How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact, and evidence base.
This assignment will focus on a school’s development plan. The assignment will focus on the actions, impact, and theories to demonstrate understanding of the schools SDP. A School’s development plan (SDP) should be designed to focus on their children’s development component and produce implications of factors the school needs to improve. The SDP should make reasonable suggestions with an appropriate timing to develop and implement strategies to improve identified barriers to learning or areas of weakness (Neufeld, 1995). Furthermore, an SDP should assist the school to introduce needed changes successfully which includes cooperation with practitioners to reflect teaching quality and standards (Xaba, 2006). It is yet to be examined a shared understanding of teaching quality and standards. Therefore, further inspection throughout this assignment will show whether teaching standards is shared as a school or agreed in wider teaching society. Additionally, it is vital to determine if agreed teaching standards in Wales is considered in every school’s SDP and implementation is consistent. 
The school I will examining is situated in Swansea. The school is a primary English medium with 336 pupils on roll. The school has 48.4% of pupils eligible for free school meals (FSM) and 21.7% of pupils identified as having additional learning needs within the school. The school has 2% of pupils who speak Welsh at home and 12.4% of pupils have been identified with English as an additional language (Estyn, 2023). The report shows an accurate representation of statistics since it was published in 2023. Statistics mentioned may have relevance when exploring the school’s SDP. The school throughout the assignment will be referred to as ‘school X’ or ‘X primary school’. 
Detailed in the SDP demonstrates the school wants to become a ‘relationships first school’. In summary, this means the school would like to focus on well-being for learners and staff. After examining the SDP, there is significant emphasis on strategies to improve the learner’s well-being and how a relationships first approach will improve well-being. However, there is a section which explains strategies how staff fit into a relationships first school and improvements for staff well-being (X Primary School, 2018 ). Therefore, the chosen focus is staff’s well-being in schools. After a discussion with Teacher Y who is part of the senior leadership team made it evident that well-being within the school community is the centre focus. Teacher Y explained the SDP is constantly being reviewed and adapted to suit the needs of the school. 
Explained in the introduction is a general explanation of a school’s SDP. A development plan can identify areas that need developing and recognising strategies that support successful implementation of targets. On occasion, development plans can reflect values, passions, and motivations regarding the impact (Aguinis & Gabriel, 2022). Each school usually has an ethos and values that underpin the school. According to Aguinis and Gabriel, 2022, a development plan should reflect values, therefore, a school development plan will have strategies that relate to the values and ethos of the school. 
The process of developing an SDP should involve all stakeholders, students, parents, and school staff. Involving all stakeholders will create an inclusive supportive school climate. The student and staff support team, school planning and management team and the parent team are involved with creating the SDP. Different aspects of development are considered which includes academic focus, order and discipline, parent involved, community links and equity to state a few factors. After these factors have been established, teams will debate developmental pathways that relate to the previous factors which include physical, cognitive, psychological, language, social and ethical. Teams will decide on desired outcomes to achieve which will include psychosocial adjustments, positive attitudes and behaviours and achievements. This process will be established based on school data and issues previously identified (Haynes, et al., 1996).  Understanding the process of developing an SDP will support the understanding of how School X has developed their SDP. The understanding of the process will allow a critical analyse of reasons the school has prioritised issues. The process demonstrates the need to involve parents and learners with decision making to determine priorities in the SDP. 
According to the Welsh Government (2018) a school’s SDP is a plan for improvement. All schools in Wales will analyse the targets based on own performance and contextual data. This will contain the school’s short and long-term targets. Every school will need to address own priorities exclusive to the school but consider national priorities including raising the standards of education in relation to literacy, numeracy and reducing the impact of poverty on educational attainment. 
After reviewing the statistics for school X, reducing the impact of poverty on educational attainment could be personal as well as a national priority within the school. This is demonstrated by 48.8% of pupils in school X being eligible for FSM. This is over the national average of FSM in Wales which is 18% (Estyn, 2023). 
Most of the time, schools will receive recommendations from organisations such as Estyn. Estyn inspects education and training in Wales. The aim for Estyn is to improve quality of education and training for all learners in Wales. Estyn provides a self-improving and learning culture through capacity building, advice, and inspection (Estyn, 2022). Considering the definition of SDP’s, Estyn demonstrates the need for improvement within schools and shows the clear correlation between SPD importance and inspections. 
Schools will receive recommendations considering a variety of factors. These include learning, well-being, and attitudes to learning, teaching, and learning experiences, care support and guidance and leadership and management (Estyn, 2023). Although Estyn and other inspection organisations aim to provide guidance for improvements in schools Page, (1999) suggests inspections cause occupational stress and some practitioners take absence due to mental health. Although it is worth considering the impact and pressure inspections have on practitioners, there are few limitations Page’s research in relation to this assignment. The article was published in 1999 and was discussing Ofsted. The organisation may have made improvements for practitioners being inspected and Ofsted is England’s inspection organisation. This could mean protocols and standards are different to Estyn. Moreover, article is over 20 years old which could mean improvements may have been made in accordance with Page’s research and any other professional perspectives on Ofsted and stress. In digression, it is valuable to appreciate the potential impact inspectors have on practitioners. Furthermore, the focus of this assignment is staff well-being, and it would be arguably contradictory to suggest improvements to staff well-being through inspection if the inspection is causing practitioner’s stress.
After a formal conversation with teacher Y, it was clear the Covid-19 pandemic had a major impact on the school development plan, learners, and staff. Dabrowski, (2021) implies Covid-19 had a negative impact on teachers. Teachers were reportedly more stressed delivering lessons and concerned about the well-being of pupils. Teachers were working harder to provide quality education and were recognised to already be at risk of burnout. In relation to practitioners’ wellbeing, Covid-19 caused more stress, this may be because of adapting to a different strategy of delivering lessons. Covid-19 began to end in 2021, therefore it is unclear whether the transition back into school was positive or negative. Furthermore, there is little evidence according to Dabrowski regarding the long-term effects of Covid-19 remote learning meaning practitioners may still be affected by the negative impact of Covid-19. However, Dabrowski discussed wellbeing issues from an Australian perspective. Procedures are different in Australia which means the impact of Covid-19 could be different for teachers in the United Kingdom. On the contrary, it is important to consider the potential impact of Covid-19 and teacher’s well-being. 
Puertas, et al., (2019) suggests most teachers experience professional burnout and stress from the profession. However, the stress and burnout could be reduced by being aware of their emotional intelligence. Once an individual understands their own emotions, they can begin to regulate to reduce stress. On the contrary, if a practitioner has a lack of knowledge regarding emotional intelligence, professional performance, self-esteem, and engagement can suffer in their personal and professional life. 
It is relevant to acknowledge stress and burnout can be reduced by regulating emotions. However, support from the school community and other organisations may be needed to provide guidance to practitioners who need help regulating and recognising their emotions. If help and awareness is not provided, this will have a negative impact on the teacher. 
According to NASUWT, 2023, a survey from 600 teachers was conducted finding 78% of teachers in Wales believe individuals are being put off from a teaching career due to pay. NASUWT found 78% of teachers would not recommend teaching as a career path. With these statistics being high, it is important to recognise teachers feel they cannot recommend teaching as a career path. These statistics have come from a major teaching union in the U.K that provides protection, benefits, and support for teachers. The reason according to NASUWT is unclear but in relation to research so far, this could be because of pay or professional burnout. Therefore, it is important to understand that support needs to be provided to teachers to help their wellbeing and prevent professional burnouts (NASUWT, 2023). 

Developing an action plan
To determine the school’s priorities in the SDP, schools need to use evidence and data to support reasons to put into practice. The research should consider current policies and national priorities to implement in the action plan (Epstein, 2019). Schools determine barriers based on quantitative and qualitative measures which reflect the activities of the schools. The data acts as a starting point to determine key issues specific to the school. This could be characteristics such as children with additional needs, attainment levels, FSM statistics and number of pupils on roll (Tahira & Haider, 2019). Reviewing these different characteristics could determine the school’s focus. For example, if the school recognises, they have high levels of pupils eligible for FSM, this may be an indicator of an area of deprivation. 
Research and data collection is determined by general statistics as previously stated. Reviewing assessments to demonstrate academic progress and background factors such as FSM could commence a discussion regarding conditions that need to be improved by the school. The school will then determine strategies based on targets specific to the school (Macbeath, 2001). However, if the school is looking into academic progress from statistics, it is unclear how data collection is gathered to determine health and well-being. Bocarnea, et al., (2021) suggests collection of data regarding research relating to attitudes, beliefs and well-being should be reflected qualitatively. Qualitative data refers to data that is approximated and characterised using observations and recording such as interviews and focus groups to represent beliefs, attitudes, and opinions to answer or suggest solutions to a phenomenon. 
It is unclear which data collection method the school used. However, to get a true representation of factors relating to health and well-being, research will need to be done through interviews, observations or focus groups. If the school has determined these factors based off assumption, the representation of issues analysed may not represent the school’s true barriers detailed in their SDP. 
Stakeholders are vital to developing an effective SDP plan and need to be involved. Stakeholders can be identified as suppliers, the local community, management, governors, or any other organisations that are involved with the school. Involving stakeholders can be challenging, all providing different perspectives of how the school SDP should look like (Falqueto, et al., 2020). This may be because different stakeholders have various backgrounds, and all hold different priorities and values. Moreover, the school may prioritise issues that does not relate or support specific stakeholders and this may cause conflict. 
On the contrary, involving various stakeholders from different professional backgrounds may encourage a range of different perspectives that may benefit the school environment. Moreover, stakeholders will need to work closely with the school to determine priorities and provide a non-bias opinion of issues surrounding the school. To provide a non-bias opinion of the SDP priorities, votes may be casted to determine the priorities of stakeholders and the school (Daly-Smith, et al., 2020). Votes will be a fair method of identifying key issues the school should develop and actions plans will need to be created by the school and the stakeholders to determine this. 
Reflection and Evaluation
Considering the positive effect of good well-being for teachers in the school, it is appreciated that staff well-being is a priority as well as the well-being of all children within the school. The school has identified strategies to support staff’s well-being, these include a wellbeing group established for staff, all staff will be familiar with the reducing workload document and marking policies have been adjusted to support effective time use. 
With these strategies considered, it is evident that workload could be a major factor for declining mental health. Having a significant amount of workload has a negative effect for practitioners when relating to their well-being in educational facilities including schools (Pace, 2020). This could mean practitioners may feel a negative way about their profession which may reduce productivity and effort into teaching. Moreover, a teacher’s job satisfaction and well being has a significant impact on educational outcomes for children (Ortan, et al., 2021). Therefore, if a teacher’s well-being is not looked after, educational outcomes for children may suffer. This could be academic outcomes or even well-being outcomes for the children. This implies a teacher’s well-being needs to be nurtured. With that being successful, there will be a positive impact of educational outcomes for children. 
According to Teacher Y, these strategies have been successful, and most staff are engaging with the group meetings, marking policy document and the workload document. However, if there is a minority of teachers that do not engage with these strategies, is there any other strategies that are being used to increase teacher and staff well-being? The answer to the question has not been answered clearly. Therefore, there could be more strategies the school could undertake to support staff well-being. 
A possible suggestion could be well-being workshops for all staff. Practitioners could engage with a range of activities that support awareness, action and reflection of well-being which could include meditation and mindfulness practices (Wylie, et al., 2019). On the contrary, as possible limitation to this is the school may not have a practitioner to run these workshops due to funding. However, a possible solution to this could be a practitioner willing to lead these workshops who is confident to teach activities such as mindfulness, but it depends on if any practitioners within the school engage and have knowledge of mindfulness. Another limitation could be the attendance of practitioners if the workshop starts. However, a possible solution for this could be creating a survey asking if anyone would like to participate in the workshop. There will be an accurate representation of who is interested and would like to attend. 

Conclusion
The SDP is an important part of every school’s progression and determines factors each school needs to develop. For School X, practitioners health and well-being is a priority within the school’s SDP and has developed strategies which can improve well-being. However, more strategies need to be thought of and implemented to fully improve staff well-being. Improving staff well-being may improve children’s educational outcomes according to literature. A point of interest to look at next is if teacher’s well-being is improved, is there less priorities and improvement for children’s educational outcomes?
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