Section 1
Play Wales (2022) state that play is recognised as a key role in a child’s development and is protected by the United Nations Convention on the Rights of the Child, where Article 31 states children have the right to play and join in various activities. British Council (2024) support this further supporting Piaget (1962) theory believing play has four further cognitive types, functional, constructive, symbolic/dramatic and games with rules. Piaget (1962) believes that play enables a child to comprehend their environment. The British Council (2024) further supports Hughes (2006) suggesting that there are around 16 play types, this enables practitioners to have a common understanding symbolic play, rough and tumble play, creative play, object play to name a few.
UK Government (No Date) states that physical development supports children with their fine motor skills, gross motor skills and co-ordination. Cambridge Assessment International Education (No Date) supports this stating there are two types of Physical play such as gross motor skills, where the larger muscles of the body are used typically seen when riding a bike, running, jumping, or climbing. They state that benefits of gross motor skills are supporting coordination, balance, and rhythm. It is stated that adults often mistake rough and tumble play and risky physical play, resulting in hindering children in further development. They believe that when children use all aspects of physical play children can develop empathy, friendships, and self-confidence. Secondly, fine motor skills are where children develop smaller muscles such as muscles in hand's wrists and fingers. Developing skills to write, draw, grip and using tools or objects, they state that when gross motor skills are used in activities such as digging, climbing builds foundations for children to develop with fine motor skills to support them in writing tasks. Pathways (2023b) support this and state gross motor skills activities could be tummy time, sitting, pulling, and walking. However fine motor skills activities could be playing with small toys, typing, use of fine objects and writing. They believe that fine motor skills enable children to develop further, through building a child's confidence and independence to explore stimulating speech, cognitive and sensory development. Mansio Montessori of Geneva (2022) support Cambridge Assessment International Education (No Date), UK Government (No Date) and Pathways (2023b) stating that use of Montessori theory (1929) in a classroom mimics real life situations, that is believed to feel less of a learning environment where children are creating snacks or weeding in the garden or developing their fine motor skills by turning on a tap. Mansio Montessori of Geneva (2022) believe that there are four forms of playing, stating that play is a process where a child completes a task for enjoyment not to achieve a goal whilst having the freedom to be imaginative that is not stressful to the child. 
Early Alliance (2021) state that social play, enhances social skills, enables confidence, supports emotional development, and can encourage peer collaboration. They believe that playing allows children to develop communication skills in a natural environment enabling them to remember the concepts more easily. Hwb Cymru (No DateB) support Early Alliance (2021) and further supports Vygotsky theory (1896) stating that learning arises within a social context, whilst using a range of other skills. It is believed that social interactions contribute to cognitive development, highlighting three concepts in relation. These concepts are language, culture, beliefs, and attitudes that are influenced by others where practitioners are enabled to gather a holistic understanding of a child’s development through implementing a range of play types. 
PACEY (2016) supports Vygotsky theory (1896) stating the theory is based on emphasis that language and children’s cognitive development support each other due to use of language when communicating. It is stated that Vygotsky (1896) believes that development will naturally come to a hold due to a child reaching their full potential ‘zone of proximal development’, when children reach this zone practitioners enable further development identifying when children need to move forward with their learning. Voice of Play (2021) support this and suggest there are simple but effective ways to encourage development in a child’s social play, firstly to model appropriate behaviours for children to become inspired to attempt new experiences. Secondly encouraging positive early social interactions, through playing children experience a range of challenges such as conflict, waiting turn, understanding social norms and multiple different personalities in one place. Lastly encourage group play and appropriate questioning, group play will encourage children to develop naturally with peer support when in a comfortable environment asking appropriate questions to help build relationships. 
Pathways (2023) and British Council (2024) both state that there are six stages of play, unoccupied, solitary, onlooker, parallel, associate, and cooperative play. The Warren Centre (2024) support this and state there are six primary stages of play development, firstly unoccupied play (birth to 3 months) babies learn to make movements by moving their arms, legs, hands, feet, or eyes through making observations of the world around them. Secondly, Solitary play (birth to 2 years) where children feel able to explore the world but could not be prepared to engage with other children. Thirdly Spectator or Onlooker (2 years) where children observe communication between others but may not be able to communicate themselves. Following Parallel play (2 years plus) stating that this is where children play alongside each other, but not playing together. Next Associate play (3 to 4 years) where children may be more open in associating with other children, as an example when children play in the park where they may interact but will go on to decide their activity individually. Lastly Cooperative play (4 years plus) where children share interests and play through creating friendship groups, this stage will also require adult guidance as they begin to develop sharing, conflict skills.

Section 2 
National Institute of Play (2023) states that free play is an activity that a person chooses to take part in, as they have enjoyment from the activity. National Institute of Play (2023) suggests that when a child is in a play state, they can establish new connections within their brain that support development. Therefore, the more often a child is in their play state the more the child will form connections to develop skills to use later in life. 
The Montessori School (2020) believes that use of self-directed play can benefit a child’s development, resulting in building confidence, encouraging independent learning at a pace that the child is comfortable. Therefore, the child's development will enable stimulation in the child’s imagination while motivating and enhancing problem-solving skills. Therefore, when children participate in self-directed play adults should remember that children are in control of the play. For instance, adults often have pre-planned outcomes of activities, that leads adults to guiding children to achieve the set outcome. Montessori Schools (2020) state that observing how children discover their own outcomes can be beneficial for the adult to see the progress the child undertakes. Fiechtner and Albrecht (2019) support The Montessori School (2020) and state that children are encouraged to self-direct play, while the adult responds with positive language. For example, when adults remove their opinions, the child is capable of self-evaluating and developing their independence. Fiechtner and Albrecht (2019) believe that adults can support self-directed play through providing continued play opportunities for the child to develop problem solving skills, expanding the child’s play ideas. For example, by adding new play materials or introducing new themes for the children to choose from to extend their learning. 
Welsh Government (2023a) states that there are five developmental pathways within the framework that practitioners use to ensure quality provision in Welsh classrooms. These pathways are belonging, communication, exploration, physical development, and wellbeing. Welsh Government (2023a) state that children have different stages in development, although not each individual child’s holistic progress may fit into the guided age and practitioners are encouraged to work at the child’s stage not age. For example, the curriculum is based on strength-based approaches learning through play that are broken down to achievable targets. Ministry of Education (2017) supports the Welsh framework, in believing the curriculum should be for all learners. Te Whariki bases the curriculum on four key principles, empowerment, holistic development, relationships, family and community. In addition to the principles the curriculum has strands that are, wellbeing, belonging, contribution, communication, and exploration. Therefore, combining both the principles and strands enables a holistic curriculum for its learners. 
El Zaatari & Maalouf (2022) supports Te Whaiki through supporting Bronfenbrenner (1977) Ecological Systems Theory. Therefore, placing the child centrally enables the child to develop a sense of belonging over time. El Zaatari & Maalouf (2022) states Bronfenbrenner (1977) theory is made of four phases of the ecological systems, the first is the child’s immediate environment. This is where the child can interact closely such as at home, or school. The second phase is where the child makes connection between environments, moving towards the third level where a child’s immediate environments may influence children in other settings. Lastly the fourth phase is where the community or society surroundings can influence the child. 
Hwb Cymru (2020) states that the area of wellbeing in the curriculum provides a holistic formation to understand how to support children’s wellbeing. Therefore, supporting children to understand good health and wellbeing will enable children to go on and take healthy risks, express emotion, share ideas and maintain healthy relationships in the future. Howard and McInnes (2012) support Hwb Cymru (2020) and states that the well-being of the child is key in their development. It is stated that links have been made between a child’s emotional development and play although evidence is limited. Within this article both Howard and McInnes (2012) state that during a study that was created by children’s definitions of play activities and activities defined as not play for the children. Following this study that had been measured by use of the Leuven’s Involvement Scale, the children that had participated in the activity seen as play scored higher in comparison to the children in the activity seen as not play. Therefore, Howard and McInnis (212) believe that through play activities children can develop not only emotionally but will also learn through play, stating that practitioners should undertake training to enable them to understand children’s views about play that will enable children to maximize their developmental potential through play. 
National Literacy Trust (2021) supports this and state that play is key in developing children’s communication skills. It states that there are ten reasons as to why play is important to a child’s development. An example of a few is that play is learning, where children can be spontaneous whilst giving them space to have fun.

Section 3 
West Sussex County Council (2021a) states that observations are a key part in practitioners’ practice, that enable practitioners to discover the individual needs of the child. Through looking, listening and noting in groups of children or individually. Therefore, practitioners utilizing regular observations create a holistic understanding of the child's developmental stage, ensuring that the child remains central in practice. PACEY (2016a) supports this stating that observation aims to create a holistic picture of the individual child for the practitioner to go on and support their development and learning. For example, they believe that there are elements to be considered when creating good observations such as observations being carried out when the child is engaged in free play, that does not need to be a long process that’s date and time should be recorded. Secondly, the practitioners take into consideration that the child's voice is being captured through practitioners observing what outcomes the child has achieved, not the practitioners. Eisele, G. & Howard, J. (2012) support both West Sussex County Council (2021a) and PACEY (2016a) states how the quality of settings outdoor conditions can alter children’s experiences and outcomes. Stating that there is emphasis on play in multiple curriculums, they believe that free play gives the child a chance to relax after taking part in thematic lessons that are a core part of the curriculum.  
Lewis (2020) outlines their article on Laevers scales (1994) for emotional well-being and involvement as an observation tool. Laever's scale has two learning outcomes, based on well-being and involvement that is on a scale from one to five being the highest. MacRae and Jones (2020) support Lewis (2020) stating that the Leavers scale emphasizes the scale that children display their involvement in settings. Therefore, practitioners measure the degree of a child's involvement in a chosen activity. Lewis (2020) notably states children that operate on a higher level on the scale are more likely to develop their learning. One cannot overlook the fact that children's wellbeing and involvement will alter multiple times a day, and so this would be unrealistic for a child to remain on higher levels. 
Early Excellence Ltd (2022) state that involvement is where a child is concentrated on the activity and at ease, they enjoy their interactions. For example, when a child enjoys and has an interest in the activity, it will be a place of learning for the child to develop in a comfortable environment. Central South Consortium (No Date) supports this and states that there are numerous benefits when considering learners' wellbeing, such as monitoring and evaluating progress and providing a glimpse of the learner's wellbeing. Consequently, measuring wellbeing could be done through numerous methods, it is believed that the use of observations collected over time by coordinated and relaxed observations creates a holistic understanding of the child's development. Save the Children (No Date) support this by stating in the summary of the rights of the child that all children have the right to play and relax and take part in creative and ethnic activities.  
Emotionally Healthy Schools (2019) suggest that the Leuven scale (1994) can be utilized within a short period of time, through use of the five-point scale measuring the child's general levels of wellbeing and involvement. Guimaraes Et.al. (2016) support Emotionally Healthy Schools (2019) through stating that there are time restrictions to consider when using Leuven scale. They believe that the use of this observation is beneficial, however, it is suggested that assessing children in free activities is not always feasible for practitioners.
Education Scotland (2020) state that practitioners respond to children’s individual needs alongside planning and implementation of planned experiences to help children develop within the setting. It is believed that planning begins with observations of the child, where the practitioners interpreted the child’s interactions such as discussions, actions, and emotional responses. Therefore, a practitioner can support the child in creating new experiences where children and practitioners are able to move the learning forward through use of ‘scaffolding’. Lewis (2011) supports this stating that the Leuven observation is a starting point for practitioners to go on to explore further the support that the individual child needs.

Section 4
Neaum (2016) state that observations are an effective tool in identifying an understanding of a child’s learning and development, as they believe children’s learning is apparent in their play and communications. Therefore, observing children's play can help practitioners understand the child's individual needs, adapting where necessary and identifying their interests, enabling practitioners to plan effectively combining theory in practice. Welsh Assembly Government (2008a) supports this, believing that observing children during activities can be beneficial for practitioners in understanding how the children are developing. Where practitioners can discover a child's interests and gain insights into where the child is in their development through unstructured activities indoors or outdoors. Birth to 5 matters (No Date) supports both Neaum (2016) and Welsh Assembly Government (2008a) stating that practice begins with the child and evolves alongside the practitioners, creating trusting relationships. They believe that practitioners who possess knowledge of a child's development practitioners gain an understanding of a child's individual interests, development, and learning, and prepare for subsequent steps.
PACEY (2024) states that enabling environments are key for children's development, by professionals considering physical, emotional, and relationships to support children in feeling secure in the environment. They state it is key for children to develop when an enabling environment is provided through recognizing that caring, supportive settings that respond to a child's individual needs for play and exploration. Nursery resources (2018) support this and continue to state that enabling environments provide a rich, safe environment that has variation enabling children to play, explore and learn while maintaining that the child remains central. South Hampton Government (No Date) support this and state that a rich learning environment provides equality, providing learning and exploration in an environment that supports each individual child's physical and learning needs.
West Sussex County Council (2021) states that practitioners use observation to develop an understanding of children individually, that is beneficial and effective use of time. Through the use of listening practitioners, children can observe how they interact, converse with peers, or with other practitioners. Secondly, the use of looking practitioners can identify children’s interests. Understanding individual child's development stage prior can be beneficial, when recording the child's responses such as behaviour. However, not all observations must be documented, significant developments would be beneficial to record. Lastly through practitioners being objective and open minded to what they observe and not allowing views impact the outcome. When maintaining an open mind, the practitioner can observe holistically, such as if a child is quiet and not engaging in conversations but is communicating through body language and facial expressions that can be dismissed in busy environments, that allow practitioners to have a holistic understanding of the individual identifying where the support for the child is needed.  Early Years Matters (2023) supports this, going on to explain that through observing children play adults can identify where children are in their development. Consequently, with practitioners observing through a variety of activities, a holistic understanding of the child's development process is made. It is stated that when observing a child choosing their play activities, practitioners can acquire reliable information as individuals. Froebel Trust (2022) supports this and Froebel theory (1967) stating that play is central and should be monitored closely enabling a clear understanding of a child's thinking. This can assist practitioners in identifying where the individual child needs support or guidance, as they believe guidance is a key element in play observations.
Howard and McInnes (2012) assert that there have been connections between a child's well-being and play, although there is limited evidence to support this. This article suggests that when a child participates in an activity that is seen as play, this has a positive impact on the child's wellbeing. This article discusses a study where children were observed through the Leuven's Involvement Scale, where children participated in activities that were considered play and not play that was previously identified by children in participation. Therefore, children who participated in activities seen as play scored higher in the well-being scale than those who participated in the activities seen as not play. This article states that play is valuable in enhancing children’s well-being, however it is believed that the article identifies that practitioners need support in enabling practitioners to create maximum opportunities for development through playful activities. Welsh Assembly Government (2008b) supports this and states that play is a key element in the curriculum, as this should be enjoyable and encouraging. They suggest that play is beneficial in children's communication, creative exploration, and developing predictions skills.

