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	Targets
	How you have worked on this
	An example can be found on

	Continue to include more critical analysis when discussing theories.

	I have continued to include more critical analysis when discussing theories.

	Pages 3-11

	Choose vocabulary carefully and ensure most appropriate words are selected for most impact.
	I have chosen vocabulary carefully and ensure most appropriate words are selected for most impact.
	Pages 3-11

	Endeavour to use a synthesis of research to support the key discussions.
	I have endeavoured to use a synthesis of research to support the key discussions.
	Page 4 and 10

	Offer greater originality of thought when making recommendations.
	I have offered greater originality of thought when making recommendations.
	Pages 6-8
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For this assignment I will critically reflect on how to support an individual learner whose progress is being impacted by specific barriers to her holistic development during a transition period. The child will be referred to by a pseudonym Mia for the purpose of this assignment (see part 2). Mia is seven years old and is in year three, she has one brother who attends the same school and is in reception. Mia has Additional Learning Needs (ALN), she has attention deficit hyperactivity disorder (ADHD) and potential dyslexia for which she is awaiting a diagnostic assessment. Mia and her family moved to the area three months ago, however she is still having trouble adjusting to the area, making friends and often gets distressed or upset. From a discussion with social services, it was discovered that they have moved frequently over the past year. Children who relocate frequently are significantly more emotional, experience peer-relationship difficulties and experience significantly higher levels of hyperactivity in comparison to those who do not relocate frequently (Centre for population change, 2023). In agreement, Levine and Kull (2019) note that each additional relocation is associated with small declines in social skills and emotional and behavioural problems. 
Mia is confident in completing schoolwork, however it can be difficult to motivate her, unless the area of work interests her. Despite this, she struggles to concentrate in most lessons. When she can access her work on the computer, she has a greater motivation to learn. However, she becomes impatient if she is not given immediate access to this. Mia prefers to entertain herself during playtimes and displays anti-social behaviour. Mia is not always a good listener, especially when the topic is not interesting to her. She also rarely strikes up a conversation, but she readily responds to others. She has profound fine and gross motor skills, but focussing for extended periods of time appears to be a challenge. She also struggles to control her anger and regulate her emotions which occasionally has a negative impact on her behaviour. Barnes et al (2016) propose that a handful of children can only express their anger, sadness, or stress through aggressive behaviours. This is thought to be a limitation for the expansion of Mia’s emotional development. 
During the current term it has been identified from observation that key areas Mia requires development in are her emotional and social development. Therefore, an informal meeting was held with the key stakeholders surrounding Mia. This included her parents, the Additional Learning Needs Co-ordinator (ALNCo), class teacher and deputy-head to design a support plan (see part 2), to commence the following term with relevant support strategies, to advance these areas of her development. This is in accordance with the Welsh Government (n.d) who note that some children may require additional assistance and provision to enable them to reach their full potential. Similarly, Choudry’s (2021) model demonstrates a progression towards more targeted support, individualised instruction and specialised interventions. Moreover, Epstein’s model of parental involvement promotes schools to create an environment of family ownership through shared decision making (Bower and Griffin, 2011). However as stated by Crosnoe (2001) parental participation may play a vital role in the educational achievements of young individuals, but it is not a universally consistent factor.
The evaluation of the support plan’s overall execution will be conducted using a pragmatic methodology known as the Mosaic approach. This entails collecting data through observation, questionnaires and informal drop-in sessions (if required) with Mia and the primary individuals involved in her development. I have opted for this approach as it prioritizes the child’s outlook and offers a comprehensive perspective by considering various aspects and viewpoints, both on an individual and collective level (Clark and Moss, 2011). Nonetheless, it is important to consider both the advantages and disadvantages of mixed method research due to the increased complexity, resource demands and time limitations during the research process (Halcomb and Andrew, 2009).
A questionnaire (see appendix A) has been designed to track Mia’s progress which will be carried out prior to the commencement of the support plan being implemented (start of new term), in the middle of implementation and at the end of the term. It comprises of straightforward, simple questions, encompassing open-ended formats. Alongside this, various forms of assessment will be conducted throughout the implementation, including the monitoring of child engagement, behaviour and feedback. This is in accordance with the Department for Children, Education, Lifelong Learning and Skills (2008) that state regularly monitoring children’s engagement and enjoyment while they participate in daily activities, along with tracking their progress and aiming for specific educational goals, enables educators to design a curriculum that aligns with each child’s unique developmental requirements. This will allow the key stakeholders to respond to her needs, her input and experiences by drawing on her pupil voice in line with the Welsh Government (2022). Moreover, Lyle, et al (2010) promote pupil voice. Additionally, Estyn (2018; 2019; 2020) emphasise the importance of utilising pupil voice in schools and using it as the primary driver for curriculum planning, enabling children to determine what they learn. However, it is important to note that it is crucial for teachers to critically assess their interest in promoting pupil voice, ensuring that their positions of relative power and their personal and professional interests do not compromise their judgement (Fielding, 2004 cited by Mayes et al, 2019).
Progression in education encompasses the expansion of knowledge, gaining a deeper understanding of ideas and concepts and enhancing skills. Piaget’s (1950) theory suggests that development happens in distinct stages. This journey is characterized by its non-linear and divergent nature, with each learner progressing at differing rates (Education through Regional Working, n.d). Additionally, the Welsh Government (2021) emphasizes the need for schools to recognise that learners progress in a variety of different ways and may advance at different stages in their learning process. Despite there being the possibility for concepts to mark significant milestones in a learners’ understanding, these are not linked to specific ages and will not occur simultaneously across different areas for different individuals. In agreement, Bruner’s developmental theory suggests that progression is not characterised by distinct stages but represents an ongoing process (Takaya, 2008). Therefore, when tracking Mia’s unique developmental journey, it will be aligned with the Curriculum for Wales (CfW) guidance (2020b).
The subject of transitions in education has been extensively studied, especially concerning how the process of change can affect learners. Mia’s transition of moving areas and starting a new school has had a negative impact on her emotional and social development (Packer et al, 2021). This aligns with Packer and Thomas (2021), who assert that the process of transitions affects not only the academic aspect of a child but also the emotional and social development of the individual. According to Harper (2005) it is essential to establish a transitional process for all children to help them adapt to fresh surroundings, educators, peers and the new structures, timetables and regulations, with the aim of gradually increasing their comfort and alleviating any anxiety related to school. Moreover, Griebel and Niesel (2000) note that alterations in surrounding, resources, curriculum, educational atmosphere, teaching methods and classroom dynamics all have the potential to influence how children react during their initial significant educational transition. They also discuss that beginning school entails not only acquiring the social norms and values of the school but also adjusting to changes in identity, roles and relationships.
Top of Form
A child’s immediate community plays a vital role in nurturing a child’s development. According to Bronfenbrenner’s (1979) ecological systems theory, children’s development is influenced by their interactions with their surroundings, he proposes that they are situated within five different systems. To ensure parental engagement, her parents will be involved in the implementation of the support plan, ensuring a cooperative, community-based approach in all critical stages of her development. Parents with children attending the school have access to an application called Classlist, a secure platform facilitating interaction between the school and parents. This platform will allow the posting of photos of Mia throughout the school day. Additionally, social services are involved with Mia, her family and the school. Moreover, alternative external agencies may be involved if required. Likewise, her parents can share photos of activities they undertake to support her development, thereby keeping the school informed and potentially offering ideas for the school to incorporate into their approach. If Mia’s parents or the school have any concerns, queries, or crucial information to share, they can communicate via the application.
Maslow’s hierarchy of needs outlines five fundamental human requirements essential for attaining a state of well-being. These needs encompass physiological necessities, safety, a sense of love and belonging, self-esteem and self-actualization (West, 2022). According to his theory, individuals must satisfy each level of these needs before advancing to the next tier in the hierarchy (Pichère et al, 2015). Mia is currently situated in the lower levels of this pyramid because she is actively seeking security and stability, relationships and belonging and self-confidence. Thus, in accordance with his theory Mia cannot fully reach her potential until these foundational needs are adequately addressed, hence the importance of the support plan.
Dewey’s theory of experiential learning emphasizes that learning takes place within a social context and that the most effective way to learn is through firsthand experiences (Dewey, 1938). Likewise, Kolb’s theory indicates that learning processes are influenced by experiences, thoughts, emotions and the surrounding environment (Practera, 2021). In alignment with this, research findings indicate that positive emotions support the learning process and contribute towards academic success, with their impact being influenced by the individual’s self-motivation and contentment with the learning resources (Um et al, 2012). Therefore, in accordance with these theories, focussing on the advancement of Mia’s social development is crucial for her to have an effective education.
It is believed that Mia’s challenging behaviour is a result of her emotional development. Reynolds (2023) notes that demanding behaviour will be apparent if well-being is not imbedded and that nurturing is crucial to imbed this. The Welsh Government (2012) state that the establishment of positive connections with children is at the core of effective behaviour management. Moreover, Plessis (2009) suggests that fostering strong emotional connections during childhood is essential for the development of healthy emotional regulation and the formation of an individual’s self-perception. Therefore, it is crucial that the key stakeholders around Mia make the effort to build an effective relationship to thereby support her with her emotional development and her behaviour.
ADHD can be challenging to live with because it can make day-to-day activities problematic (NHS, 2019). Mia struggles with symptoms of her ADHD daily, both at school and home. Davis et al (2015) cited by Packer (2021) highlight that a significant challenge encountered by learners with ALN is that they are expected to conform to pre-established processes and systems. A barrier that she is facing, that has been raised by the school and her parents is her lack of socialisation and friendships. Adopting a holistic approach to education involves concentrating on all aspects of a child’s development, particularly nurturing a child’s overall welfare and well-being (HEI Schools, 2022). Therefore, as noted in Mia’s support plan (see part 2) her socialisation is going to be a key focus at the start of the following term because this has a detrimental effect on her holistic development. Hare (2010) argues that holistic education expands and enriches the educational journey by offering a comprehensive approach that positively impacts various aspects of a child’s growth and development, including their responsibility and optimism.
One strategy to advance her socialisation will be introducing a buddy scheme which will consist of pairing up children, so everyone has a friend. This is in correspondence with the Anti-Bullying Alliance (n.d) who state that buddy schemes help children who particularly require social and emotional support such as new children to the school. However, The Child Mind Institute Wales (2023) note that girls with ADHD can find it difficult to make friendships because they are often impulsive and hyperactive and may appear loud, aggressive or immature to their peers. In agreement, research suggests that girls with ADHD have a substantially lower social competence in comparison to typically developing girls (Kok, et al, 2016). Another strategy to help her build friendships is for all children in the class to complete a small introduction of themselves to the class which will allow Mia and other children to identify similar interests and everyone will be aware of their peers. 
Additionally, Mia’s parents will be requested to help the school create a one-page profile for Mia which will allow the opportunity to identify similarities and differences in behaviour between home and school. Mia will be encouraged to join clubs in school that are of interest, as well as community centre clubs and activities with the support of her parents. The Department of Education and Skills (2003) highlight the significant influence of parental involvement on children’s school outcomes. Similarly, Estyn (2018a) acknowledge that parents who feel confident in assisting their children’s learning have a crucial role in enhancing their child’s achievements. Furthermore, Mia will be encouraged to attend the community centre for activities which will allow her the opportunity to make additional friendships and socialise more because as stated by Cuff (2023) community plays an essential role in the education of children.
A meeting will be held with Mia, her parents, the ALNCo, the deputy-head and her class teacher at the end of the first week to check that these strategies have been implemented to develop her socialisation. Additionally, regular drop-in sessions will be offered if required. To monitor Mia’s progress her interactions with her peers and staff during the school day will be observed. Moreover, her parents will be urged to inform the school whether Mia has formed any friendships beyond the school environment and if they have observed any progress in her social interactions. According to Forman and Hall (2013) children can be effective learners, but it is essential for teachers to take their time to engage in close observations and thoroughly examine their recorded observations. Additionally, they will receive a list of various clubs and activities and be asked for feedback regarding her involvement if she chooses to participate. Establishing effective communication with parents is vital in overcoming barriers because what challenges the teacher often poses difficulties for the parents too (Arshad et al, 2012).
Mia gets anxious because she is new to the area and worries that she will not be able to find her way home or to other important locations. She tends to get frustrated because she does not know where things are around the school and is not used to the routine yet. According to Glasses (1997) cited by Bucher and Manning (2002), students are motivated by four fundamental psychological needs including the desire to belong, the need for power, the aspiration for freedom and the pursuit of enjoyment. Therefore, making sure Mia has a sense of belonging in her community is crucial. To try and overcome this, the class teacher has decided that the new term’s topic should be ‘our community’ which will allow the opportunity for the children to voice what they want to learn about and what they already know. Numerous research findings have validated the advantages of involving students in decision-making and feedback including increased child engagement, enhanced relationships between children and teachers, improved communication between children and the school and the creation of an optimal environment for the school community to evolve into a true learning community (Mitra, 2001; Ruddock, et al., 2003 cited by Pulis, 2016). Additionally, visits to local places in the area will be considered including shops, the park and the doctors. The class teacher also intends on inviting some visitors into school such as the local police force. Moreover, it is believed that conducting a lesson on directions and routes around the local area will ease Mia’s anxiety and frustration. 
To review Mia’s progress, she will attend a meeting with her parents and the class teacher after three weeks of implementing these strategies to support her settlement. Alongside this, regular drop-in sessions will be offered if required. To assess Mia’s advancement, a discussion will be held as part of a class activity where they are required to discuss different directions to navigate around the local community and exchange directions. Furthermore, observations of her performance combined with feedback obtained through daily check-ins will be used to monitor overall anxiety levels in relation to this activity. Furthermore, weekly updates will be uploaded to Classlist from both Mia’s parents and the class teacher or occasionally the ALNCo. Her progress will be evaluated by reviewing what has been recorded on Classlist.
Mia’s social-emotional development appears to align with Erikson’s fourth stage of social-emotional development (Maree, 2021). Mia demonstrates confidence in her schoolwork, although she requires motivation to complete work that is outside of her interests. Her enthusiasm notably increases when she has access to a computer, but she can become impatient when denied immediate computer access. This corresponds with Erikson’s idea of a child at stage four, where they become competent in handling more intricate tasks. Furthermore, Erikson’s theory highlights the importance of teachers, peers and social interactions in fostering self-esteem and a sense of pride during this developmental phase. These factors may be contributing to Mia’s emotional developmental challenges, particularly if she has limited interaction with her peers.
Since identifying Mia’s emotional development as a key area for improvement, several strategies have been put in place to support her emotional regulation in the new term (see part 2). One of these strategies is encouraging her to use the emotional regulation corner when needed. According to Lantieri (2008) calm-down areas can positively impact the whole class environment by offering a space for any children experiencing emotional challenges to regain their calmness. However, it is crucial to evade the idea that an emotional regulation corner is a “time out” or a form of punishment, avoiding any associated stigma (Action for Healthy Kids, n.d). Emotional regulation area’s often entail different tools and objects that children can choose from to help them regulate, according to Kosky and Curtis (2008) allowing them the choice about what they do may enhance their participation and motivation. This relates to the United Nations Convention on the Rights of the Child (UNCRC) (1989) promotes the idea that professionals in the presence of children should guarantee that their voices are acknowledged and that adults should allow children the chance to be heard with dignity and attentiveness.  Furthermore, they state that children should be entitled to express their thoughts on decisions made by adults that impact them and their viewpoints should be considered in the decision-making process.
Additionally, giving her permission to go on a walk to regulate herself with a member of staff is another strategy. Mia and her class teacher have previously recognised this as an effective support strategy. Recent studies have demonstrated that physical activity has beneficial impacts on an individual’s capacity to regulate emotions as indicated by Bernstein and Mcnally (2016) Edwards, et al (2017, 2018) cited by Zhang, et al (2019). In agreement, Harvard Health (2011) explores the benefits exercise has on your emotional well-being and general health because it reduces the presence of stress hormones, such as cortisol and adrenaline and stimulates the release of endorphins, which are natural pain-relievers and mood-enhancers found in the brain. Bodrova and Leong (2005) note that a critical skill that children must possess to facilitate their learning is the ability to self-regulate.  Moreover, studies have demonstrated that children who can effectively regulate their emotions and behaviour tend to be more successful in social and educational settings (Blair and Diamond, 2008).
Seeking animal therapy is another intended method to support Mia with her emotions, specifically a dog. Prevell (2023) and Jones (2023) discuss the importance of animal therapy and the positive impact it can have on emotions because children do not feel intimidated when speaking about their emotions to animals. In agreement, Tomlinson, et al (2020) cited by Scandurra, et al (2021) state that positive interactions with pets, whether they happen in family, recreational, educational or clinical settings, can enhance emotional regulation in children, enhancing their empathy and helping them manage stressful emotions. However, those involved in this process should be cautious because Mia may become attached to the dog which could leave to possessiveness or potentially reduce her overall satisfaction with this therapy (Johnson, 2020).
Additionally, modelling emotional regulation and empathy will be fundamental in supporting Mia with her emotional development. In accordance with this, Nel Nodding’s believes that children develop their natural ability to empathise and extend it to others and their surroundings when they witness others demonstrating care and concern for them, which contributes towards them developing an aspirational self-concept, often referred to as the ‘ethical ideal’, which embodies the qualities they aspire to possess (Smith, 2020). Similarly, Vygotsky (1978) states that social interaction with a More Knowledgeable Other (MKO) who can model behaviours or offer verbal assistance helps children learn crucial information. Likewise, Bandura’s (1997) social learning theory suggests that we learn social conduct by observing and imitating the behaviour of others. However, Thorndike (1905) and Skinner’s (1937) theories suggest that children learn as a result of the consequences of their behaviour. Moreover, Watson’s behaviourism theory argues that behaviour is influenced, learned and shaped by environmental factors and emphasises conditioning (Moore, 2017).
Mia’s parents will be requested to make observations of her emotional self-regulation and make notes, so that they can be used to assess her progress. At the fortnightly meeting with her parents, the progress she is making will be discussed, both at school and home. During these meetings, notes made by her parents and the class teacher, or any other key stakeholders present and will be reviewed and discussed. Additionally, weekly updates will be uploaded to Classlist from both Mia’s parents and the class teacher or occasionally the ALNCo. Her progress will be evaluated by reviewing what has been recorded on Classlist. Moreover, after every animal therapy session communication will be held to discuss the effectiveness and identify any signs of development or possible regression. Alongside these strategies to review her progress, her development will consistently be considered by those surrounding her. 
If there are little signs of advancement in Mia’s social and emotional skills, an improvement to the support plan (see part 2) could be to introduce an Emotional Literacy Support Assistant (ELSA) intervention. An ELSA is trained to support children’s emotional development and well-being within the school environment and receive training from a team of Education Psychologists (Bristol City Council, n.d). This may be beneficial because it is suggested that emotional skills can be cultivated and incorporated into the educational process through high-quality lessons, in-school programs and interventions that utilise quality resources (Mentally Healthy Schools, n.d).
In conclusion, the discussions in this assignment regarding emotional and social development emphasise the significance of the support plan (see part 2). Moreover, Steiner’s (1997) humanistic approach highlights the significance of the first seven years of a child’s life in determining their future wellbeing. During this period, the foundations are established for subsequent learning and holistic development, encompassing lifelong physical, social, emotional, intellectual and spiritual growth (Pavlovic, et al, 2017). This emphasises the importance of supporting Mia at the earliest opportunity due to her being seven years old.
In accordance with this assignment, I will ensure that I sustain highly effective practice through the Professional Standards for Teaching and Leadership, specifically paying close attention to enabling improvement (Welsh Government, 2020a). I will do this by ensuring there is always a focus on enhancing the results and achievements of learners. I will also ensure I meet the needs of all learners’ unique requirements. Furthermore, this assignment has highlighted the significance of recognising that learning evolves gradually and tangentially, building on past experiences and knowledge, and strategies for advancing in learning based on this.
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	Reason support is required 
	Curriculum links (Welsh Government, 2020b) 
 
	Nature of support 
	Who will be involved?
	When? 
	Review date 
	Evaluation/comments 

	Socialisation 
Mia wants to make new friends, but she is nervous, so rarely initiates conversation. She is also worried that she will move again and not see her peers if they become friends. 
	Area of Learning experience: Health and Well-being
What Matters Statement: Healthy relationships are fundamental to our well-being.
Progression step 1: “I can make friends and try to resolve disagreements, seeking support when needed.”
	· All children introduce themselves to the class.
· Parents asked to help write one-page profile for Mia.
· Encouragement to join clubs in school that are of interest.
· Set up a buddy scheme.
· Encourage her to attend community centres for activities.
	· Class Teacher 
· Mia 
· Mia’s peers 
· Mia’s parents 

	· The children’s introduction to the class are planned to be completed during the first week. 
· Mia’s one page profile should be completed by the end of the first week of term, at the latest.
· Mia will be consistently encouraged throughout the entire term to join clubs that are of her interest.
· The buddy scheme will be set up during the first two weeks back and encouraged throughout the entire term.
· Mia will be consistently encouraged throughout the entire term to attend community centres for activities, outside of school hours.
	Meeting to be held with Mia, her parents, the ALNCo and her teacher at the end of the week. 
 
Regular drop-in sessions will be offered if required. 
	Mia’s progress will be identified by observing her interactions with others during the school day. 

Her parents will be encouraged to share if Mia has made any friends outside of school and if they have identified any progress. They will also be provided with a list of different clubs and activities and be asked for feedback on her engagement if she attends. 

A questionnaire will be carried out at the beginning of the support plan being implemented (start of new term), in the middle of implementation and at the end of the term.

Weekly updates by both Mia’s parents and the school will be uploaded to Classlist.  Her progress will be evaluated by reviewing and discussing what has been recorded on Classlist every week.

	Settlement 
Mia and her family are unfamiliar with the local area which makes her nervous. She is also worried about getting lost and not being able to find her way home or to other key places. She also is not familiar with the school routine or where things are at school which makes her frustrated. 
	Area of Learning experience: Humanities
What Matters Statement: Our natural world is diverse and dynamic, influenced by processes and human actions.
Progression step 1: “I have first-hand experience of the natural world and am beginning to recognise places which are familiar to me.”
Progression step 2: “I can recognise the distinct physical features of places, environments and landscapes in my locality and in Wales, as well as in the wider world.”

Area of Learning experience: Mathematics and Numeracy
What Matters Statement: “Geometry focusses on relationships involving shape, space and position, and measurement focusses on quantifying phenomena in the physical world.”
Progression step 1: “I have explored movements and directions and I am beginning to use mathematical language to describe position.”
	· Class topic for the term will be ‘Our community’. 
· Pupil voice will be used to plan for the class topic to see what everyone wants to discover and learn about. 
· Will ensure visits to local places in the area are conducted, local visitors invited to the school. 
· Do a lesson on routes and directions around the community. 
	· Class teacher 
· Mia 
· Mia’s peers 
· Chosen visitors, for example police officers, shop workers. 

	Implementation will begin on the first week of term and continue throughout the entire term.

	Meeting to be held with Mia, her parents, the ALNCo and her teacher assistant after 3 weeks. 
 
Regular drop-in sessions will be offered if required. 
 
	To review Mia’s progress, a discussion as part of whole class activity to talk about routes around the community, giving and receiving directions will be held. Moreover, observations of Mia will be conducted, combined with feedback via daily check in to monitor general anxiety relating to this. 

A questionnaire will be carried out at the beginning of the support plan being implemented (start of new term), in the middle of implementation and at the end of the term.
 
Weekly updates by both Mia’s parents and the school will be uploaded to Classlist.  Her progress will be evaluated by reviewing and discussing what has been recorded on Classlist every week.


	Emotional regulation
	Area of Learning experience: Health and Well-being
What Matters Statement: How we process and respond to our experiences affects our mental health and emotional well-being. 
Progression step 2: “I can self-regulate my emotions in a healthy way using strategies that I have developed.”
	· The use of the emotional regulation corner will be encouraged.
· Give Mia permission to go for a walk to regulate when required.
· Animal therapy
· Model emotional regulation and empathy
	· Mia
· Class teacher
· Animals
· Class teacher
· All staff
· Mia’s parents
	Implementation will begin during the first week of term and will continue until decided otherwise. When her emotional regulation skills progress, reducing the occurrence of some of these strategies will be considered. The emotional regulation corner will be available all year.
	Meeting to be held with Mia’s parents’ fortnightly.

Weekly updates via Classlist from both Mia’s parents and the class teacher or ALNCo.

Animal therapy staff member or witness to communicate effectiveness after every session.

	Mia’s progress regarding regulating her emotions will be identified by asking her parents to observe and make notes on her emotional regulation at home. To follow up from this, a meeting with her parents will be held fortnightly to discuss any progress or barriers. 

Her progress will also be evaluated by identifying any development in her emotional regulation by looking at what has been recorded on Classlist.

A questionnaire will be carried out at the beginning of the support plan being implemented (start of new term), in the middle of implementation and at the end of the term.

Weekly updates by both Mia’s parents and the school will be uploaded to Classlist.  Her progress will be evaluated by reviewing and discussing what has been recorded on Classlist every week.
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