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	Target 1
	To be able to reference accurately

	Target 2
	To explain rather than describe

	Target 3
	To ensure the correct use of punctuation and grammar. 



Design and Conduct a small-scale research study, and critically evaluate the chosen research tools and the impact of findings on the learner and on your professional practice.
This essay will contain a discussion of the findings of a small-scale research study, as well as the implications this will have for the learner, as well as the researcher’s professional practice. The aim of the study is to discover the learners perceptions of self-reflection and how they think this tool is used by their teachers. This topic was decided upon because in the researcher’s PTE Placement school, large emphasis is placed on self-reflection in the classroom. This study aimed to discover how the pupils viewed these reflections, and how they believe it can be improved. The question the study aims to answer is ‘How do pupils perceive the value of self-reflection?’ In this context, self-reflection refers to the process of learners looking back and evaluating their work from the previous lesson, using specific techniques. This is an important topic as, to develop as ‘Ambitious, capable learners’, learners must ‘set themselves high standards and seek and enjoy challenge’ (Welsh Government, 2015).  The hypothesis is that the pupils have a basic understanding of why they self-reflect on their work, however they do not fully understand how those reflections can be used by themselves or how they are used by their teachers to inform the planning and deliverance of the lessons. The hypothesis is that the pupils enjoy self-reflecting although they do not fully understand how they can use the self-reflection to improve their work. To research this question, the interviewer will conduct a semi-structured interview, an unstructured observation and will provide a simple questionnaire to the 6 pupils the researcher has chosen to study in depth. These tools, as well as the findings of the research, will be critically evaluated within this essay.
Much has been written about the positive and negative aspect of Assessment for Learning, including writings about self-assessment. Russell Grigg suggests that pupils may not understood the goals of their learning, and as such they cannot effectively decide if they have met these goals in their learning. (Grigg, 2010). Andrade and Valtcheta agree with this, stating that pupils must be aware of the criteria of their learning to be able to effectively self-assess their work. (Andrade and Valtcheta, 2009). They suggest that in order to have effective self-assessment, a rubric should be used. This is a list of criteria for learners to mark themselves against, to ensure all self-assessment is relevant and accurate. This rubric can take many forms, including a smiley-face chart next to the criteria for the foundation phase, to a list of criteria for Key Stage two. In the school of the researcher, rubrics are used only when writing long or formal texts, used for assessment of Learning. Rubrics have been proven to improve quality of self-assessment. (Andrade, 2001).  It was found that by handing out rubrics, scores were improved on average. However, this study has several drawbacks. This study was conducted in 1996-7, meaning it may not be an accurate reflection of self-assessment in the current time. The study took place in the United States of America, meaning there may also be cultural aspects that impacted the way the students learned, leading to the data not being replicable in the United Kingdom. Finally, the study was conducted on Eighth grade pupils, aged 13-14. This may mean that the results would not be the same among a primary school aged group, due to a difference in teaching methods and maturity of pupils. However, this research does show that using self-assessment techniques helps to improve pupils learning, as opposed to not using these techniques.
Black and Wiliam (2009) state that, while teachers have traditionally been responsible for all aspects of formative assessment, the role of the learners has to be taken into account when considering the effectiveness of assessment. They believe the responsibility for learning lies with both the learner and the teacher, and therefore feedback from both is equally as important. (Black and Wiliam,2009). They state that teachers must ‘activate students as owners of their own learning’. This can be done using self-assessment, to enable students to realise that they are in control of what they learn, and the quality of that learning. However, David Boud (1995) suggests that self-assessment should not be used only as a substitute for other forms of assessment, such as teacher marking or peer assessment, but as part of a range of assessment techniques (Boud, 1995). This is in agreement with many school’s approaches, in which self-assessment is used alongside teacher marking to give the teacher an insight into how the pupils is thinking and how much they understand of the topic.
However, there are limitations to the application of self-assessment. Boud (1989) argues that one issue which arises from allowing students to self-assess is that teachers and students may have differing ideas of success during the lesson. He also argues that there may be differing factors between the students which may lead to a stark difference in how the students self-assess. He suggests that gender may have an impact, as well as the importance of the marking. Foe example, it was found that when students knew the marking was going to be used for assessment, some students overrated themselves. (Boud, 1989). Although, this study was conducted with undergraduate students, and as such may not reflect self-assessment in Primary School.
Most research appears to view self-assessment in a positive light, emphasising how it allows pupils to take control of their own learning and helps them to fully understand what they need to do to improve. However, some research argues the students need a structure to this self-assessment, in order to understand what they have to assess. Without this, pupils may write meaningless comments which do not reflect their learning in any way. Researchers such as Andrade and Valtcheta propose giving students a rubric in order to let them self-assess only what is important in the work, rather than superficial things such as handwriting. It is the opinion of the researcher that these techniques would be beneficial in a Primary School Setting, as it allows pupils to be independent while still producing meaningful markings and targets for themselves.
In order to undertake this study, the researcher employed three methods of data collection: interview, observation and questionnaire. these were used on six pupils in a mixed ability year five class in a large, urban primary school in South Wales. There was an even mix of male and female participants, as well as a mix of abilities, in order to give an accurate representation of the class as a whole. Before undertaking any research, consent was given by the senior student mentor of the school as a consent form (Appendix 1). The pupils were chosen at random from the different sectors of the class, male and female, and then again in ability groups. The pupils chosen were given a briefing of what was going to happen during the research time. It was made explicitly clear that the pupils could withdraw at any time, with no negative consequences, in accordance with guideline 31 of the BERA (British educational Research Association) Ethical Guidelines for Educational Research. (BERA, 2018). All research was also conducted taking into consideration the Yr Athrofa’s research dispositions. 
The first piece of research undertaken was the questionnaire. Pupils were given an unlimited amount of time to complete the ten questions on the schools Ipads. However, some pupils had to take it in turns to complete this as there were only three ipads available. This meant that some students were aware of the questions ahead of time, as the other pupils were reading the questions out loud, as they find it difficult to read silently. Some pupils had the questions read to them, as they could not read all the words in the questionnaire, although all questions were written in child friendly language. Some pupils also had to have some of the words explained to them, as they did not fully understand their meaning. The responses were collected in a Microsoft form, and analysed using Microsoft excel. An example of the questionnaire is available in Appendix 2, and the analysis of the response is available in appendix 3. A questionnaire was chosen as it is a way to gather lots of data quickly, in a way that is easy for children to understand and participate in. The results can also be easily analysed. However, pupils may not fully understand the questions, and as such the data collected may not be representative of the pupils actual feelings. This portion of the study can be easily replicated, using the original questionnaire.
The second piece of research undertaken was the interview. This was conducted as a semi-structured group interview. The researcher planned some basic questions, which can be seen in Appendix 4. These were then expanded upon based upon the answers given by the pupils. The pupils were allowed to expand upon their answers for as long as they needed to. The pupils also benefitted from the group section of the interview, as they were able to bounce ideas off of each other. However, this could also be seen as a negative, as some pupils may have become influenced by each other’s answers, whereas in individual interviews may have allowed pupils more freedom to express their own opinion. The audio of the interview was recorded on an iPad and transferred to the researchers computer for analysis. The interview was conducted in a public area of the school, in order to ensure proper safeguarding was adhered to. The researcher used this recording to understand the answers given by the pupils, and to compare the interview data to that of the questionnaire. This portion of the study is more difficult to replicate than the questionnaire, as some of the interview questions were spontaneous, and some were asked as a result of statements from the pupils themselves.
The final piece of research undertaken was the observation. The researcher decided to conduct an unstructured observation, as this would enable the reader to be free to observe all the childrens behaviours, as opposed to only specific behaviours set forth in a structured observation. In order to conduct this research, the researcher was overtly stood at the back of the classroom, with a full view of all pupils who were being observed. The lesson observed was a maths lesson, based on averages. The researcher noted all observations related to self-assessment, including the use of self-assessment techniques and the pupils attitudes towards them during the lesson. The notes of the researcher were then analysed used qualitative and quantitative techniques. The original notes of the researcher are available upon request, in order to adhere to the Yr Athrofa’s research disposition of ‘Being Ethical’. This research could be replicated, as the observation was unstructured. 
This research has several limitations. The researcher was limited in the type of school used, as well as the year group and social background of the pupils involved. These limitations could have been mitigated had more time and money been available. The amount of time available for research was also limited, as the researcher could only use one day to collect research, due to other time constraints as well as transport costs. There could also have been a limitation in that the pupils involved were familiar to the researcher, and as such may have not been entirely truthful in their responses in an attempt to please the researcher. 
There may also have been some ethical issues when conducting research in a classroom with children. The first is that children may not be able to give full consent, and as such assent must be taken, in line with BERA guidelines as well as the United Nations Convention on the Rights of the Child. (BERA, 2018).  Another potential ethical issue, as identified in the ethics form, is that the pupils may feel pressure to participate on the study when they actually do not feel comfortable participating. In order to negate this as much as possible, the pupils will be ensured of their write to refuse without any negative impacts or judgement. All parts of the research were conducted in the presence of school staff, in order for safeguarding procedures to be adhered to at all times, for the safety of both the children and the researcher.
[bookmark: _GoBack]The findings of this research can be seen below. The findings of the questionnaire show that pupils have a basic understanding of why the reflect on their work, such as ‘to make sure you have done it right’. This shows that they understand that the reflections are used to show them how they can improve their work. The questionnaire also showed that most pupils, fifty percent, use the ‘purple pen’ self-reflection technique most. This was followed by the Reflect and Plan technique, at one third of pupils choosing this as their favourite technique, and finally the least popular method of self-reflection is the Red Amber Green rating. This shows that pupils are most likely to use the purple pen technique, as they prefer this to the other methods. This could mean this is the most effective technique, or that it is simply the quickest, as it was found in the interview that pupils thought self-reflection took too long.
[image: ]


A graph to show pupils favourite mehtods of self-reflection.
Athough the school aim to self-reflect on all work completed, pupils answering the questionnaire mostly belived they only self-reflected on their work once a week. This could mean that there is not enough self-reflection occuring in the class, this could also mean the pupils simply do not realise when they are self-reflecting. Some students, during interview, expressed misunderstanding as to what self-reflection is. This could mean that they are inadvertedly self-reflecting without being concious of this. Linking this to the literature review, this shows that in order for the pupils to undertstand that what they are doing is self-reflection, a rubric could be used. Without this, as seen in this questionnaire, the pupils may not be able to recognise their own self-assessment. However, this questionnaire may not be representative of the opinions of the entire class, as the questionnaire only had six respondants. Although these were a mixed group, taking in as many different dynamics of the class as possible, the responses still may not have been representative of all.
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A graph to show how often pupils believe they self-reflect in lessons
The results of the interview show that pupils overall have a positive view of self-reflection, and they seem to have a basic understanding of why they self-reflect, as well as how the process helps them with their learning. As a group, they had several different opinions as to why the teachers want them to self-reflect. The most common opinion was that self-reflection is used to help the pupils improve their work. However, some pupils struggled to define in what ways this helped them with their work. In particular, the lower ability pupils could not tell the researcher the purpose of self-reflection and could not identify a time in which self-reflection helped them in their learning. On the other hand, the higher achieving pupils seemed more aware that reflecting on aspects of their work helped them to see where they need to improve. This could mean that more work needs to be done in order to reach out to lower ability pupils, to ensure they know why they are self-reflecting, as it seems that the majority of these pupils were completing self-assessment without knowing why they are doing it. This is a significant result, as this shows that, although pupils may be able to accurately self-assess, they may need extra support in helping to understand what the assessment means for them and their learning. 
Pupils also expressed concern that the process of self-reflection took too long, and that they often had to miss some of their break time in order to finish this reflection. This finding may show that some teachers do not leave adequate time for reflection during the lesson, leading to it having to be done on the pupils time. The researcher suggests, in order to improve the profile of self-reflection in the view of the pupils, specific time in lesson plans should be made available specifically for self-assessment, in order for it to be completed during lesson time.
Finally, the observation showed that most pupils in the class had slightly negative views of self-assessment. This was shown by several students sighing as the teacher announced that it was time to reflect on their work from that day. This may be because the reflection was the last thing done in the lesson and the pupils were anxious to get out to break. On the other hand, at the start of the lesson the pupils reflected on their work from the previous lesson, it was noted that pupils had a mostly positive attitude to completing the reflection question set for them by the teacher. However, when the researcher looked at the reflections themselves, many pupils had made comments which were not relevant to the work itself, but rather to the presentation of the work, with comments such as ‘my handwriting was good’, or ‘I understood the lesson.’ This shows that the pupils may need more structure in their reflections, in order to understand what and why they are reflecting. This also links to the research of Andrade, as seen in the literature review. 
In conclusion, the aims of this research were to discover the pupils views of self-reflection. This was undertaken using a questionnaire, interview and an observation. The conclusions of this study were that pupils generally have a positive view of self-reflection; however, they may not fully understand why they are reflecting or the implications of this. Some pupils have slightly negative views of self-reflection; however, this seems to be mainly due to the process taking too much time and impeding into their personal time. In order to mitigate this, the researcher suggests that in their future practice, time is set aside specifically in lessons to self-reflect. This would ensure the process is finished by the end of the lesson and may help to raise the profile of self-reflection among the pupils. In terms of the researcher’s personal learning, the researcher has decided to undertake some further research into how best to support pupils when reflecting, to ensure the reflections are of a consistent quality and that the reflections are relevant to the work. This could be undertaken by researching into the use of rubrics with primary school pupils. 
This research has proved the researcher’s hypothesis as correct, as it was found that pupils do mostly enjoy self-reflection, however they can be confused and do not fully understand the correct process of self-reflection, and some do not fully understand the value of self-reflection. In summary, pupils perceive the value of self-reflection to be high, and mostly consider self-reflection to be a positive and productive experience which enhances their learning.
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