can be used as a classroom management strategy to gain back control and a child’s attention (Welsh Government, 2012). Using games to resolve the situation in the scenario can be an effective tool, as the scenario stated that children become bored and uninterested in the teacher’s lessons. Games are a fun tool that can be used during and after lessons to keep pupil’s attention (Morgan, 2009). Using games as a classroom management strategy also teaches children, listening skills, concentration, patience and other key skills (Welsh Government, 2012) which are essential skills needed for effective learning and development (Welsh Government, 2015).

An example of a game used to gain pupils attention and create a fun learning environment is the rhythm game (Morgan, 2011). The teachers use a clapping beat to tell the pupils that he wants their attention, the students will then copy the clapping beat to show that they are engaged and listening (Morgan, 2011). The more challenging the behaviour the more difficult the clapping patterns should be (Morgan, 2011). 

If games do not work in gaining the classrooms attention, then sanctions should be used as a consequence of misbehaving (Bennet, 2010). Sanctions are used when negative behaviour is used by the child (Welsh Government, 2012) sanctions can include loss of privileges such as play time, sent to the head teacher etc (NI Direct, 2018). Sanctions again use Skinner’s behaviourism theory of operant conditioning (Aubrey & Riley, 2016). Skinner believed that if a child was sanctioned for disruptive behaviour then that behaviour is unlikely to occur again (Aubrey & Riley, 2016). Using a football style behavioural cards can be an effective way to gain back control (Morgan 2009). This approach uses two types of cards a yellow and red card (Morgan, 2009) the yellow card is used as a warning to children who are causing disruptive behaviour, this gives pupils the choice to change their behaviour or carry on being disruptive. If the children are given two yellow cards then they are given a red card (Morgan, 2009), then this results in a sanction which may be loss of play time etc. (Morgan, 2009). Sanctions can be used both individually and on the whole classroom (Welsh Government, 2012). According to the Welsh Government, (2012) using appropriate sanctions are effective in reducing disruptive behaviour only when used along clear classroom rules and positive reinforcement.

Every school should have a behaviour policy in place in order to ensure a positive safe learning environment for all its pupils (Morgan & Ellis, 2011). Having a behaviour policy in place provides clear guidelines for all staff on the school’s values and rules and what behaviour strategies should be implemented when disruptive behaviour occur (Morgan & Ellis, 2011). A behaviour policy also ensures that the sanctions being used are effective and fair (Welsh Government, 2012).
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