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Flying Start and Sure Start programmes were introduced by the Welsh Government (Children in Wales, no date) which offer children and their parents/carers’, with priceless experiences and opportunities which otherwise may not be always be offered. Families from deprived areas benefit from these types of services, which deliver part time childcare free, and also parenting classes to individuals who live within this area (Children in Wales, no date). The programmes are only accessible to families who have children aged two to three years and live within live within specific postal codes, nevertheless not all individuals and their families living within these postcodes necessarily are in need of the scheme and we need to appreciate that there are families in need in all postcodes who don’t get access or will benefit from the services available. The aim is to give children of these families, in these areas, a flying start in life, further enhancing their outcomes as they transition to school and in their future life (Flying start, no date). Postcodes are used to decide eligibility. Welsh Government suggests there are four significant components to Flying Start, one of which is valuable worthwhile part time childcare for children aged two to three years (Welsh Government, 2017). Children attend the term after their second birthday and leave setting the term after their third birthday. These positive aspects of these services are that they do provide carers/parents with a break for two and a half hours or a period of time each weekday to accomplish things they would be unable to do while looking after their young children or maybe search for part time work. Families bringing up children can sometimes feel isolated from their peers and find it difficult to socialise and flying start also provide parenting classes and mother and toddler groups to carers, which provides the opportunity to meet others in similar circumstances as themselves.
Flying Start settings are supported by Flying Start advisors who monitor and evaluate service through direct observations linked to the Flying Start Monitoring Tool. The Flying Start Monitoring Tool is split into three sections. Section 1 is a Healthy Child, which has sub-categories of Personal Care, Healthy Eating, Staying Safe (child protection/safety practices/space and resources/general supervision of children) and Guiding Behaviour.  Section 2 is Organisation & Management of the Setting which has sub-categories of Supporting the setting and Practitioners professional growth, Partnership with Parents/Carers and Outside Agencies, Positive beginnings and endings to the session and Supporting children with ALN. Section 3 is Quality of Learning Opportunities which has sub-categories of Indoor and outdoor learning environment, Observation, Assessment & Planning and Staff – Child Interactions. Each setting has a portfolio of evidence which is updated and reviewed regularly and is used yearly within the Flying Start Monitoring. Flying Start monitoring is held annually, policies and procedures are requested to be sent within a month, when notification of an impending monitoring visit is due.
SASS is a self-assessment of service statement and is to be completed by all CIW registered providers (CIW, no date). The Document is split into 4 parts Leadership and Management, Wellbeing, Environment and Care and Development. There is now a joint inspection for settings that are registered education providers and then the Teaching and Learning are also observed. The SASS is completed to help CIW inspectors to plan for the providers inspection, use the information as evidence and to make sure all the providers registration details are up to date and correct. The SASS forms have recently changed to an online document instead of a paper document. SASS forms are to be completed annually (Play Wales, no date). When completing the SASS practitioners look at what the setting does well and how it impacts on the children, what improvements have they made and how this impacts on the children and what improvements can be made and how will this impact on the children. They give a guidance on rules and regulations to settings, so all settings should be aware of all safeguarding issues and health and safety. Settings score themselves as Poor, Adequate, Good and Excellent and after an inspection the inspector feedbacks and gives a rating. The official inspection report is published online and also submitted to settings. The first report is published without a rating, but all future ratings will also be published online with the report. They make sure that all settings are running satisfactorily, and all policies and procedures are in place. Policies are sent to CIW when they’ve been updated or if there have been any significant changes. Termly we inform them of any staff changes and any incidents reported under significant events. The negatives can be that there’s often an incredible amount of paperwork when things are updated or changed. Stress and anxiety can sometimes occur as early years providers feel a heavy burden to meet CIW’s standards e.g child ratio, especially those who are charity registered and don’t have the funds. There is a great relief when they’ve visited and give settings the thumbs up, but a great deal of pressure to meet and keep high standards at all times.
Both the SASS and the Flying Start Monitoring Tool are methods/tools in which settings evaluate and strive to excel above the National Minimum Standards. They both have advantages and disadvantages. 
The obvious advantage is that service can only be improved with leaders and practitioners constantly reviewing and reflecting on the provision that they provide. Both tools require staffing levels to meet the ratios. Practitioners need to be at a Level 3 or above.  Non- maintained settings are often registered charity settings which run at a non-profit, finding qualified practitioners proves difficult when quite often they are working for the minimum wage. Nutbrown (2012) summarises a clear framework for early years’ qualifications and better prospects of training, and that managers need to be of a level 3 or above, but the qualifications are insufficient and vary from provider to provider. Similarly, Sylve et al. (2010) reported that children have better outcomes when supported by high qualifies staff, but there is a variation in qualifications across early years as an entirety. However, Pugh et al. (2013) disagrees and suggests that it remains to be very difficult to keep or employ quality staff when they do not get paid as well as others within the profession. Early years settings then have a high turnover of staff, which means re-training these practitioners again at a cost which is also suggested by the Welsh Assembly Government, 2012.
Training staff and keeping them updated in all areas of training isn’t always cost effective. RCT send out a prospectus termly to Flying Start settings but often training such as ELSA (Emotional Literacy Support Assistant) and ELKLAN are withdrawn. How can a setting achieve a score of seven, which is the highest score on the monitoring tool, when to achieve a score of seven they ask that a minimum of two members have these qualifications when funding has been withdrawn to facilitate these courses? It sometimes feels that we’re set to fail when high standards are unachievable through no fault of settings own. Parker-Rees and Leeson (2015) support this when they state that the then government in 2010 supported Sure Start Children’s centres but then had no difficulty or qualms about cutting funding which resulted in many centres having to close down, turning disadvantaged families away, resulting in loss of jobs and children being deprived of quality care.
Both the Flying Start Monitoring Tool and the SASS look at wellbeing. While looking at the Wellbeing and Future Generations Act 2015, flying start settings worked towards the Healthy and Sustainable Pre-School National Award which is included in the monitoring tool. Unfortunately, now, funding has ceased, and settings are no longer being supported by their advisors which means that some settings have not gained the full award. Similarly, in an article by West et al. (2010) it states that providers struggle to meet high quality provision when there is often a lack of government funding. 
We also need to look at the wellbeing of staff. Practitioners often feel overwhelmed by the amount of paperwork that’s involved in their role in the early years. It’s often difficult to manage a healthy work/life balance. As a leader the undertaking of supervisions and appraisals to monitor staff, their training and qualifications are done as often as every six weeks but do all settings take into account wellbeing reviews. Wellbeing reviews can be used also to meet staff needs for their training and what staff need from their employers to help support staff as suggested by Mainstone-Cotton (2017). However, Elfer et al. (2012) recognise that supervisions are an essential part to quality care to discuss and meet training needs but also practitioners need the opportunity to discuss the children and their families as they often deal with stressful and complicated issues.
The environment is an important factor in both the SASS and the Monitoring Tool. Practitioners have a responsibility to ensure that the setting is well maintained, the legislation that staff and individuals adhere to is the Health and Safety at Work Act 1974. The foremost prerequisite on employers is to complete thorough risk assessments. Establishments with five or more personnel need to record the important conclusions of the risk assessments. Risk assessments ought to be uncomplicated in a place of work. Practitioners need to think closely about first aid, accident and incidents – how they’re recorded, fire drills and the recording, food preparation, infection prevention control measures and manual handling. All these responsibilities are often shared which requires individuals to be trained, and their training updated regularly to meet standards. Daly et al. (2004) suggests that record-keeping is a necessity for high-quality practice, the paperwork is evidence with which to look at for future testimonials. However, the amount of record keeping as evidence is astronomical and very time-consuming, with leaders spending more and more time in the office which has been substantiated by Siraj-Blatchford et al. (2007). Similarly, Tickell (2011) states that administration should not govern leaders.
Of vital importance when individuals work with children is that they understand and realise they have an obligation of protection and care concerning them and the safety and safeguarding of the children is paramount. With regard to the United Nation Convention of Children’s Rights (UNCRC), children and young people have the entitlement to be safeguarded from maltreatment/harm and make their own choices. By making choices, children develop and progress, investigating and exploring their surroundings, however they do not automatically have the ability and reasoning to make the appropriate choices consistently. Practitioners should allow children the opportunities and freedom to investigate, explore, research and make choices but also ensure that any risk is controlled by completing a risk assessment and monitored with adult supervision. Children inevitably have accidents when attempting new things, but practitioners should search and encourage safe ways for them and not obstruct the children from doing so. The environment is important for three to five years old states Erikson 1963, he believed that children should explore and that practitioners should encourage the children to make their own choices. 
Many of the different areas cross-reference into each other. A great importance in both the quality assurance with CIW and Flying Start is the adult-child interactions and the key-worker approach. Building close relationships with children and parents is fundamental in early years settings. Similarly, Elfer (2013) states that the connection with a significant individual at home and at an early years venue is crucial to children’s wellbeing and helps with forming relationships with peers and staff at setting’. However, the Committee of Public Accounts (2004) argues that with a high turnover of staff, children often have numerous keyworkers.
There is a great difference between child-led and adult-led activities. CIW inspectors and Flying start monitors observe staff at setting as they work. Children learn as they explore but a skilled practitioner also enables learning during open-ended questions which help children think for themselves and problem-solve which is suggested by the Foundation Years (2011). 
On entry to a setting the practitioner needs to know everything about the child. Forms are filled in regarding and illnesses the child may have, religion, allergies and disabilities they may have which enables the practitioners the appropriate care for the child. Transition forms are a necessity. so we can identify what the child’s needs are and how they react socially with adults/children. Observations are essential on each individual child to allow practitioners to identify age/stage of development the child is at and if any additional help is needed which may involve outside agencies or other professionals. Having the accurate documentation regarding the development of children and young children means that they can receive the correct help that they need, highlights any problems/illnesses etc before they get too serious, highlights if they are on target with their peers/age group and helps plan the correct activities.  All information needs to be accurate and observations need to be documented correctly as other professionals (speech and language, educational psychologist etc) may need to read these. Settings will need to adhere to the General Data Protection Regulation (GDPR) with storing all information regarding the children and staff.
Supporting children with ALN features in both tools. Again, training and support are needed for staff who may be working as an additional adult support. All documentation must be in place and updated regularly to meet the individuals needs. Settings have a designated ALNCO (Additional Learning Needs Co-Ordinator) which requires specific training. All early years’ settings consider the Special Educational Needs Code of Practice (DfES, 2001). 
In conclusion quality assurance examines the service provided by the company. The purpose is to improve the proficiency and success of the service, pinpoint issues and how to address and deal with them (Edwin, 2010). This benefits service users, stakeholders and everyone within the organisation. All practitioners and settings strive to go above the national minimum standards. The Flying Start Monitoring Tool and the SASS are tools which help practitioners evaluate, review and reflect on practice. To have an effective team in the workplace, practitioners should be prepared to share professional knowledge, skills and values. We need to be prepared to work hard, be helpful and co-operative, share ideas and information within our team and to colleagues. 
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