Inclusion in the early year’s foundation phase.
This essay is going to be focusing on inclusion strategies within the foundation phase. When looking at inclusion strategy there will be a focus on how the foundation phase promotes the strategies and how effective they seem to be on children’s learning. As well as this there will be a brief insight as to how these inclusion strategies may be seen within an everyday foundation phase classroom. Also if there could be any issues with the strategy. As well as looking at all the positives, there will also be a brief look into how these strategies could potentially have a negative effect on children. 
The foundation phase is said to promote children by encouraging all children to celebrate diversity. This is seen within the curriculum as a part of one of the seven areas of learning. This means that all activities children participate in should have diversity included in them. This can be seen in the curriculum as children are encouraged to be “communicating needs, expressing feelings and opinions through role-play/dramatic activities.” (WAG, 2008) This can become a positive opportunity for children to learn about other cultures and act out how they may live their lives. A journal article completed by Dawson, C. et al. 2018 it is clear that “the findings indicate that students do indeed associate many different types of learning with role-play.” This indicates that by children learning about diversity through role-play they are able to gather a greater understanding of other cultures and learn that not everyone lives like what they consider normal. Although this seems to be an effective way of learning and integrating diversity into the classroom, will it work for all children?
Brash, B. et al. 2009 explain that role play can make children more “emotionally involved, and more inclined to work as a team.” This can be a simple task for the students that enjoy working in groups, but this may not be the case for all children. A greater problem can occur for children with autism as they can have “significant difficulties with social communication/interaction.” (Jenkinson, R. et al. 2020) Jenkinson, R. 2020 then goes on to explain that children with autism be unleased to the uncertainty of social interaction it can result in the child becoming anxious and even distressed.  Although there has been an indication that some children with autism would not be able to learn about diversity through role-play, there can be an exception. From research conducted by (Bayl, V. 2013) explains that by ensuring there is early intervention with social interaction, children maybe be able to get to a stage where they feel comfortable enough to play alongside others in the same area.
As well as the foundation phase referring to this as diversity it also can be seen as personal and cultural identity. “Schools should plan across the curriculum to develop the knowledge and understanding, skills, values and attitudes that will enable children to participate in our multi-ethnic society in Wales.”(WAG,2015) The foundation phase recognised that wales are a country that has people from many different ethnic backgrounds. From the foundation phase providing children with the opportunity to interact with children of a variety of different ethnicities, it could help with the bullying for the reason that everyone is different, and we may not all believe the same. In an article by Maestri, V. 2014 explains that the positive effect of introducing children to different ethnicities by saying, “ethnic diversity can stimulate the creativity of students, can strengthen the incentive to adopt the instructional language and culture and can reduce the feeling of ethnic identification and the consequences it may generate.” This shows that by introducing children to a wider perspective of people you are providing them with the opportunity to discover something they may have never realised they had an interest in before. As well as this it also can help to encourage all children to feel like they are all the same and not let their ethnicity define them, as it explains how it can reduce ethnic identification which should encourage all children to feel included in their learning. 
By promoting children’s diversity, it is clear that all children have the chance to learn about other people and their lifestyles. It seems like learning about through diversity is an effective way although it is also clear that this way of learning is not effective for all children and can lead to children being left out in activities instead of being included. These activities could be reviewed by the teacher and adapted to fit around all children’s needs. It seems that the foundation phase also recognises that wales are a multi-ethnic society, which seems to have a positive effect on all children encouraging them to go further in their learning as well as learning not to identify someone by what ethnicity the maybe.     
Another strategy that the foundation phase use to promote inclusion is through the environment. a journal article Glazzard. J, 2012 explains that “In inclusive environments, all learners feel a sense of belonging and there is a strong focus on children’s social, emotional and academic development.” This seems to indicate that by introducing children into an inclusive environment, children are able to form connections and thrive in their learning. From an article by Leatherman, J. et al. 2007 “children with disabilities are increased social skills and acceptance by typically developing peers” this indicated by providing all children with an inclusive environment they can be accepting of themselves and also other. Children with disabilities can make friends, as well as other children, are able to be accepting of everyone’s differences and to understand that everyone is unique. The foundation phase curriculum explains that “schools must work to reduce environmental and social barriers to inclusion and offer opportunities for all children to achieve their full potential.” (WAG.2015) this indicates that the foundation phase insists that all children need to be open to the opportunity of an education that provides all children with opportunities.    
This can be seen in foundation phase setting by helping to ensure that children with disabilities are open to education like all other children, as the equality act is meant to make the curriculum accessible to all learners. The equality act states the “If a school pupil needs special equipment or help because of their disability the school must provide it if it would not be too much trouble.” This where children with disabilities could be missing out on having a full foundation phase experience.
Although the foundation phase says that schools must encourage an all-inclusive environment, it tries to ensure that the environment is acceptable for all children there can be some issues that mean that not all children can take part in activities. Depending on the school it can be difficult to ensure sometimes that all children are in a safe environment and getting the most out of the foundation phase. This can be because if a child has a disability can make it difficult to get around the school and maybe even the classroom. In a journal article created by Laflamme, M et al. 2002 explain how he discovered that in an interview with a child there are limitations in the school environment that can prevent disabled children from using the facilities. The child explains how there can be issues with getting through narrow doorways and even the lack of ramps in the building. Although since this journal article was released, we have had the Equality act 2010 released which states that reasonable adjustments must be made to meet the needs of everyone. However, it does also explain that “Schools are not subject to the requirement of reasonable adjustment duty concerned with make alterations to physical features because this is already considered as part of their planning duties.”(department of education, 2014) The only alterations that the school will have to make are reasonable ones to help prevent disadvantages and to ensure the school, as well as the classroom environment, is inclusive. 
By encouraging inclusion in the classroom, the foundation phase is able to promote a sense of belonging as well as helping the children to further their learning experiences. The foundation phase seems to help children to feel included in their learning by letting them interact with other children and aims to remove barriers in their learning. Although there could be issues with making the environment accessible for everyone, the schools must make sure the environment fits the needs of all the children, this means to make adjustments where necessary.
The foundation phase also ensures that inclusion is delivered to the children by ensuring that all children are aware of their rights. The Foundation Phase has seven core aims which are guided by The United Nations Convention on the Rights of the Child (UNCRC). One of the aims ensures that all children should “have a flying start in life and the best possible basis for their future growth and development”(WAG,2015) one way this is ensured is that with free school meals and free breakfast club. It offers families who are possibly living in poverty or struggle to provide meals for their children the chances for them to have the best start to their morning as well as providing them with a hot meal. Research conducted by Reedan. J. et al 2006 explained that the “majority of students perceived that eating breakfast provides benefits of increased energy and ability to pay attention in school.” This indicates that children who received breakfast in the morning felt they were able to achieve in their learning, as they were able to pay attention to what was being taught to them.  As well as have a positive level of energy which would encourage the children to take part in the activities and lesson.
There can be issues with children being on free school meals, and that is the stigma that they can have through reserving them. According to research done by Holford, A. 2015 it seems that about, “14% of those entitled to FSMs are not registered to receive them, and 18% of those who are registered fail to take them up.” There could be for a number of reasons as to why a child does not have school lunches. one reason being that they may prefer a lunch box or it could also be that there is an embarrassment from the pupils or even the parents. Lewis, B 2018 explained that from conducting an interview with a headteacher she discovered that some parents were too proud to admit that they needed support to help feed their children and although they were aware they were able to receive free meals for them. this could mean that these children may not be deprived of the chance of feeling included as they may not be able to eat with their friends or may not have a filling box. It is also important for children to receive their free school mean if they are eligible as the is the potential chance that children can become malnourished if not provided with the right types and amount of food. UNICEF.2019 explains that “Malnutrition also leads to poor school performance.” This could mean children are working lower than their ability and are unable to achieve their full potential.  
Although there is a stigma revolving around children that are having free meals it seems like children will benefit from receiving them. by denying children of the chance of a hot meal or their breakfast it seems that they will not progress in their learning and not have the energy or ability to pay attention.   
As well as this the Foundation Phase has another strategy to ensure everyone is included. This strategy is supporting children who need to learn English and Welsh as a second language. This helps to ensure children that do not speak English or Welsh first language get the support they need. The Foundation Phase curriculum explains that “schools should take specific action to help them learn both English and Welsh through the curriculum.”(WAG,2015) This means that even if the children do not have a full understanding of the English or Welsh language, the children will still be included within the curriculum. This will help to provide the children with the opportunity to learn like the others in their class.  
To help deliver effective support the welsh assembly government, 2015 stated in the foundation phase that staff should support children’s learning with using appropriate materials. In a journal article by Brotherson, M et al. 2011 explains that they witnessed “Strategies involved visual aids, pictures, gestures, and a welcoming classroom environment.” the foundation phase ensure that the children have some opportunity of using the useful resource by giving teachers access to websites on the school HWB.  Although Brotherson, M et al. 2011 goes on to explain further that “available resources were often underutilized and limited for teachers to use” this means that although these resources are considered effective in developing children’s understanding of the English language, some children may miss out on some resources due to the limitation of them.  as a way of helping the children develop the English language, the foundation phase explains that the schools should encourage the use of the children’s home language (WAG,2015) this can be delivered effectively by the school bringing in a translator, who is able to explain and help the child with what’s going on. Although Brotherson, M et al. 2011 also explains how “that even with the translator explaining it to them [children learning English], sometimes they still have no idea what we’re talking about.” Although by providing the child with a translator it can make them feel included as the English can be translated into the child’s first language, it also seems that it is still possible that the child can become confused as to what they have to achieve. This then could then result in the child not feeling included as they still do not understand. 
Although it does seem to be some issues that could confront a school in ensuring that it is inclusive for all children trying to learn English as a second language. It does also seem the foundation phase is trying to provide children with the opportunity to learn English through the foundation phase. Although there seem to be the issue of limited resources, teachers still have to option of helping the children learn English as a second language through technology, which is also seen as important in the foundation phase as it states children should be having “experience and use a range of media and stimuli including emerging technologies.”(WAG,2015)
Overall, it is clear that the foundation phase has strategies in place to ensure inclusion. It seems like the foundation phase promotes diversity through the curriculum. The children are encouraged to learn about different cultures and how people live all around the world. It is also clear that the foundation phase encourages inclusion through diversity as the foundation phase recognises that wales are a multi-ethnic society. it is clear that inclusion through diversity can be seen through the foundation phase as children are allowed to learn through play about different places.
It is also clear that inclusion can be seen in the foundation phase environment. This can be seen as the foundation phase explains that the school must do everything, they can prevent potential barriers that are likely to stop children from participating fully in the curriculum. It is clear that the framework and also government legislation insist that adjustments need to be made.  We are made aware that the school needs to consider all the needs of children with disabilities, so they can be included in the school. It is clear that to ensure that the foundation phase is being inclusive it need to have an inclusive environment, as without this not all children would be able to participate and learn from the curriculum.
As well as this the foundation phase also uses the UNCRC as a strategy of inclusion. It is clear that the UNCRC aims to give children a flying start and one way the foundation phase helps to do this is by providing children who need it with free school meals. It is clear that this helps to ensure children feel included at lunchtimes and that they are given the opportunity to feel included in their education as they will be more aware and able to participate.
An inclusion strategy is also evident through supporting children who are learning English as a second language. It is very clear that this is important as if there is a language barrier between the child and the teacher, the child could feel alone and be worried. it seems that by being provided with the right materials the child is able to work through the foundation phase and start to develop their skill of learning English while feeling included.
Furthermore, all though it is clear that the inclusion strategies used to support inclusion, help children. It is also clear that they all have their potential issues that could mean children could be being left out and the foundation phase is not able to do what it states.   
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