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Critical Evaluation of Professional Teaching Experience year 2
This is a critical reflective evaluation of my second years professional teaching experience as a full time NHS employee at Swansea Bays university health board, based within Morriston hospitals physiotherapy department.  In order to provide a structured process for this reflection, I will refer again to Graham Gibbs reflective cycle model. (Gibbs,1988) 
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The model will allow a detailed opportunity to describe the events of the past year, to determine my  professional feelings towards the teaching experience, by conducting a analysis and critical review of year two, in order to identify CPD once in completion of the PGCE/PCET programme. 
Description of the PTE 
Throughout year two, I completed another 30 hours of teaching experience within Morriston hospitals acute assessment ward. As a physiotherapy practitioner for elderly patients, I continued on from year one by training nursing staff on the basic principles of physiotherapy input required in order to maintain independence for elderly patients, throughout their stay in hospital. 
The concept from year one remained the same, as the aim was to stop inappropriate referrals made
to the physiotherapy department. Therefore, I continued with the weekly teaching and training sessions, in order to teach staff appropriate techniques to mobilise patients for their safe discharge. However due to the coronavirus pandemic restrictions meant that I was no longer able to teach learners in groups of five, simply due to the size of the room. As the law now requires a two-metre distance between people it was not possible to have more than two learners in the room.  Therefore, similar to year one specialisms of study included; Old age: falls and exercise (Monday), Frailty (Tuesday) chair exercises and ITU mental health (Wednesday am/pm) with two learners taught at each time. The PTE therefore allowed me to address learning needs amongst staff attending the weekly sessions, by implementing the following strategies within their learning: deep learning, small group learning, problem based learning and blended learning.  This was then be incorporated into PowerPoint presentations in order to create schemes of work, lesson plans and appropriate teaching materials for the learners attending. The aim was to influence change, encourage good habits and promote active learning within the ward, with the primary focus being on the specific points that I wanted to put across to my learners. In turn this meant that the method of delivery depended on my teaching style and knowledge, my audience and how I presented to them. (Brooks,1995) Additionally due to the restrictions of covid19 I had to use a blended learning approach in order to minimise the contact with other people.  The sessions on a Monday were therefore taught at the ward with Tuesday and Wednesdays sessions being held online in order to maintain a comfortable environment for all  learners involved. 
Feelings 
As I reflect on year two, I remember feeling like I was in an extremely difficult situation. The whole teaching experience was unusual due to the coronavirus pandemic.  Learners were reluctant to attend sessions as they did not want be near people unless there was a two-metre distance, between them. Even though this was the case learners were still hesitant to accept that measures were actually put in place for their safety.  I started feeling overwhelmed with the situation as I could not understand where I was going wrong.  No matter how hard I tried to explain that they would be safe the further disengaged the learners became. I felt like I was being judged for teaching , with some learner's even suggesting that it was inappropriate  of me to hold teaching sessions during such strange times . I felt saddened with this as it was not my intention to make anyone feel threatened with the environment that they were in. In order overcome such feelings it was important to discuss with learners what their preferred approach would be in regards to their learning, where it was decided that blended teaching would be used. With this agreement I felt happier with the teaching experience as it ensured that I was able to remain calm and determine what was expected of me as a teacher. I also felt it was important for learners to understand the reasons to why these sessions were necessary, as without the basic physiotherapy knowledge nursing staff will not be able to understand what is expected of them in order to create independence for patients. Therefore, it was important work with learners to find a healthy balance of learning that suited everyone involved. 
Additionally, rather than allow learners to choose which sessions they would like to attend I felt the appropriate course of action would be to put them into groups and email them with a timetable of when their sessions would be, by reassuring learners that their safety is paramount. On reflection I feel happier with how things developed; without the feelings of negativity, I believe we would not have been able to come to a resolution. I am very pleased to say that this has allowed me to actively engage with learners in order to stop issues from recurring. 
Evaluation
As I evaluate on the past year's professional teaching, I can say that it was both a positive and negative experience. It has been an unusual year whereby a number of changes had to be implemented in order to teach with the safety of everyone involved in mind. It must be said that the past few months have been very difficult. Due to covid19 restrictions, I was only able to complete another 30 hours of teaching, with the total for PTE year 1 and 2 being 60 hours, rather than the 150 set by the university. This was quite disappointing as ideally; I would have liked to have completed the full hours required in order to be able to get more professional teaching experience. However as this was not the case it was important for me to accept the situation for what it was and find ways in order to be the best teacher that I can be. 
Also similar to year one my teaching sessions were not assessed by university tutors due to restrictions put in place by the hospital. It was not permissible for anyone other than staff and patients to attend the hospital. This therefore meant that my mentor acted on behalf of the university by filling in the statement of professional practice as evidence of my teaching hours. 
With the uncertainty of what surrounds us during such strange times it was important to deliver teaching sessions by establishing good communication skills and positive body language in order to engage learners.  Having learnt from year one, I made sure that teaching materials were prepared well with excellent knowledge of the subject taught. The aim was to be in complete control of the classroom and learners, by maintaining routines and continuously celebrating the learner’s journey as well as success.  (Hillier, 2012) 
Additionally, as I assess the past years PTE, I felt that students lacked motivation and dedication for online learning.  Learners often seemed distracted and appeared disengaged, with their environment by making little or no contribution at all to the sessions. Given the abstract nature of such learning, I asked students the reasons for their reluctance with their feedback being  that they felt screen time was too much, especially after a hard day’s work.  Due to the restrictions imposed because of the coronavirus pandemic it was not possible to return to normal teaching practices. However, the only solution was to email ward managers prior to the sessions and ask that they were not placed on the rota during teaching days. This ensured that students were able to concentrate on the sessions without the distractions of work duties.  
Also, by keeping in mind the information received from students I made sure to give them a 10-minute coffee break during sessions in order to encourage time away from the screen. This allowed a welcome break to rest their eyes as well opportunities to think about what they were learning. 
Feedback from students was crucial here as it allowed the opportunity to pin point mistakes as soon as possible. As sessions on a Tuesday and Wednesday were online, delayed feedback could have resulted in learners feeling isolated causing them to deviate from the classes, with the belief that I had not taken their feelings into consideration. 
As well as receiving feedback from students it was important for me to give feedback to students as well. My aim was to create an eLearning experience that was informative, engaging as well as motivational for the learners. I ensured to provide constructive feedback as soon as possible in order for students to identify any skills and behaviours that required improvement. This in turn encouraged group feedback that helped to create continuous engagement with their peers. 
Analysis 
As I analyse my professional  teaching experience for year 2 , I have decided that I will take on board the following strategies for future teaching sessions:
· Connect students: while it is easy to connect with learners who are physically present within the classroom, online engagement is a challenge.  It is important to encourage classroom discussions that allow students to be the centre of attention, by enabling them to share their feelings and learning experience. (Coles,2004) 
· Establish blended class routines: Just as it is important to outline what is required from students in a physical classroom it is important to establish the same rules for the blended classroom as well.  It is important for learners to understand what they be respectful to one another and interact appropriately on both platforms.  Additionally it is important to engage with learners by greeting them with a warm smile and asking how their day went. This in turn will create a welcoming atmosphere whereby learners will want to attend and respond accordingly to the teaching provided.  (Cairns,2020) 
· Continue to collaborate:  It is important to remember that a physical presence is not always required in order for collaboration or peer feedback. Places like Microsoft OneNote can create a online learning space where students can add comments, discuss issues as well as share and edit work in real time. This will allow learners the opportunity to get to know their peers as well as understand what is expected from them without the presence of the teacher. 
(Barber and cooper,2012) 
· Prepare alternatives: As online learning is a relatively new trend, teachers need to be prepared for anything that may go wrong with technology, such as no Wi-Fi or the screen freezing. Teachers need to be prepared for the by prerecording the lesson content. This will allow learners to refer back to information in situations like this. Also, it will be beneficial to download the app on a smartphone so that communications can still be maintained during such situations. It is important to acknowledge the importance of mobile learning for teachers. Mobile learning has a number of advantages as it allows access to up-to-date learning materials with a touch of a button from anywhere in the world. Overall blended learning comes with a number of challenges but with flexibility and adaptability any complications can be navigated for a seamless teaching experience. (Mayer,2019) 
· Inquiry based instruction: Is an effective strategy to encourage students to ask questions during lessons. It aims to inspire and promote practical learning by making students independent with what they are being taught. Students are encouraged to explore and share ideas rather than the teacher telling them what to do. (Corder, 2002) 
· Know learners and develop their respect: As basic as this may sound a good teacher will understand their students as well as their learning goals. There needs to be a mutual understanding between teacher and student in order to get to know one another. (Corder,2002)
· Inquiry based instruction:  Students need to be encouraged to ask thought provoking questions in order to become independent practical thinker. By asking questions learners will be able to work with the teacher to problem solve and get involved with their learning process. In turn students are able to work together with their peers and retain information. (Brooks,1995)
If I refer back to this year’s PTE the initial stages of the blended learning was a difficult experience for me, particularly as some learners were finding the sessions too fast paced.  I had to find ways to create an effective self-paced learning environment, where students were given extra time in order to learn at their own pace. The key to achieving this was by motivating and collaborating with students in order to achieve their set goals.  The weekly sessions ensured students understood what was required from them to be able to support patients and encourage independent lifestyle, after being discharged from hospital. 
Conclusion
The past year has been a very enjoyable experience. Even with all the uncertainties of the coronavirus pandemic I was less anxious than I was in year 1. I feel the PGCE/PCET programme has given me invaluable experience and knowledge for my future role as a post 16 educator.  I have learnt to adapt to the ever-changing demands of teaching by always expecting the unexpected and hope to continue to implement the skills learnt in future teaching practices. 
Action plan 
In order to become a successful teacher, my action plan is to improve on my existing teaching skills and style. I will continue to focus on motivating and encouraging student engagement, by embedding the minimum core in my teaching.  Additionally, I will  take on board the points from my analysis and continue to use Gibbs Reflective cycle, in order to achieve set goals by understanding all the positives and negative of any future teaching experiences. (Gibbs,1988) 
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