A consideration of the opportunities and challenges for the development of a pedagogy to deliver the Curriculum for Wales including a review of relevant research and literature, which has:

(a) Informed your professional practice and
(b) Opportunities and challenges that should be considered by practitioners/schools when developing a pedagogical approach to the Curriculum for Wales.

Section One - Literature Review
What is Pedagogy?
Teaching and learning are related, complex processes (Entz, 2006). Throughout history, governments and societies have searched for more effective ways to educate children (Barcelona, 2015; Rury, 2013). Reasons for this could be to keep up with the rapid growth of technological advances, a growing diverse population, as well as seeking the best for all children and young people (Gall, 2018; Howard, 2007). An example of a recent government review of education would be the Successful Futures review led by Professor Graham Donaldson (2015).  The Welsh government initiated this review into education in Wales in response to the poor results of successive Programme for International Student Assessment (PISA) surveys (Donaldson, 2015; Bradshaw et al, 2010) which led to a bleak description of education in Wales. Leighton Andrews, who was the then Minister for Education in Wales, stated that, “Schools, local authorities, and ourselves as government need to look honestly at these results and accept the responsibility for them” (BBC, 2010). Mr Andrews later went on to state that Wales’ performance was nothing short of a, “…systematic failure”. With research and theories into new and adventurous ways to educate children, one could look at changing a curriculum. Pedagogy is an integral part of a curriculum (Priestly, 2019; Kelly, 1999) and will remain present within new curriculum. Pedagogy however, is a challenging word that can be difficult to define (Husbands & Pearce, 2012; Kincheloe, 2008; Chick et al, 2009). 
The term ‘Pedagogy’ has its roots in Ancient Greece. Wealthy families would have a servant who would accompany a child to their place of education, ensure that the child displayed good behaviour, tutored them with their homework and cared for their needs (Entz, 2006). The Greek word for ‘child’ is pais/paid and the word for ‘leader’ is agogus. From this, you therefore get Paid-agogus, which one may recognise as the more modern term ‘Pedagogue’  (Wheeler, 2013). The Merriam-Webster online dictionary notes that pedagogy is, “The art, science, or profession of teaching” (Merriam Webster dictionary, 2019). Similarly, Simon (1981) described pedagogy as being the “science of teaching”. It has also been described as the act, practice or method of teaching (Kincheloe, 2005; TES, 2018). However, this definition is not sufficient and is rather vague so therefore requires explaining further. 
Donaldson (2015) suggests that pedagogy is the ‘how’ rather than the ‘what’ in terms of teaching. He states that pedagogy “represents the considered selection of those methods in light of the purposes of the curriculum and the needs and developmental stage of the children and young people” (2015). Similarly, Livingston et al (2017) suggest that when the term pedagogy is mentioned, it means the “dynamic relationship between learning, teaching and culture.” Furthermore, they also state that, “Pedagogy interacts with and draws together beliefs about learners and learning, teacher and teaching, and curriculum.” This suggests that pedagogy should be centred on the children and learners that a teacher engages with. As well as this, Grimmitt (2000) defines pedagogy as “a theory of teaching and learning encompassing aims, curriculum content and methodology.” Likewise, Daniels (2001) states that pedagogy should be analysed as referring to forms of “social practice, which shape and form the cognitive, affective and moral development of individuals.” 
Pedagogy can be seen as the ‘overarching concept’ in which the curriculum is taught (Council, Education, Sciences, & Pedagogy, 2000). Within this overarching concept, it is important to note that there is more to teaching and learning than what happens inside the classroom for lessons at a time (Experience, 2017). The OECD suggest that it can be interesting to analyse classroom differences within countries (OECD, 2009). In continental Europe, pedagogy is not only referred to as the practice of teaching in the classroom, but it also refers to theories that underpin practices (Husbands & Pearce, 2012). In agreement, James & Pollard (2011) suggest that pedagogy “does not treat teaching as something that can be considered separately from an understanding of how learners learn”, thus considering the relationship between teaching and learning. Alexander (2004) agrees with this approach and argues that pedagogy is “both the act of teaching and its attendant discourse” backed up by “ideas, values and evidence.” He goes on to say that pedagogy can in fact mean two different things – “the act of teaching” and also “ideas, values and evidence about children, learning, teaching, curriculum and culture.” 

The importance of Pedagogy in a curriculum
Pedagogy is at the heart of everything in the classroom (Frost, 2019; Istance & Paniagua, 2018, Donaldson, 2015) and one can therefore argue that effective learning is dependent on the specific pedagogical approaches that a child experiences in the classroom (Learning Portal, 2018). A pedagogy that has been well researched and incorporated into planning can improve the quality of teaching a child receives and therefore one could argue that children will be able to gain deeper understanding of what is being taught (Persaud, 2019). In turn, this can have a great impact on a child’s perception and this can result in allowing a child to work in a variety of environments with different level of scaffolds (Hattie, 2009). This would allow children to move through the more basic levels as described in the Bloom’s Taxonomy pyramid, from basic knowledge and comprehension to the more complex levels of analysis, evaluating and creation (Armstrong, 2019; Heick, 2019). By following this method this will no doubt improve the standards of all children taught effectively by a teacher who follows successful pedagogies. 
It is important to look at what other countries teaching practices are in order to see what is done well and how that can influence policy, teaching and learning in other places. One should look at other pedagogically theories and analyse their effect on curriculum models that are deemed ‘successful’ (Armstrong, 2015). If one were to look at countries from around the world, you would notice that the quality of a country’s education system is mirrored in the performance of the economy and wider society (Donaldson, 2015). According to the most recent Programme for International Student Assessment (PISA) in 2015, Finland was in the top four countries for  Science results (OECD, 2018) and was in the group of top performing countries in terms of quality, equity and efficiency of its school system, alongside Japan, Estonia and Canada (OECD, 2019). Furthermore, it is interesting to note that Finland, along with seven other countries (not including any from the United Kingdom) recorded that at least nine out of ten 15 year old children leave school having mastered the basics that every student should acquire before leaving education (OECD, 2019). Ipsos MORI surveyed young people in England and Wales in relation to extra-curricular activities intended to improve basic skills and found that only 8% took part in any of these classes (The Sutton Trust, 2017). Moreover, the National Foundation for Education Research found that 78% of teachers surveyed said that their schools offered services to improve basic skills. These statistics would imply that there are aspects of the Finnish education system, which clearly work well. This is further highlighted in the objectives of the education system in Finland where there is an expectation that regardless of family background or any other circumstances, children can and will achieve high levels and not one child gets left behind (Sahlberg, 2007; Burrige, 2010). The implication is that in Finland there seems to be a greater emphasis on life-long learning. Sir Peter Lampl, who is chairman of the Sutton Trust and of the Education Endowment Foundation, stated that, “A staggering 90% of employers, teachers and young people say that essential life skills are as or more important than academic qualifications” (The Sutton Trust, 2017). Life skills can mean anything from teamwork, social skills, problem solving and critical thinking (World Health Organisation, 1999; UNICEF, 2012). It is imperative that for children and young people in Wales and the rest of the UK that they do become life-long learners as highlighted by Donaldson (2015) and strive to be the best that they can be. 
When it comes to Physical Education (PE), Finland’s pedagogy is based around collaborative problem solving, whereas the UK based their pedagogy in PE to focussing on competition (OECD, 2018). Pedagogy carried out successfully to meet the needs of all children will no doubt have a positive effect on learning and overall happiness in a child’s experience of being in education (Barnes & Scoffham, 2011). It is interesting to note that life satisfaction for those in Finland scored 7.9 with the OECD average being 7.3. This outscored the United Kingdom (UK) score, who registered only 7.0, which is below both Finland and the OECD average (OECD, 2018). This would suggest that children and young people who experience education in Finland are happy. Croft (2018) explains that real life learning can be an exciting experience that “uplifts and energises both learners and their guides,” so therefore, lack of enjoyment can be a direct link with the failure to learn. 
On the other hand, several academics believe that there is no correlation between pedagogy and overall enjoyment of learning. Blunsdon et al (2003) carried out a review of research in an attempt to find a meaningful relationship between pedagogy and enjoyment of learning, to which they could agree that there is a correlation. Similarly, Rieber & Noah (2008) agree and believe that the both are opposing. In order to engage all learners, a well-educated practitioner is required who is well versed in pedagogy. There is no doubt that there is a strong correlation between good teaching and effective learning (Donaldson, 2011; Hattie, 2009; OECD, 2005; Elmore, 2004; Hargreaves & Fullan, 2002). Furthermore, one could argue that a blend of teaching approaches is required to ensure all students are engaged (Donaldson, 2015; Husbands & Pearce, 2012). 

Pedagogy in Successful Futures
Professor Donaldson devotes a whole chapter of his review of Welsh education to pedagogy, which is found in chapter five (Donaldson, 2015). This eight-page chapter explores pedagogy and its place within the purposes of the curriculum. In the first paragraph of this chapter, Donaldson explains that for his review to be carried out successfully in schools across Wales there needs to be an “interdependency between the purposes of the curriculum and pedagogy” (Donaldson, 2015). This suggests that both the purposes of the curriculum and pedagogy itself should work cooperatively alongside each other. It is clear that Professor Donaldson believes that pedagogy is important enough to effect a child’s learning. He says that, “implications for pedagogy, therefore, will be vital if the recommendations of this Review are to have the intended positive impact on learning and achievement” (Donaldson, 2015). However, given its important standing within the curriculum, Donaldson does not suggest one particular pedagogical theory that should be used explicitly within the classroom, rather that it is up to the teacher to select how to teach, and that these decisions are “best taken by teachers themselves” (Donaldson, 2015). Furthermore, he reiterates that “the recommendations of this Review do not imply an emphasis on any particular teaching approaches.” 
Professor Donaldson has taken ideas from education models from around the world, including the United States, Australia, New Zealand and Scotland (Donaldson, 2015) to influence his recommendations in the review. Examples of this are from the United States and Australia, where key skills are included in curriculum frameworks (ACARA, 2019) and from Scotland, where ‘four capacities’ are centred around its curriculum aims which bear resemblance to the four core purposes as found in the proposed Welsh curriculum for 2022 (Welsh Government, 2019; Education Scotland, 2019; Donaldson, 2015). As well as this, the curriculum areas in Scotland and the Areas of Learning and Experience (AoLEs) found in the Welsh curriculum are strikingly similar (Donaldson, 2015; Education Scotland, 2019; Welsh Government, 2019). However, it is pedagogy where there is not an aspect where there is a direct link to one specific pedagogy found in another country. From carrying out research, there are similarities between several of the theories that Donaldson has highlighted. 
Husbands & Pearce (2012) published a document, which looked at ‘great pedagogy’ and focussed on nine pedagogical claims from research. The review described nine claims about what makes great pedagogical practices and drew on a range of research evidence (Husbands & Pearce, 2012). What it did highlight is that ‘outstanding pedagogy’ is not as straightforward as Donaldson makes it seem in Successful Futures (2015). One of its similarities with Donaldson was that it is important to build on prior learning and experience, which resembles pedagogical principle number five (2015). James & Pollard (2011) claim that ignoring prior learning can severely influence future learning. Donaldson looks more towards the progression steps, which are seen as a “road map” for each individual child’s educational progress (Donaldson, 2015).  It is in this pedagogical claim by Husbands & Pearce (2012),  where they mention the importance of learning in ‘real-world contexts’, which related to pedagogical principle number six (Donaldson, 2015), observing learning in Authentic Contexts. Mick Waters described good teaching as bringing “the world into range” (Waters, 2013). Another similarity found with Husbands & Pearce and Donaldson is the need for a use of a range of techniques, including whole class teaching and individual learning. This corresponds with Donaldson’s third principle in chapter five. Donaldson explains that a blend of teaching approaches is required for successful learning and his review suggests that there is a need for “a broad repertoire of teaching and learning experiences that reflect the curriculum purposes” (Donaldson, 2015). A further similarity is that effective pedagogies will use Assessment for Learning (AFL). Wiliam (2010) suggests that formative assessment that has been ‘embedded’ has significant potential for enhancing student achievement. Furthermore, Donaldson (2015) explores the concept of AFL and states that “it is as relevant to good teaching and learning as it is to assessment.” As well as this, he states “learning can be particularly powerful when learners are given effective feedback that helps them to think through the issues and provides them with guidance on next steps.” Hattie (2008) agrees, arguing that what is required is good-quality feedback. This should be provided immediately as constant and immediate AFL in the classroom. The final similarity is that pupil voice should play a part in an educator’s pedagogical repertoire. Heikkinen et al (2010) theorise that “involving students…in educational decision making, and listening seriously to their stories of experiences as learners (are) essential first steps in developing education.” Similarly, Sellman (2009) argues that involving children in decisions can have an immediate act upon learning. He elaborates by saying that children can gain benefits such as improved academic and communication skills. In principle number ten, Donaldson argues that children should take responsibility for their own learning. He states that “Learners need to become involved in planning their own learning” (Donaldson, 2015).
Muijs & Reynolds (2001) argued that with the research they have carried out, the evidence for the claims around certain strategies can be viewed as being unsubstantiated. So when looking at what Donaldson and other research suggests, it may be wise to bear in mind that not all strategies will work with all children, and as Donaldson (2015) states, “A one-size-fits-all approach to learning will not meet this wide range of needs.” Classrooms are complex and diverse places and higher order pedagogies may be hard to incorporate. Therefore, teachers are required to make “outstanding use of their understanding of the research and knowledge-base for teaching” (Husbands & Pearce, 2012).

Opportunities for schools to implement pedagogy in the Curriculum for Wales
There is no doubt that Donaldson has generated an overwhelming amount of discussion, not only with the publication of his review, but also with the publication of chapter five: pedagogy (Davies, D., 2019). Educators and academics have all engaged in conversation regarding the new curriculum (Lewis, 2019). Following the publication of the draft curriculum in April 2022 (Welsh Government, 2019), the Welsh Government opened up feedback to what was published. Altogether, 1,680 contributions were received from a wide range of stakeholders, including practitioners, school leaders, public sector organisations, parents and those with an interest in education (Burgess, et al., 2019). With the discussion that has arisen around the publication of Successful Futures and the draft curriculum for Wales 2022 (Welsh government, 2019), there are a wide range of opportunities when considering a pedagogical approach to the curriculum. 
The mention of Metacognition and how important it is for children’s learning, is a strong opportunity for practitioners and schools to incorporate (Golder et al., 2019). The term was first coined by American psychologist John Flavell, who argued that children’s learning would be more successful if they understood the process of learning and what happens when the learn something new (Atkins, 2019; Flavell, 1976). Metacognition can be defined as ‘learning to learn’ and it allows learners to take more ownership of their own learning (The Sutton Trust, 2019; Holt & Tarrant, 2016). Holt & Tarrant (2016) define Metacognitive knowledge as “what we know about ourselves as a thinker and a learner.” Furthermore, Donaldson (2015) states that learners should use Metacognition as a way to know when and how to apply specific skills and strategies to support learning. Metacognition is important in education because if practitioners are to follow Donaldson’s advice and encourage collaborative and independent learning, then learners will need to draw on a bank of skills to engage successfully with a task. Desautel (2009) argues that Metacognition is extremely important in education. He states that it can be used to “inform and support action” and that it “underpins our concept as a thinker and a learner” (Desautel, 2009). With this being said one could suggest that Metacognition underpins all learning in the classroom and if a learner is to be successful in their learning, then Metacognition is an imperative tool to be used in the classroom (Golder et al., 2019).
Critical thinking is mentioned as part of pedagogical principle number four in Successful Futures (2015). The full title is, “Good teaching and learning means employing a blend of approaches including those that promote problem solving, creative and critical thinking” (Donaldson, 2015). Brookfield (2012) suggests that critical thinking can unlock and open the minds of young people more than in an academic sense, but in a way of living. In order for children to achieve the four core purposes as set out by the Donaldson (2015) and the new curriculum, then children and young people need to be encouraged to think critically with aspects of learning both inside and outside of the curriculum. By applying critical thinking in an educational setting, children will can use reasoning skills to evaluate and analyse, plan and think strategically, generate innovative solutions and become adventurous thinkers (New Zealand Ministry of Education, 2019). All of these can be viewed as important skills to have moving into an unknown future of employment opportunities children and young people will be faced with (Mendes, 2019). Critical thinking provides an excellent opportunity for schools and practitioners to activate powerful thinking amongst learners, which will set them up for life with the best opportunity for success Boyle & Charles, 2013; Jones, 2005).
Another exciting opportunity is to encourage collaboration in the classroom. Being able to effectively work as part of a team is one of the main skills that are requested by employers (Donaldson, 2015; Target Jobs, 2019; Swain, 2019). Hattie (2009) concluded from his research, “…cooperative learning is effective.” Furthermore, Hattie also found that peer learning had a profound, positive impact on motivation, problem solving, and perhaps most important of all, achievement. Therefore, one could argue that teaching collaboration teaches other vitally important skills. Collaboration requires children to respect other’s opinions and their abilities in working as a team. Communication, social and emotional skills are strengthened when children work collaboratively (The Learning Lodge, 2019). The new Languages, Literacy and Communication AoLE (Welsh government, 2019) places a significant emphasis on communication within the classroom and communication in different, meaningful contexts. By providing children and young people with meaningful contexts to collaborate, then, if this is carried out correctly, the outcome will be that the communicative skills of children will significantly increase (Zosh et al., 2017). With the creation of the Health and Wellbeing AoLE (Welsh government, 2019), this looks at the physical, psychological, emotional and social aspects of children’s lives. With such a large emphasis now placed on social and emotional well-being in Wales, providing the children with the opportunity to improve this through engaging group work exercises will no doubt do this.   

Challenges for schools to implement pedagogy in the Curriculum for Wales
There will undoubtedly be challenges that schools will face with implementing pedagogy within the new Curriculum for Wales in their setting (Osiris, 2019). Of the 1,680 responses to the curriculum review, there is not a specific figure for how many of these were positive and how many were negative. We are told however, that in regards to implementation, “the majority of respondents were unsure” (Burgess, et al., 2019). Furthermore, the report also highlights that those who were sure of their response, they received both positive and negative reviews, with issues around implementation being a “key concern”. It is important that Wales learns from other countries, notably Scotland, where implementation of their new Curriculum for Excellence (CfE) framework was met with immediate problems (Humes & Priestly, 2010).  
One challenge that faces the implementation of pedagogy in the Curriculum for Wales is the use of blended approaches for teaching, such as direct teaching, collaborative learning and independent learning. It is important that these terms are not misconstrued. If independent learning is going to be used successfully and the standards of the children will be raised, then it is imperative that the standard of their work is the same or better than the work that they complete with their teacher (Hattie, 2009). Donaldson (2015) suggests that an important part of learning is where practitioners create “contexts within which learners can demonstrate the ability to apply learning independently.” This shows that there is certainly a place for learning independently in the classroom. One way in which schools can counteract this challenge is what a local primary school in Caerphilly have done. On commencing her role in 2018, the head teacher introduced ‘independent learning areas’ inside and outside key stage two classrooms. To ensure that standards do not drop in the independent areas, a ‘standards officer’ within the school staff was appointed, whose job it is to ensure that standards throughout all aspects of teaching and learning do not drop (Davies, 2019).
Another challenge that schools may face is the use of AFL. Assessment is not an easy aspect to teaching and learning (Briggs et al., 2008). However, it is widely acknowledged that assessment for learning is an important part of the learning process (Boyle & Charles, 2013; Jones, 2005). As it is therefore acknowledged that it is an important part of teaching and learning, it is essential that AFL is carried out correctly and effectively for it to be successful Boyle & Charles, 2013; Hattie, 2009; Jones, 2005). Donaldson (2015) states that AFL should allow for “meaningful feedback and adapting teaching and materials to meet the needs of individuals.” One could argue therefore that by ignoring AFL or not doing it correctly, a practitioner will not be meeting the needs of every individual in the classroom and will therefore halt their learning progress. It is important that schools prioritise this certain approach towards assessment and to ensure that other initiatives are given equal weight as AFL in the curriculum. 
A final challenge for schools in Wales is the lack of time to research and develop appropriate pedagogical approaches that can best suit their environment and learners. The draft curriculum was released in April 2019 (Welsh Government, 2019) with a view to it being made statutory in the academic year beginning in 2020. Carrying out pedagogical research is vitally important in improving teaching and learning, as well as gaining a deeper knowledge as a practitioner (Rahmawati, 2008). By carrying out research, practitioners can use their results to improve on the teaching and learning process in their environment (Rahmawati, 2008). Teachers in Finland, one of the top performing educational countries in the world (OECD, 2019), are considered to be experts in pedagogy (Alasuutari et al., 2018) and this is because they are given time to carry out research. A way to combat this would be to establish pedagogical research time for teachers to take in school time (Thomas, 2019). One school based in Barry, South Wales, already engages in this, where cover supervisors and outside agencies are used at certain times on certain days to teach the children skills in Physical Education (PE), such as collaboration and team work while their teachers engage in pedagogical research time (Thomas, 2019). By doing this, it allows staff to gain essential pedagogical knowledge to use in their classroom.

Conclusion
When referring to education in Finland, Wiliam (2008) says that “if you can persuade the smartest people in the country to want to be teachers, you will have a great education system.” Agreeing with Wiliam, Barber & Mourshed (2007) states that “the best school systems are those that have the best teachers.” One could argue that with longer and effective training, one will become better at their profession and that could prove what Barber & Mourshed (2007) have said. Professor John Furlong has hinted that there may be a new route for aspiring teachers to enter the profession. He has said that there may be a four year undergraduate course and a two year PGCE course, which will therefore “mean a new professionalism for teachers in Wales” (Furlong, 2016). With this new professionalism for teacher in Wales, if it includes pedagogy as a pre-requisite to the longer course, then this would no doubt go somewhat to improving potential teachers’ important knowledge of pedagogy. Research shows that unfortunately, in terms of pedagogy, there are no “magic bullets” in terms of classroom strategies (Muijs, 2010). It is therefore down to schools and practitioners themselves to take on board the recommendations provided by Donaldson (2015), as well as strengthening their bow by researching into alternative pedagogies, to see what works and what does not work in their classroom. What works for one teacher with their set class of children may be different to another teacher with a different class of children in the same school. As Donaldson (2015) has stated, “A one-size-fits-all approach to learning will not meet this wide range of needs.” Hattie (2003) puts it all down to the teachers, saying that it is not the strategies that are going to make a difference, but the way in which teachers use the strategies.


Section two – SWOT analysis and strategic plan




A SWOT analysis based on the implementation of Curriculum for Wales in my setting.
	SWOT Analysis

	Strengths
	Weaknesses

	· The proposal of a blend of teaching approaches, including independent learning.
· Setting expectations for the children, which are high yet achievable.
· The importance placed on professional learning for all educators.
	· Trying to prioritise too many things at once may lead to confusion and distraction from overall objectives.
· Time for staff to digest the proposals of the new curriculum, otherwise will revert do doing what they already know (BBC, 2019).
· Financial implications of including all of the proposals outlined in the curriculum.
· Trying to find other schools to establish engagement and positive relations with.

	Opportunities
	Threats

	· An emphasis on learner collaboration will ‘open up doors’ with local primary and secondary schools, including further education/higher education.
· Following a curriculum, that is built around the ‘four purposes’ which is enlightening for teachers and learners.
· The potential for teachers to have more autonomy and to make their own decisions within the curriculum guidelines (Donaldson, 2015). 
	· The potential loss of staff due to not wanting to engage with the new curriculum.
· That staff will compare parts of the new curriculum with the old curriculum, e.g. comparing progression steps to levels.
· Potential pressure from Welsh Government on schools for this to be a success.


By implementing and following a detailed strategic plan, this will provide a focus in which all stakeholders can engage with and focus on to ensure the successful implementation of Curriculum for Wales. A strategic plan is very important in education as it can provide greater direction for the school moving forward (Tracy, 2012), which is extremely pertinent given that the new Curriculum for Wales is due to become statutory in 2022 (Welsh Government, 2019).






A strategic plan to be delivered to SMT

	Priority
	Action
	Success Criteria

	1
	To ensure that all staff are fully engage with the new Curriculum for Wales.
	1. Staff meetings designated specifically for AoLE teams to meet and discuss their area.

2. Growth mindset refresher training to instil a sense of ‘learning to learn’ (Donaldson, 2015).


Priority One – To ensure that all staff fully engage with the new Curriculum for Wales.
It is vitally important that all staff fully engage with the incoming curriculum. With a complete overhaul of the current system, this provides a unique opportunity for all staff to feel empowered, with plenty of benefits in the change of curriculum to suit teachers (BBC, 2019). I therefore propose two success criteria to measure this action against. 
There should be designated staff meetings for all AoLE teams to meet and discuss their relevant document. For example, those in the Mathematics AoLE team can meet up after having prior reading time provided and then I propose an agenda for the teams to follow. The agenda for discussion could run as follows: 1 - take note of how the AoLE aligns to the curriculum’s core purposes. This will provide a context for the AoLE within the outline of the new curriculum’s main aims. 2 - Identify any aspects of the AoLE that you feel are ‘new’, for example, the emphasis on mental health in the Health and Wellbeing AoLE (Welsh Government, 2019). This will introduce new ideas and vocabulary to staff, as well as identifying that not everything the AoLE’s propose is brand new. 3 - Look briefly at the headlines for the what matter statements and identify any surprises within these. This will make staff more familiar with the AoLE. Following this, time should be allocated for the teams to feedback to all of the other curriculum teams.
To ensure that all staff are on board with the new curriculum I secondly propose a Growth Mindset refresher training for all staff, with the intention of instilling a sense of ‘learning to learn’ (Donaldson, 2015). If we are teaching the children to have a growth mindset approach and a sense of ‘you can’t do it…yet’, then we as practitioners, teachers, educators but most importantly, positive role models, need to model this the best we can. We need to have the same approach to the new curriculum that the children have towards their learning. I propose a Twilight session that looks at all staff receiving a refresher Growth Mindset training. This will be good for all staff to receive as there are several new members of staff who have not had this training and it is important for all to receive this. I strongly believe that with this being successful, nearly all members of staff will be fully behind the implementation of the new curriculum in our setting.




	Priority
	Action
	Success Criteria

	2
	To commit teachers and the school to work with other schools to share good practice.
	1. Create a Lesson Study enquiry with other schools within the cluster.

2. Set up learning workshops for all schools to visit.



Priority Two – To commit teachers and the school to work with other schools to share good practice.
Creating an opportunity for a Lesson Study collaboration with other schools will undoubtedly go some way to sharing good practice with other schools and therefore strengthening the abilities of staff to implement the new curriculum. Lesson Study seems like an obvious way to share good practice. Lewis (2002) states that “If you want to improve instruction, what could be more obvious that collaborating with fellow teachers to plan, observe, and reflect on lessons?” Lesson study is a simple yet effective form of classroom enquiry. It includes several teachers who collectively plan, teach, observe, revise and share the results of a lesson. Lesson study has been known to help improve teaching techniques (Dudley, 2011) and if it is carried out in partnership with staff from another school, then this will help to foster good relations and strengthen relationships, which will lead to future collaborative projects. Furthermore, evidence suggests that collaboration and the sharing of effective practice can enhance all areas of learning within education (Clandinin & Connelly, 1988; Hui, et al., 2015). Collaboration with schools can have a positive improvement on sharing innovation and good practice (Stoll, 2015; Chapman et al., 2009a) and fostering these good relations should hopefully reduce competition between schools and counteract a ‘looking after ourselves approach’, which unfortunately can be a challenge when schools offer to collaborate (The Guardian, 2016). It is fundamental then that to reduce this attitude towards collaboration, the introduction of Lesson Study’s aims should be pointed in a direction that encourages a culture of support.
Setting up learning workshops for schools to visit will be another great way to encourage collaboration. We can trial each year group having an ‘end goal’ for their topic, where their learning is all centred around an end goal at the end of the term. For example, if one year group have ‘Natural Wonders of the World’ as their topic, their end goal could be to create a model working volcano. In the final week of this topic, the year group can have full use of the hall where all of their learning journey leading up to their end goal is showcased to parents, staff, and other year groups but most importantly, staff from other schools should be invited to attend. It is very important to show the whole of the learning journey as well as the product because the learning journey tells a story (Learning Book, 2020). It also demonstrates the resilience built by the children, the complex thinking skills they have had to use and furthermore, it can lead to further questions and lines of enquiry led by the children. 




	Priority
	Action
	Success Criteria

	3
	To ensure that funds are made available to help ease the implication of the new curriculum.
	1. To identify where the money will be spent within the school.

2. To set aside Pupil Deprivation Grant (PDG) money to fund these.
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Priority Three - To ensure that funds are made available to help ease the implication of the new curriculum.
The key purpose of the PDG is to “improve outcomes for learners eligible for free school meals (FSM) and Looked After Children (LAC)” (Welsh Government, 2015). Furthermore, “it is intended to overcome the additional barriers that prevent learners from disadvantaged backgrounds achieving their full potential” (Welsh Government, 2015). Being a school with thirty percent of children who are FSM, which is above the national average of nineteen percent (Estyn, 2019), we are eligible for the PDG and already receive funds. 
I suggest that first, as a school, we identify where money needs to be spent to smoothly introduce aspects of the new curriculum. Professional development plays a big part in Donaldson (2015), which highlights its importance in a school environment. I recommend that one avenue of the school can go down in terms of using the PDG is that we offer professional development to all staff in the school to help develop teachers’ knowledge of the new curriculum. From being on the PG CERT, my knowledge of the new curriculum is far greater than it was prior to me starting the course. I have gained invaluable knowledge and insight into curriculum in other countries and how we can use best practice from abroad to successfully implement the new Curriculum for Wales. It would be invaluable for the school to have all members of staff with forward thinking and professional development opportunities will go somewhere to developing this. Furthermore, my (two) colleagues who are also on the PG CERT have found the experience extremely invaluable. We led an INSET day following the Christmas break which centred around the new curriculum. All members of staff were engaged and found the concept of the new curriculum exciting. Staff noted our knowledge and enthusiasm regarding the new curriculum, which the PG CERT certainly helped to foster. If we have all members of staff with this attitude then there is no doubt we can implement the new curriculum successfully.


