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“The act makes it unlawful for the responsible body of a school to discriminate against, harass or victimise a pupil or potential pupil” (Department for Education, 2014)
This quote from the Equality Act 2010 and schools document outlines the obligations that a school has to provide an education that is accessible for all and excludes nobody, regardless of who they are. Alongside this, the UNCRC state in article 28 that every child has a right to an education (UN General Assembly, 1989). With this in mind, this essay will examine the strategies that are in place within the national curriculum to promote inclusivity and provide an education for all. There are four main areas that will be covered, these are, curriculum adaption, instructional modifications, environmental considerations and people resources. Within the curriculum these areas all cover how learners are being taught, where they are being taught, what they are being taught and who is actually teaching or supporting them. Starting with learning styles and peer mediated strategies, the essay will then move onto the effect that government funding has on the staffing of schools and if there are enough trained staff to support every child’s need. Following on from this the essay will examine the digital competence framework, the current technological advances in the world require children to be digitally competent, however this may lead to some issues when it comes to inclusion. Finally classroom and school environments play an important role in schools and their inclusivity and focusing on this will give an insight into the effects that strategies are having. By analysing these, we will be able to see the successes or failures of the education system in regards to inclusivity from many different perspectives. 

Differentiation is a philosophy adopted that gives teachers the ability to tailor specific teaching, learning and assessment to the needs of all children instead of the expectation that all children should adjust to the curriculum (Cole, 2008). Gardner (1994) is said to be a major influence on the strategy of inclusivity following his ‘theory of multiple intelligences’, he states that schools should be offering more pupil centred approaches to combat the different intelligences and the different ways in which children learn. These approaches have their positives and their drawbacks, many people question the credibility of such theories of learning because of a lack of evidence, this includes the question of whether different learning styles have any impact on a child’s learning at all. 
Vickerman (2007) says that teachers must meet the needs of all children, no matter how diverse and including those with SEN by adopting a range of different methods to learn, teach and assess. In order to do this correctly and to maximise attainment potential, teachers must adhere to differentiation strategies to creatively design environments and material that is beneficial to all. The concept of differentiating pedagogy’s is an issue for teachers, this is because they must think about the impact it has on teaching, learning and assessment strategies, whether positive or negative, and including children from SEN. The level of importance of this to promote inclusivity is supported by Algozzine and Anderson (2007), they believe that differentiation is a vital aspect in teaching, learning and assessment in order to support all children.
One strategy that aims to incorporate all learners in the classroom is peer mediated strategies, this includes peer tutoring and cooperative learning. These aim to reduce to amount of frustration, discipline and management issues that might arise in the classroom from any child when not given the right amount of attention desired (kamps et al, 1995). Peaceworks (year) say that peer mediation uses a whole school approach that is inclusive and allows children to capture their own value to the school. This puts the child at the centre of learning that the national curriculum aims to do and promotes inclusivity at the same time. They also say that learning environments are improved and that by addressing topics such as bullying, the class becomes closer together in terms of attitudes and friendships. Approaches such as these are very beneficial to the learner and the school. Cushing and Kennedy (1997) support this and say that pupils can gain a sense of responsibility by helping others that haven’t understood lessons as quickly as themselves, in addition to this, they say that academic engagement and attainment increases. This shows that teachers can in cooperate small changes in their teaching pedagogies that include everyone and meet the needs of each child. 

Government funding is a key factor in the inclusivity of this curriculum, without the financial support, schools right across the United Kingdom are having to make cuts in many areas including staffing. Schools are currently being forced to make many learning support assistants, teaching assistants and even teachers redundant. Department of Education (2014) states within the curriculum teachers must take note of special requirements and not only adjust their pedagogies to suit the needs of the individual, but provide additional help where needed. To do this inclusive practice strategy, they must have a sufficient amount of teaching assistants and learning support assistants at their disposal. The benefits that they bring to the class are vital, Farrell et al (2010) say that fully trained teaching assistants and learning support assistants positively affect the learning attainment levels of children in classrooms, especially those with learning difficulties. He continues to say that these individuals are just as essential in the classroom as the teacher themselves, therefore, making budget cuts and therefore forcing schools to axe these services does not promote inclusivity as the curriculum aims to. It is hard to believe that the education system in the UK would even consider making staff redundant, however, with the cost of living rising it means that the cost of running a school is also rising. The government is not meeting the increasing costs that schools are facing, on the other hand, the schools themselves are doing as much as they possibly can to stop budget cuts affecting pupils (Adams, 2015). The harsh reality is that schools have no option but to make staff redundant when the government are persistently underfunding them, this means that staffing numbers are decreasing and class sizes are increasing. Adams (2015) also says that some courses are being cut altogether because schools simply cannot afford it. 

The effect of this within the classroom is quite substantial, there are some children that will not be able to access a mainstream classroom because the help they need in the form of teaching assistants is simply not available. To balance it out, some schools will keep a certain number of teaching assistants and learning support assistants but let a classroom teacher go, therefore forcing class numbers to rise along with the pupil to staff ratio. One way that a school can kerb this issue would be to get teaching assistant staff free of charge, this does happen across the UK where many people volunteer in schools to be assistants within the classroom. These personnel are usually individuals who are looking to start a career within the education system. However, although this saves money because they are unpaid, it does not help with the inclusivity of the classroom. Cremin (2007) says that one of the biggest issues that teachers are facing with inclusivity is that they do not have enough staff available.  Furthermore, Cremin explains that the staff who are at the disposal of teachers are not sufficiently trained and therefore, where the national curriculum states about being inclusive and having support for the needs of the child available, this can not happen with untrained staff. Worse still, the problem is coming from the government who allocate schools money. Cigman (2007) argues that teaching assistants are doing too much in classrooms to help teachers with the rising class numbers and in doing so, they are not giving the appropriate support to the children in the class that need it. This develops the issue further by saying that when schools are finding enough money to employ support staff, they are not being utilised in the right way. Through the funding of the government, it is clear to see how schools strategies to promote inclusivity within the national curriculum are failing. 

The digital competence framework is strategy used in the national curriculum to cover all areas of learning, therefore, it is a very important method of providing an inclusive education for all. By using technology, lessons can be catered for a diverse class by accommodating each and everyone’s personal needs. It can cover various learning styles such as kinaesthetic, auditory and visual learners all at once, this can be seen through the use of videos, audio clips and computer games in the classroom. Ivers (2009) explains that students can now interact in any way they want with the topic by using their own individual learning styles, this also allows them to take control of their own learning. By covering all learning styles, classrooms become inclusive for all because as strategies and governments state, teachers are manipulating the curriculum to suit the needs of every child, in this aspect, they are satisfying the needs of the whole class. Gibson (2009) develops the argument that technology promotes inclusivity in the curriculum, he says that some children who rely heavily on one to one support often do better with the use of technology and the child can be left unattended with a computer. This allows the LSA or TA to attend to other children’s needs within the classroom, therefore, not only does it appeal to everyone, it allows support staff to reach out to more children who need assistance rather than them be excluded. 
The Department for Children, Schools and Families (2007) add further support to the benefits that technology can add to aid the curriculum in becoming more inclusive in the future, however, they believe that in the current state, it is excluding many children. They claim that there are over one million children that do not have access to any technology at home. These children, who are from diverse backgrounds, may not experience the full benefits of technology and may be unfairly disadvantaged as they would not be in a position to complete any work at home and may not be as digitally advanced as others in the class who do have home computers. In terms of overcoming this issue, it is not possible for the school to buy everyone a computer for home. Instead, all they can do is make sure that there is technology available whenever needed for everyone, from there they can offer extra classes and clubs to develop the digital competence of children and be inclusive. This is a current scheme that is being run within the national curriculum through the digital competence framework.   

Environmental considerations is a major topic when considering the promotion of inclusivity in the national curriculum and there is much discussion regarding the way in which classrooms are set out in order to break down access barriers. However, there are many more barriers within this term that many do not think about, one of these is where children with SEN receive their education. It is often the case that children with SEN are excluded from schools and go to special units in order to gain their education, this does not give them the same opportunities as everyone else and therefore does not promote inclusivity (Cigman, 2007). A strategy in place to counter act this is the Inclusive Development Programme, this is a strategy that will give teachers and staff involved the knowledge and skills to adapt their lessons to accommodate for children with SEN. As well as adapting lessons, they are also given information about how to detect certain types of Additional Learning Needs and SEN’s, this is done in order that no child is ever excluded, ensuring they are receiving the help they need. This programme is necessary so that all children can stay within a mainstream classroom, should that be their choice, and that the staff will have the relevant facilities and knowledge to accommodate them. UNESCO (1994) said that children should only be recommended to special schools and classes on the rare occasion when their needs could not be met within a mainstream class. This is a text that is dated, the framework aims to develop these assumptions and show that any child can be educated in a mainstream classroom, however, there are some that would argue against the inclusion of SEN within mainstream classrooms. Cigman (2007) explains that the perfect scenario of having every child in a mainstream classroom is unrealistic, he argues that there are certain children that will not obtain a sufficient education while in mainstream schooling. This is because they will not get the same level of help than they would have access to in a specialist school. Therefore, he states that some children will never have a positive experience of a mainstream classroom but despite putting them in a special school being the best response – this  response is deemed exclusive. 

Within the national curriculum it states that teachers must make their classrooms accessible for all. This does not just mean installing lifts, ramps and bigger doorways – it is also about providing visual aids around the classroom, seating plans and allocating classroom tasks. The classroom that children learn in should not segregate children of different sex, race, disability or religion. It should also encourage social interaction and capture the interest of every child to stimulate their learning (Power-deFur and Orelove, 1997). The reason for doing this meets the aims set out by the national curriculum in providing an inclusive classroom for all, however, there are certain aspects of this that can not be met. A classroom in the foundation phase will typically have different areas to play in, for example, there can be a sand pit in one corner and a pretend kitchen in the other. If there are between twenty and thirty children in a class, it is almost physically impossible for all the children to play in the sand pit at once, therefore, teachers are likely to say to a few children that they can go and play somewhere else instead because the sand pit is full. However according to Cigman (2007), this part of making the classroom inclusive is impossible and unrealistic because classroom sizes will never be big enough to make smaller learning areas accessible to thirty children all at once.
Instead, the main concern in relation to inclusive classrooms is the physical layout to accommodate those who require wheelchairs, crutches or walking frames. Loreman, Deepeler and Harvey (2010) agree with this and say that any structural adjustments to be made to buildings should be a bare minimum to meet the needs of the child and not a luxury. They also say that if a school is currently not accessible for all, while they are being adjusted, all classes should be timetabled for an area that is accessible for every child within that class. This means that if one child cannot access the correct classroom, then the whole class has to move to a suitable room in order to be inclusive.   

To conclude, the strategies currently in place within the national curriculum are there to give an education that is accessible for all, in line with the Equality Act (2010) and the UNCRC. In terms of teaching pedagogies, Gardner (1994) shows how children learn differently through his multiple intelligence theory and so the curriculum allows teachers to tailor methods to suit all preferred styles in the classroom which is successfully done according to Cushing and Kennedy (1997). Government funding is shown to have major negative implications when it comes to providing an inclusive education. Cremin (2007) and Cigman (2007) show that a lack of money for schools means that teaching assistants are being cut, leaving the learners at a disadvantage. The expansion in the roles of teaching assistants is leading to schools now having not enough staff at hand to attend to children’s needs - an exclusive approach. The digital competence framework is new within the curriculum and although the benefits of it shown by Ivers (2009) are substantial, there are issues with access to technology at home outlined by the Department for Children, Schools and Families (2007). Cigman (2007) explains that children being offered mainstream schooling is an issue for the inclusivity of the national curriculum because of a lack of specialist training on certain SEN’s. However, IDP’s are set up so that teachers and staff can get the training and correct skills to be able to offer mainstream schooling to any child if they wish to. As a whole, there are loopholes in some of the strategies but realistically it would be difficult to make every single part of the curriculum perfectly inclusive as Cigman (2007) agrees. This essay has shown that schools are striving to be as inclusive as possible, however, underfunding from government is proving to be a major drawback in this process. Reassessing the funding to schools could make all the difference to inclusivity in our current education system. 
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