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PART 1
This essay will consist of a critical reflection on my pedagogical progress throughout my time on professional teaching experience (PTE). An area for professional development will be identified and discussed, with details on the next steps for improvement. There will be three elements discussed: subject knowledge, progression in learning and the four purposes. 

The first element that will be discussed is subject knowledge development. Subject knowledge is a vital part of being a good teacher as it is not only what you know about a subject but also ways in which you may teach the subject to ensure pupils understand (Mooney, 2012).  Ofsted (2008) explained that when lessons have been inspected by observers, and they have concluded lessons to be ‘good’ and not ‘excellent’ it was usually because there was a weakness in teachers subject knowledge, therefore showing the importance subject knowledge has on a child’s education. Whilst on PTE I have had the opportunity to develop my subject knowledge in a range of areas of learning experiences (AoLEs). 

Subject Knowledge: Welsh
Firstly, as the Welsh Government (2017) are aiming for a million Welsh speakers by 2050, The Welsh language has become a focus within schools across Wales. Therefore, it is important that I focus on improving my Welsh Development. In order to improve my Welsh, I researched key phrases which could be used within the classroom and took the time to practice pronouncing each word, gaining confidence each time repeating the phrases (see appendix 1). Repetition is a key learning aid as it helps develop a skill from the conscious to subconscious, as a result becoming easier (Bygate, 2018). Lynch and Mclean (2000) supports this and states repetition is a useful pedagogical procedure. To develop my Welsh skills even further I often would look back at lecture notes and practice my pronunciation from the notes gathered. This was deemed beneficial as I soon became confident with the different phrases, words and sentence patterns learned throughout the year. As a result, I gained confidence asking and answering questions in Welsh. Questioning is a crucial part of assessing the children’s knowledge as it is clear to see from asking questions which children’s understand and which need more support (Clarke, 2008; Black and Wiliam, 1998; DCELLS, 2010).Therefore, before I could even begin to ask questions, I needed to practice and gain confidence myself and I believe by completing these tasks beforehand, it allowed me to confidently teach and ask questions within the classroom. 


Subject Knowledge: Knowledge and Understanding of The World
Secondly, whilst on PTE our topic were the Victorians, a subject I had never learned myself. Therefore, I had to complete research and wider reading to discover what happened in the Victorian era. One particular focus was Victorian schools and so I decided to complete additional research by reading articles but also watching YouTube clips (see appendix 2). I also looked into different resources already made online such as Powerpoint presentations to help with my understanding. I particularly found the YouTube clips beneficial as a visual learner because they were easy to follow, full of facts and details and also, I used them to show the children. Visual learning refers to when individuals rely on graphic aids to remember material (Beeland, 2002). From completing wider reading and research I was able to develop my subject knowledge and gain confidence in delivering lessons on the Victorian era. 




Subject Knowledge: Digital Competency
Finally, during the Corona Virus Pandemic (COVID-19), as teachers we have had to become digitally competent. Thus, I needed to develop my subject knowledge on Digital Competency as on PTE, lessons where online through Microsoft Teams. To prepare for this, a university lecture was held, where they talked through different features such as sharing screens, hands up, the chat and more. However, I felt I did not develop my digital competency skills to the fullest and therefore took it upon myself to conduct further research. Once again, I decided to look at YouTube clips to understand Microsoft Teams better and understand how to use the features (see appendix 3). I found this very beneficial as it gave me the opportunity to press pause, rewind back and look at the clip again to make sure I understand the information fully. Dumford and Miller (2018) agree with this and state that online learning allows for flexibility and self -paced learning which is particularly good for individuals with additional learning needs (ALN) which I have. When researching about Microsoft Teams, I also decided to look at their official website as they had extra information on there which helped my understanding of the benefits of this software. After completing wider research and readings to develop my subject knowledge skills, I was able to use Microsoft Teams with ease and utilise all features when teaching the class such as sharing screens so that pupils could see PowerPoints for example, the hands up so I knew if someone wanted to ask a question and changing the background to make the screen more appealing and professional. 


Planning for progression: Welsh Development

What did you do and why?
Throughout this lesson, it was clear to see, map and reflect upon learning to see what the pupils knew and what they needed to focus more on. For example some pupils were struggling with their sentence patterns and therefore they will work on this to progress whereas other pupils struggled with their pronunciation which would be their target in order to move onto the next progression step (Welsh Government 2020). This lesson was built upon prior knowledge as they had worked on 'Dillad' for many lessons before this one. Therefore, this lesson’s particular focus was to assess the children’s knowledge and understanding before moving on to a new topic. The learning was planned to push the children to the next stage and become confident with speaking Welsh. 

At the beginning of the lesson, the children were asked to repeat after myself, practicing their pronunciation of words to gain confidence in saying each item of clothing in Welsh. The next task was a Tedi Twt activity where the children were to add the clothing to Tedi Twt. For example, when I said ‘mae Tedi Twt yn gwisgo cot law melyn’ the children had to identify this item and place it on Tedi Twt. Finally, a story was read to the children named ‘Dillad Tedi Twt’ where questions were asked throughout to assess the children’s knowledge and understanding (see appendix 4). From monitoring what the children knew at the beginning of the lesson to the end, it was clear as to which children understood the task and which needed more support before moving on.  Throughout this lesson there was a number of assessment for learning (AFL) strategies used to assess what the pupils knew at the beginning of the lesson to what they knew and understood by the end. By using AFL strategies such as random questioning it made assessing the children’s progression easier. As the majority of the pupils felt more comfortable and confident saying the Welsh words and phrases, along with answering questions correctly, the lesson was deemed successful. 

What have you learned?
From reflecting on this lesson, it was clear to see why this experience was important. It was an effective lesson to see what the pupils already knew, and what they needed to learn. From this it was clear to see what progression step each pupil was at and what needed to be done in order to move the learners forward. From activating the children's prior knowledge it was clear to see what pupils had remembered from previous lesson on 'dillad'. ​​​​​​​Overall, this task developed my knowledge and understanding of the topic, and allowed me to develop my techniques and teaching styles to cater for the pupils. It also allowed me to practice different assessment for learning (AFL) strategies in order to try out different methods and improve my assessing skills. In the future, if a similar lesson was to be held, I would know what strategies are beneficial and which may confuse a practical task like this. Also, if this lesson was to be repeated, more time would be spent on each task so that all children even the lower ability children will have a deep understanding before moving onto the next part. Finally, I would allocate more think time between each task and question, to allow the children to really think about what they are learning.  Rowe (1972) explains pausing for three or more seconds has a considerably positive effect on a child’s learning. Stahl (1994) agrees with this, as his research also states that think time has a noticeably high impact on a child’s learning experience. Although, the average length that a teacher pauses was found to be 0.9 seconds which is way below the recommended amount (McCarthy, 2018). 

What next?
 I will look back at my written targets from my mentor on placement to see how I can improve my professional practice. I will also offer support to my friends within university and ask them questions to see if they have any advice for the future and any ideas on how to improve professional practice. In the future I may also have the opportunity to observe other teachers which can benefit me greatly. I will also research effective professional practice and look into different case studies and good practice articles to see what makes a good lesson and an effective teaching and learning environment. 


Planning for progression: Facts on Animals 

What did you do and why?
During PTE3 I planned and delivered a lesson where children were able to develop their Literacy and Digital Competency skills. The children were asked to research an animal of their choice as seen in the lesson plan (see appendix 5). The children were first asked to think of facts they already know about their chosen animal, building on their prior knowledge. Think time was utilised so that pupils would be able to produce longer, more thoughtful responses (Rowe, 1972). The pupils were then given the chance in focus groups to go and research their chosen animal and record their findings on a mind map. As a result, they were building on their prior knowledge, becoming more confident on facts of their chosen animal. Progression was assessed through different AFL strategies such as thumbs up and thumbs down, random questioning, success criteria and more. The pupils thoroughly enjoyed the lesson and the majority of pupils were able to explain what went well and what they had learned from that lesson. 

What have you learned?
From this experience, I was able to see the importance on activating prior knowledge before developing on their knowledge. Alvermann et al (1985) believes new learning needs to be connected to what the children already know in order for children to make connections and the information to be fully understood. Gurlitt ad Renkl (2010) supports this statement and explains how without prior knowledge, the new learning cannot be understood but only vaguely remembered. This way pupils will be able to have a foundation. and an image in their head of what they are learning, before going in greater depth. As a result, children will be able to link key themes together and make sense of what they already know, and what they are learning. This experience has allowed me to gather an understanding of how learning develops in regular stages and peripherally, thus building on prior knowledge. Also, from this lesson I have been able to understand how to plan for progress in learning.

 For example, this lesson began by activating the pupils prior knowledge so that as a teacher, I could assess what they already knew. The pupils were then able to build upon that prior knowledge by identifying what they would like to find out, and then given time to complete research on their chosen animal, again building on their knowledge. Finally, in the plenary, I questioned the children on what they had learned, asking questions such as ‘what did you find out?’ and ‘what was the most interesting fact you found?’. However, when questioning I had to make sure all questions were clear and precise in order for the pupils to fully understand what was being asked (Wragg and Brown, 2002). From the structure of the lesson, it was clear to see how much the children had progressed and learned from the introduction to the plenary by using assessment for learning (AFL) strategies. . Black and Wiliam (1998) states the importance that AFL has  on a child’s progression, by offering feedback and support and therefore, AFL should be utilised in every lesson. The Curriculum for Wales (2022) supports this and explains that if suitable AFL strategies are put in place, children should be able to reach a higher progression step than without AFL strategies.   

What next?
I will continue to create lessons which activate prior knowledge and develop on children's knowledge. I will make children's progression a focus, progressing them from one step to the next, however, different children will have different rates of progression. I will continue to research different ways to assess progression ad different methods of delivering lessons maybe for children who learn at different rates. 


The Four Purposes: Healthy, Confident Individuals – PSE

What did you do and why?
A lesson was taught where children were asked to think about mental health and how they can reduce their stress levels, anxiety levels and more. Ideas such as mindfulness colouring in, talking to people, listening to music and exercising were discussed. Children became aware of how important it is to have positive attitudes and good mental health (Fusar-Poli et al, 2020). This was linked to 'healthy, confident individuals' which is one of the four purposes set out by Donaldson (2015). Throughout this lesson (see appendix) children also demonstrated that they were 'ambitious, capable learners who are ready to learn' which is also one of the four purposes however, the main purposes within this lesson as for children to become healthy and confident individuals. 

What have you learned?
This lesson allowed me to practice ensuring the four purposes are embedded in lesson plans to help aid learners' progression. This lesson attained its’ intended outcomes as both the pupils and I gained knowledge on the importance of mental health whilst taking part in a fun activity which the majority of us have not taken part in before. This was done by clearly linking the lesson to healthy confident individuals. This experience has taught me the importance of getting the children involved in discussions, listening to each other’s ideas and experiences with mental health which links to healthy confident individuals. It was also good to get the children experiencing a mindful exercise like yoga and meditation firsthand, so they can see for themselves the benefits of it. I will share this experience in lectures where everyone shares their thoughts and experiences. I will also be a contributor in discussions with my university peers and colleagues within the school. 



What next?
In the future, I will research more into the four purposes and look at lesson ideas which include the four purposes to best support the children in their learning. I would like to re look over Donaldson’s report on successful futures (2015) to make sure I have a good understanding of the importance of these core purposes and how best to implement them in future lessons. I will speak to other student teachers, teaching staff and lecturers to see how they have implemented the four purposes into their lessons and take advice from them. I will continue to look at online material on the four purposes throughout the rest of my practice. I will share what I've learned with my peers and other staff members before adopting what I've learned into my professional practice and lesson plans. 


The Four purposes: Ambitious, capable Learners- Knowledge and Understanding of The World: Victorians

What did you do and why?
This lesson allowed the children to set themselves high standards and seek and enjoy challenge (see appendix 7). They were able to build upon their knowledge and have the skills to apply that knowledge in different context such as comparing it to schools these days. The children were able to ask questions throughout and really enjoy solving problems. This links to the four purpose 'ambitious, capable learners'. The children were able to become ambitious, capable learners through this lesson, as challenge was set to allow the children to push themselves and become ambitious. 

What have you learned?
From this lesson I have learned the importance of embedding the four purposes within the lessons as with the curriculum for Wales (2022). Thus, the four purposes allow for shared vision and aspiration for all children which is important as everyone has diverse needs and so the curriculum needs to be flexible. The four purposes allow to set high expectations, promote individuals and national wellbeing, tackle ignorance and encourage critical thinking throughout the curriculum (Donaldson, 2015). 

What next?
In the future, I will continue to plan my lessons around the new curriculum and the four purposes, making sure skills can be developed relating to at least one of the four purposes. I will continue to complete wider reading and asking peers about the topic, to gather an even greater understanding on how I can ensure the four purposes are met throughout a child's education. ​​​​​​​


Part 2

A critical reflection. Identify one specific aspect of your practice to develop in order to support learner progression. With reference to reading, how you will develop this in future teaching.

Introduction
An identified aspect of practice which I need to improve is my Welsh Language skills. Throughout this assignment I will critically reflect on my Welsh Language skills and discuss strategies which could be utilised for further development and to support learner progression. Due to attending an English medium primary school,  the Welsh language has consistently been a challenging aspect of my education. Thus, I have made Welsh Development a priority throughout my teaching practices. Whilst on placement, improving my Welsh has been a target which has been set mutually by myself and the class teacher as previously I have been apprehensive to plan and teach through the medium of Welsh. However, as I built a strong and positive relationship with my teacher, she offered support and encouraged me to begin to plan and teach skills from the Curriculum for Wales (2020). Building positive relationships is seen as beneficial as it is deemed the focus to wellbeing for both staff and pupils (Roffey, 2012). Throughout my three years within university, during observations, improvement of my Welsh language skills has been a target of mine and therefore strategies need to be put in place for me to make improvements ready for my newly qualified teaching (NQT) year. 

Main Body
As the Welsh Government (2017) are aiming for a million Welsh speakers by 2050, Welsh has become a focus within schools across Wales. As a result, I need to consider how I can develop my Welsh skills ready for the future. One strategy which will be implemented within my teaching career is to observe peers teaching Welsh lesson, and ask for support throughout which was identified in part one. Observations as a method for learning is deemed beneficial as it is a natural way to assess how something occurs or is completed and many factors can be identified and considered (Collins, 1984; Cohen, Manion and Morrison, 2007). Therefore, this method will be a good way to further develop my Welsh Development skills. A challenge which may arise whilst observing, is finding someone who is comfortable to be observed. Lee (2008) explains how observations can be stressful for teachers, as the experience can be daunting.  However, this can be minimised by allowing teachers to prepare for the observation and for them to understand the aims of the observation. As a result of observing peers, I should gather a greater understanding of how to teach Welsh effectively and discover new lesson ideas which can then aid pupil progression. 

The Welsh Government (2017) state their vision is for all learners to develop their Welsh Language skills and use Welsh in their everyday lives with confidence. Therefore, teachers should use incidental Welsh throughout the day alongside specific vocabulary each lesson. I plan to use incidental Welsh in all of my lessons, where I willuse phrases such as ‘da iawn’ and ‘sut wyt ti’ within my day-to-day routines and lessons. In preparation for implementing incidental Welsh, I often look at the Welsh phrases booklet I have (see appendix 1). This document supports my progression and aided me to gain confidence in speaking Welsh throughout the day. However, I always believe there is room for improvement, and I often find I use the same words and phrases whereas I should be widening my vocabulary as well as the pupils.  Bandura (1961) emphasises how children observe the people around them which therefore suggests that teachers should model behaviour and use Welsh as much as possible, so that children can learn and mimic the Welsh phrases. Therefore, it is extremely important that as a teacher, Welsh is used regularly and with confidence as children learn more effectively through observing the teacher. Estyn (2013) supports this because using incidental Welsh allows the pupils to become more familiar with the different phrases which will develop their Welsh Language. 

To help support my Welsh language development as well as the pupils Welsh skills, I will plan for ‘slot drillio’ every day to ensure that the children have Welsh in their daily routines and begin to familiarise themselves with the Welsh language continuously. Whilst on professional teaching experience (PTE) I had the opportunity to teach Welsh and enjoyed interacting with the pupils in Welsh. In the mornings as a class, we completed tasks such as the date and the weather and we sang songs in Welsh which helped the pupils practise pronouncing the words and gaining confidence to speak Welsh. I believe this is a very effective strategy to use as the pupils thoroughly enjoyed it and (their progression within their own Welsh development was evident as the time passed. Piaget (1936) believes children should take an active role in their learning and slot drillio offer opportunities for children to learn through activities and play (Bartlett & Burton, 2016). Vygotsky (1934) agrees with this statement as learning through play promotes social, emotional and cognitive development. However, a challenge that may occur is pupil engagement. Although, by making these activities engaging and creative the children should be more intrigued and want to participate (Clerkin and Creaven, 2013). 

The Welsh Government (2017) state that schools need to ensure that the Welsh language is at the heart of the schools (add an apostrophe to schools) ethos and school development plan (SDP), therefore, I would like to start a Welsh club if there is not already one. However, if there is already a Welsh club, I would like to contribute towards this and take part in activities. I believe this way I will develop on my own Welsh language skills and gain confidence in relation to teaching the language. Also, by having a Welsh club, it would allow pupils to gain confidence and become familiar with Welsh in more depth, thus supporting learner progression. A challenge with starting a club may be the costs and therefore a budget would need to be considered (College for Leadership of Schools and Children’s Services, 2010). However, as Welsh is taught as an area of learning and experience, each class should have props and Welsh resources already, therefore these can be recycled and reused within the club. Another challenge which may occur is pupil engagement, as many pupils may not find Welsh exciting or want to attend the club due to factors such as a lack of knowledge. However, a solution to minimise this challenge would be to use positive reinforcement and reward progression which may motivate the children to want to learn Welsh (Ikeogu, 2011). Another solution would be to encourage pupil voice as this will allow pupils to feel more involved, improve ethos which would result in improving children’s motivation (Estyn, 2016; UNCRC, 2010). As this is a club, parental involvement can also be encouraged. However, parents may not want to attend due to factors such as feeling embarrassed, be too busy, or lack of knowledge. Thus, parents should be encouraged to participate in the club as it will strengthen their knowledge, making them feel more confident and as a result, parents may start including the Welsh language in their homes. (Edwards and Redfern, 1988; Estyn, 2018). Swierzy et al (2017) explain how parental involvement has a positive impact on a child’s education as pupils often want to impress their parents and contribute to tasks. 

In the future, in order to support learner progression, I strongly believe if the teacher is comfortable and confident in speaking Welsh, pupils would feel more comfortable also. Therefore, in the future I would like to participate in Welsh courses in order to be taught in more detail the Welsh language such as ‘Work Welsh’ or the National Sabbatical Scheme (Welsh Government, 2020). I believe that by doing this I would gain confidence in all aspects of my Welsh language development and teaching the language. This would have a positive effect on the school and the class I would be with, as I could show what I have learned and this would enable me to support pupils with their Welsh language development. I would be able to share my experience during staff meetings or after school during continuous professional development sessions which would benefit the school greatly. Sharing good practice helps teachers share ideas and improve their teaching through discussions and different ideas (Cameron, 2009).

Once I have gained confidence and continued to develop my Welsh Skills, I feel I will be able to confidently deliver Welsh lessons and ask the pupils questions using different assessment for learning (AFL) strategies. In order to support my development, I will participate in wider research and readings, where I will read articles and watch video clips such as on YouTube in order to compare pronunciations. One example where this would be beneficial is when I am reading a Welsh story to the class, I could look up a reading videoclip of the story online beforehand. As a result I could observe how they pronounce different words, see what questions they ask the children and how they assess the children’s knowledge throughout the task. Questioning is deemed a crucial part of assessing the children’s knowledge because it is clear to see from asking questions which pupils understand and which pupils need more support (Clarke, 2008; Black and Wiliam, 1998; DCELLS, 2010). As stated in part one, I completed a lesson where the pupils would repeat Welsh words after me, therefore, I needed the confidence to pronounce each word correctly to aid pupil progression. To assess whether the children knew the words and phrases, I needed to know the words correctly to be able to identify the mistakes other pupils made. Thus, it is extremely important to understand the Welsh topics fully, with a high standard of pronunciation throughout. 

The development of the new curriculum has given teachers the opportunity to transform the way in which Welsh is delivered in English-medium schools, giving teachers more flexibility (Welsh Government, 2020). Thus, teachers will feel free to explore new approaches to teaching Welsh within the classroom. One approach which is deemed useful when teaching and learning Welsh is to sing Welsh songs. Pacey (2020) explains how participating in Welsh songs helps the children understand better and become more familiar with the different Welsh words. Whist on PTE I dedicated ten minutes each morning to sing Welsh songs with the children. We sang songs such as how we are feeling, the colours of the rainbow and more. It was clear to see as the days went on how much the children were improving and gaining confidence due to practicing (practising) these songs every day. Repetition was used as it is seen as a key learning aid because it helps transition a skill from conscious to subconscious, as a result over time the information becoming easier (Bygate, 2018). 

Conclusion
To conclude, as the future is changing, teachers need to adapt to change in order to create the best teaching and learning experience for the pupils. In summary, the main strategies which need to be put in place in order to develop my Welsh skills better are to observe peers, ask for advice and support when needed, complete wider research and readings, practise during in my own time and adapt to changes within the curriculum. I believe, if I complete these strategies, I will become a more confident individual when teaching Welsh in school. When I have been appointed my first teaching role, I would like to take the time to complete the Welsh course ‘Welsh Work’ (Welsh Government, 2020). Along with these strategies, I believe that I will develop more confidence as I plan and teach more lessons, by interactions with the children and using incidental Welsh freely throughout the day. As I gain confidence, it will benefit the children, as if I am using Welsh more in lessons, the children will begin to become familiar with the Welsh words and begin to use them more. To finalise, I will complete a range of strategies to help improve and build upon my Welsh language skills however, Welsh will always be a continuous learning cycle where there will always be improvements and more to learn within the language. 
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Appendix 1

Welsh Phrases: 


Year 1 BA(Ed) & PGCE Primary PTE1
	Bore da
	Good morning

	Prynhawn da
	Good afternoon

	Hwyl fawr
	Goodbye

	Barod?
	Ready?

	Eisteddwch
	Sit

	Gwrandewch
	Listen

	Tacluswch
	Tidy up

	Edrychwch arna i
	Look at me

	Ewch allan
	Go out

	Bant â chi
	Off you go

	Dewch i mewn
	Come in

	Dewch yma
	Come here

	Diolch
	Thank you

	Ga i……?
	Can I….? / Can I have…?

	Ga i fynd i’r ty bach os gwelwch yn dda?
	Can I go to the toilet please?

	Cei / Na chei
	Yes / No

	Wrth gwrs
	Of course

	Ble mae…?
	Where is…?

	Dyma…
	Here is…

	…os gwelwch yn dda?
	…please?

	Dwylo i fyny
	Hands up

	Pwy sy’n cael cinio?/ brechdanau?
	Who is having lunch?/ sandwiches?

	Cinio – un deg dau
	Lunch - twelve

	Sawl un?
	How many?

	Pa liw ydy hwn?
	What colour is this?

	Coch, glas, melyn, gwyrdd, du, gwyn
	Red, blue, yellow, green, black, white

	Sut wyt ti?
	How are you?

	Da iawn diolch
	Very good/well thank you

	 ‘Dw i’n……(hapus)
	I am ….(happy)

	Sut mae’r tywydd?
	What is the weather like?

	Mae hi’n…..(heulog)
	Is is…… (sunny)





	Mae hi’n amser…..(chwarae)
	It is…. (playtime)

	Dydd……(Llun, Mawrth, Mercher, Iau, Gwener)
	……….day (Mon, Tues, Wednes, Thurs, Fri)


Comments for marking children’s work
	Da
	Good

	Da iawn
	Very good


Year 2 BA(Ed)
	Pawb yn dawel
	Everyone quiet

	Dim siarad
	No talking

	Cerddwch
	Walk (command)

	Rhedwch
	Run

	Sefwch
	Stand

	Gwnewch res
	Make a line

	Gwisgwch eich cotiau
	Wear your coats

	Wyt ti’n hoffi…?
	Do you like…?

	Ydw, ‘dw i’n hoffi……
	Yes, I like…

	Wyt ti eisiau…?(llaeth)
	Do you want…?

	Pwy sy’ eisiau…?(llaeth)
	Who wants…?

	Beth wyt ti eisiau?	
	What do you want?

	Beth sy’n bod?
	What’s wrong?

	Mae pen tost gyda fi
	I have a bad head.

	Agorwch y drws
	Open the door

	Caewch y drws
	Close the door

	Dydy hi ddim yn…..(heulog)
	It’s not …(sunny)

	Ydy hi’n bwrw glaw?
	Is it raining?

	Ydy/ Nac ydy
	Yes / No

	Dangoswch i mi
	Show me…

	Faint o’r gloch ydy hi?
	What time is it?

	Mae hi’n ….. o’r gloch
	It is … o’clock.

	Ionawr, Chwefror, Mawrth, Ebrill, Mai, Mehefin, Gorffennaf, Awst, Medi, Hydref, Tachwedd, Rhagfyr
	January, February, March, April, May, June, July, August, September, October, November, December

	Porffor, Llwyd, Pinc, Oren, Arian, Aur
	Purple, Grey, Pink, Orange, Silver, Gold

	Cyfrwch gyda fi
	Count with me

	Eisteddwch os gwelwch yn dda
	Sit please

	Tacluswch os gwelwch yn dda
	Tidy up please

	Grwp yma, ewch allan
	This group, go out


Comments for marking children’s work
	Bendigedig
	Wonderful

	Ymdrech dda
	Good effort


Subject specific language
	2D and 3D shapes
	Please see lecture notes/Moodle

	Time
	



Year 3 BA(Ed) & PGCE Primary PTE2
	Dwylo ynghŷd llygaid ar gau
	Hands together, eyes closed

	Sefwch yn dawel
	Stand quietly

	Eisteddwch yn dawel
	Sit quietly

	Gwnewch res wrth y drws
	Make a line by the door

	Sefwch yn dawel
	Stand quietly

	Pwy sy’n barod?
	Who is ready?

	Wyt ti’n cytuno
	Do you agree?

	Ydw / Nac ydw
	Yes (I am) / No (I’m not)

	Pa ddydd ydy hi?
	What day is it?

	Dydd… ydy hi.
	It’s …day

	Pa fis ydy hi?
	What month is it?

	Mis …… ydy hi.	
	It’s the month of…

	Pa ddyddiad ydy hi?
	What date is it?

	Peidiwch â ……
	Don’t …

	Esgusodwch fi
	Excuse me

	Mae’n ddrwg gyda fi
	I’m sorry

	Wn i ddim
	I don’t know

	Sut oedd y tywydd ddoe? (KS2)
	What was the weather like yesterday?

	Roedd hi’n… (bwrw glaw)
	It was… (raining)

	Sut fydd y tywydd yfory? (KS2)
	What will the weather be like tomorrow?

	Bydd hi’n…(gymylog).
	It will be… (cloudy)

	Ble est ti? (KS2)
	Where did you go?

	Es i …..
	I went …

	Mae hi bron yn amser cinio
	It is nearly lunchtime

	Arhoswch funud
	Wait a minute

	Wyt ti wedi gorffen?
	Have you finished?

	Dim problem
	No problem

	Llongyfarchiadau
	Congratulations

	Ateb da iawn
	A very good answer


Comments for marking children’s work
	Gwych
	Magnificent / gorgeous

	Gwaith taclus
	Neat work





Appendix 2:

YouTube Clips on Victorians


https://www.youtube.com/watch?v=FOmrCi-mh_k&t=45s

https://www.youtube.com/watch?v=erYwMz5rdW0

https://www.youtube.com/watch?v=qMeddmTxPzg&t=77s

https://www.youtube.com/watch?v=XqPIj2_w_6M

https://www.youtube.com/watch?v=iKcSXqUrMGU

https://www.youtube.com/watch?v=CinieKeljHY


Appendix 3

YouTube Clips on Microsoft Teams

https://www.youtube.com/watch?v=OxfukizkyCA

https://www.youtube.com/watch?v=2Ojm-SkL_zE



Appendix 4

Welsh Dillad Lesson Plan

	Student-teacher
	

	Class:
	Reception/Year 1

	AoLE/Subject
	Welsh Development
	Date:
	

	Lesson Focus:
	Dillad

	Relevant/meaningful links to:
Curriculum 
&
Cross-curricular responsibilities

	
· Listen to familiar and unfamiliar voices
· Listen and respond simple to whay they hear in familiar circumstances, with growing attention and concentration
· Speak clearly, using simple words
· Building on previous experience 
· Speak with confidence 
· Experience a range of stimuli 
· Asking and answering questions 

LLC
· Speak audibly
· Use words, phrases and simple sentences 
· Join in and repeat stories 
· Ask questions 
· Take part in activities alonside others

	Personal Targets
(Linked to QTS and identfied in weekly review)


	

Develop Welsh Language skills 





	Learning Objectives (Focus on Learning)

	· To be able to answer questions on dillad 
· To be able to name items of clothing in Welsh

	Success Criteria 
(process/product)

	· I can name items of clothing in Welsh (HA/MA/LA).
· I can say what colour the items of clothing are (MA/HA). 



	Key Resources Health & Safety
	Key resources
· Pen/pencil
· Worksheet
· Story 





	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning


	
Children will have had previous lessons on colours and items of clothing. 








	Opening Phase


	Get the children settled and focused on me.

Ask the children what dillad is?
Have they heard of dillad before?
Can they name any items of clothing in Welsh?

Together, show pictures of items of clothing and get the children to repeat after me (some children have very little speech and so some words will be hard to pronounce).



	Teaching & Core Learning
	
In small groups, get the children to answer questions on what Tedi Twt is wearing. 

Read out what Tedi Twt is wearing and then ask the children ‘Pa liw yw’r …..’ 
If the children are finding this too difficult, support them and get them to repeat after you.

Play the labelling Tedi Twt game- say what Tedi Twt is wearing and the children have to find the item and place it on Tedi Twt. Complete this a number of times in order for the children to gain confidence in identifying the different types of clothing in Welsh. 


	Plenary


	
Read Tedi Twt story on dillad.

Ask questions throughout about the book to assess the children’s knowledge and understanding.

Ask the children what they learned and what they enjoyed. 

Tidy up time





Appendix 5

Digital Competency- Researching Facts on Animals


	Student-teacher
	

	Class:
	

	AoLE/Subject
	LLC
	Date:
	

	Lesson Focus:
	Facts and Opinions- Research

	Relevant/meaningful links to:
Curriculum 
&
Cross-curricular responsibilities

	· Show understanding and and express opinions (HA).
· Identify information related to the subject of a text (HA/MA).
· Identify information from a text using visual features and words (LA).

LLC:
·  Contribute to conversations and respond to others (MA).
· Exchange ideas in one-to-one and small group discussion (LA).
· Contribute to discussion, keeping a focus on the topic and taking turns to speak (HA).

DCF:
· Select appropriate software to complete given tasks (LA/MA/HA).
· Collate and group data (LA/MA/HA).
· 

	Personal Targets
(Linked to QTS and identfied in weekly review)


	





	Learning Objectives (Focus on Learning)

	The pupils will learn to:
· Research facts and opinions on an animal of their choice.
· 

	Success Criteria 
(process/product)

	
· I can research different facts on an animal (MA/HA).
· I can research different facts on an animal with support (LA).
· I can explain the difference between a fact and opinion (HA/MA).
· I can think of different opinions on an animal (LA/MA/HA).
· 

	Key Resources Health & Safety
	Key resources
· 




	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning


	
Prior knowledge on animals 

	Opening Phase


	Morning routines

Intorducte the word fact and get the children to think what that means- think, pair, share.

Introduce the word opinion and get the children to think what that means.

Whats the difference?

Get the children engaged in introduction.

Send children off to missions and take a group for focus task.



	Teaching & Core Learning
	Get the children to get a chrome book and research facts on their animal which the wrote about in their cold write report. 

After finding a few facts, get the children to draw a spider diagram showing the facts.

Get the children to draw another spider diagram and come up with opinions to do with their animal.

Discuss the difference between the two spider diagrams.

This group will be able to research with little support and as a group come up with facts about their animal. They will then do a spider diagram on the facts they find and then another on their opinions on the animal.
This group will need support throughout this activity. They will have a go at researching different facts however will all work together to find them. They will then write their facts down on a spider diagram before coming up with their own opinions on another spider diagram.
This group will be able to research with little support and as a group come up with facts about their animal. They will then do a spider diagram on the facts they find and then another on their opinions on the animal.
This group will need support throughout this activity. They will have a go at researching different facts however will all work together to find them. They will then write their facts down on a spider diagram before coming up with their own opinions on another spider diagram.
This group will be unable to research themselves and therefore, it will be done as a whole group activity on the whiteboard where I will lead the activity however get their ideas. They will then write words on a spider diagram of the facts they find. This group will NOT have to do a spider diagram on opinions.



	Plenary


	
Get the children to tidy up.

Show good examples of work. 

Question children on their understanding






Appendix 6

	Student-teacher
	

	Class:
	

	AoLE/Subject
	PSE
	Date:
	

	Lesson Focus:
	Mental Health Week

	Relevant/meaningful links to:
Curriculum 
&
Cross-curricular responsibilities

	
· Be aware of their own feelings and develop the ability to express them in an appropriate way (LA/MA/HA).
· Value and contribute to their own well-being and to the well-being of others (LA/MA/HA).


LLC:
· Contribute to discussion, keeping a focus on the topic and taking turns to speak (HA).
· Contribute to conversations and respond to others, taking turns when prompted (MA).
· Exchnage ideas in one-to-one and small group dIscussions (LA).



	Personal Targets
(Linked to QTS and identfied in weekly review)


	


Mental Health Lesson Plan- Yoga


	
	Learning Objectives (Focus on Learning)

	The pupils will learn:
· How yoga can help your mental health

	Success Criteria 
(process/product)

	· I can listen to instructions given by the teacher (LA/MA/HA).
· I can explain why yoga is good for my mental health (LA/MA/HA).
· 










	Key Resources Health & Safety
	Key resources
· 




	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning


	
Little knowledge or experience with yoga or how this benefit mental health. 

	Opening Phase


	
Morning routines- registers and helpu helliw.

Ask children if they’ve heard anything on mental health week

Have do you think mental health week is about?


	Teaching & Core Learning
	Get the children to stretch

Introduce yoga to the children. 

Ask the children if they’ve ever done yoga before.

Begin showing the children yoga positions before asking them to copy..

Put calming music on when doing this to keep them calm.

At the end get the children to lie down whilst I talk to them about:
· Think about a nice quiet beach- you can hear the waves- think abot what can you see- is it calm?


All groups will do the same activity however the lower ability groups will need more support and gudance. One child in particular (A) will struggle as she has trouble with her mobility and balance. 


	Plenary


	
Tidy up time

Ask the children what they have learned.

Ask the children to think of other ways to help your mental health.






Appendix 7

The Four Purposes: KUW Lesson Plan- Victorians
	Student-teacher
	

	Class:
	

	AoLE/Subject
	AoLE or Subject- KUW
	Topic- Victorians
	

	Lesson Focus:
	Difference in Schools in Victorian time VS today

	Relevant/meaningful links to:
Curriculum 
&
Cross-curricular responsibilities

	
· Identify differences between ways of life at different times.
· Ask and answer relevant questions about the past
· 

LLC
· Speak audibly 
· Use words, phrases and simple sentences
· Ask questions about something that has been said
· Take part in activities alongside others, with some interaction
· Exchange ideas in one-to-one and small group discussions

YCC- comparing the differences i schools in Wales at Victorian times and today.


	Personal Targets
(Linked to QTS and identfied in weekly review)


	The student-teacher provides appropriate levels of challenge and expectations for the range of student abilities and characteristics, motivating learners to achieve.





	Learning Objectives (Focus on Learning)

	The pupils will learn to:
· Identify differences in schools in the Victorian times and today.
· 

	Success Criteria 
(process/product)

	· I can say the differences in schools between the Victorian times and today.
· I can contribute to group discussion
· 



	Key Resources Health & Safety
	Key resources
· 







	Links to Previous Learning


	Previous links to Victorian era. 


	Opening Phase


	
Get the children to stand outside the classroom- boys on one side, girls on another. 

Send the boys in first and explain there will be new rules within the classroom today.

After expaining these new rules explain how this is how it used to be like in Victorian times in schools.
Explain we will be looking at the differences between schools in the Victorian times and now.

Explain Missions task


	Teaching & Core Learning
	Pupils to contribute to group discussion, imputing their ideas.

Encourage children to give reasoning for their decisions. 

Each group will have to discuss the different statements and record their work in a chart. 

HA- group discussion on the differences between Victorian times and today in schoos. Match up statements for each within a table. 
Draw table in book and write each statement under the column it fits.
Come up with 5 extra differences.

Extension- underneath the table, come up with some similarities between the times.

MA- Group discussion on the differences between Victorian times and today in schools. Draw table in book and write each statement under the column that fits. Come up with 2/3 extra differences.

Extension-  underneath the table, come up with some similarities between the times.

LA- group discussion on the differences between Victorian times and today in schools. Use the statements to help.
Use the table on the worksheet to separate each statement under each column.

Complete success criteria worksheet.





	Plenary


	Ask the children to sit on the carpet.
Dojos- to pick children to answer questions and answer how they feel it went.
Ask pupils what the enjoyed.
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