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In the face of your unswerving commitment to grow,
students will emerge like butterflies from a chrysalis;
they will become the leaders of their own lives.
( Freedman, 2003)
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(Source: Litmos, 2018)
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Introduction

Transition – The process or a period of changing from one state or condition to another, “student in transition from one programme to another.” (Oxford dictionary, 2018)
                                                              
Children will experience many transitions during their early years from birth to five years of age, and beyond this age through to adulthood. A transition is identified as the process or a period of change that may alter the daily routine of a person’s life. Transition is always about change, particularly adjusting to change, which can be a simple change such as moving from one room into another or a more complex change such as the change in the daily routine for a two-year-old, where they transition from home to pre-school. They then transition from pre-school on to nursery and then from nursery on to reception class. (Allingham, 2012). 
It is important that early years practitioners are aware that this transition for the child from home into pre-school is a momentous experience and that the child needs to feel valued and welcomed when going through this process. This transition process is shaped by social structures and not only involves the child, but also practitioners, parents/ care givers and other professionals together. For such transition from home to pre-school to be successful then preparation for this should begin early. (Daly, Byers, Taylor, 2009).
Effective communication and socialisation between all involved in the ongoing transition process is key to success, as the child’s development could be affected both positively or negatively during this process. This can include physical, emotional, personal or psychological development. It is therefore important that these transitions are done as smoothly as possible for all involved, especially the child, for them to feel happy and settled in their new environment as they leave their ‘comfort zone.’ The setting’s transition and transfer policy and procedures should also be followed and be clear and precise for all those accessing it. (Daly, Byers, Taylor, 2009).

“No matter when or at what age children begin school, parents and teachers will want children to be happy and to have a start that will help them settle quickly”. (Fabian, 2002 p.100)


Bronfenbrenner (1979) identified that those children who had a smooth transition from home into the learning environment and a positive experience of this, were more likely to make successful transitions in the future. He also recognised that depending on the environment that the child would transition into and develop in their learning, also depended on the outcome of the child and their ability to become successful learners. The more encouraging and nurturing these environments and relationships are the better chance the child will be able to grow, learn and develop. Therefore, it is in the best interest of the child for the transitions they experience to be successful, as a poor transition could traumatise a child and make the child presume that all future transitions will be traumatic. Bronfenbrenner also believed that during the early years, it is important that parents and professionals have a positive partnership between home and pre-school, as this makes the transitional event less stressful to both the child and the parent / care giver. (Bronfenbrenner, 2015)


Bronfenbrenner’s Bioecological Model of the Human Development focuses on the impact that the environment, in addition to biology, has on individual’s development. (Bennet, 2014)
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(Source: Bronfenbrenner, Pinterest. 2018)

How to use this handbook
Welsh Government (2008) states that the significant adults in a child’s life, are to be responsible to enable them to achieve the best possible outcomes. By embracing this, children can be supported well within the setting to realise their full potential. 
In this instance, this handbook is specifically designed for keyworkers, working with children age 2 – 3 years of age in pre-school (flying start) settings. 
This handbook should be used by the keyworker as a guide to promote their understanding of the importance of effective communication for young children’s learning and development during transitions.
The aim of the guidance is for keyworkers and practitioners to understand how they can effectively manage smooth transitions during the early years from home into pre-school, as well as transitioning from pre-school onto the foundation phase at primary school, when the child is ready to move on at the age of three. It will look at your role as the adult as well as the needs of the child. Partnerships, interventions and proposed outcomes will also be looked at to guide the keyworker, who has a duty to plan and manage the transition smoothly. Welsh Government (2018) 
With this guidance and through good practice the keyworker should be able to understand how transitions can be managed carefully and effectively in the early years, to ease the process of change, making it reassure for both the children and their families. The keyworker needs to be able to build good relationships with the parents/ carer. This enables the practitioner to gain vital information with regards to the child’s needs and enables the parent/ carer to have a comfortable and trusting relationship with the practitioner. Practitioners need to respect the parent/ carer as partners, in supporting their child’s learning, development and transitions. The relationships between practitioner and parent / carer are especially important and reassuring for the child as they develop effective communication systems and information sharing protocols. (Patel, 2000)  
Practitioners need to make the process gradual whilst supporting the child’s well-being and making them feel secure. They also need to be able to facilitate effective environments in order to observe, assess, plan and evaluate.
This guide will ensure that the transitions will be planned, monitored and pro-active, ensuring that all individual needs are met in a holistic approach. Staff need to show commitment and care and work with professionalism to meet all national occupational standards, as this ensures that transitions are completed and delivered successfully to a high standard. Welsh Government (2000).
The role of the adult
Early years practitioners must ensure that the child is fully supported throughout the transitional process and must plan for them appropriately. The needs of each child need to be identified and met in order to encourage independence and confidence and help the child to settle into their new routine and surrounding. The practitioner also has the responsibility to help the child when they move onto the next step, such as transitioning from preschool onto foundation phase nursery in primary school. Families must also be supported during this process. 
When children leave the home environment to embark on the educational system, it can be an anxious and emotional time for the whole family, therefore this process needs to be managed sensitively and effectively by the childcare settings to which the child is going into. (Croneri, 2018)
New experiences need to be facilitated in a positive way and the key person (keyworker) support system is good practice to follow when working closely with young children. 
Key person – A practitioner who is mainly responsible for providing lead support, contact and communication for a child and their family within the setting, with the aim of supporting close attachments between individual children and staff. (Daly, Byers, Taylor, 2004)
The key worker approach helps the practitioner, child and their family to establish a close, reciprocal relationship. John Bowlby identified that children need a secure base from which to develop socially. Bowlby’s work included how babies become attached to their mother figure and what happens when they become separated. As children in this situation can feel a sense of loss or grief, it is important that the child and key person develop a strong bond to help them feel secure and happy, for a healthy development. (Daly, Byers, Taylor, 2004) 
To begin the transition process, the manager and keyworker must arrange a home visit where a meeting can take place in the family’s home environment to gather information on the child’s and family needs. Relevant paperwork and an ‘all about me’ booklet will be completed during this visit. This first initial contact starts the transition process, where families are given the opportunity to ask questions and start a relationship with the staff team and setting. It also enables the staff to identify background information with regards to the cultural needs as well as any disability needs or vulnerabilities of the child. Without knowing this essential information, the setting will find it difficult to provide a high-quality service.  
Visits to the setting are encouraged prior to the child starting to help the child, parent / carer to become familiar with the staff, the operation of the setting and the daily routines. This settling in policy should be clear and shared with parents / carers. Welsh Government (2000).
Once the child starts the gradual settling in process, keyworkers must remember the following within their role:
· To be a good role model, safeguarding and supporting the child and families always
· Sensitive support and reassurance to both child and parent/ carer 
· High quality care for the child in a warm, welcoming environment
· Maintain observations, assessments and planning 
· Meeting physical, social and emotional needs
· Value and respect the child and their families
· Effective communication, by keeping parents always informed.
· Play and activity experiences that reflect the child’s home life and culture, with child initiated activities.
· To support the child in the transition process when leaving the childcare environment and going onto the next stage. For example, provide transition visits to nursery class, pass on any relevant information and assessments to the nursery teacher.
These principles, pedagogy and good practices will provide not only a smooth, successful transition for the child and families but also improve the outcomes for children in the long term. (Daly, Byers, Taylor, 2004). 




The needs of the child
All children need to be included and cared for in secured, loving environments. No child should be excluded or disadvantaged because of ethnicity, culture or religion, home language, family background, special educational needs disability, gender or ability. They need to be able to form secure attachments with their keyworker, as some children may be experiencing a sense of loss when leaving their mother figure. Experiences within the childcare setting should be based upon what the child already knows and can do and their likes and dislikes, to make the transition as smooth as possible for them. Relevant and appropriate activities need to match the level of the child’s needs and provide them with the best possible, enjoyable experiences as this can have an adverse impact on their well-being, as well as their development. (Smidt, 1998)
For a young child to be able to develop communication and social skills it is important for adults to respond appropriately to their cries, babbles or gestures with actions such as eye contact, words or a hug, as neural connections are built and strengthened in the child’s brain during this process. These ‘serve and return’ interactions shape brain architecture and are essential to the young child during the transition process. If these interactions are unreliable, inappropriate or absent then the developing architecture of the brain may be disrupted and lead to physical, mental and emotional health impairment. (Harvard University, 2017).
A child centred approach within settings enable all the practitioners, especially the key worker, to observe and plan for the children taking into consideration and focusing on the child’s interests and incorporating these into learning, care and helping the child to settle.
‘Play’ is a very important part of the transition process, the child has a ‘right to play,’ as governed by the United Nations Convention on the rights of the child. Play can be both child and adult initiated, where interaction between both child and keyworker can be displayed in a positive manner. Piaget (1951), Vygotsky (1978) and Bruner (1974) have all played pivotal roles in shaping the educational practices of today. (Maynard and Thomas, 2004)
The Foundation Phase Framework places emphasis on the seven learning outcomes for children and advocates that positive links between home and childcare are fostered and promoted. The child needs a variety of play opportunities to enable them to achieve such outcomes in the following areas: 
· Personal and Social Development
· Well-Being and Cultural Diversity
· Language, Literacy and Communication
· Mathematical Development 
· Welsh Language Development, 
· Knowledge and Understanding of the World, 
· Creative Development.
Practitioners are always encouraged to consider and support the child’s individual needs. Abraham Maslow hierarchy of needs triangle shows the needs of the child and what is needed for the child to move onto the next stage.  
[image: ]
Maslow’s hierarchy of needs (1943)
(Source; stemlynsblog.org, 2018)
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National Minimum Standards for Registered Childcare (NMS) in Wales requires good working partnerships with parents. These relationships are also central to the Early Years Foundation Stage (EYFS) in England. 
As keyworker, it is your job that parents are involved from day one in the transition process. It is important that they continue to be involved and informed daily on how their child is settling in and the progress they are making. Daily chats are vital way of communicating to build these strong, trusting relationships as well as sharing of resources, events and information sessions. Communications with the parents need to be flexible and you need to be mindful of adapting to different situations where English is an additional language, or the parent may have a specific learning need. (Pacey, 2018)
Parental permission must always be received when working with any multiagency, such as the health visitor, speech and language therapists, support assistants etc. This multiagency approach is important to be proactive and all those involved with the child must come together to communicate in partnership to improve the child’s life chances. Areas of learning development delay can be identified through assessments such as wellcomm and the foundation phase profile. This enables the keyworker to inform parents of the findings as well as any other multiagency who needs to be involved. 
Strong links need to be made between the child and keyworker, for the child to build a secure and happy attachment to enable them to settle into their new routine smoothly and confidently. Communication is paramount through verbal and non-verbal strategies as well as responding appropriately and showing a genuine interest in what the child has to say or are doing. (Daly, Byers, Taylor, 2004). 
Interventions
Children need to receive high quality childcare and support from the early years practitioners for them to feel valued and to give them the best possible chances in the short and long term. Commitment is needed from all professionals such as keyworker, manager and other staff to develop positive links and have a shared approach in providing a holistic environment for the child. 
In the affluent area of Reggio Emilia, Italy, the provision of high-quality childcare and education has been a priority of all the local people since the end of the Second World War. Reggio Emilia’s educational philosophy and network was founded by Loris Malaguzzi. He participated in the birth and building of the municipal preschools, for children and 3-6 years and the infant-toddler centres, birth to three years. The philosophy of the nurseries is that childhood is important and that the children should encounter a range of meaningful experiences and activities to enable them to represent what they have seen, heard and learned. Children’s work here is very impressive and their concentration in the different areas of learning are outstanding. Parents and other people in the community are involved in the management of these settings and everything that happens is documented, with all these interventions contributing it the success. These nurseries are the envy of the developed world, where people go to visit for ideas of its approach. (Smidt, 1998)
Proposed outcomes
All children are unique and develop at different rates. They have different personal characteristics, skills, abilities, backgrounds and experiences and will adapt to new transitions and routines differently from one another. Good practice emphasises the importance of transitions and the way in which they should be addressed and planned for. 
The proposed outcome is to ensure that children and their parents/ carer experience practical and emotional support through all the transition stages to carry continuity in their care, support development and learning, enhance their well-being and ensure they have a positive experience of change, making the transition as smooth and successful as it can possibly be. Welsh Government (2018) 
Lev Vygotsky (1896-1934) believed that children were active learners but not solitary learners like Piaget’s theory. He identified that children need social interactions with other people, who were skilled than them, to further their knowledge. These interactions promote cognitive development and enable children to work beyond their capabilities but within their zone of proximal development. Pretend play was also another interesting aspect of Vygotsky’s work. He believed that pretend play was important for children to learn about their world where they take on roles such as parent or a car driver which are then appropriate in adult life. (Daly, Byers, Taylor, 2004) 
Quality interactions between children and practitioners are particularly important especially where two individuals work together to solve an intellectual problem. This is known as ‘sustained shared thinking’ and can also be beneficial to the children interacting together as well as with staff. (Siraj-Blatchford, 2007) Activities within the sustained shared thinking process can reflect the child’s desire to learn more formally and embrace the education learning as the dominant learning system, with the child wanting to learn. (Siraj-Blatchford and Manni, 2004) 
The Donaldson report, which lead a comprehensive, independent review of the curriculum and assessment arrangements in Wales by Professor Graham Donaldson, argued that current curriculum had become overloaded, complicated and outdated in some parts. It identifies 4 purposes for the curriculum, which recommends that the curriculum should be designed to help all children and young people to become:
· Ambitious capable learners, ready to learn throughout their lives
· Enterprising, creative contributors, ready to play a full part in life and work
· Ethical, informed citizens of Wales and the world, ready to be citizens of Wales and the world
· Healthy, confident individual, ready to lead fulfilling lives as valued members of society.
This new curriculum for Wales gives opportunity to practitioners in childcare settings to fit into the 21st century and beyond, to again improve the outcomes for children in all the identified areas above. Transition processes and the role of the practitioner will all help in obtaining these proposed outcomes. Welsh Government (2018).
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