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 Section one: 
Play England (2020) suggests that play is often seen as a child doing something of their own interest and following their own lead, not being told what rules to follow. Play gives children the freedom to explore, create, imagine and build relationships. Self-directed play is particularly important for developing independence, learning self- worth and finding joy in what they are doing (Bettelheim, 1987). Self-directed play is when a child chooses to play on their own terms with no expected outcome or goal. It is child led and has endless possibilities allowing the child to learn at their own pace whilst developing problem solving skills (Hollis Montessori school, 2018). 
One play type which encourages many developmental skills is solitary play. Olsen-Harbich (2015), suggests that children need solitary play in order to develop problem solving skills, work through their emotions and feelings and construct their own ideas. Solitary play also allows children to use their imagination through play and in turn, develop language and communication skills.
Juster (2015) suggests that self- directed play can help the holistic development of the whole child, developing physical, cognitive, social and emotional skills. Allowing children to develop through self-directed play will encourage them to learn at their own pace. Vygostsky (1967) focused on sociodramatic play and suggests that when a child plays, they learn to fight natural impulses by learning to follow their own rules of a game they have self-created. For example, they may be playing the role of an adult and although they may impulsively throw something, they will create a rule based on what they have seen where an adult would not throw an item, therefore they should not throw the item (Bodrova and Leong, 2015). Freud (1908) would agree that socio-dramatic play, where children can freely recreate scenes and use their imagination, can help them express their emotions freely and work through psychological troubles (Bettelheim, 1987).   
There are vast benefits of self-directed play, for example, it builds a child’s self-confidence by helping them realise that they can create their own games. It helps develop problem solving skills by giving children the opportunity to independently evaluate and recognize solutions. It develops their imagination by allowing them to make up scenarios and it allows them to learn at their own speed with no learning outcomes or goals to set (Ledendecker, 2020). 
Sands (2013) suggests that play is more than playing with objects, a child has a playful attitude and wants to participate without needing encouragement and without being told what to do. As an adult it is important to observe play and watch for play cues. Play cues are when a child gives a signal that they want to play. This could be by making eye contact, using body language, asking to play verbally or copying playfully (Oxfordshire Play Association, 2015). It is also important that children are offered plenty of play opportunities and are given a playful environment to encourage self-directed play. 
The children’s commissioner for Wales (2010) states that in Wales, children have the right to play, this is one of the Welsh Governments seven core aims, which are also present in UNCRC stating that children have access to play, leisure, sport and cultural events. This highlights the importance which play has upon the holistic development of children.
The Foundation Phase in Wales is for children aged 36 months up until the end of year two, where the focus is to learn through purposeful play in their learning environment (Welsh government, 2015). Welsh Government (2018) suggests that the aim is to focus on the holistic development of the child while letting them develop at their own pace and recognising the needs of the whole child, adapting learning to suit the child instead of making the child learn to a set standard. Children are encouraged to take part in practical tasks while being prompted with open ended questions in order to promote problem solving skills and for children to think independently. 
A similar learning environment is applied in New Zealand where they have Te Whariki style of learning. The ministry of education (no date) suggests that this style of learning focuses on helping children develop confidently, happily and holistically ensuring children are happy in mind, spirit and body. They believe that working on a child’s well-being and following the child’s individuality can influence their ability to learn new skills such as resilience and build their self-esteem and confidence, leading to more successful over all development (Educa, no date). 
New Zealand Government (2017) state that the role of the adult within Te Whariki play-based curriculum is to be a play partner and support the child whilst working alongside them and observing to ensure they are getting the right resources and that they are enjoying. 
Brodie (2014) suggests that the role of the adult is to promote critical thinking and sustained shared thinking by verbally and visually giving the children feedback. This could be through open ended questions such as ‘what do you think?’ encouraging children to come to their own conclusions. 
Section two:
Little and Wyver (2008) state that risk is something that should be encouraged during play as it helps children to build confidence and reach their full potential. It gives children opportunities to explore new skills and test personal boundaries, physically, socially and mentally. Sandseter and Kennair (2011) state that risky play is seen as a normal part of a child’s development and helps them to overcome instinctive fears for their developmental stage. Without risky play, children would not become familiar with initial fears such as heights and therefore not learn to overcome these fears through first-hand experiences brought on by partaking in risky play. 
Melhuish and Sandseter (2017) explain some characteristics for risky play as sliding, swinging, climbing balancing and jumping. These characteristics could be used in most types of adventurous play, all of which can benefit the holistic development of the child. Building courage and problem-solving skills are only some of the essential life skills that children will need for their personal growth. Williams-Siegfredsen (2020) states that children learn to assess risk for themselves through first-hand experiences. This leads them to understand their own boundaries and builds their physical skills. 
Rogers (2018) suggests that the benefits of risky play are evident in developing physical skills, cognitive development and social development. Children learn to problem solve and they build resilience through risk.  Rogers (2018) also states that when children are experiencing risk, they do not need help from adults as they are learning through their own experiences and figuring out their own boundaries. However, Rogers (2018) also states that it is an adult’s role to ensure the safety of the child comes first. It is vital for risk assessments to be caried out to avoid serious harm. For example, there is a risk of a child falling from a climbing frame so instead of getting rid of the climbing frame, it would need to be placed in an appropriate place, away from any dangerous objects such as tables and be supported by floor mats to minimize harm if a child were to fall. A risk assessment is an indirect way of supporting a child through risky play, while still being able to offer the child challenging opportunities. 
Rogers (2018) suggests that an adult should always be supervising children when they are experimenting in risky play but should also allow children freedom. Doing this allows children to establish trust in themselves and their adult peers while also being free to build their confidence and their skills. Rogers (2018) also suggests that regular risk assessments of outdoor and indoor play areas will allow children freedom to play without being in danger of serious harm.  
Risk assessments are required to ensure the safety of the child is priority. Pilcher (2000) states that risk assessments should be reviewed on a regular basis and should not eliminate risks all together but should identify risks and note what can be done to reduce risk. Pilcher (2000) also states that it is good practice to involve all staff and parents in health and safety procedures to make sure everyone involved in the setting has a clear picture of what risks are present, it is also good practice to involve children. This promotes trust. Risk assessments should be used as a tool for enabling and not preventing. 
There are some barriers which may occur when following risk assessments. For example, adults may be too afraid to expose children to risky play, they may lack understanding and therefore not make the effort to provide relevant opportunities for children to experience risky play. 
Parents may be afraid of introducing their children to risky play, this may be down to personal circumstances, therefore it is important to keep communication between practitioners and parents to help parents feel at ease. If a child has had limited access to risky play in their home environment, it is important to keep this in mind as it will have an impact on their ability to strive in risky play. Arnarich (2018) suggests that without experiencing risky play children may become over sensitive to risk and their natural fight or flight instinct will kick in meaning a child could be overly fearful of risk. 
Arnarich (2018) also suggests that gender stereotypes should be avoided when introducing risky play. All genders and all children, including those with less mobility, deserve equal opportunities to experience risky play as it is an important part of development. Risky play relieves stress and is good for building imagination and learning through experience. The role of the adult would be to support and ask open ended questions when observing risky play. 
Section three:
Welsh Government (2015) have created the Foundation Phase profile which focuses on observing a child at certain learning and developmental stages throughout the school’s foundation phase which is aged three to seven. It looks at all aspects of the child’s holistic development including social, physical and behavioural skills. The adult can observe these skills and take note of what behaviour the child has demonstrated and in what context. 
Welsh Government (2017) The Foundation Phase Profile Handbook, states that the profile is there to provide a base-line assessment which is nationally recognised. Its purpose it to produce a holistic curriculum which is developmentally appropriate for all children. The profile also helps to identify any developmental or learning problems that a child may have and allows practitioners to recognise any additional learning needs, allowing them to provide resources that the child may need. Welsh Government (2017), The Foundation Phase Profile Handbook also states that observations should be carried out for six weeks in Reception class to create a baseline assessment using a skills ladder. This will provide practitioners with a summary of the child’s current needs and give knowledge to support the child’s development. 
Welsh Government (2015) The Foundation Phase Profile states that this observation method is useful for practitioners to get a good understanding of the individual child’s interests and learning style. This means that practitioners are able to get a holistic view of the child’s development where they can observe physical skills, social skills, cognitive skills and emotional skills.  The Foundation Phase (2015) also state that all practitioners should be a part of the observations and that there is no set amount of time that a skill should be observed before being recorded, this is up to the setting to decide. 
Clements (2019) suggests that observations on children should not be a lot of paperwork and isolation but should be done when children are comfortable and at play. Clements (2019) also states that assessments and observations do not have a specific way to be carried out, providing they are effective in helping a child’s holistic development. Clements (2019) also suggests that taking photographic evidence of a skill being performed is a good way to keep a record of achievements. When performing observations, a child may demonstrate another skill or developmental stage and it is important that practitioners are not only focused on the skill which they have set out to observe. 
Welsh Government (2017) The Foundation Phase Profile, shows us that observations are made without limitations of child’s age but are made by observing child’s ability and developmental stage instead. This allows practitioners to create a resourceful learning environment that will suit each child individually. Welsh Government (2017) The Foundation Phase Profile shows us that there are many observations which can be made during the foundation phase; however, it is not compulsory for them to be completed by the end of foundation phase in year two. There is also nowhere to writer down reasons for unobtained skills, for example, personal circumstances at home hindering their development. 
The Donaldson Report cited in Evans (2015) helped produce the foundation phase and looked to promote independent learners who are ambitious and focuses on teaching life skills and holistic development of the child. Evans (2015) states that the outcome is to focus on children’s well-being and health for happy learners.   
Section four: 
Play is an important part of learning as it helps develop many fundamental skills that children need, from literacy and communication skills to physical and fine motor skills. Bruce (2011) states that there are 12 main features of play, where children are learning through doing and creating their own rules. They are making independent choices and are developing a range of skills. The Mental Health Foundation (2020) suggests that having good play resources and playful environments indoors and outdoors can improve a child’s mental health, well-being and physical health as well as allowing children to learn through play. The Mental Health Foundation (2020) also suggests that a child’s mental health can benefit from enjoyment, feeling valued and comprehending what their strengths and skills are, which they can learn through play. 
Howard and McInnes (2012) state that when observing children, it is best to do so when they perceive that they are learning through play. When their research was carried out observing children during play, as opposed to not during play, it was found that children were more persistent, more engaged and more confident in completing tasks. Children feel less pressure to perform when they oversee their own play and are not being teacher-directed. They also found that children were displaying signs of better well-being. Play Wales (2020) agrees that lack of play opportunities can decrease children’s well-being and that through play, children are learning important skills such as flexibility, confidence and how to manage their feelings. 
Howard and McInnes (2012) suggest that the environment in which the children are doing a task helps them to determine whether the task is play or not play based. Examples of these cues would be: doing an activity on the floor instead of at a table. Also, whether they can play with who they want or being assigned seats and told who to work with. Another factor is whether it is a child led activity or if an adult has chosen the activity. This information evidence that when at play, in a playful environment, children learn better and achieve better which is why it is important to carry out observations during play. Howard and McInnes (2012) also state that play is a state of mind where a child has a playful attitude and so adults should be providing opportunities for child-led learning experiences through play. This offers them the opportunity to follow their playful mindset.   
Brown (2020) suggests that it is important that observation is carried out during play because this is when a child is free to express themselves and is not being judged by the outcome of their reactions and actions. Social interaction and use of imagination through play allows children to express themselves and communicate and understand their feelings (uniplay, 2020). This can be done through solitary play or cooperative play, depending on the child’s developmental stage. 
Observing a child through play allows adults to see what stage of development a child is at. This means that the adult can provide appropriate play resources to the child in order to spark their interest and encourage child led play. Using observation for assessments is far more accurate way of deciding what stage a child is at developmentally, compared to following written examples of ‘normal’ development. Pathways (2020) give us information on the play stages that children go through from unoccupied play at birth to cooperative play for four years and above. By observing children at play, adults are able to recognise these stages, allowing for effective play opportunities. If the play opportunities given to children are not correspondent to the child’s developmental stage, then the child may not find it to be a playful activity and may not engage in the opportunity. However, Piaget (1936) states that developmental stages are not age related therefore observation is needed to establish which developmental stage a child is at. He states that children learn through experiences and discover things for themselves without need for adult or older children helping them. 
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