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1) Provide a critical analysis of catalytic leadership and how the challenging nature of leading and managing early years provision ensures that the early years workforce is equipped to meet the complex demands of sociological factors and issues that impact on young children’s lives; (approx. 1750 - 2000 words) 



Over the years researchers have recognised a variety of leadership styles as no single style of leadership can be considered universal. Despite so many different leader styles, good or effective leaders inspire, encourage, and directs actions to help achieve group or organisational goals. Ineffective leadership, on the other hand, does not contribute to corporate success and can even hinder achievement of organisational goals. (Amanchukwu, Stanley and Ololube, 2015).
There are many theories on leadership, but one is agreed by the most researchers that leadership is a phenomenon that is crucial to an organization's success. As a result, a leadership catalyst is someone who can influence and persuade others to commit to accomplishing a common purpose or aim while also improving their ability to do so with a team (Zachery, 2011).
Both Northouse (2010) and Yukl (2010) believe that categorising leadership theories can be done in two ways: trait-based or process/behaviour-based. Trait-based leadership theories argue that the leader's personal characteristics, such as personality, motivation, and values will determine their effectiveness, whereas process or behaviour-based theories argue that the leader's interactions with followers and what they do will determine their success. Personal characteristics such as honesty, integrity, and associated ideals, according to Reave (2005, cited in Zachery 2011), are critical to a leader's success. According to the literature, a follower's perception of a leader may be influenced by the measurements used by an organisation to confirm or refute that leader's achievement (Giessner, van Knippenberg, & Sleebos, 2009; Reave, 2005, cited in Zachery, 2011).

In the twenty-first century, there is a demand for a new breed of leaders who are distinct from what we consider conventional managers says Bennis and Goldsmith (2011).
The world nowadays is evolving so fast that leadership at all levels must maintain consistency and keep up the pace. Organizations must continually adapt to new technological realities, as well as worker sophistication and preferences, and global market pressures. Internal working relationships are affected by these structural changes. Leadership and teamwork are required to tackle the challenges posed by this ‘tornado’ of constant change, which includes not only these trends but also the fact that workforces are rapidly changing. They are dealing with more variety than ever before, as well as increasing generational and cultural divides. The challenge is to stay true to the organization's principles, align with overarching strategic goals, and fulfil specific team and individual targets. This is where the catalytic leader is needed (Toomer et al., 2018).

According to Zachery hypothesis from 2011, the catalyst in a chemical solution initiates a process that allows the original ingredients to become more than they could on their own. A person who serves as a leadership catalyst, on the other hand, empowers others to achieve more than they could do on their own. People can become force multipliers in their organisations by being leadership catalysts and helping to exponentially expand the organization's leadership competence. It is not about shining yourself but about to encourage and empower others to thrive.
Any organization's leadership is critical, and as executives can set the standard for the organization's workforce. However, route to leadership in childcare differs significantly from that of other professions because there are no particular qualifying criteria; yet past research has found that effective leaders must possess the skills, mindset, qualities, and features of effective leadership (Grantham Caston and Fontcuberta DiCarlo, 2021).

Bennis (2003), pioneer in leadership studies, in his work elaborate on what it means to be a successful leader and he highlight differences between leader and manager. How important is to distinguish between those two positions (Bennis, 2003 cited in Zachary, 2011).

Very often we can observe that school is led by professionals which have been promoted to manager’s position and have never been prepared for their role and they become leaders along a way of their professional career. They were chosen to lead because they were good teachers, practitioners, but they never been trained to oversee a school and to lead a team. Those people need to change their mindset to be able to collaboratively work with a team and to influence others and being able to make a change (Northouse, 2016). 
According to research, high-performing childcare directors must be business-minded, data-driven, and lifelong learners, with a clear vision to engage, communicate, and empower their employees, they need to be able to create active partnership with community and built relationship with families (Coleman et al., 2015).
According to studies, childcare leaders would benefit from educational experiences that would help them develop their leadership skills and connect them more closely with the qualities of transformational leadership. A transformative leader may instil trust in employees and foster an environment that encourages professional development (Kellerman, 2013).

Early Years Practitioners are able to make change not trough authority but an influence. Hence why by taking small actions, and being able to recognise potential and highlight opportunities, catalytic leader, trough dynamic and creative process can empower co-workers and other people which will lead to overall success (Clark, 2012).
Reed and Canning, (2012) highlight that job title-based leader can enforce change, while a catalytic leader brings change by progressive action. Anyone could make a change and be an inspiration for others, it doesn’t have to be person on a position of a manager.
According to Clark (2012) study of professional’s honest questionnaires revealed that there is still lack of confidence to present their own values and ideas, lack of authority or recognition of EYP’s ability to influence others. This approach is based on the concept that leadership is based on being on the position in charge and directly delegate other people tasks. 
Leadership does not have to be in the form of command and control, but it can be in the form of non-direction and influence.
The crucial factor here is how change is implemented in little phases rather than with a large-scale intervention. (McDowall Clark, 2012)

However, every leader willing to make a change need to consider that the process of change need to be develop slowly in collaboration and with an understanding of each participant, otherwise the process of a change can meet resistance when there is not enough of information and understanding (Jones and Pound, 2008, cited in Siraj and Hallet, 2014).

Therefore, we need to consider the importance of providing practitioners with open chances to investigate and reflect on their own role in leading practise. To enable EYP’s to be aware that each one of them can take a part in process to make a change within the setting (Engestrom 1999, cited in Clark, 2012).
Quality settings guarantee that strong relationships between homes and early childhood settings are established. And as a result, the child experiences consistency in his or her home and early childhood settings encourages happiness and success. High levels of effective partnerships have been shown to have an impact on children's achievement. (Siraj-Blatchford and Hallett, 2014).

As a Catalytic Leader we may contribute to the success of others. We should reflect on ourselves and have will to improve and make things better. We should have will to make a difference not only for the organization purpose but mainly for the individuals we work with and for.
We can exponentially amplify the effects of our efforts by inspiring people and showing them what they are capable of, since we produce leaders who create other leaders, and so on (Zachery 2011).

The ability to promote early years across a range of agencies and interest groups such as senior management team, staff, parents, governors, and the wider professional community is required on the leadership position. The foundation for this was thought to be leadership stability, as well as a clear commitment to working toward defined goals. Effective leadership is regarded to be aided by a commitment to ongoing professional growth and employee support. Furthermore, it is believed that effective leadership is based on a set of skills that included the ability to empower, enable, and delegate, motivation and enthusiasm, willingness to recognise and celebrate previous accomplishments, communication and listening skills and also mediation, and negotiation skills. There is a demand for early childhood leadership and management accreditation at various levels with enough funding. It is assumed that training should include understanding of leadership concepts, competences, and skills. The importance of theory and understanding of early childhood education and care, as well as contemporary legislation and efforts. People appraisal in whatever form (selection, recruiting, training, one-to-one observation, mentoring, and ‘moving staff on') is seen as crucial, as the development of abilities in formulating and writing policy and curriculum design. Effective communication abilities for a variety of audiences, the ability to develop and sustain strong relationships, and the ability to manage conflict were also deemed necessary (Aubrey, 2010).

Teachers in "high-trust" schools are more likely to participate in collective decision-making and to promote reform initiatives. Clearly identifying the roles of teacher leaders, with a focus on the fact that leading from within does not require a title, is a critical component of achieving change from within schools.
In schools, teacher leaders are an underutilised resource. According to studies, increasing a school's scholastic aptitude can be accomplished through spreading leadership and allowing teachers to take ownership of the school. Teachers do not need to have the designation of teacher leader to feel empowered. Teachers will do more if they are given the opportunity to do so, and when teacher leadership participation is encouraged, it will have a positive impact on children’s school experience (Raymond, 2016).

Catalytic leadership is a new role and the expectations of people who take it on without a position of authority or power to legitimise their acts must be investigated and stated.
This new role model accomplishes this, and it is particularly well suited to the early years because practitioners' and settings' learning journeys can be seen to move alongside with the children's, resulting in truly dynamic learning communities and democratic models of lifelong learning (McDowall Clark, 2012).
Teacher leaders are educators that are interested in potentially taking on more responsibilities in order to help the school community to develop. Responsibility and accountability become a shared idea that may be used as a catalyst for change in the school community when shared leadership is infused into the school community (Raymond, 2016).


It is critical, as in any profession, that we participate in constant reflection on our own practice and development, so that our understandings of high-quality grow to reflect on new approach, knowledge and include new methods of working. In this constant growth, leaders play a critical role. And catalytic leadership role is to gather and inspire those people who are around children, such as practitioners, family, community, and professionals to work in partnership for the sake of success of every individual child.
Early childhood leadership is still in its infancy, and we have a long way to go in terms of developing and empowering a group of professionals with the confidence to consistently improve our understanding of what makes our profession unique (Sims et al. 2021)


































2) Whilst considering historical political contexts, provide a comparative and critical exploration of how children’s rights and the appointment of Children’s Commissioners across the UK have impacted on early childhood; (approx. 1750 - 2000 words) 


When talking about children’s rights I must mention Polish advocate and protector of children’s rights Janusz Korczak, pediatrician, educator and writer who reminded the world that “children are not future human, they are human now”. Children are people with the same rights and dignity as adults. The Convention on the Rights of the Child was inspired by Korczak’s writings, work, and sacrifice for children (Feldman, 2016). 

The United Nations Convention on the Rights of the Child (UNCRC) was approved in 1989 by governments all over the globe, recognising that all children have the right to be treated with respect and justice, to be safeguarded, to develop to their full potential, and to participate. Everyone under the age of 18 has civil, political, economic, social, and cultural rights, according to the Convention. It outlines what governments must do to ensure that all children, regardless of who they are or where they come from, have access to their rights. The Convention was established by the United Nations General Assembly in 1989, and the United Kingdom ratified it in 1991. It is the most generally ratified international pact on human rights (UNICEF, no date).

In 1981, Norway became the first country to establish a Children's Ombudsman. Although such offices had long existed in Scandinavian countries to protect citizens' rights against the government, a representative for children was a new development, and the Norwegian example remained unique for more than a decade (Thomas et al. 2010).
People in the United Kingdom campaigned for a Children's Commissioner for many years without success, but with the vote for devolution in 1997 and the foundation of the National Assembly in 1999, a drive for Wales to have its own Children's Commissioner gained traction. The Waterhouse Inquiry into historic abuse in North Wales children's homes provided a significant impetus, revealing how children and young people were not listened to when they complained about their treatment. The inquiry's report had a big impact, especially the first suggestion, which simply said, "An independent Children's Commissioner for Wales should be appointed." (Waterhouse, 2000 )
According to Thomas et al (2010) the major goal of The Care Standards Act of 2000 was to control standards in children's and adult care institutions. The Assembly and its Ministers encouraged the UK government to add additional portions to the bill that would create a Children's Commissioner for Wales, in order to respond rapidly to the Waterhouse report.
The proposed Commissioner's responsibilities focused primarily on children and young people in care, reflecting the scope of the Act. The position of Children's Commissioner was posted as soon as the Care Standards Act was passed.

The appointment was made by a National Assembly committee, with children and young people participating actively in the process and decision.
Peter Clarke, the head of Childline Cymru at the time, was appointed and began work on March 1, 2001as first ever Welsh Children’s Commissioner, which held his role until 2008. His powers and responsibilities were initially confined to those set forth in the Care Standards Act. However, the campaign for a commissioner to champion the rights of all children and young people in Wales continued, and the Children's Commissioner for Wales Act 2001 expanded the new Commissioner's powers and duties to include all children and young people and all matters relating to them that were devolved to the National Assembly, with more limited powers in relation to non-devolved matters.
The National Assembly approved the Act's regulations in July, and the Act and Regulations took effect on August 26, 2001.
In relation to children in various forms of out-of-home care, the Care Standards Act (Part V) gave the Children's Commissioner the following powers: to review and monitor the operation of arrangements for dealing with complaints or representations; to examine the cases of children; to assist children in making complaints or representations; and to give advice and information. The Youngsters Act of 2004 expanded these powers, allowing the Commissioner to visit premises to question children.
The Children's Commissioner for Wales Act established the Commissioner's principal responsibilities as they are currently. It expanded the scope of the Care Standards Act's authority to include a broader range of organisations that provide education or health care to children and adolescents. More fundamentally, it expanded the Commissioner's responsibilities to include any child ordinarily resident in Wales or receiving services from the Assembly or another public body in Wales and stated that the Commissioner's primary goal is to 'protect and promote the rights and welfare' of those children. A power to examine the impact on children of any exercise of the Assembly's powers or the activities of the other bodies specified is incorporated. Finally, the Commissioner was given the authority to "examine and make representations to the Assembly on any matter affecting the rights or welfare of children in Wales.” The Children's Commissioner for Wales Regulations 2001 outlined how the foregoing authorities should be exercised in further detail. They granted the Commissioner the authority to demand that information be provided and witnesses be present. The Commissioner's duties were also expanded to include ensuring that children are made aware of the location of the Commissioner's offices, that they are encouraged to communicate with the Commissioner, that they are provided with appropriate information, that their opinions on the Commissioner's work programme are sought, and that the Commissioner and staff make themselves available to children locally. The Children's Commissioner for Wales was followed by similar appointments throughout the rest of the United Kingdom and Ireland during the next four years. Northern Ireland's Children and Young People Commissioner was formed in 2003, Scotland's Commissioner for Children and Young People was founded in 2004, an Ombudsman for Children in Ireland was established in 2004, and the Children's Commissioner for England was established in 2005. The Commissioners in Northern Ireland and Scotland have roughly identical powers to the Welsh office.

Keith Towler, second Welsh children's commissioner 2008-2015, having succeeded Peter Clarke, who died of cancer in January 2007. Towler, previously the programme director for Save the Children in Wales and before that, the director of crime reduction at the charity Nacro, is no stranger to children's rights, but he sees the commissioner's role as unique. Child poverty is a primary issue for Keith Towler who sees poverty as having two aspects: economic and experience and expectation poverty. In contrast to their English counterparts, he praises the Welsh assembly government for having a children's rights-based approach to addressing issue. According to Towler, Clarke's legacy includes a set of structures and procedures that allow youngsters to have a direct say in his work (Taylor, 2008).

Sally Holland was named the third Children’s Commissioner for Wales, appointed in January 2015 and began her duties in April of that year. Sally is also a member of pressure group Academics for Equal Protection and is an advocate for a ban on hitting children. Sally was a professor at Cardiff University’s School of Social Sciences and served as a director of the Children’s Social Care Research and Development Centre (CASCADE) until taking on the position of Children’s Commissioner. 
Her focus as commissioner has been on talking with children and young people and learning what they think. This was especially true during the pandemic and the creation of the Coronavirus and Me survey. This allowed the children's commissioner to collaborate with the Welsh Government, Children in Wales, and the Welsh Youth Parliament in a unique way to guarantee that children and young people could tell us how the epidemic was affecting their lives (Welsh Government, 2022).
Sally Holland’s main goal was to protect and promote children’s rights and welfare. She was focusing on making sure that all services collaborate to provide mental health care to children and young people when they need it.
When creating and delivering services for children and young people, public organisations from all sectors prioritise children's rights. 
All children learn about their rights in school, and they have opportunities to exercise their rights in all educational settings, including at home. The government takes concrete actions to alleviate child poverty and its consequences.
Children are protected from physical punishment in the same way that adults are (Children’s Commissioner for Wales, 2022).
Professor Holland's dedication to implementing the United Nations Convention on the Rights of the Child (UNCRC) and raising awareness of children's rights can be seen in the development and distribution of “The Right Way”, a resource that combines a strategic approach to implementing children's rights.
The Defence of Reasonable Punishment is repealed, giving children the same legal protection as adults against bodily damage.
Changes to the Welsh curriculum to ensure that all children learn about their rights and that all workers are trained to help them.
Council Tax exemption for care leavers; securing funds for safe housing for youngsters with significant mental health and social care needs.
Continuous progress in Wales toward a 'No Wrong Door' approach to assistance for children with complex needs.
With the creation of Wales' Youth Parliament and the reduction of the voting age to 16, significant changes in civic rights for young people have occurred.
Professor Holland returns to Cardiff University, while Rocio Cifuentes succeeds as the next Children's Commissioner for Wales.
Her role again is to advocate for and preserve the rights of children in Wales. Rocio Cifuentes was the Chief Executive of the charity Ethnic Minorities and Youth Support Team (EYST) Wales before becoming Commissioner. She was instrumental in the establishment of this organisation in 2005.
Rocio served on the Wales Committee of the Equality and Human Rights Commission and chaired the Welsh Refugee Coalition in addition to directing EYST. She's also worked in adolescent homelessness, taught at a college, and founded Mixtup, a nonprofit for young people with diverse talents and impairments. Rocio arrived in Wales as a refugee with her parents when she was a toddler, fleeing Chile's Pinochet dictatorship in the 1970s.
According to Children’s Commissioner for Wales (2022) Rocio Cifuentes will be holding post of the Children's Commissioner for next seven years, started in April 2022.

In contrast to all other organisations supporting children's rights, the Children's Commissioner has a wide range of statutory powers to intervene and enforce action. The strategic choices should therefore be focused on how such powers can be used most effectively in the interests of children and young people, as well as what is required to support that. Other system actors, many of whom clearly have high expectations of the Commissioner, also have a responsibility to assess how they might best contribute to the team's work. An appropriate maxim may be, "Ask not what the Children's Commissioner can do for you, but what you can do for the Children's Commissioner." Although the Commissioner's office is truly independent of the government in its operations, it is heavily reliant on the government for funds.
In Wales, the introduction of a Children's Commissioner was highly welcomed by society. There appears to be widespread support (perhaps stronger than in some other countries) for the Commissioner's independence from government or other interference, for the Commissioner to play a key role in ensuring that individual children are protected and have access to good advocacy, and for the Commissioner to play a broader role in asserting children's rights to be respected and valued as individuals (Thomas et. al, 2010).




































3) Choose ONE sociological aspect that challenges children’s life experiences and provide a critical evaluation of the early interventions and services that are in place to support your chosen aspect; (approx. 1000 - 1500 words) 



In Wales, in 2009 over 32% of children, or 192,000 children, lived in poverty. The Welsh Assembly Government (WAG) has backed the UK government's goal of eliminating child poverty by 2020 and is working on a new child poverty strategy.
Not all children and young people receive the assistance they require from their families, and it is critical that parents have access to the supports they require to cope with the stresses of raising children. Children and young people must also have access to tailored services that can assist them in reaching their full potential and improving their life prospects (Winckler, 2009).

According to Evans (2019) during the period of devolution, one of the main policy goals of successive Welsh governments has been to reduce child poverty. Welsh legislation has been enacted and different child poverty initiatives have been published since the turn of the century. Despite these efforts and a stated goal of ending child poverty in Wales by 2020, 29% of children still experience poverty.

Early intervention refers to taking action as soon as possible to address issues affecting children and their families before they become more difficult to resolve (Early Intervention Foundation, 2022).

Williams-Brown and Mander (2021) in their work Childhood Wellbeing and Resilience, point to a number of activities that encourage future interventions:
Outdoor education, early years of mindfulness and a robust and caring early years workforce.

Two Acts have been introduced in Wales that are solely focused on wellbeing:
The Social Services and Wellbeing Act 2014 (Wales)
and the Wellbeing and Future Generations (Wales). Both are concerned with the present and future lives of Welsh residents. 

According to Lewis (2021), 'Poverty is a significant driver of change in policy development in Wales... Wherever practicable, the Welsh Government engages stakeholders early to form partnerships to reduce child poverty and wellbeing (cited in Williams-Brown and Mander, 2021).   

Looking at Welsh Government Child Poverty Strategy plan (2015) one of the ways to support children’s is Flying start to support children from the start.
In 2006, the Welsh Assembly Government announced two new award programmes aimed at "helping children and young people living in disadvantaged circumstances enhance their life prospects." The Flying Start programme is one of several initiatives aimed at "early years" (i.e. children aged 0-4 years). These interventions are based on a number of research studies that show there are income-related disparities in terms of child development in general and school preparation in particular among this age group. Evidence from England's Sure Start programme reveals that when complete services including parent support and early childcare were offered to low-income families, child health and development improved (Deave et al., 2011).

Flying Start is a targeted Early Years programme run by the Welsh Government for families with children under the age of four who reside in some of Wales' most disadvantaged districts. Flying Start strives to make a significant difference in children's lives by reducing the impact of poverty, which is connected to poor early-life outcomes, particularly health outcomes.
The programme has four entitlements: free quality part-time childcare for children aged 2-3 years; an intensive health visiting service, parenting help and speech, language, and communication development support. Flying Start aims to ensure that: children are healthy and thriving; families are capable and coping; and Flying Start children are reaching their full potential through a multidisciplinary team approach that identifies all of the needs of the child and family and provides prudent and proportionate interventions (Welsh Government, 2017).

According to Deave (2011) the success of Flying Start is dependent on multi-agency collaboration. Flying Start has aided in improved information sharing across agencies. This has aided in the beginning of overcoming one of the recognised challenges of multi-professional, multi-agency collaboration.
Flying Start has clearly influenced professional practise in a variety of agencies. However, there have been questions raised regarding the "postcode lottery" allocation rather than an allocation based on need.

Therefore, in addition to the four fundamental parts, Local Authorities can exercise some freedom within the Flying Start programme by providing outreach support.
A limited percentage of families living outside of Flying Start zones can get the help they need through outreach. Local governments can use local expertise and a priority assessment to guarantee that the most vulnerable people receive this service (Welsh Government, 2016).

Nonetheless, access to Flying Start appears to have had a substantial influence on families, raising awareness of the programme while also helping the development of critical parenting skills; however, we can only acquire a true understanding of how Flying Start operates by hearing from families (Deave, 2011).

According to Welsh Government (2019) the programme was created (and is still being updated) based on the greatest available research, which suggests that positive outcomes for the children are likely. However, given to the lack of statistics for those who use the Flying Start entitlements, it is uncertain what these implications should be. As a result, assessing the effects is challenging. Additional data must be acquired, either by a survey or by bettering monitoring data. In order for an outcome evaluation to be meaningful, it must be able to identify which entitlements the family/parent/child has used and what the consequences were.
The results of these are. There is presently insufficient data of the appropriate type to determine this.

We can clearly see that Flying Start has significant positive impact on children’s and family’s life. However, funding streams and the rationalisation of local plans and partnerships could limit the priority given to universally available support for parents and carers. Flying Start is targeted program which do not provide for families who do not live in target areas or meet thresholds for access to targeted services. Not all low-income families live in Flying Start's geographically targeted areas, and not all low-income families require the degree of assistance provided by Flying Start.
Nowadays people live in different areas from different reasons, for example there is not many houses to rent in the private sector so families often have no choice and end up living in places where support isn’t provided, and on the other hand there are people, who doesn’t need extra support, living in ex council properties, which might be considered as deprived areas. 
In my opinion Flaying Start criterium on support people from deprived areas only need to be reviewed and to be reflected on. We need support for families in need no matter what their post code is.










































Reference list:


Amanchukwu, R., Stanley, G. & Ololube, N. P. (2015) ‘A Review of Leadership Theories, Principles and Styles and Their Relevance to Educational Management.’ Management,5(1),

Aubrey, C. (2010) Leading and Managing in the Early Years. London: Sage Publications Ltd. 

Bennis, W. G. (2003). On becoming a leader (Rev. ed.). Cambridge, MA: Perseus Pub.

Bennis, W. G., & Goldsmith, J. (2010). Learning to lead: a workbook on becoming a leader (4th ed.). New York: Basic Books.

Children’s Commissioner for Wales (2022) Available at: https://www.childcomwales.org.uk  [Accessed: 15.03.2022]

Children’s Commissioner (England) (2022) Available at: https://www.childrenscommissioner.gov.uk [Accessed: 15.03.2022]

Children and Young People's Commissioner Scotland (2022) https://www.cypcs.org.uk  [Accessed: 15.03.2022]

Clark R., M., (2012) ‘I’ve never thought myself as a leader but….’: The Early Years Professional Catalytic Leadership. European Early Childhood Education Research Journal, 

Dr. Deave, T., Prof. Dwyfor Davies, J., Ahmad, Y., Dr. Ryan, J., (2011) Flying Start programme in Neath Port Talbot: Impact evaluation. University of the West of England, Bristol.

Engestrom, Y. (1999) Activity theory and individual social transformation. In perspectives on activity theory, ed. Y. Engestrom, R. Miettinen and R. Punamaki. Cambridge University Press

Feldman, D., (2016) Honoring the Child’s Right to Respect: Janusz Korczak as Holocaust Educator. Johns Hopkins University Press Volume 40

Fox Harding, L. (1996) Family, State and Social Policy. London: Macmillan Press.  

Giessner, S. R., van Knippenberg, D., & Sleebos, E. (2009). License to fail? How leader group prototypicality moderates the effects of leader performance on perceptions of leadership effectiveness. The Leadership Quarterly, 20(3), 434-45 L

Grantham Caston, M. and Fontcuberta DiCarlo, C. (2021) Leadership Styles in Childcare Directors. Early Childhood Education Journal. Available at: https://doi.org/10.1007/s10643-021-01282-2   

Jones, C. and Pound, L. (2008) Leadership and Management in the Early Years. Maidenhead: Open University Press.
Kellerman, B. (2013). Leading questions: The end of leadership-redux. Leadership, 9(1), 135–139.

McDowall Clark, R. (2012) ) ‘I've never thought of myself as a leader but…’: the Early Years Professional and catalytic leadership’, European Early Childhood Education Research Journal, 20:3, https://doi:10.1080/1350293X.2012.704762  

Northern Ireland Commissioner for Children and Young People (2022) Available at: https://www.niccy.org [Accessed: 14.03.2022]

Northouse, P. G. (2010). Leadership: theory and practice (5th ed.). Thousand Oaks: Sage Publications.

Northouse, P. G. (2016) Leadership: Theory and practice. London: SAGE Publications.
Reed, M. and Canning, N. (2012) Implementing Quality Improvement and Change in the Early Years. London: Sage. 

Quennerstedt, A., Robinson, C., and I’Anson, J., (2018) The UNCRC: The Voice of Global Consensus on Children’s Rights? Nordic Journal of Human Rights

Raymond J.A., (2016) Utilizing Teacher Leadership as a Catalyst for Change in Schools. Journal of Educational Issues ISSN 2377-2263 2016, Vol. 2, No. 1 

Reave, L. (2005). Spiritual values and practices related to leadership effectiveness. The Leadership Quarterly, 16(5), 655-687.

Reed, M. and Canning, N. (2012) Implementing Quality and Change in the Early Years. London: Sage Publications. 

Save the Children (2022) Eglantyne Jebb. Available at: https://www.savethechildren.org.uk 
Social Care Wales (no date) Wales Safeguarding Procedures 2019. Available at: https://www.safeguarding.wales [Accessed: 5.04.2022]

Sims, C., Carter, A. and Moore De Peralta, A., 2021. Do servant, transformational, transactional, and passive avoidant leadership styles influence mentoring competencies for faculty? A study of a gender equity leadership development program. Human Resource Development Quarterly, 32(1), 

Siraj-Blatchford, I., and Hallet, E. (2014) Effective and Caring Leadership in the Early Years. London: Sage Publications. 

Taylor, A. (2008) He's got the power, how's he going to use it? Community Care; Sutton Iss. 1715, 

Thomas, N., Cook, M., Cook, J., France, H., Hillman, J., Jenkins, C., Pearson, T., Pugh-Dungey, R., Sawyers, B.,Taylor, M., and Crowley, A., (2010) Evaluating the Children’s Commissioner for Wales: Report of a Participatory Research Study. The Centre, University of Central Lancashire, Centre for Child Research, Swansea University, Children’s Commissioner Research Group, Wales Programme of Save the Children UK 

Toomer, J. et al. (2018) The Catalyst Effect: 12 skills and Behaviours to Boost your Impact and Elevate Team Performance. Bingley: Emerald Publishing.   

Unicef (2022) United Nations Convention on the Rights of the Child. Availabe at: https://www.unicef.org.uk [Accessed: 16.03.2022]

UNICEF (no date) The Rights of Every Child. A Summary of The Convention of The Rights of The Child. Available at: file:///Users/magdalenazieleniewicz-czubinska/Downloads/CRC_summary_leaflet_Child_Rights_Partners_web_final%20(2).pdf

Waterhouse , R. , Lost in Care: Report of the Tribunal of Inquiry into the Abuse of Children in Care in the Former County Council Areas of Gwynedd and Clwyd since 1974 ( London : Stationery Offi ce , 2000). 

Welsh Government (2019) Child Poverty Progress Report 2019 Available at: https://gov.wales/sites/default/files/publications/2020-01/child-poverty-strategy-2019-progress-report.pdf [Accessed: 20.03.2022]

Winckler, V., (2009) What is needed to end child poverty in Wales? Jrf Foundation for Welsh Government.

Welsh Government (2017) Flying Start Health Programme Guidance. https://gov.wales/sites/default/files/publications/2019-07/flying-start-health-programme-guidance_0.pdf [Accessed: 19.03.2022]

Welsh Government (2022) Written Statement: Marking the end of Professor Sally Holland’s term as Children’s Commissioner for Wales. Available at: https://gov.wales/written-statement-marking-end-professor-sally-hollands-term-childrens-commissioner-wales [Accessed: 10.03.2022]
Williams Brown, Z. and Mander, S. (2021) Childhood and Well-being and Resilience. Oxon: Routledge.

Yukl, G. A. (2010). Leadership in organizations (7th ed.). Upper Saddle River, N.J.: Prentice Hall.

Zachery, Kevin M., (2011) "The Leadership Catalyst: A New Paradigm for Helping Leadership Flourish in Organizations". Master of Science in Organizational Dynamics Theses. 65. 
























14


