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Introduction
This essay will examine one out of the four critical incidents that has been observed in a school setting (these are illustrated in the appendices). In this instance, observation through a case study is the method that is used to gather primary data (Kumar., 2014). This was in-line with the BERA (2018) guidelines to ensure that ethical considerations were adhered to. Tripp (1993), Shapira-Lishchinsky (2011) and Joshi (2018) all share a similar view, describing a critical Incident within the classroom as everyday ‘normal’ events that occur and suggests that it is made critical by analysis. The connection between positive reinforcement and the four purposes set out in the successful futures (Donaldson, 2015) is explored, identifying the well-defined connection to three out of the four purposes. Following this, the behaviour code is acknowledged as having clear links to the critical incident, this is explored in further detail, discussing the three components that are related to the behaviour code, including rules, rewards and consequences. The essay then goes on to identify how the incident observed can be used to enhance teaching practice through reflection. Research (Richards and Farrell, 2005) highlights that by reflecting on these critical incidents, teachers can discover innovative understandings of teaching and learning perspectives. Tripp (1993) suggests that a formal reflection on these incidents offers teachers the opportunity to learn more about themselves, their teaching as well as the pupils. In light of this, Thomas and Farrel (2016) indicate that reflection is a crucial part of the teacher’s role, therefore reflecting in this form can be achieved through encouraging teachers to observe and describe critical incidents. In addition, practitioners can follow the Gibbs (1988) reflection cycle as a guide when reflecting upon practice.
Buckler and Walliman (2016) stress the importance of considering the ethical barriers of completing educational research. This is to ensure the researcher protects the safety of the participants and the researcher themselves. 
Buckler and Walliman (2016) acknowledge that researchers are obliged to always remain confidential with any personal information. This is to ensure no personal data is exploited. It is my commitment as a researcher, that throughout and after the process of research, I will always remain confidential. I will do this using a personal computer which is password protected and creating anonymity, through changing the name of the setting and participants which is advised in the BERA (2018) guidelines.
BERA (2018) also highlight that consent must be granted prior to observations being obtained, this was ensured as the class teacher was informed as well as the children before I arrived at the school.

Observations
The observations were conducted in a reception class in a small town in South Wales. Estyn (2018) record that the school have 582 pupils on roll, with only six percent of children receiving free school meals (FSM), this is particularly lower than the United Kingdom (UK) average of 13.7%. The class is made up of twenty-eight children, one full time teacher and one full time teaching assistant. Before undertaking any observations, it was important to be mindful that the class were still getting to know their new teacher and environment, which has also been affected by the current situation (COVID-19), which delayed the children from meeting their teacher by an additional two weeks. 
Kumar (2014) stresses the importance of having clear knowledge and understanding of the diverse observation methods available, this is due to knowing which observation method is most appropriate to obtain the information required. One example could be; wanting to record specific behaviour patterns of an individual child, the most appropriate method for this could be the use of the time sample method (Dombrowski, 2015). Kumar (2014) and Papatheodorou et al. (2015) both highlight that there are two types of observations: participant observation and non-participant observation. The observation was undertaken as a non-participant, where the researcher does not engage within any tasks and just listens and watches the events taking place, whilst outlining conclusions that arise from this (Kumar., 2014; Papatheodorou et al., 2015). This was particularly difficult, as due to being in the Foundation Phase, the children would often ask questions and want to have a conversation.

Methodology 
Observations are one method that can be used to gather primary data (Kumar., 2014). Denscombe (2014) elaborates on this, highlighting that observations are an effective way of listening and watching interactions that occur between the children and their peers, and children and the teacher alike. 
Research (McCambridge et al., 2014; Kumar., 2014; Richards and Farrell., 2011) describes one disadvantage of this method as the Hawthorne effect, this is when children may act differently when they know they are being observed, meaning that the observer could not have an accurate representation of the way the children usually behave. It is also important to be mindful of this when evaluating the outcomes of the observation (Abbott and McKinney, 2013).
The method of how an observation is recorded, also determines whether it is a quantitative or qualitative study. In this instance, the observation was conducted through the use of a case study, which is considered to be qualitative data (Kumar, 2014). In addition to this, Robert-Holmes (2014) suggests that this is also a structured method, which is beneficial to practitioners as it helps them to know what they are looking for. Robert-Holmes (2014) also propose that by having a grand knowledge of the available literature, will help the observer to decide what to focus on. 

Kumar (2014) notes that when conducting a case study, it is important to look at the participants as one ‘entity’. In agreement, Denscombe (2014) adds that a case study can be used to gage any underlying foundations of events observed. A benefit of this, is that it is a useful design when exploring an area where little is known or where you want to have a holistic understanding of the phenomenon (Denscombe, 2014). An additional benefit of using a case study is that it is suitable for small-scale research (Kumar, 2014). 
A disadvantage of this method as proposed by Robert-Holmes (2014), is that generalisations regarding the research cannot be derived from a case study.
Kumar (2014) stresses that it is vital that the observer remains impartial, failing to do this could result in the possibility of observer bias. Coles and McGrath (2010) share a similar view, disputing about researchers having a personal view, as they believe that this could result in a bias approach as personal knowledge and experience could influence data when implementing and evaluating information. For this reason, Brooks et al. (2014) emphasize the importance of keeping an open mind throughout the overall process.

The reliability to this method could be a disadvantage due to the information being derived from the observer themselves, there is not another study the same to compare its reliability, this relies purely on the observer’s field notes for data and recollections of events (Denscombe., 2014). Kumar (2014) and Denscombe (2014) propose that another disadvantage could be that when the observer is writing their notes, they could miss some of the interaction or vice-versa, if the observer is watching the situation to intensively, their notes may lack detailed recordings.

The Four Purposes 
The critical incident that I will focus on throughout this assignment occurred when the children were sat on the carpet for the introduction to the day. As the teacher begun to explain the task, the children started to become distracted. One child was rolling around the carpet, whereas another child was hanging off different children and another child was continuously shouting out ''Miss''. At first, the teacher was ignoring this behaviour and continued to finish her explanation. Once the teacher had finished talking, she first told the child to have 'kind hands' and to sit with their hands on their lap, she then acknowledged individual children who had ''good sitting' and those who had their hands up waiting to talk. Some of the children instantly sat up nicely and the child who was shouting “Miss” stopped and put her hand up, this was when the teacher acknowledged that child. “Well done for putting your hand up child X, what is the matter?”. The child who was hanging off other individuals continued to move around the carpet, the teacher then asked child A to help her identify children who had 'good sitting' so that they can go off to play. Child A appeared happy about their role and willingly helped the teacher point out children doing what they should.  

The new curriculum for Wales 2020, which is also referred to as Successful Futures (Donaldson., 2015) includes Four Purposes that must be adopted within everyday practice. The observed critical incident links closely with three out of the four purposes. The first purpose that the study relates to is “ambitious, capable learners who set themselves high standards’’, this is equivalent to children who follow the rules rigorously to ensure they have best behaviour within the classroom.  Another purpose that relates to the observed incident is “ethical, informed citizens who 
respect the needs and rights of others, as a member of a diverse society’’
this can be associated to children’s right to education (UNICEF., 1989). Additionally,  
‘‘understand and consider the impact of their actions when making choices and acting’’ could be related to children following rules and understanding that misbehaviour results in sanctions and affects the learning of their peers within the class (Governement, 2020).
Lastly, the third purpose that is relevant to this study is ‘‘healthy confident individuals’’. As suggested by Wright (2005) praise and rewards can help to develop children’s self-esteem and confidence to support them in becoming healthy individuals. In addition, children who have ‘secure values’ will be supported through their knowledge of right from wrong which will be derived from rules and consequences. 

Literature Review 
Following an analysis of the critical incident observed (positive reinforcement) it has a clear link to the behaviour code, which comprises of responses and guidelines that will support children in choosing to behave responsibly, as well as enhancing their self-confidence (Wright, 2005). Wright (2005) propose that teachers are able to respond effectively to poor behaviour by focusing and reinforcing the good behaviour, as well there being clear rules. Shelton and Brownhill (2008) suggest that by having a behaviour code allows the teacher to plan how they would deal with particular events to prevent them from reacting in the wrong way. Children will not learn effectively if there are some pupils misbehaving, therefore, the code protects children’s rights to learn, as well as the rights of teachers to ensure that lessons are delivered effectively in a safe environment (Wright, 2005). There are three components to the behaviour plan: rules, rewards and consequences.

Rules 
It is important that children have a clear understanding of defined rules and that there are consequences if these rules are broken (OFSTED, 2005). Additionally, it is part of a well-managed classroom to have rules and teachers are more likely to be respected when there are fair rules which are enforced consistently (Welsh Government, 2012; Wright, 2005). Involving children when making the rules is essential as not only does it provide children with a sense of ownership, but it also enhances the possibility of children taking responsibility for their behaviour (Drifte, 2008; Shelton and Brownhill, 2008). Wright (2005) proposes that having rules creates a structure for children and therefore motivates them to behave appropriately. Conversely, children who are not motivated may display a form of rebelliousness against the rules (Aelterman et al., 2016; Vansteenkiste et al., 2014). It is important not to overload children with too many rules.  It is also essential to make children aware of what is considered appropriate and unacceptable behaviour, ensuring that the rules are fair, well-defined and positive will ensure children have a clear understanding of their roles and responsibility within the classroom and throughout the school (Wright, 2005). Cowley (2003) notes that schools will have a whole-school behaviour policy, which will include a list of directions that are shared with children and their parents to ensure everyone has a clear understanding of their expectations within the school setting. This policy will lay out the rules of how children are expected to behave within the classroom and around the school in general, it also acknowledges children’s behaviour towards work and provide appropriate rewards and consequences in relation to the child’s behaviour (Welsh Government, 2012). 
Shelton and Brownhill (2008) emphasis that in order for behaviour management to be completely effective, children’s emotional and cultural differences must be taken into consideration. 
Tactical ignoring is a behaviour model initially proposed by Lee and Marlene Canter (Parkerson and Parkerson, 2014). Wright (2006) describe tactical ignoring as being when the teacher is aware of a child’s behaviour but chooses to ignore it as it would interrupt the flow of the lesson. Instead, the teacher would identify the children who are following the rules in hope coach the other child to copy the good behaviour. Wright (2006) criticises that this can be quite tiresome and time-consuming method. It is important that once the child obeys the request, the teacher should always encourage and praise the child straight after (Wright., 2006). This was witnessed during the observation, the teacher was purposely ignoring one child who was continuously shouting out, the teacher acknowledged the other children who were sitting quietly, which the child then complied with and put their hand up. The teacher then recognised that child and praised them for obeying the rules. On a similar note, Wright (2006) suggests that the practitioner should repeat the directions if a child continuously ignores or refuses to do as you ask or follow the rules, this is known as the broken record which is also proposed by Marlene Canter. 

Rewards
There are various types of rewards that can be given to children such as: 
praise, points and free time. Cowley (2003) identifies rewards as one of the most efficient methods of attaining good behaviour within the classroom, adding that that one of the most successful rewards in the class is praise. Wright (2006) insinuates that praise is a powerful tool that supports children to manage their own behaviour. In agreement, research (Shelton and Brownhill, 2008; OFSTED, 2005; Wright, 2005) shares a similar view, suggesting that purposely praising individuals in front of their peers helps to model the behaviour practitioners want, signifying that by acknowledging the children who are doing the right things, then the other children will want to do the same. This was observed when the teacher wanted the children to sit nicely, they said ‘’well done child A, you have super smart sitting’’ and the other children quickly copied. In contrast, Cowley (2003) argues that praise should be given to an individual privately and not in front of the class as some children will feel uncomfortable and embarrassed. 
Shelton and Brownhill (2008) propose that children who experience rewards for their good behaviours are more likely to continue and repeat their actions with good intent.  Extrinsic rewards, such as stickers enhances children’s motivation to work harder and children tend to repeat behaviours that they have been rewarded for (OFSTED, 2005). Special privileges such as sitting on the ‘magic chair’ or being the leader of the line also heightens children’s motivation to do well (Crone et al., 2015; Shelton and Brownhill, 2008). In light of this, Cowley (2003) implies that rewards motivate children to adjust their behaviour, which helps to shift attention from negative to positive. However, Cowley (2003) brings to light that children can have a lack of motivation to learn due to the fact they have never been taught the importance of learning, or that it can be fun. This usually stems from their home environment (particularly their parents) Crowley, 2003). Therefore, Cowley (2003) propose that providing children with rewards can be used to illustrate to children that learning can be rewarding.  Each child can be recognised for doing something positive and therefore, Wright (2006) advocates that opportunities should be given to ensure that every child can be praised and earn rewards to enhance their self-esteem links closely to Marlene Canter’s ‘catch them being good’ model, which is enforced by OFSTED (2005). The observer noted this when a child finally listened to the teacher’s instruction. The teacher then praised them and asked them to help her with a job. The child demonstrated that they were happy to do this and appeared proud that they were asked. Cowley (2003) also highlights that a phone call or postcard home could also be rewarded to acknowledge children’s exceptional behaviour. 

Consequences
Crone et al. (2015) disputes that many schools are not equipped to manage poor behaviour effectively, whether it is due to a lack of resources or training. However, the Welsh Government (2012) acknowledge the importance of not ignoring bad behaviour. In agreement, Government (2020) signify that schools have the right to provide sanctions to children’s bad behaviour, this includes; telling the child off, removal from a group or class and possibly a letter home. Though Cowley (2003) highlights that this may only be effective if the parents are supportive, otherwise this could be considered as meaningless. 
It is important to use sanctions cautiously, Shelton and Brownhill (2008) stress that if a child has earned a reward for their good behaviour at the start of the day, it is important that this reward is not removed because of poor behaviour at a later point. This removes the achievement and obliterates the child’s self-esteem. 
Crone et al. (2015) and OFSTED (2005) suggest that children should be provided with a choice, meaning that they then have control of their behaviour. This was made apparent when observing the class, the teacher gave child B a clear choice, they either sat on the carpet nicely or they would have to sit on their own, the child choose to sit on the carpet and responded to the ultimatum by re-joining the carpet nicely. In agreement, Cowley (2003) adds that children have two choices within the classroom, they either listen and comply to the class teacher or they accept the consequence.  Majority of schools use a similar format of how they deliver sanctions (Cowley, 2003). This usually begins with a reminder, verbal warning and then time out to reflect on how they behaved (Welsh Government, 2012). This gives children a chance to reflect upon and correct their behaviour (Cowley, 2003). In extreme circumstances, if a child’s behaviour has escalated then this may result in the child having to be removed from the classroom and the headteacher would be involved immediately (Welsh Government, 2012).  

Reflection, evaluation and next steps
Reflective practice has a great impact on practitioners’ professional development (Thompson and Thompson., 2018). Therefore, Hanson and Appleby (2016) stress the importance of teachers continuously reflecting upon their practice within the classroom, in agreement Matthew et al. (2017) propose that reflection is a crucial part of the teacher’s role, enhancing the practitioner’s value and attributes throughout reflection. 

I will be following the Gibbs (1988) model of reflection, which can be used to reflect and appraise the critical incident that was observed (see diagram below). This model involves a cycle of reflections that can be used as a guide to persistently reflect upon teaching methods to adapt and enrich practice (Gibbs., 1988). The model guides practitioners through the reflective process through the use of a checklist, this obtains questions to prompt the reflector regarding they key event. Gibbs (1988) suggests that the checklist encourages the individual to consider their feelings of what they experienced, and to reflect on the event to create recommendations for themselves for future practice.  
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Gibbs (1988) reflective cycle follows a fixed pattern and begins with a ‘description’.  This is where the practitioner is encouraged to consider the practice that was derived from planning. The next step is to think about how you are ‘feeling’ about the delivery of practice. When undertaking the observation, I initially felt confident as the teacher demonstrated good strategies to manage children’s behaviour. Although majority of children were complying to the rules, there were a couple of individuals who were challenging the boundaries. The teacher continuously used positive reinforcement to reengage children’s behaviour. One strategy that was observed was children having a reminder and verbal warning when misbehaving, however, there were no sanctions given to continuous negative behaviour which let me to feel conflicted. However, as an observer I was unsure if this was due to external factors that I was unaware of.
This leads onto the ‘evaluation’ where practitioners should consider what went well and what could be done differently next time in order to improve. I feel that the teacher was able to maintain children’s behaviour through the use of positive reinforcement, though when this arises in my experience, my intention will be to ensure I am consistent in my teaching style. Children will have a reminder, verbal warning followed by an appropriate sanction as suggested by the Welsh Government (2012). 
Following this, is the ‘analysis’, this is where the practitioner needs to make sense of the event. This was made clearer to me through research, after discovering literature relating to the incident. I had a stronger knowledge and understanding of the importance of positive reinforcement. 
Next is the ‘conclusion’, where the practitioner must take into consideration the potential need of external interventions. When observing the children, it was clear to see that some individuals have difficulty to remain sat for a long period of time. This could be due to having an additional need or purely lack of interest. As an observer not knowing the children, it would difficult to identify any need for further intervention. 
Lastly, Gibbs (1988) propose that an ‘action plan’ is most appropriate to revise the initial plan and make any adjustments that are deemed necessary. This involves all the appropriate parties, such as other practitioners, parents and any outside agencies.
Reflecting upon my observation, I feel that it would be beneficial to have a discussion with the class teacher to identify any additional needs of individuals and begin to develop a relationship with the children to get to know each child before beginning to teach in practice myself. This will enable me to have a better understanding of each child’s need that can be implemented within my planning and continuous professional development. 
The reflective cycle is a continuous process that should constantly be evaluated. This links closely with Johns (1995) model of reflection, which follows the same structured approach as Gibbs. Johns (1995) emphasise the importance of practitioners being able to critique their own experiences and practice to aid their professional development. 
Having analysed literature in relation to my critical incident (positive reinforcement), it has been identified that children are motivated by praise and rewards. Therefore, positive reinforcement is an effective strategy to use to manage children’s behaviour. 
In addition to this, it has also been highlighted that if the practitioner is to model good behaviour; through identifying the individuals who are complying to the rules, then other children are more likely to adapt to this behaviour style. Wright (2005) note the importance of having a consistent approach when dealing with negative behaviour and therefore continue to develop professional relationships with the children to support and reward children’s behaviour as necessary.  This will ensure I can adapt my expectations to suit each child in the class.  

Conclusion
To conclude, four observations were carried out to discover a critical incident (see appendices). One out of four observations were explored in further depth throughout the literature review, focusing on the incident of ‘positive reinforcement’ which was then made critical through analysis of literature (Tripp,1993). Positive reinforcement links closely with the behaviour code, which includes three main areas.  These are; rules, rewards and consequences. Rules are an important aspect of the school environment to ensure children have an understanding of what is expected of them and the boundaries in place (OFSTED, 2005). The Welsh Government, (2012) insist that children should be involved in making the class rules, which must then be shared with the children and parents. Research (Aelterman et al.,2016; Vansteenkiste et al., 2014) highlights that if children lack motivation then this may result in rebelling against the rules. This leads onto the next section of the behaviour code, which is rewards. Cowley (2003) suggests that rewards such as praise and stickers motivate children to want to behave well. Children are more likely to continue with good behaviour if they have previously received a reward for doing so (Shelton and Brownhill, 2008). Wright (2006) and OFSTED (2005) highlight the importance of catching children being good to shift attention from negative to positive. Lastly, the behaviour code involves consequences, this is where children receive sanctions for misbehaving, such as being told-off, being removed from class or group and potentially a letter or phone call home (Gov., 2020; Cowley., 2003). Being able to manage children’s behaviour links to the defining pedagogy professional standard (Welsh Government., 2018), which states that practitioners must be adequate in ‘managing the learning environment’. The behaviour code also links to building on prior experiences. It is part of the practitioner’s role to continuously reflect upon practice (Hanson and Appleby, 2016; Matthew et al. 2017) which is illustrated through Gibbs (1988) model of reflection cycle. This provides practitioners with well-established guidelines to follow to ensure they reflect critically upon their own practice, which also aids the enhancement of professional development (Gibbs 1988). 
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Appendices: 
Appendix 1 
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 28/09/20.  Registration. Reception 

	Lesson details: 
Reception Class, introduction to the day. The teacher will be working with children of one and two to test their sounds and the teaching assistant will be working with a group of children looking at patterns to assess whether the child can copy or follow a pattern. The rest of the children had a variety of activities set up around the class where they could choose freely which one to complete. 

	Classroom culture
The classroom was a calm environment as the majority of the children were sat silently on the carpet whilst the teacher was taking the register, most of the children then joined in to sing the good morning song in Welsh. When the teacher began to explain the different activities that the children could complete, a couple more children joined the carpet (after being in the toilets) 
Another child was rolling around the carpet and the teacher acknowledged the children who were sitting well, to encourage that child to also sit nicely. 

	Objectives
Commenting on ‘’super smart sitting’’ 
Sticky lips – to stop children from talking 
Hands on laps
The teacher asks ‘’Whose got their super sitting?’’ to encourage children to sit nicely when they start to fuss, the teacher also acknowledged individuals who are sitting and listening, this behaviour was then copied by their peers. 
One child is still fussing and moving around the carpet, the teacher asks the child to help her have a look at who is doing good sitting. The teacher holds the child’s hand and the child starts choosing children who he thinks are sitting nicely.  

	Direction 
The teacher reinforces positive behaviour through reinforcement of rules and identifying the children who are behaving well. 

	Access and challenge
N/A

	Assessment
Reflecting on existing knowledge is observed through the use of the teacher reinforcing pre-established rules.

	Specifics / Critical Incidents
 Focussing on the positive behaviour, when the teacher modelled the desired behaviour through identification of the children sat nicely, their peers quickly copied. 
The teacher ignored negative behaviour and praised the positive









CRITICAL INCIDENT IDENTIFICATION RECORD
	Details relevant to the research context.


	28.09.20.
9:10am 
Reception Class 
Children were sat on the carpet for registration and introduction to the day from the class teacher
A teaching assistant was also present
Children were required to answer with ‘uma’ and to say whether they were having dinner or sandwiches for lunch in Welsh. 
They then sang a good morning song (in Welsh) as a class and had to turn to the person next to them, give them a smile and say Bore Da. 
The teacher then walked around to the different areas that were set up and explained to the children what tasks were available for them to complete that day. 

	What happened?.
	I was sat at the back of the classroom where I was able to take notes and observe the events of the day. 
Due to the children being so young (Reception) and not yet developed a strong relationship with the teacher, there was no teaching conducted, therefore, the critical incidents that I observed and discuss within ECAD6007 were derived from when the children were sat on the carpet. The teacher began by taking the register, finding out whether children were dinner or sandwiches and then began to explain what activities were available for children to choose from. Initially, the children were all sat quietly apart from one or two children who were in the toilets. When these children returned to the carpet and the teacher had begun to explain the task, was when the children started to become fussy. One child was rolling around the carpet, whereas another child was hanging off different children, another child was continuously shouting out ''Miss''. At first, the teacher was ignoring this behaviour and continued to finish her explanation. Once the teacher had finished talking, she first told the child to have 'kind hands' and to sit with their hands on their lap, she then acknowledged individual children who had ''good sitting' and those who had their hands up waiting to talk. Some of the children instantly sat up nicely and the child who was shouting miss stopped and put her hand up, this was when the teacher acknowledged that child. 'Well done for putting your hand up X, what is the matter?''. The child who was hanging off other individuals continued to move around the caret, the teacher then asked child A to help her identify children who had 'good sitting' so that they can go off to play. Child A appeared happy about their role and willingly helped the teacher point out children doing what they should.  This observation has made me think about the possible connections between literature regarding positive reinforcement to manage behaviour. 






Appendix 2
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: : 28/09/20. Morning Session, Reception 

	Lesson details: 
Assembly was delivered to reception children in the classroom, through the medium of a video. The purpose of the assemble is to reinforce the rules of how to be a ‘‘good friend’’.

	Classroom culture
The classroom vibe is calm and quiet as the children are engaged, sat nicely and watching the video during assembly.

	Objectives
Due to the COVID-19 situation, assembly occurs within the classroom, the purpose of assembly was for children to watch video to enhance children’s awareness and understanding of being ‘’good friends’’. The children were made aware that at the end of the video they will be asked questions to see how well they listened and to discover what they learnt. 
Majority of children sat quiet and appeared engaged, however one child moved to sit by their peer, the teacher aided the child back and reinforced good sitting and then thanked them for listening. 

	Direction
Once the video had finished, the teacher asked the children ‘’who can tell me who was watching and listening to the story?’’ The children put hands up and no one shouted out (this demonstrated that children were familiar with the class rules and respected the teacher). The Teacher then asks leading question to encourage the child to explain their answer, such as: ‘‘Do you think they were happy?’’ and ‘‘Why?’’. The children were able to answer the questions appropriately, referencing back to the video they had just watched. 
The teacher then reiterated that ‘‘if we are to be good friends in our class we must have kind hands, share, use kind words and have fun’’, thus reinforcing the class rules. 

	Access and challenge
Majority of children participating and engaging with learning apart from one or two.
The observer identified that providing a video to deliver key messages was an effective way of conveying important information in a fun and engaging manor.

	Assessment
The teacher questions children on prior knowledge to the class rules set previously, as well as encouraging children to reflect upon previous experiences where they have been a good friend. Children are also encouraged to consider what they can continue to do in the future to remain a good friend. 

	Specifics / Critical Incidents
The teacher was consistently providing children with positive reinforcement and reminding children of the agreed rules to manage any misbehaviour. This is something I would want to incorporate in my future practice. 











CRITICAL INCIDENT IDENTIFICATION RECORD
	Details relevant to the research context.

	28/09/20
Morning session
Reception children
Children and class teacher involved in assembly
Watching a video on how to be ‘‘good friends” 

	What happened?.
	Children sat and engaged with a video within assembly, the teacher asked questions in relation to the video where children were able to answer confidently. From the observation I noticed a continuous reinforcement of agreed rules. This suggested that children were included in the initial creation of the agreed standards within the classroom.











Appendix 3
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: : 28/09/20. Morning Session. Reception


	Lesson details: 
Children were in groups of mixed ability, the children had access to various areas within the enhanced provision. Including outside, construction, mark making, role play, ICT and malleable activities. This was used like a carousel where the children would rotate around each area. 

	Classroom culture
The teacher and teaching assistant would each work with one group, leaving two groups of children free to rotate around the variety of activities. The environment was very noisy as there were two reception classes that were able to mix together. The children appeared to be engaged within the different tasks.  

	Objectives
Each area is designed to support the enhancement of children’s development as well encouraging children to share and work in groups. For example, one activity in the Malleable area involved children having to make elephants out of playdough as not only did it relate to the current topic but aimed to develop children’s fine motor skills, creativity, imagination.
Although this was the purpose of the activity, children were unsupervised and therefore some individuals were not doing the task appropriately, instead creating their own objects and not following the instructions provided by the class teacher. 

	Direction
In the Malleable area, playdough mat backgrounds were available for children to copy, as well as there being a model to demonstrate ‘what a good one looks like’ (WAGLE), this provides children with a clear vision of what is expected of them. 

	Access and challenge
The different playdough mats had different images, some which would be more achievable for those with a lower ability and more complicated images for individuals who required more challenge. Different expectations were given without the child knowing as they had a choice which mat this would use that was most suitable to them. 

	Assessment
Children demonstrated the use of existing knowledge i.e. remembering how to copy patterns from the playdough mat, this activity was also a follow up from the previous week, resulting in children having more independence and confidence to complete the activity through prior experience. 


	Specifics / Critical Incidents
The enhanced provision areas encourage children to develop many skills, including working independently as well as with others and being able to follow instructions. Enhanced provision provides children with an environment whereby children can learn through play. 
The few individuals who found it difficult to comply with these standards appeared to need more scaffolding in order to use the area more efficiently.




CRITICAL INCIDENT IDENTIFICATION RECORD
	Details relevant to the research context.
	Reception class 
Mixed ability 
children learning through the environment
Scaffolding learning 


	What happened? 
	Children demonstrated that they were able to develop their fine motor creativity and imagination skills through the use of play. Children were expected to be able to follow instructions, along with being able to copy a desired outcome through independent learning. This could also be investigated in further research.
The enhanced provision links closely to Vygotsky’s theory of scaffolding which can be explored in further detail from literature.











Appendix 4
OBSERVATION / FIELD NOTES	
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 28/09/20, Afternoon Session, Reception 

	Lesson details: 
One group of seven children with mixed abilities were working closely with the teacher on their writing skills. Children were required to have good pencil grip and to ensure their letters were on the line. 

	Classroom culture
The classroom vibe was very noisy, due to the rest of the children having free choice of different activities within the enhanced provision. This appeared to be distracting for those individuals who were trying to work with the class teacher. 

	Objectives
During the writing activity, the teacher made regular pit stops to ensure that children were on task. This way the teacher was able to redirect any children who were heading in the wrong direction. Once the children had completed the task, the teacher encouraged them to assess their own learning. This was illustrated through the use of little Miss and Mr men stickers. When choosing the sticker, the child is encouraged to think about whether they did well, could improve, take more care etc. Each Miss/Mr Men illustrates each of these areas for learning (AFL). 

	Direction
The teacher also provides verbal feedback to children along the way, as well as when the child has completed the task to ensure they have a clear understanding of what they have done well and where they can improve next time.

	Access and challenge
The observer noted that due to children’s mixed ability, the teacher was able to differentiate to children’s abilities subtly. Each child was required to write the same three words. However, some children were able to use phonics to emerge writing, whereas others were supported through the use of writing the word in a yellow pencil which they could then write over. 


	Assessment
Children who demonstrated a misuse of pencil grip were encouraged to reflect on prior experience of ‘‘Pinch, pick and flick’’ to support the correction of how to hold the pencil appropriately. 

	Specifics / Critical Incidents
The use of Miss and Mr Men assessment for Learning stickers that children could use to assess their own work. 













CRITICAL INCIDENT IDENTIFICATION RECORD
	Details relevant to the research context.

	28/09/20
Afternoon Session
A group of seven reception children of mixed ability working with the class teacher. 
Remainder of pupils were in the enhanced provision areas

	What happened? 
	With the encouragement of the teacher, children would self-assess their own learning through the visual aid of stickers. Not only would the children identify what they have done well, they were also able to acknowledge how they could improve next time. 
Further research into AFL could be explored including the effectiveness of self-assessment as well as scaffolding.
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