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	Throughout this assignment I will be discussing and evaluating an intervention which focuses on the mental health and well-being and social and emotional development of a particular child to determine the effectiveness on several learning experiences. The intervention focused upon will aid the pupil’s progression through learning and development whilst meeting their individual needs throughout. Taking a focus on a child and the observed intervention will allow me to assess the accessibility and suitability of the intervention throughout this assignment to aid the child further. I chose this intervention and focus on specific child as I found that when on placement, I took interest into the experiences of the particular child and the trauma in which he has been through. I was provided with an insight into his past by the classroom teacher which allowed me to assess the situation accordingly. I gained understanding of his progress and knowledge within the first week and could instantly see the situation in question and how it may be impacting his progress throughout.

Throughout my time on placement experience, I was provided with several opportunities to widen my own individual knowledge and experiences. I supported, observed, and engaged in the choices and decisions throughout the school. I was provided with the opportunity to discuss the different interventions and choices made whilst gaining background information regarding specific children to understand and evaluate their actions, attitudes and reasonings for behaviour, progress, and development.

	The particular child I chose to focus on is eight years old and he is placed in a year three classroom with thirty-one other children. The classroom is a very busy environment where the routine changes daily. The child receives several different sorts of interventions due to his experiences in the past. The child has been through extreme grief and the interventions aid him widely for both development and learning. The child receives little support at home and the school aim to work closely with his family to ensure full potential and effectiveness for his well-being and progress. The child doesn’t have any siblings or closer relatives at home, sibling interactions are fundamental for growth and development especially at a young age when experiencing grief trauma (Chandramouli, 2016). 

	Before this child experienced the grief they have been through, they were happy and confident and would engage in activities throughout the school whilst building upon their social development by interactions with peers. Since processing the grief and attending school again the child understandably started presenting low mood and lack of interaction throughout their day. Once the child had reattended school he began to isolate himself and his progress and development declined as a result of the grief. He then started attending different interventions to continually aim to aid his learning progress and development whilst maintaining a balanced well being mindset. 

Interventions are strategies implemented to focus on children’s specific needs (Summers, n.d.). As previously mentioned, interventions are a useful strategy used within education settings, assessing the mental health and well-being of children, and identifying their needs and areas of further development and support throughout their overall progress within the setting (NICE, 2022). Interventions in small groups or throughout one to one session show mostly positive benefits for the children to build upon their learning and development and ensure consistent progression throughout (Anon., 2021). Interventions widely aid learns progression and development as a focus on the child is monitored and planned for. They aim to improve both teaching and learning experiences as a whole for both teachers and learners to impact progression widely (Hawthorne, 2023). Addressing the specific individual needs of all students, families and the community overall increases the effectiveness of interventions undertaken to have a positive and visible impact (Spencer, et al., 2022). Interventions are most effective when they are consistent, much like other things they take time to see results (Schwartz, 2022). 

It is important to make interventions a fun and engaging task to ensure the attention of the learner is met whilst making the experience one to remember for their learning experience. All learners have different needs and focus areas throughout and it is important to ensure the task is individual and engaging to them to have the best impact (Hawthorne, 2023). Although interventions have several positive and effective aspects, it is found that there are potential long-term limitations as a whole. They are found to impact the workload that teachers already have and can interfere with other focus areas that may carry further importance (Anon., n.d.), hence why many schools run interventions with focus professional members of staff to ensure that all staff members are aware of their role and responsibility within the setting to aid all learners. Interventions can be seen as an emotional overwhelming process throughout which can negatively impact an individual worsening the situation (TopRehabs, 2017).

	Between the ages of seven and eight it is found that children are more aware of others’ perceptions and start to complain and identify friendships whilst trying to express their emotions with words but showing aggression and other actions when feeling certain ways (Morin, n.d.). Social and emotional development starts throughout early childhood and is a wide focus for carers and professional teachers. Children start to learn and experience different emotions and how to express them appropriately (Cherry, 2024). Social emotional development is a personal process whereby children and young people gain the ability to understand emotions of their own and others (Nikoayev & Reich, 2016). Children develop the ability to recognise emotions, create relationships and make responsible decisions (Magliano, 2017). At the age of eight years old, children start becoming more independent and mature. They become more aware of their feelings and actions and adapt them when necessary (Cinelli, 2022).

Erikson suggest that the completion of each development area provides a sense of accomplishment and achievement to the growth and individuality of a person or child (Paris, et al., 2019). Social emotional development helps children to continually challenge themselves and seek for support when needed (Magliano, 2017). The emotional state of a child will build upon the person they are growing to be and impact their daily behaviour and habits (Kelly, 2015). The COVID pandemic widely impacted all children due to the lack of contact in which they had with peers and general daily interactions. This had an overall negative impact on their social emotional development and learning throughout and caused a visible decline in progress (Reynolds, 2022). Children are encouraged continuously to take initiative and make independent choices to build their confidence and uplift their sense of belonging whilst allowing them to consider their choices and reasonings for them (Dharmalingam & Sahani, 2023). Emotional development is a continuum across a lifespan, so it is important that it is built upon from a young age, aiding the children through their future (Beer, 2023). Vygotsky presented that children are further encouraged and socially developed when having social interactions with their peers who may be more knowledgeable and developed. Their ideas are widened, and their thinking is more critical allowing them further progress throughout (Lama, n.d.). Offering children options and opportunities when they feel a particular way will encourage their response to the situation and how they deal with it (Macmillan, 2020). 

Interventions are a useful strategy throughout to assess the mental health and well-being of a child and identify whether they are at risk and monitor their overall development and areas for focus throughout their progress (NICE, 2022). Health and wellbeing in education is a focus for professionals as it aids the learning and development of the child to maintain and apply information and develop their understanding whilst building upon and discovering new skills to apply throughout their lives (Scotland, 2020). The mental health and well-being of a child is fundamental for their overall holistic development and aids them throughout their learning process (Anon., 2023). 

Pupil progression is the academic journey of a child, children develop and progress as they move throughout the school and their education and their knowledge expands allowing them to develop new skills (Anon., 2021). Teaching and learning can be adapted in accordance with each pupil when monitoring and planning (team, 2024). Pupil progress is assessed to identify the support provided by school to widen and deepen the knowledge and understanding of the learners to develop the skills and attributes in which they hold (Harford, 2018). By tracking pupil progress, further support for the children can be identified and future plans can be placed to continually support and aid the children’s progress (Underdown, 2021). Progression throughout learning is a development and improvement of skills, understanding and knowledge, whilst finding depth and meaning throughout the focus matter (Anon., 2020). Allowing the progression of a pupil to be individual to each ensures appropriate assessment and planning phases. The needs of specific individual children can be highlighted, and interventions and facilities can be put in place for the individual (Anon., 2023). All children learn and develop at different paces hence why assessing their progress is vital to their overall development throughout their school experience (Shroff, 2023). 

The new curriculum for Wales has progression steps within and throughout the descriptions of learning. The progression steps are used as a guideline for the area of learning that the child should be undertaking. The progression steps and descriptions of learning are used throughout schools to plan and prepare lessons appropriate to the stage of the child’s learning and the progression steps can be used to alter the intended outcome for the children (Pickles, 2021). Ofsted complete regular inspections to the school settings and they aim to see visual progress throughout the school and ensure the curriculum is implemented effectively to aid all children throughout (Officer, 2022).

Throughout my placement school there are several different interventions and strategies used to focus on the individual needs of the children daily to aid their progression and development. The school has two members of staff who focus on the interventions implemented daily. There is a nurture room within the school where sessions are completed and available to all children daily. Within the room there a focus areas throughout appropriate to the different AoLEs (Areas of learning experiences) to aid the learning of the children whilst being within the room. There is also the cushion room for those children who are more physical with their actions and allows reflection time alone in a safe environment. All children throughout the school are encouraged to use the facilities provided when needed whilst having meaning and reasoning for choices and reflection.

As previously mentioned, the focus child has experience grief trauma. The child lost most communication throughout large environments and found focusing a difficulty. When in the classroom environment this child struggles to focus widely, it is found that his attention focuses on irrelevance of the task set. He occasionally shouts out and isolates himself from his peers, he enjoys sitting alone and being silent throughout. Grief can have a large impact upon a child and the concept of it can be difficult for a child to understand and the expression of the feelings vary among individuals (Lim, 2023). Since attending the nurture room and using the interventions as a coping mechanism, this child returns to the classroom engaged and ready to work, he socialises with his peers and engages in classroom discussion throughout. Giving children permission to express their emotions allows them to process what has happened in a safe environment and gives them a sense of belonging to express their honest thoughts and feelings (Trickey, 2020). When whole class interactive tasks or activities are set this child feels uncomfortable taking part at times and aims to avoid situations with the involvement of others. The child flourishes with routine and with such a large number of learners in such a small classroom the daily routine is never the same, there are several changes throughout the day which interfere with the mindset that the child has planned for which isn’t ideal or him. Children’s behaviour often guide how they are feeling which is why they can find processing and expressing emotions and feelings a difficult concept. Grief behaviour acts as a barrier to avoid the child from feeling overwhelmed in different situations hence why they may isolate themselves daily (Anon., 2024).

In the nurture room there are two well trained focus members of staff, they are well known throughout the school and are always approachable professional members of staff. This child has the opportunity to attend the nurture room when he deems appropriate in accordance with his timetabled hours, within the nurture room is a photo album filled with pictures of the child and his deceased parent. The album is a memorable and treasurable item for the child as a positive and encouraging reminder when he may be feeling negative or in need of the additional support. Allowing him the opportunity to attend and have the free choice throughout the nurture room enables further development by making choices and reflecting and understanding the choices made (Singhal, 2021).

Upon observation I worked with the child daily throughout the classroom and could see the low mood and little interaction throughout, it was occasionally challenging to get him to focus and interact with the task. He would enjoy being alone on the playground and would occasionally make the choice to sit alone in the classroom. It is found that children don’t learn in isolation, not only do they learn from their teacher, but they learn for the people around them and their peers (Anon., 2023). Other children throughout the classroom always try and interact with him and ensure his involvement throughout but this was a choice of his. The children within the classroom were able to identify the issue and all respond appropriately to the actions and behaviour of the individual child throughout the day, they are able to discuss with one another and understand the reasons behind the behaviour. He would also continually arrive to the school late in the mornings and miss the morning announcements and this interfered with his routine and mindset. It is found that everyone processes grief differently and the feelings expressed can have a long-term impact upon a person. Social and emotional development can decline resulting in mental wellbeing worries (Hawkins, 2023).

In the nurture room he is given the opportunity to discuss his feelings in a safe environment 
He then goes to the nurture room every other afternoon as timetabled where he has free choice, there are options to complete child led learning, thinking time, reflection or continue working on the task in which he is already doing in class but in a calmer more inviting environment which encourages him further. The child attends the nurture room either one to one or occasionally in groups, the members of staff within the room aim for the sessions to be done in small group formation to allow an individual focus on each child whilst allowing them to interact in the comfortable environment to aid them further.

	When in the nurture room the child is encouraged to interact with the other children, they complete different activities in groups to describe their feelings to further develop them. Research has found that allowing children to communicate develops their language and conversation skills and further develops their social skills. They can express their thoughts and develop critical thinking ideas from one another (Anon., 2014). The chosen day that I observed the child, as a group the children decided to use Lego to design their feelings whilst encountering the different colours and shapes combined and discuss their feelings together. The focus child clearly enjoyed this activity, and it allowed him to further engage in active discussion throughout, he used the different shapes to build the picture of his thoughts and he could confidently discuss what he had designed whilst giving reasons for object choice which also gave the practitioners an insight into the possible next steps for him whilst allowing him safety and comfort in the environment. It is found that Lego therapy is an engaging strategy used to improve the social skills and communication abilities of children. The task is engaging and enjoying for the children and further develops them to discuss their feelings and use the strategy to their ability to express their emotions thoroughly (Anon., 2023). 

I further observed the child having general discussion as part of an intervention where he was able to go into the nurture room and talk with the staff or just sit and silently look through the photo album created. Before going into the nurture room and doing this, his mood was low, and he had no form of interaction throughout the classroom or on the playground. It was observed that once he was in the room talking about the photo album his interactions and discussion took a turn and he was happy to go back into the classroom and complete the task set. Allowing him to have the opportunity to relax for a few minutes with gentle reminders encouraged and motivated him to reattend the classroom positively. Doing what you can for a grieving individual is important to aid them in processing the situation regardless of the timescale and occasionally the little implementations and interventions can have an increasing impact upon their thoughts and mindsets (Winston, 2019). Offering private spaces and facilities for children to express their emotions and be open allows them safety and clarity upon their feelings and facilitates to their needs allowing other children and the practitioners understanding to the thought that the individual may be experiencing throughout (Anon., 2023).

Upon further observation the child also attended the nurture room to complete additional reading, writing, and listening sessions along with further mathematical and numeracy sessions to aid his development and learning further. As previously mentioned, throughout the classroom the attention span of the child is weak so attending the additional sessions within the nurture room with other children allows further development and prevents progress declining. The instructional interventions allow further in-depth support for the subject area and allows opportunity for visual, well monitored progress to be seen (Lee, n.d.).

Upon reattending the classroom, the child took part in interactions and took a focus to the task provided and worked with his peers to complete the task. He interacted in general discussion and enjoyed sitting and being around his peers. He appeared confident and included whilst further joining a game of football on the playground with several children he was familiar and unfamiliar with. Completing the interventions allowed the child to find coping mechanisms and understand that some days are easier than others whilst continuing with his day (Curie, 2022). Allowing the child to participate in the interventions meant that he positively returned to the classroom with a different mindset and attitude. Upon returning to the classroom, he continued with the task set prior allowing him the teaching and learning experience both him and his peers are entitled to but with further in depth support and guidance. The intervention allowed him to return to the classroom and continue his learning and development additional as to what is completed within the nurture room sessions. 

	Although the interventions ensure continuous progress and development for the child there are several limitations to the level of disruption the child receives daily. He is taken out of valuable teaching time at least twice a week which although may be helpful throughout his overall progress it is also an interference in the day for both him and the learners within the classroom. The learners within the school are well educated in terms of the facilities on offer throughout the school however they experience disruption throughout the day and teaching time where several learners are removed from the classroom daily to attend intervention sessions.

	The social emotional development of the child has presented an increasing decline since the grief. His interactions were unheard of, and his involvement was unseen, since attending the interventions and being made aware of the facilities provided to him, he has received several forms of additional support which has had clear impact on his daily moods and behaviours. Interventions are designed to be monitored and have visual impact upon the learning and development of an individual (Lee, n.d.) and this can be seen throughout the last few months of progress made by the child within the school and educational environment.
	
Although the child doesn’t receive a specific intervention, he undertakes and completes several different strategies to aid his development and progress. He receives consistent support and everything that is currently in place should remain to allow continuous progress throughout his learning and development which continually aid him. The child is showing continuous progression daily and behaviour at home has shown increasing improvement since completing and attending the interventions throughout the school.

In conclusion, I believe that overall, the chosen intervention has a positive impact upon the child and supports all wellbeing, development and learning throughout. The child made visual and obvious progress whilst undertaking the interventions in a comfortable, supportive environment whilst also receiving unconditional support from both teachers within the educational setting and carer. Although the child is removed from several teacher led lessons and active activities with his peers, his development and progress are further supported and identified when attending the interventions in both small groups with other children and one to one session. The child could reattend the classroom by choice with the support and meaning. His social and emotional development was consistently built upon when interacting within the nurture room and upon reattendance to the classroom. His focus throughout the classroom was showing increasing improvements allowing him to continually progress whilst undertaking the additional support of the AoLEs (areas of learning and development).
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