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Section 1 
Play
The United Nations Convention on the Rights of the Child (UNCRC) is made up of 54 articles which outline children’s rights, article 31 states that children have the right to play (Children’s Commissioner for Wales, 2019). All children and young people up to the age of 8 are entitled to these rights and must be given opportunities to access these rights. According to Juster and Leichter-Saxby (2014), children are experts in their own play. Through play, children develop many aspects of their development. These may include creative, emotional, intellectual, physical and social development. Children explore who they are as individuals and learn about the people around them through play. In addition to this, children and young people explore and discover the world they live in and develop strategies to survive in it. According to Play Wales (2017) there are 16 different play types for children to participate in, some of these include:
• role play
• rough and tumble play
• social play

Role Play
Role play encourages children to understand the world they live in, it gives children the opportunities needed to act like some people they may have come into contact with. (Hughes, 2006). For example, doctors, nurses, dentists, teachers, fire fighters or paramedics. Role play is not necessarily an indication on what the child believes in or thinks, it is more likely that they are re-acting something that they have seen (Slade, 1995). Role play has many benefits for children and young people, it helps them strengthen their language and vocabulary therefore developing their communication skills (Kuśnierek, 2015). It also helps them develop their social skills through collaborating with other children and learning to turn take and share.

When children can play independently in a role play area, their level of learning through play increases. It becomes self-directed play, according to Play Scheme (no date), self-directed play is:
• freely chosen- the child chooses what they want to do while playing
• goalless- there is no achievement or reward when the child has finished playing
• intrinsically motivated- the child chooses the reason to why they are doing it
• personally directed- the child chooses how they want to play.
When children are given opportunities to participate in self-directed play through role play, it allows them to explore, investigate, learn through their own motivation, mimic and observe (Howard, 2015). 

Rough and Tumble Play
Rough and tumble play gives children the opportunity to pretend fight, wrestle, tickle and be tickled and do activities like climbing over each other and rolling around. This area of play enhances children and young people’s personal, social and emotional development and physical development (Hughes, 2006). Rough and tumble play supports children in exploring and developing social relationships, turn taking and helps them find their own personal boundaries as well as finding other people’s boundaries (Raising Children, 2019).

Having an adult’s involvement in rough and tumble play is sometimes needed because it can get too rough. A benefit to adult support in this area of play is that it promotes secure attachment, self-regulation and social skills. Children who have formed secure attachments usually display flexibility and complexity on a better level than peers who have not formed secure attachment (University of Arkanas, 2009). 

When children are left to play independently in an area that has space, it is likely that they will participate in rough and tumble play. This becomes self-directed play as the child is choosing the area of play they want to participate in and are able to choose exactly how they want to play.

Social Play
Play is essential for developing children and young people’s social development, this is because many different levels of social development are impacted on. Through social play, children can explore the rules needed for social engagement. They also have opportunities to develop their knowledge, information and processing skills through social play (Hughes, 2006). Social play assists children and young people in developing their personal, social and emotional development, communication and language development and their understanding of the world. All these areas of development are crucial in developing children holistically.

Otherwise Education (2018) states that holistic development is supported through learning which combines all areas of development and growth, it focuses particularly on physical development, emotional development and psychological development at the same time rather than focusing on one specific area of development at a time. Social play helps develop holistic development through.

The role of the adult is important in social play, Lindon (2001) states it is clear that social skills which result in happy play need to be learned. Telling children they have to share, they have to take turns or they must be nice to each other does not demonstrate good social skills, having a helpful adult role during this area of play has much more impact on the children. 

Section 2
Tovey (2007) states that risk is socially constructed and depends completely on the individual child and their family, an acceptable risk for one child may be a completely unacceptable risk to another. Risk is commonly looked at as a negative and the benefits of risk in play are not acknowledged, the positive links between risk taking and children’s well-being and learning should be considered. Risk taking allows children to learn at the edge of their capabilities, it allows them to push boundaries and enhances opportunities. Vygotsky (1978) suggested that children initially learn to do things through encouragement and help from other, through this support they learn to be able to do things independently. Allowing children to take risks allows them to push themselves to their very best limit, risk taking during play allows children to trial new ideas. Play Safety Forum (2002) suggest that all children need and want to take risks as part of their growth and development to reach their fullest potential. 

Risk is a situation which potentially involves exposure to danger, risk becomes something bad when it possesses danger of a high level, if it is not thought about or it has no benefits. The Health and Safety Executive (no date) states that “the goal is not to eliminate risk, but to weigh up the risks and benefits. No child will learn about risk if they are wrapped in cotton wool”. Risk enables children to assess and manage risk as part of their everyday life, it allows them to become problem-solving individuals which will also support them through life (Claxton, 1999). When planning and providing play activities and opportunities, it is important to remember that risk should not be eliminated instead it is important to assess the risks and the benefits and then provide adequate risk within a safe environment to enable children to experience and take part in challenging play. Therefore, this will support children’s physical, emotional and social development and skills. 

Bumps, bruises, cuts and grazes are an essential part of childhood that enables children to learn how to react to these minor issues and how to manage their bodies (The British Association for Early Childhood Education, no date). Stephenson cited by Tovey (2007) found there are three key elements that make an experience seem risky, these include:
• attempting to do something that has never been done before
• feeling on the borderlines of ‘out of control’- this is usually because of height or speed
• overcoming a fear an individual has. 

According to The British Association for Early Childhood Education (no date), there is unfortunately “an increasingly risk adverse society” and this is making it more difficult for children to participate and practise physically active, playful risk. There are many barriers to why children are not able to participate in risky play, parental fear is one of these. In fact, this is one of the biggest barriers to children playing and taking risks. Staffed play provision can provide children environments where they can explore and play within a rich in play area, this will support the limitation of parental fears which has impacted and prevented opportunities for children to play (Bazley, 2018). Stephenson (2003) argued that practitioners attitudes satisfied children’s need for physical challenge more than the actual provision itself. If the practitioner shows positive attitude towards risk taking through play, children are more likely to adopt the same attitude. Tovey (2006) suggests that many practitioners display risk anxiety and fear of accidents when working with children, in particularly in the outdoor setting. This results in some settings preventing risk taking for children in play to reduce and manage this anxiety. 

The Donaldson curriculum consists of 4 different purposes, these include:
• ambitious, capable learners- ready to learn throughout their lives
• enterprising, creative contributors- ready to play a full part in life and work
• ethical, informed citizens- ready to be citizens of Wales and the world
• healthy, confident individuals- ready to lead fulfilling lives as valued members of society.
Donaldson cited by Successful Futures (2015) also suggested it is essential that children develop wider skills which will support them through life and work. These skills include critical thinking skills, problem solving skills, planning and organisation skills, creativity and innovation and personal effectiveness. 

Section 3
According to Drake (2006), observation is the process of watching children’s actions, expressions, gestures, behaviours and development and listening to the way they communicate and interact. This process requires practitioners to be sensitive and respectful of the children’s rights at all time, it also requires practitioners to be open to new learning methods and agenda. 

There are many reasons to why practitioners observe children in their care, however the main reason to observing is to plan and prepare a suitable curriculum that meets all children’s individual needs within the setting (Drake, 2006). Vygotsky (1978) conducted research and concluded that children can learn more by the correct balance of adult intervention and child-led play, this is known as the ‘Zone of Proximal Development’. 

Individual Child Observations- Running Record
Lorina (2018) states that a running record includes much detail of everything a child says and the behaviours they display during a set period and are usually written in present tense as the notes are being recorded as it is happening. When using running records as an observation method, it is best to do so during a specific time usually between 2 minutes and 5 minutes. It is important to remember to set the scene when using this method of observation, however it is vital that the focus is the child who is being observed. 


Observation Requirements
There are certain requirements needed when conducting an observation. The most of obvious requirement is children, it is essential to ask consent before carrying out any form of research. If a child becomes withdrawn, upset or shies away that is sometimes their way of communicating and showing that they do not give consent to be observed (NSPCC Learning, 2020). As a practitioner, it is vital to be objective this meaning all personal feelings and thoughts should be put aside, the observation records should only include what was seen and not what was though at any given time. All practitioners carrying out observations require knowledge and understanding of both child development and the individual child, without this it is near enough impossible to complete a successful observation. Before beginning the observation it must be decided upon whether the practitioner is going to interact with the child/children being observed or if they are going to sit away and observe, it should be considered that interacting with children while observing may result in details being missed and may have an impact on the child’s interaction and behaviours (West Sussex County Council, 2019). All these factors should be considered and decided upon before any observation is carried out. 

Benefits of a Running Record
There are many benefits to observing using running records, one of these is they usually provide in depth information on a range of developmental areas and focuses on holistic development (Lorina, 2018). Observing using this method doesn’t require a vast amount of training as they are used in everyday life (Sharman et al., 2007), however the practitioner observing must have knowledge and understanding of child development. Written records provide a wide range of information, according to Pellegrini. A.D et al. (2013) they can provide reasoning to behaviours being displayed by some children, how often these behaviours are being displayed and the triggers to why they are being displayed. 

Limitations of a Running Record
There are many benefits to using running records, however there are also limitations to using them. Running records can be time consuming, although there is limited time to complete the observation, writing all the details up and ensuring every detail is included can be time consuming. Running records can be used to observe individual children but cannot be used to observe more than one child at one given time (Blaiklock, 2003), this is similar to the areas of development. One area of development can be observed but it becomes difficult to observe more than one at one time, very often the practitioner observing is one who works within the setting with the children. This can result in it being difficult to separate from the child for observational purposes, children are familiar with practitioners engaging regularly and supporting this resulting in the misunderstanding of the reasoning to why they do not engage or support during observations (Sharman et al., 2007). 

Section 4
Self-directed play enables children to develop new ideas and encourages children to be in control of their own learning, this enhances the learning as the child gains first-hand experiences (UNICEF, 2018). Self-directed play can initially begin with an adult-led activity, children should then be left to have freedom of space and time to develop new ideas and have the opportunity to add extra resources which will enable them to create their own experience of play (Thornton, 2015). Piaget cited by Professional Association for Childcare and Early Years (2016) based his theory on the idea that children base their thoughts and understanding of the world on the different experiences that they have had, this supports the statement that children create their own experience of play through self-directed play. Howard (2015) also supports this statement as he suggests that children discover that learning happens continuously in the real world. When children perceive an activity as play it has a positive impact on their wellbeing, in particularly their emotional wellbeing, wellbeing and play are closely linked (Howard and McInnes, 2012). 

Howard and McInnes (2012) suggest that children usually consider many factors to decide whether an activity is deemed as play or as not play, some of these factors include the location of the activity and adult involvement. If an activity is provided on the floor, adults are within reach if needed but not too close and children are given choice to visit the area, they are more likely to deem this as play and not as not play. If an activity is provided on a table, adults are present and the children are instructed to take part, they are more likely to see this as not play and display less happiness in participating (Howard and McInnes, 2003).

[bookmark: _GoBack]When planning and preparing activities, it is important to ensure that the views and needs of the children are considered. An adult’s perception of play is often different to a child’s perception of play, this can have an affect on the planning of activities (Playwork Occupational Standards 2005). Careful consideration needs to be taken when resources are provided to support children’s development through activities and play, the location in which the activity is planned should also be considered to ensure children visit the area to participate in child-led play and have fun while doing so (Scottish Childminding Association, 2020) (Department for Children, Schools and Families (2009). 

Practitioners who are objective and keep their distance while observing are more likely to see children participating in self-directed play while observing, practitioners are more likely to see a true reflection of the child’s development stage and a true representation of the child when participating in self-directed play (Caro, 2012). Most children are more confident, more independent, more imaginative and more motivated when participating in self-directed play as discussed by HMS Administrator (2018) because they are given freedom to play and free space to do so. According to Drake (2006), a learning environment that is of a high quality is, therefore, essential when observing children in situations that occur naturally and self-directed play. 




