Task 1 
The story chosen for this activity was ‘Bore Da Cadi’. It was read to a year 1 class of 25 pupils. Throughout my time in the class a Welsh lesson didn’t take place, so it was difficult to identify how much Welsh the children already had, and how to follow their lesson structure as one had never been taught. The class have a story every two weeks to stimulate their learning and ‘lightbulb’ tasks, this is enhanced provision. The class teacher had previously translated ‘Bore da Cadi’ into English, and it was being used as their new story stimulus. As the children were familiar with the book in English, doing it in Welsh was easier for them to understand. Gibbons (1991) suggests that children learn a second language a lot quicker if they already have the knowledge in their first language as they try to make connections. So, the children should be able to pick up the story in Welsh a lot easier than if they hadn’t heard it in English first. During maths that week the children were learning about subtraction and money from buying items and giving change in the shop. The activity planned in this activity extended from what they had been doing in maths by asking ‘Ga i…’ and choosing one of the foods from story. The learning objective was to expand their vocabulary of different foods and learn how to ask for food in a shop setting; this links to real life experiences. In their enhanced provision the following week, the shop area will be open for them to practise the skills they had been taught. Doing this activity in Welsh gives the children the option to use the shop in English or Welsh when they are participating in role play. 
Task 2 

https://youtu.be/PrI7Xyr0HIM 

Task 3 
My feelings 
I thought the Welsh lesson had gone very well considering my confidence in speaking Welsh is poor and I was nervous to read the story to the class. I had practised the story with a Welsh speaker in the school to work on my pronunciation to ensure it was effective when reading to the class. As the children had already heard the story in English, it really helped with the children’s understanding and engagement with the story when I was reading it. At the very start of the lesson I said to the children they could earn 3 counters for ‘good sitting, good listening, and answering questions.’ I found this strategy has worked in many other lessons as the children have an incentive to behave. This type of theory relates to the behaviourist theory; Skinners theory was that individuals are “active learners and their behaviour is shaped and maintained through rewards and sanctions.” (Gray & Macblain, 2015, p.56) During my lessons I found this theory to work and help with classroom management. 
Assessment for learning
At the start of the story, and throughout, I used a mixture of Welsh and English questions to check understanding of the story. Questioning is an assessment for learning strategy to help find out where the children are and where they need to be with their learning. It is also a a QTS standard under “monitoring and assessment -S3.2.1 They make appropriate use of a range of monitoring and assessment strategies to evaluate learners’ progress.” (Education Wales, 2009). It is therefore important to use in lessons; Not only that, but “Feedback has been shown to improve learning” (Black and William,1998, p.12) Feedback can come from questioning the children and seeing how they respond. From asking a question it can allow you to see if a child has understood or not. Using questioning allowed me to see who really understood and who needed extra support when understanding the Welsh language. Assessment for learning also identifies how you will get the children to the next steps of their learning. Those who understood well, their next steps would be to extend their sentences in Welsh but including ‘achos’ or ‘ac’. For those who didn’t understand as well, they will have more teacher support when asking for different foods in the shop. Gibbons (1991) suggests that personal interactions with the teacher is a major resource in developing the children’s language. So, working on a focus task with a small group of children will help to further develop their language. To improve my assessment for learning I could have used lollipop sticks as It is a good way to ensure the lesson in inclusive as everyone answers questions and not just the children who put their hands up; it also allows the children to stay engaged throughout in case they get chosen to answer a question.
Teaching strategies 
[bookmark: _GoBack]Children are active learners so effective learning happens through a range of first-hand experiences and when the activities interconnect with all areas of learning. (Hood, 2015, p.45) The activity that I had planned for the children was a follow on from their previous maths lessons during that week. Asking for and buying items in a shop is something the children will do, or would have seen, at some point in their lives. It brings in maths skills, English, drama and the Welsh language. This is a cross curricular lesson; (Barnes, 2012) says that cross curricular learning can help children see links between their learning, which can enhance their problem-solving ability. They will also be able to link the lesson to things they have seen or experienced outside of school. Linking their learning to everyday life will allow the children to see the benefits of learning that language and engage more with the activities. “Language should be active, have a large proportion of orally-based activities and relate to a range of aspects of children’s lives.” (Hood, 2015, p.20) The children all engaged well with the activity and enjoyed asking for items in the shop. Donaldson (2015) suggests that in the current curriculum it inhibits opportunities for learning in real life situations and the new curriculum sets a focus on this being important in children’s learning. After the lesson the children were asking if they could use the shop to continue with the activity we had just been doing. Although they had to be prompted to remember ‘Ga i…’ they all were able to remember the food from the story in Welsh and could translate it when asked in English. It is important for children to hear a model of language before they use it, so they can effectively extend their language use. (Gibbons 1991). This was modelled when the teacher said ‘Ga i…’ then asked the children to repeat it. This model was repeated several times to ensure the children could hear it being spoken and correctly pronounce it. When reading the story, I used Cadi the cat puppet to help capture the children’s attention. Seeing Cadi being used might encourage the children to use Cadi when retelling the story. Using puppets can have many benefits for children such as social development; it can increase communication skills and help act out situations with other children. It can also develop their confidence in reading; if they read through a puppet, they might not be so afraid of making mistakes and therefore have more confidence to read a story out loud. (childcare, 2015) These skills would be later developed in the enhanced provision area where Cadi would be available for the children to use.
Next steps
Total physical response was developed by Dr. James Asher; It teaches language through speech and physical action. It develops the children’s motor skills as well as helps them to engage and remember words and actions when learning a language. It has proven to be an effective method to teach language in a stress-free environment. (Seifert, 2019) I did not use total physical response in my lesson even though it has been proven to be an effective method when teaching languages to children. It could help to make the lesson memorable and develop their language in a fun, exciting way. In the future I will look more into total physical response and how to use it so I can implement it into my teaching of language in the future. A survey completed by a primary school learning French, 75% of the pupils said their favourite part was the songs. (Hood, 2015, p.19) To improve my lesson and provide further opportunities to engage and participate in speaking the language I could have found a song about food in Welsh. The children could have listened to the song and then learnt it step-by-step to develop their vocabulary further. From the results of the survey showing most children enjoyed the songs when learning a new language; I think it would be a valuable idea to use in lessons in the future. Additionally, Hood (2015) says “in early stages, a combination of physical activity and rhythm and language can be stimulating and enjoyable.” (Hood, 2015, p.20). During the lesson there was the Welsh language being heard from the story and then a physical activity by using the words from the story to buy items in the shop. However, there was no song or rhythm to the story or activities. If I was to do the lesson again, I would try to find an appropriate Welsh song and use that as a hook at the start of the lesson.
 In conclusion, I thought my pronunciation when reading the story was very effective, I asked the children questions throughout the story to check their understanding and the activity that I had planned was able to be cross-curricular and link into a real life context, which is an important aspect to keep in mind when planning activities for children. To make the lesson better I will include a song to further develop the children’s vocabulary and to make the lesson fun and memorable. I would also use total physical response to make further meaning of Welsh words and help them learn and remember the language better. The next steps from this lesson would be for the activity to be placed into the enhanced provision for them to practise and consolidate the skill they had been introduced to; also, to push the children’s learning on by having a focus task in their groups of ability to focus on where they need to go with their language development and to get them there. 
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